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ABSTRACT 

 
The main purpose of this study was to examine the practices of community building and its 
challenges in government secondary schools of Nefas Silk Lafto Sub City. To achieve the 
purpose of the study,  survey design was employed, because it was appropriate to investigate 
what was going on regarding the community building practice and its challenges in the nine 
government secondary school activities. The study was conducted in government secondary 
schools in Nefas Silk Lafto sub city. Taking total population technique was employed to get 
appropriate sources of data. Accordingly, 36 principals and 27 PTSA members were taken as 
target population. Open ended and closed ended questionnaires were used as data gathering 
instrument. Percentage, frequency and mean were used to run the data obtained from the 
questionnaire. The findings have indicated that the practice of community building in 
government secondary schools contributed a lot in many ways: it made the community 
participate in resource management; initiating community building, information about school 
events was given out regularly to PTSA members; PTSA members on their part created smooth 
communication between the community and the schools and as result quick response to problems 
encountered in teaching-learning process was gained. The study indicated that the major 
community building challenges in the government secondary schools were lack of competence of 
the principals on how to participate the community, parents inconvenience with the meeting time 
and place, lack of commitment of the principals to work with PTSA and none participatory 
leadership style of the principals. In the end, the study has come up with the following 
recommendations: there should be a need to assign principals based on merits; principals 
should apply participatory leadership style to manipulate community practices effectively; 
principals should be conscious about major challenges that hinder community building practices 
in schools; PTSA’s and parents should give quick responses for problems encountered so as to 
minimize educational wastage, etc. 
Key words: Community, Community building, PTSA, Government secondary school, School 

principal, Practice, Challenge. 
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CHAPTER ONE 

1. Introduction 

The present investigation deals with one of the potential government secondary school practices 

and its challenges. The intent of the paper is to explore the types of challenges and practices 

being confronted by secondary school principals in one of the sub-cities of Addis Ababa City 

Administration (AACA). This chapter introduces the entire paper by giving adequate background 

to the topic which is further stated in the statement of the problem, the design to be used and 

details of the procedures and tools employed in generating and analyzing data. 

1.1. Background of the study 

The relationship between schools and their communities is emerging as one of the significant 

themes of the education system in many countries. Building a community in a school means 

creating room for involvement of local citizens and school societies (principals, teachers, 

students and supportive staffs) in order to scale up or improve academic achievement or 

performance and holistic approach of the students as well as their families. 

It is very difficult to try and produce the ultimate definition of what education should be. Yet the 

most basic statement is found in article 26 of the Universal Declaration of Human Right. 

“Education shall be directed to the full development of the human personality and to the 

strengthening of respect for human rights and fundamental freedoms. It shall promote 

understanding, tolerance and friendship.” 

http://www.jus.uio.no/lm/un.universal.declaration.of.human.rights.1948/26.html. 

Based on the definition above, the purpose of education can be explained into the following 

specific meanings/ideas. So, the purpose can be: to improve the personal, social, cultural, ethical 

and spiritual development of every individual, to prepare people to play an active part in their 

communities as citizens in a democracy, to develop the potential to be employable and to play a 

full economic role in society, to maximize life chances through academic success and to create a  

society founded in acceptance and tolerance. 

http://www.jus.uio.no/lm/un.universal.declaration.of.human.rights.1948/26.html. 

In order to fulfill the above purposes in the process of education, schools need to work in relation 

to the community. The local community in a real sense can be considered as the gateway to the 
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world. In developing a deep and mutual relationship with the people and organizations among 

which it is embedded, the school gains information, knowledge and support.  Therefore, to 

educate children effectively, schools need to build strong connections with parents and 

community members Dodd and Jean L. Konzal (2000).  Its integrated focus on academics, 

services, supports and opportunities leads to improved student learning, stronger families and 

healthier communities. Parents and community residents’ support their children are learning 

while developing their own knowledge and skills (Cohen, 1985: 12). They describe community 

on a local scale and society in the whole world.  According to them, society is defined as people 

residing in the area, locality, town, city, state or in the country irrespective of religion, sex, race, 

etc., and community is related to a particular castle, religion, sex, race, etc.  

Cohen (1985) cited in Tarekegn (2013) states the  meaning of the term community as″ 

A group of interacting people, living in some proximity (i.e., in space, time, or relationship).  

Community usually refers to a social unit larger than a household that shares common values 

and has social cohesion.″ 

Based on the above view, it can be concluded that school community refers to students, parents, 

principals, other supporting staff and stake holders of a specific school.  These people have 

something in common to share in relation to their school.  

What triggered the researcher to embark on this study is the fact that the personal observation of 

the researcher as a supervisor who supports and follow up the schools in this sub city shows that 

there are lots of challenges (i.e., disciplinary problems created by students, teachers and 

supportive staff, less involvement of parents in school matters, reluctance of PTSA and poor 

economic status of PTSA) in community building which the principals are confronting with. 
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1.2. Statement of the problem 

The communities within which schools are located strongly influence their development and vice 

versa. The local community reflects values, norms and conditions common to the broader 

community and to the social system as a whole. These in turn are reflected in the school. The 

reciprocal or reverse process also holds true (Donald and others, 1999).This is also true in 

Ethiopian schools′ climate. 

Community participation in schools lies at the heart of the processes of educational leadership. It 

is the key measure of success to mutual community benefit and achievement where shared vision 

promotes commonly agreed aims for individuals, groups and organizations. In a democratic 

society, without community involvement, there is no vision or purpose to educational leadership. 

The participation of parent to and community in school management, therefore, enhance the 

chances that a positive interest in the school, a sense of friendliness and good will towards staff, 

provide adequate finance support and develop a sense of responsibility for the improvement of 

the school Bagin, D. and Gallagher, D.R. ( 2001). 

In addition to this, the participation of community in management of the school will create 

smooth relationships that promote the community to make their own contribution to the school. 

This could take in a form of constructing new buildings, supervise construction works in simple 

matters, make direct labor construction, maintenance and upkeep school facilities, enhance 

enrollment of boys and girls and to reduce drop outs. Generally, it will make its own contribution 

for the improvement of the quality of education (MoE, 1998: 44-45). 

 

A community can be built in a local area for the sake of improving the life of the community.  

Building a community in a school means creating room for involvement of local citizens and 

school societies (principals, teachers, students and supportive staffs) in order to scale up or 

improve academic achievement or performance and holistic approach of the students as well as 

their families.  Generally, they are organized to solve local problems. Everyone has an opinion 

on education because it affects everyone. Many people recognize that there are problems with 

our schools, but few people suggest solutions to those problems. In Making our High Schools 

Better, the authors, Anne Westcott Dodd and Jean Konzal (2012), suggest that to improve our 

high schools parents need to be more involved in the education process. However, while parental 

involvement can be good, too much parental involvement can be bad. 
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There are local studies which were conducted in the areas of practices of community 

participation in school improvement program by Abera (2015), practices and problems of 

community participation in secondary schools′ management (Habteselassie,2014) and practice 

and challenges of instructional leadership in selected preparatory schools (Adissu,2013). 

However, there seems to be a gap in investigating the area of community building practices and 

challenges in secondary schools.   

As a result, the focus of this study is to assess community building practices and its challenges in 

government secondary schools in Nefas Silk Lafto Sub City Administration (NSLSCA).  

1.3. Research questions 
In order to attain its purpose, this study tried to answer the following research questions. 

1. To what extent are community building initiatives practiced at government secondary 

schools in Nefas Silk Lafto Sub city? 

2. What are the influences of community building in the teaching-learning process     

      and areas of participation at schools in Nefas Silk Lafto Sub city?  

3.  In what ways school principals support community building at government  

   secondary schools in Nefas Silk Lafto Sub city? 

4. What are the challenges that hamper community building practices at government    

  Secondary schools in Nefas Silk Lafto Sub city? 

1.4. Objectives of the study 

1.4.1. General objective 

The main objective of this study was to assess community building practices and challenges of 

government secondary schools in Nefas Silk Lafto Sub-City Administration. This leads to 

educational progress with community involvement and community building practice, which lies 

at the heart of the processes of educational leadership. 
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1.4.2. Specific objectives 

Specifically this study aimed/targeted to:  

1. identify the extent of community building initiatives practiced in Nefas Silk Lafto Sub-City 

government secondary schools. 

2. investigate the community participation areas and influences of community building in the 

teaching learning process in Nefas Silk Lafto Sub-City.  

3. assess the ways by which principals and PTSA support school community building 

practices in Nefas Silk Lafto Sub-City.  

4. find out some possible solutions in order to minimize the challenges of community building 

practices in Nefas Silk Lafto Sub-City schools. 

1.5. Significance of the study 
The study is expected to have the following contributions. Above all, findings of the study would 

create awareness on educational leaders concerning community building so that teaching 

learning process may receive better attention. In addition, it may throw light on the nature of the 

problem and initiate researchers to undertake further study. 

Finally, it promotes certain suggestions for those principals who encountered with community 

building practice so that learning process could be facilitated. Therefore, the principals may then 

take the necessary actions to re-address those identified problems and help to improve 

community building practices in schools. 

1.6. Delimitation of the study 
Among the ten sub city administrations that are found in Addis Ababa City Administration, 

Nefas Silk Lafto Sub City has been selected. It has been observed that there is lack of attention 

by the school community and parents for school community building and internalizing the 

problems and challenges which principals encounter with in government secondary schools than 

other schools. There are nine government secondary schools in Nefas Silk Lafto Sub City.  All 

the nine government secondary schools were included in this study. It would have been more 

valuable if the study had covered a wider range than this. Therefore, this paper is delimited to 

investigate community building practices and its challenges in Nefas Silk Lafto Sub City 

government secondary schools in 2017 academic year. 
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1.7. Limitations of the study 

Along with other personal and professional tasks, the following are major limitations while 

conducting this research: tight time span, being novice to the act of manipulating computer 

software applications and the anxiety in the researcher concerning the clarity of data gathering 

tools (questions in the questionnaire) to the PTSA and principals respondents. Contrary to this, 

the limitations were minimized by allotting extra time, budget and support from computer 

science professionals together with continuous and rigorous exercise.  

1.8. Operational definition of Key Terms  

Community:- is a group of people within the service area or vicinity of the school having 

common social interest and practices. 

Community building:- is creating bond among different stakeholders in school  

 to give chance to  increase performance of the school. 

PTSA:- the parents, teachers and student association which give much emphasis to  facilitate 

teaching-learning process. 

Governmental school:- a school fully runs by the government body.   

School principal:- administrative head and a professional leader for school system and manages 

the school's total program.  

Secondary school:- In the context it includes both cycles from grade 9 to 12. 

SPSS:-is the software program application of statistics on the research automatic. 
Challenge:- is the difficulties that hinder the competency and efficiency of the school fully. 
Practice:- is a good opportunity (i.e., share, care and get lesson) to accomplish tasks at the 
schools in better way.  

1.9. Organization of the study 
This study is organized into five chapters. While the first chapter introduces the entire the paper 
by giving adequate background to the topic which is further stated in the statement of the 
problem and research question, significance of the study, delimitation of the study, limitation of 
the study, operational definition of key terms and organization of the study the second chapter 
reviews important related literature. The third chapter gives clear pictures of the design and 
method to be used as well as details of the procedures and tools employed in generating   data. 
The fourth chapter analyzes data, interprets and discusses the findings. Finally, the last chapter 
would come up with the summary, conclusions and recommendations of the paper. 
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CHAPTER TWO 

2. Review of related literature 

In order to build community in schools, this chapter first examines concepts, principles, types 

and levels of community participation. It also deals with community building practices and 

challenges in schools.  

2.1. Concepts and definitions of community and community participation 

  In this section, the researcher reviewed some basic concepts and definitions related   

community participation. 

    2.1.1. Concepts and definitions of community 

The term community has been defined differently depending on the context it is used. Most 

commonly, it is defined in terms of people, place, and interest. Lewy (1977) defines community 

as a group of people who are living in an area served by a particular school or by a network of 

schools. UNESCO (2003) conceived community as a stratified group of people residing in a 

delimited area bounded together with similar norms, cultures, customs, interests and often share 

resources, as well as challenges. Thus, a community is an aggregate of population who are living 

fairly close together in some geographical area having a set of common characteristics (Phil 

Bartle, 2011). 

The community comprises all categories of people. Children, adolescents, adults, elders, leaders, 

resource persons, groups etc. Various researches works in community underscores to look into 

the population, number, the age and the sex composition among others these are the foundation 

of studies conducted in relation to community in a specified geographical area. Geographical 

area is the base of the community on the land. Community members are living together in a more 

or less compact territory as in urban areas or in a defined area apart from others as in rural areas. 

This could affect the provision of services in face to face relationship and cohesion of the 

community. Other geographical settings including mainly the topography may have influence on 

community is life such as education accessibility. Topography could make easy or hard to reach 

the community. Accessibility in turn affects the norms and customs of the community. It is 

evident that people who are living in isolate area, for instance in rural, may have some unique 

ways of behavior or customs in comparison to members of a community who are living in towns. 

Thus, in defining a community the physical setting needs to be considered. 
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Furthermore, a community may be conceived in terms of the common characteristics its 

members share in their walks of life. These may include culture, language, religion, race, mode 

of life, tradition, goals and so forth. The community members could possess a set of basic 

institutions like health, education, religious, agricultural etc., that bring them together in a sense 

of unity or a feeling of belongingness so that members able to act in corporate way. 

According to Schaeffer (1992) some communities are homogeneous while others are 

heterogeneous. Some are cooperative whereas others are conflictive. Some communities are 

governed and managed by leaders chosen democratically and some are governed by leaders 

imposed from above and represent central authorities. Zenter (1964), as cited by Haile (2015) 

identifies three aspects of communities. First, community is a structure organized either formally 

or informally. In this aspect, every member in a community plays roles for common goals 

interactively. Secondly, member of the community have some degree of collective identification 

within limited occupied space. The third aspect of community is a community in which members 

have some degree of local autonomy and responsibility to discharge for common development. 

From the above definitions, three basic elements could be sorted out from the term community. 

Its members (people), the geographical setting and social structure organized based on common 

interest blending these elements, a community could be defined broadly, an aggregate of 

population who inhabit in a delimited territory with a certain pattern of social ties for which they 

work together to solve their common problems and to satisfy their needs. Community conceived 

very narrowly, it refers to a group of people in a village or neighborhood, having common 

interest in their daily walks of life. Hence the definition assigned to community maybe narrow or 

wide depending on the purpose of context. 

What Bray (1996), as cited by Uemura. M. (1999) perceives community with in the field of 

education is consistent with what has been discussed so far. Accordingly, in the context of 

education Bray identifies three aspects of community. The geographic community is a 

community whose members settle in a restricted area like in a village or district. The second 

aspect of a community is described in terms of membership to the community including such 

characteristics as ethnic, language; culture etc. The last one is stated based on shared common 

concerns of the community including parents, associations and institutions. For instance, parents 

as a community member could have shared concerns for the welfare and learning of their 

children in the school. 
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MoE (1998) describes community as a group of people living together in a particular area and 

sharing similar economic, political, cultural and social experiences. For the practical purpose of 

this study community is considered as people within the service area or within the vicinity of the 

School having common social interest and experiences or practices. 

2.1.2. Nature and characteristics of community 

In order to identify what a community look like, what they want, what they do not etc., it is very 

important to focus on the background and study the nature of the community.  Baht (2011), as 

cited by MoE (2013) stated the following characteristics of community: They are Social 

organization: It refers to the structure of a community.  Members have their own norms, rules, 

statuses, power, etc.  

A system of social relationship: It is hard to think a community without relationship.  There is 

family relationship, cultural and institutional relationship and variety of interactions: Members of 

a community share certain interests, attitudes, traditions, etc. through creating groups, 

organizations, networks and institutions.  

Comprehensive culture: Every community has its own culture which consists of the art, 

knowledge, behaviors, beliefs, morals, law, value, tradition, science, philosophy, etc. Functional 

differentiation: Members of a community perform different functions depending up on their sex, 

age, interest, ability, skills and other qualifications.  

Feeling of solidarity: when people interact with other societies, they never lone their identity and 

remain united as long as their community survives. Interdependence: Members of a community 

depend up on each other.  

Likeness: Community means likeness.  This understanding is based on friendship, intimacy, 

association, institution and any such other type’s relationships.  

Differences: Though there is likeness in the community yet it is characterized by difference also.  

For example, difference in sex, ability, talent, interest, etc. Cooperation and conflict: Community 

is cooperation crossed by conflict.  Both cooperation and conflict are the essential elements of 

community.  

Generally, Community is abstract: Community is composed of abstract and intangible things like 

social relation, customs, norms, values, laws, etc.  These things can only be felt and experienced 

by its members.  
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2.1.3. Meaning of community participation 

Participation in relation to community is defined as the creation of opportunities to enable all 

members of a community to engage in various developmental activities Medgley (1986), as cited 

by United Nations (1981). Other scholars like Naryaran and Katrinka (1997) describes 

community participation as the meaningful and active involvement of the community from 

planning to the implementation of a program. The term participation is an experience felt 

differently by different people in different situations. Even in similar situations the form and 

degree of participation is not the same for all. Diverse activities and practices can be labeled as 

community participation though each involvement pervades a variety of degree of participation 

and provokes different outcomes. 

Owing to this, different scholars categorized the level of community participation indifferent 

ways for instance, Yodit Goumnitz, Goike and Robins (2005: 26-27) classify the contributions of 

the community in terms of time or interest, labor, physical resources, and money. 

Accordingly, a member of a community could contribute from being as an observer (as such 

he/she may attend the project or provide moral support up to contributing skills and leading 

community participation activities). Moreover an individual may attend school events and/or 

participate in the election of community representatives (e.g. PTSA) at lower level of 

participation and working as community representative at the higher end of the continuum. 

Members within the vicinity of the school may join to the school efforts by providing labor 

support in classroom construction or serving in PTSA, for example the support could be in 

material donation for school building or beautifying the school. In addition to time devotion to 

discuss about school affairs individuals in the community could contribute to schools 

performance in terms of labor, physical resources and monetary donation. Monetary donation 

could be demanding at early stages of school improvement efforts. But it can be a less active 

form of contribution because a time involvement is relatively little. Therefore, it is difficult to 

assign any one form priority over another though each form of participation can represent a 

varying degree of quality and impact. 

Furthermore, high levels of participation in time/interest have potential to cultivate a proactive 

leadership in community. Low levels of participation may merely reflect parents’ attendance at 

school events a much more passive form of participation. Hence, enhancing community 

participation both in terms of quantity and quality could lead and bring about higher impacts on 
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school’s performances. This active form of community involvement is required for the 

improvement of education. 

2.1.4. Principles of community participation and community involvement 

Community Participation is likely unable to reach in short term by many societies of the world 

for their willingness and ability to participate evolve over time, faster or slower depending on a 

number of complex, factors and conditions. In order to facilitate it planners, mangers as well as 

the political leaders of a government must undertake a number of measures. Among which 

restructuring of educational system that calls for significant change in the pattern of school 

governance is the main one (Shaeffer, 1992). 

The following section explores the principles of community engagement (Shaeffer, 1992). 

Establishing and maintaining trust is the foundation for all productive, mutually beneficial 

relationships. The importance of establishing trust applies to all parties engaged in the school 

environment, including trust between external parties and the community and between 

community representatives and community members at large. Trust is engendered when there is 

demonstrated credibility and transparency in all stages of the development of the relationship. 

Efforts to improve the school environment that arise from, and are led by; communities 

themselves have been shown to lead to genuine ownership and long-term sustainability. An 

external party can often assist a community in recognizing its options or opportunities to improve 

educational quality. This assistance is most effective, however, when the party serves the role of 

facilitator only and is not perceived as controlling the process or being directive. Communities 

should be consulted through a process that respects their beliefs, culture, and aspirations. 

Methods should be used that enable different voices within the community (e.g., elders and 

leaders, women, men, children, property holders) to assess the current situation and expectations 

and develop a common purpose.  

 

 

2.2. Types and Levels of Community Participation 

In some organization like educational organization community participation is very crucial to run 

instructional duties properly in schools. Community participation depending on the area of 
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involvement takes different kinds be it initiated and induced participation, compulsory, 

formal/nominal, consultant and power sharing. 

2.2.1. Types of Community Participation 

Community participation depending on the area of involvement takes different types. UNESCO 

(1985) categorize community participation on the bases of how it is initiated by itself to 

participate spontaneous or voluntary participate in running educational activities, induced 

participation (where the administrator takes the initiative by itself to promote participation and 

compulsory participation (Coerced, manipulated to mobilize to the community to get man power 

or financial contribution from the community). 

Another type of classification of community participation on the extent to which the degree of 

influence on decision making takes three forms, purely formal participation (nominal 

participation) where the flow of information is one way from principal to community. It is 

simply to attended meeting or receive information. Participation confined to consultation is the 

secondary type where the community is not only informed but is also able to react and express its 

opinion but not making decisions. 

The third type is participation involving power sharing where the community controls the 

decision making process (UNESCO, 1985). 

In reality, however, area of participation does not adhere to and fro. So that, any one cases many 

include some features of several finds of participation. To make the participation meaningful, the 

greater the community has the share in decision making the better it would be rather than simply 

to inform them. 

Particular type of community participation may be more favorable than others depending on the 

circumstance. “No perfect model” for participation exists. The form participation takes is highly 

influenced by the overall circumstance and the unique social context in which action is being 

taken (World Bank, 2004:1). 

 

 

2.2.2. Level of Community Participation 

There are various levels of participation ranging from simple consultation to joint decision 

making to self-management by the community it selves. Therefore, community participation in 
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education lies on a continuum ranging from nominal participation depending on style of 

management levels of empowerment and the socio- cultural context (Gajanayake, 1993).  

Therefore, access and provision of quality education is realized through the appropriate level of 

community participation (UNESCO, 2006) policy makers, educators and other stakeholders 

involved in education are seeking ways to utilize the limited resources effectively and efficiently 

to identify and solve problems in the educations sector so that quality education can be provided 

for children. 

The involvement of the community in children education did not suddenly appear at once as 

something new. In this connection, Williams J. (1994) contends that till the mid of the 

20th century responsibility for educating children were rested on the shoulders of the community. 

Although there still are places where communities contribute highly in schools, community 

participation in education has not yet been fully recognized nor extended systematically to a 

wider practice. It is in the late last decades of the 20th

Community participation in education in this study is defined to mean that the level or extent of 

community involvement in the management (of planning, implementing, monitoring and 

evaluating) process, activities or running of schools. That is the level to which parents and other 

identifiable community groups contribute towards creating an environment conducive for 

efficient and effective teaching and learning. In other words, it refers to the involvement by the 

community in education program with the framework of national development program. 

 century that an increased amount of 

research on community participation mushroomed. 

While community involvement in education has always been appearing in many countries, recent 

studies conducted in its impact on education has recognized that community participation should 

be understood along a continuum or ladder of participation. With this regard, Uemura, M.(1999) 

points out three ladders of participation. These are: advocating enrollment and education 

benefits, boosting morale of school staff and raising money for schools. 

These ladders of participation have been practicing in Ethiopian schools participating in BESOII 

project. Despite their shallowness, the lists indicated above can demonstrate some of the positive 

forms of participation that the communities can apply to foster school improvement programs. 

Shaeffer S. (1994) indicates seven ladders of participation that could serve as a useful device for 

varying degree of community participation. He also argues that the involvement of the 
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community could be analyzed in terms of the extent of participation and the areas of education in 

which greater participation can occur. 

 Shaeffer’s ladder of participation are: complete non-participation and exclusion from school 

affairs, except (often) on the provision of resources, involvement (at home) with motivating 

children and helping them with home works and involvement as ‘audience’ on passive 

supporters of school-run- meetings or assemblies. 

It should be noted that in these three ladders of participation, the community members are 

excluded from the school decision making process. Where as the rest four rungs of the ladder   

assume leadership roles and influence the choice made by school administrators. At these levels 

there would be a higher degree of participation in quantity and quality of community 

participation in schools and communities transform from a relatively passive to more practice 

role. These higher levels of the ladder as indicated by Shaeffer are participation as ‘consultants’ 

on school issues, as ‘partners’ in teaching and training, as ‘implementers’ of delegated powers, 

and as ‘citizens’ of a community in control of the school. 

Shaeffer further provides some specific activities that involve a high degree of community 

participation in a wider development context, specifically, it implies community participation in 

the following stages of educational development activities these are: collecting and analyzing 

information, defining priorities and setting goals, assessing available resources, deciding on and 

planning programs, designing strategies to implement these programs and dividing 

responsibilities among participants, managing programs, monitoring progress of the programs 

and evaluating results and impacts. 

Despite the over simplification of the frames in depend on the true nature of the relationship that 

exists between the community members and schools, the ladder could be used as a tool for 

understanding the level of community participation in education or schooling (Yodit and others, 

2005). 

Understanding the importance of community participation in education, UNESCO (2006) asserts 

that community participation could be understands along a continuum of decision-making power. 

Thus, citing Sherry Arnstein and Koger Hart, UNESCO put forth eight levels of community 

participation which can be applied at any given time and which helps to analyze the current level 

of community involvement. Manipulation, Decoration, Tokenism, Communities are assigned but 
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informed, Participate in project implementation, Initiate and direct decisions, and communities 

initiate, plan, direct, and implement decisions. 

At manipulation level communities do not have awareness on issues with which they 

encountered. They are not given feedback on action taken or the problem is analyzed with the 

community. In decoration communities are used as needed so participation is incidental. 

Whereas at the level of tokenism, community merely appear to have been given a voice though 

in reality they have little or no choice about issues that affect the school system. In situation, 

where communities assigned but informed, they are given complete, accurate information about 

their actions as well as they know why their participation is needed. In the next level 

communities are treated seriously in expressing their views. At the level of community 

participation in project implementation, there is a higher degree of responsibility given to the 

community in the design (such as selecting site) and in the production (building). However, in 

here the initiation for decision is external. It is at the eighth level of community participation that 

the highest level of involvement demonstrated. At this stage from the initiation to the 

implementation process the community has a decisive role (UNESCO, 2006). 

Therefore, understanding the level of community participation and having the clear picture of the 

involvement is important to study the current practice of community participation in school 

system. So far community participation is the extent at which the community involves in the 

school system. Particularly, in relation to this study, meaningful community participation is 

conceived as the degree at which people within the vicinity of schools take active part in the 

major management function through their representatives.  

In other words community participation in education (school) management refers to the 

involvement of community representatives (i.e. PTSA) in planning, implementing, supporting, 

monitoring, evaluating and in making decisions on issues pertinent to the school in accordance 

with the national educational policy. 

So far the researcher has been the involvement of the community in education, generally. At this 

juncture it is important to see the participation of the community in school management. This 

would be presented here under. 

2.3. Building communities 

A community can be built in a local area for the sake of improving the life of the community.  

Building a community in a school has a purpose of bringing local citizens together in order to 
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improve the lives of children, their families, and the communities where they live.  Generally, 

they are organized to solve local problems.  

According to Jehl and others (2001), opportunities for leadership in community building 

organizations are more open ended.  Leadership is exercised beyond the organization, as well as 

within it.  It is acquired by individuals with the ability to build relationships within the 

organization, with community residents of all ages, and with other stake holders.  The 

relationship building process is valued as a way of showing respect for individuals and as a tool 

for creating consensus and building the community.  

Generally, a school which builds community need to see people as its primary source of power, 

and their ability to mobilize broad based support for a specific agenda as the primary use of this 

power.  The school should emphasize on parent participation and leadership in school reform and 

community improvement. 

2.4. Challenges and strategies in community building practice 

In building community in school, the school principals may face many problems. Among the 
challenges, the following are stated: lack of   awareness and reluctance of parents in school 
activities to participate and unable to give training as capacity building. 

2.4.1. Challenges in community building 

In building a community in schools, principals face various problems. Among the expected 

problems the following are mentioned by Dodd and Konzal (2002) non-teaching parents are hard 

put to maintain their enthusiasm with in an atmosphere of “educators speak” and I have found 

this is to be true, parent involvement in the reform effort has dropped out to an alarming rate.  

They do not want to put up their hand and say, “I don’t know what you said”, parents’ 

conferences and open houses are the most typical ways parents can find out about their 

children’s school work and meet their teachers.  Many schools and community building 

organizations are working together to benefit children, families and communities. In line with 

Jehl and others (2001), the researcher was scrutiny on the issues that hamper community school 

relation which include building capacity in all sectors, develop the school capacity to work with 

families and community residents. Community school partnerships can be designed to encourage 

and empower family members as leaders so they can be comfortable and effective inside the 

school as well as outside in the community. The various entities and groups that control 

institutional and community resources need an opportunity to consider how they can work 
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together to achieve realistic results and to determine who is responsible and for what.  However, 

school community building process can be empowered by the full participation of parents, 

teachers and co-workers in the school, very few. 

2.4.2. Strategies to build school community relationship 

Many schools and community building organizations are working together to benefit children, 

families, and communities. In line with Jehl and others (2001), in Ethiopian context the 

researcher was carefully scrutinized on the issue that hamper community school relation as 

follows like building capacity in all sector, develop the school’s capacity to work with families 

and community residents. Help school leaders think politically to increase community leadership 

and participation. Community-school partnerships can be designed to encourage and empower 

family members as leaders so they can be comfortable and effective inside the school as well as 

outside in the community, build the assets of children and adults in the community broadening 

and deepening accountability. Develop shared responsibility: accountability efforts are most 

effective when all parties share responsibility for outcomes. Joint approaches clarify school and 

community commitments, require all parties to maintain appropriate and accurate records of their 

work, and make the results public. Involve community members and represent community 

interests in school planning and problem solving. Develop education and community coalitions 

to ensure shared accountability: The various entities and groups that control institutional and 

community resources need an opportunity to consider how they can work together to achieve 

realistic results and to determine who is responsible for what. 

 Besides, the following strategies are also recommended for effective partnership Henderson and 

others (2007), agreeing on core values: in effective programs, participants take time at the outset 

to think deeply and reflect about what they believe and why they think their efforts will work. 

Listening to the community, in effective programs, participants identify priorities and develop 

action plans collaboratively, which creates community consensus around what needs to happen 

and in what sequence. Using data to set priorities and focus strategies: effective programs look 

closely at current achievement trends and address areas of weakness in students’ knowledge and 

skills. Providing relevant, on-site professional development: effective programs base 

professional development on data and conversations among stakeholders in a way that builds 

both educator-to-educator and educator-to-parent collaborations. Building collaborations with 

community partners: effective programs pull in strategic partners and develop community buy-

in-with colleges, social service agencies, community groups, faith based organizations, local 
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leaders, public officials, and businesses to improve student learning and other outcomes. Using 

targeted outreach to focus on high-needs communities, schools, and students: effective programs 

identify groups of students that need special attention, learn about their concerns and needs, and 

respond in culturally appropriate ways.  

The major problem in building school community in school is the lack of participation of parents 

in the school activities. Unless a punishment is taken by the school, parents are not cooperative 

enough for participating in schools. In addition to this most parents come to school once or twice 

in a year only to participate in a general assembly meeting.  

In order to secure the active participation of a community in schools' activities, a school has to 

take some initiatives. Community participation in school is expected to increase when the school 

management respect their involvement, and work cooperatively with them. Regarding this Davis 

and Julia (2007) mentioned the following techniques used to build and maintain positive 

relationship with parents. These are welcome students and their families to school. Treat all 

students and families fairly, maintain a positive tone and acknowledge the feelings and efforts of 

parents, meet regularly with parents of struggling youth. Find positive and important roles for 

parents to play as team embers and give them credit for change. Listen to ideas and concerns of 

the parents and act on as many of those concerns as possible. At time of crisis, ask, ‟what they 

would like to do” instead of reacting defensively and earn trust by following through on the 

commitment.  

The aforementioned techniques in Ethiopian context may vary  from region to region, zone to 

zone, even Wereda to Wereda as well as school to school. 

 

 

 

 

 

 

2. 5. Community partnerships 

2.5.1. Nature and characteristics of school community partnership  
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Our definition of a community partnership includes every formal arrangement a school can make 

with an individual, association, private sector organization or public institution to provide a 

program, service or resource that will help support student achievement. Potential community 

partnerships are bounded only by your imagination. If you consider all of your community’s 

resources as potentially available for helping you and your school succeed and improve, your 

partnerships may range from relationships with individuals to relationships with corporations and 

businesses. Kretzmann and McKnight (1993) discuss a number of real-life school community 

relationship examples here are some of them: first, local police officers offer to provide student 

and teacher training in conflict resolution to schools in the community; now, when a conflict 

arises on the school playground, designated students work with both parties to discover amicable 

solutions to the problem; second, in cooperation with a local hospital,  schools can develop 

school-based health clinics;  third, a large corporation decides to honor local students with 

outstanding attendance records by awarding them scholarships, and next year the corporation 

plans to give a special award to the student with the most impressive community involvement 

record;  fourth, neighbors and residents mobilize together with the school to address community 

safety issues;  fifth, they provide cross-walk coverage in the area around the school both before 

and after school and mobilize neighborhood block watches to guard against crime and 

community disorganization. 

The central characteristics of effective family-school partnerships include: sharing of power, 

responsibility and ownership, though with each party having different roles; a degree of 

mutuality, that begins with the process of listening to each other and that incorporates responsive 

dialogue and ‘give and take’ on both sides; shared aims and goals based on a common 

understanding of the educational needs of children; and commitment to joint action, in which 

parents, students and teachers work together. Kretzmann and McKnight (1993) Partnerships are a 

collaborative relationship designed primarily to produce positive educational and social effects 

on the child. 

 

 

 

2.5.2. Reasons for school and community partnership 

According to Ginny (2010), the reasons why a school should build community are mentioned 

below: Local, in-depth understanding of problems can create more viable solutions. Problems 
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that look unsolvable at the national level can often be reasonably managed at the school level. 

Community engagement promotes local ownership. Local ownership helps ensure the long-term 

sustainability of initiatives. Local ownership can ensure a culturally sensitive approach to 

education, leading to greater parental buy-in. Parents are more likely to support the entire 

education system-curriculum content, location of schools, school personnel, school calendars, 

and so on-when they believe that the practices and content are relevant to, and have 

consideration for, their own lives. Accountability to stakeholders increases quality. Communities 

have demonstrated that with appropriate training, they are capable of demanding and monitoring 

school accountability, including monitoring teacher attendance, managing school finances and 

resources, and assessing learning outcomes. When school personnel and parents mutually 

support and recognize each other, opportunities for learning are maximized. Teachers need 

support and recognition from communities to perform effectively; parents need guidance from 

teachers and other school personnel to understand how they can support their children’s learning. 

Local resources are contributed. Even communities living in entrenched poverty have 

intellectual, physical, social, and material resources that they can leverage to support education 

initiatives. 

 

 These resources are usually contributed willingly when community members have a sense of 

ownership and an understanding that the initiative is for the betterment of their children and their 

community. Community participation is an exercise of a democratic right. Community 

participation is important as an end in itself as an opportunity for citizens to exercise their right 

to participate with and give input into structures and initiatives that affect them personally. The 

process of engagement can strengthen community relations. Learning together and practicing the 

processes of participatory consultation and decision making can change community dynamics 

and transform relationships between groups. School and Community Partnerships provide an 

opportunity to maximize the attendance, engagement, by working together, schools, parents and 

families can increase their combined capacity to positively influence student outcomes.  

 

2. 6.   Areas of school community participation 
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Schools, parents, and the community should work together to promote the health, well being, and 

learning of all students. When schools actively involve parents and engage community resources 

they are able to respond more effectively to students' need. 

The goal of any kind of activity that attempts to involve community and families/parents in 

education is to improve the educational delivery so that more children learn better and are well 

prepared for the changing world. There are various areas which school community engaged in 

different school activities to achieve the desired goal. They are maximizing limited resources: in 

most schools in Ethiopia parents help schools to fulfill resources. For example, parents may buy 

books for school libraries, fulfill laboratory equipments, etc. Identifying and addressing 

problems: Communities can help identify and address factors that contribute to educational 

problems, such as low participation and poor academic performance. For example, they make 

school areas free from danger (MoE,2006). Promoting girls’ education: In some areas elderly 

people or religious leaders help girls to attend schools. They do this through creating awareness 

in the society about the issue. Creating and nourishing community-school partnerships: 

Communities can contribute to schools by sending respected community members, such as 

religious leaders, famous people, to the classrooms and talk about community history, traditions, 

customs, and culture. This can also be done by famous former students of the school. Raising 

money for schools: Mostly parents do this in order to fulfill the school facilities (MoE, 2013) 

.They help the school in constructing, repairing, and improving school facilities. For example, 

parents involvement in classroom maintenance.  

Participate in decision making: There is a committee called PTSA (Parent Teacher Student 

Association), this committee involves in selected issues. For example, members involve in 

discipline committee, contributing in labor, materials, and knowledge funds. There are parents 

who support students by giving learning materials, feeding students, etc. Actively attending 

school meetings to learn about children’s learning progress and classroom behavior: Parents are 

expected to attend meetings in schools; at least they are expected to attend when students' result 

analysis is made by the school. There are also parents who help children with studying (MoE, 

2013) 

According to USAID document (2011), community may participate in school program through 

committee such as parent, teacher and student association (PTSA), School education command 

post, School improvement committee, etc. These committees may play in leadership and 

management and as intermediaries between the school and the community. Community members 
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may participate directly in the school program decisions and evaluation during the parent teacher 

conferences. The community members can also participate directly as teacher aids, tutors, 

financial supporters (fundraising) as well as advisors. Therefore, the main objective of 

community participation in a school system is to improve the students’ performance. To facilitate 

this, the Ethiopian Ministry of Education has issued a document MoE (2006) to decentralize 

educational management and to create the necessary condition to expand, enrich and improve the 

relevance, quality, accessibility and equity of education and training. According to this 

document, involvement of the community was mainly limited to fundraising and contribution of 

labor for school construction. 

 Partnerships to increase educational access and quality are inclusive. 

In an inclusive partnership, the partners actively seek to involve all groups in the community, 

with a particular emphasis on the inclusion of women and other marginalized groups, such as 

ethnic or religious minorities, refugees, or those living with HIV/ AIDS. Although any education 

initiative naturally seeks to involve parents, other community members are sometimes forgotten. 

Community members who are not necessarily parents (e.g., religious leaders, youth, and private-

sector representatives) can be beneficially engaged in education efforts. Genuine inclusion and 

participation provide substantive, meaningful opportunities that are not merely representational. 

This type of inclusion not only increases support for the educational initiative but also can have 

an impact on the environment in which children live, often transforming attitudes about 

schooling and opportunities for previously excluded groups. However, inclusive participation is 

often more difficult than it first appears .Meetings were often held at times women could not 

attend because of household commitments (Rose, 2003). 

Cooperation with local government is sought and sustained to enhance program 

sustainability. 

The long-term sustainability of educational improvements often depends on the cooperation of 

local leaders. Coordination with local government and community leaders, as well as with other 

implementing agencies operating in the area, can ensure continuity and avoid perceived conflicts 

with other initiatives in the same community. Including local government representatives in 

training opportunities can facilitate their recognition of the viable role of the community in 

promoting not only educational quality but also other development needs of the community. It is 

equally important that communities be encourage to foster accountability from service providers, 
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as well as national, regional, and local governments in an effort to ensure development and 

sustainability. They attributed COPE’s success to staff members’ ability to establish rapport with 

conservative local religious authorities and community leaders (Chabbott, 2006) 

The relationship between parties is equitable. 

The parties seek to engage in a genuine partnership for the common good, where neither seeks to 

use the other for its advantage. Opinions, insights, solutions, and criticisms are sought, respected, 

and acted upon. This can be a special challenge in schools because power structures are highly 

connected to those who are better educated (e.g., school personnel, government officials, NGO 

workers, certain community leaders) and less so to those who are illiterate (e.g., first-generation 

learners and their families). To avoid falling back to local power structures, it is important to 

clearly assess how different actors will exercise influence and decision making. Child Advocacy 

Resource and Education (CARE) agreed to provide training to village education committees 

(VECs) and local teachers, supply classroom materials to students and teachers, and offer 

additional management support (Balwanz, n.d.). These agreements are noted as success factors 

of the community organized primary education (COPE) schools because they established an 

equitable, balanced partnership. 

Capacity development enables community members to take on greater levels of 

responsibility. 

Capacity development gives community members opportunities to augment their existing skills 

and acquire the new skills and increased confidence needed to participate, plan, manage, and 

evaluate. Capacity development includes training in specific skills such as participatory 

planning, project design and management, financial management, educational quality and 

supervision, and literacy and numeracy. Training for school administrators and local leaders can 

help them recognize the value of community participation. Ongoing mentorship reinforces and 

consolidates the use of the newly learned skills. The transfer of skills within the community itself 

is necessary to strengthen the pool of human resources and ensure long-term sustainability. One 

community related that it was able to resolve a conflict with a nearby community, which resulted 

in the children from that community being allowed to attend the school and also benefit from 

other Strategies for Advancing Girls’ Education (SAGE) interventions (Ofori-Bah, Kudzi, and 

Donnay, 2004). Kretzmann and McKnight (1993) suggest schools that find ways to engage 
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parents and others in CED through capacity building do better than schools that do not engage 

community members in helping students learning outcomes. 

Flexibility in approach allows adaptation to local context. 

Community engagement in education will take different forms depending on the specific 

circumstances, needs, beliefs, goals, and so on, of a particular community. A flexible approach 

allows communities to be involved in adapting a particular model to their context and 

circumstances, thus increasing the likelihood of community ownership.  

Flexibility also allows a community’s plans to be adapted to fit a change of circumstances within 

that community, particularly in the case of emergencies. One factor that led to the success of the 

COPE schools was the project’s flexibility in its classroom arrangements from one community to 

another, with separate shifts or classrooms for boys and girls beginning in grade 1 in one place 

and co-ed classes through grade 6 in another (Chabbott, 2006). 

Genuine community ownership of educational initiatives requires long-term commitment. 

Experience has shown that most changes are processes that need to be consolidated over time. 

This is particularly true when the changes are behavioral or attitudinal. Evidence shows that the 

effect over time is greatly diminished when engagements are of short duration for a specific 

objective. Every community and situation is different, and there are too many variables to offer a 

generalized timeline. Variables include community demand for quality education, the 

community’s history with previous initiatives (either positive or negative), the ability to establish 

genuine trust, the commitment of government and local leaders to follow through, and the levels 

of education and experience of the human resources within the community. Seeking out partners 

who have been engaged with communities in a specific context and have some local knowledge 

is invaluable in establishing realistic timelines for specific initiatives. Mutual trust and the 

relationships that develop and take root during this time build the foundation for strong, effective 

partnerships (Carneal and Pozniak, 2004). 

In order to attain the intended goal, the researcher believes that all the above mentioned 

principles should be attained effectively unless there is trust between parents and the school it is 

difficult to achieve the intended goal and mean while the school will be left alone separated from 

the community.  
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CHAPTER THREE 

 Research Design and Methodology 

3.1. Research design 

In this research, survey design approach was employed in order to examine community building 

practices and its challenges in government secondary schools. Descriptive survey approach is 

considered as appropriate because it uses the survey in collecting data from a wide area by 

selecting a representative sample of a large population.  

3.2. Research methods 

The survey method was employed in this study on the ground that it is found to be helpful to 

obtain reliable and relevant information from nine government secondary schools’ principals as 

well as PTSA members on the actual implementation of the issue under investigation. That is 

why the researcher prefers to use whole population sample. 

3.3. Data source 

While deciding about the method of data collection to be used for the study, the researcher 

should keep in mind two types of data (Kothari, 2004:95). For the study, both 

Primary and secondary data were obtained; however, the main source of information was 

the primary one. Secondary school principals and PTSA members were the primary source of 

data that was original in character. Therefore, the primary data sources are government 

secondary school principals and PTSA members. 

 

3.4. Sample and sampling technique 

According to Parker and others (2002), suggested taking total population technique is 

appropriate when the whole area or population of persons is conducted. In this case, out of Addis 

Ababa government secondary schools, Nefas Silk Lafto Sub City government secondary schools 

PTSA and Principals were taken as total population and appropriate source of data. Currently in 

Addis Ababa context, there are four principals at a single school.This is determined by the 

number of students in that where there are five hundred and above students,the number of 

principals in a school should be four by the regulation of Education Bureau protocol № 

A9/1307/A29-40/35/07/01/2007E.C. 
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Due to this fact in Nefas Silk Lafto Sub City, there are nine government secondary schools. All 

nine government secondary schools were included in the study. Hence, thirty six principals, four 

from each school, and twenty seven PTSA members a total of sixty three participants were taken 

as target population. 

3.5. Data collection instrument 

In this study, structured questionnaire was employed for principals and PTSA members as data 

collecting instrument. Close ended and open ended structured questionnaires were administered. 

The reliability of data gathering instrument was tested in adjacent sub cities secondary schools 

(Bulbula, Ewket Lefire, Dej. Balch and Temenja Yaji) during pilot test and certain amendments 

were made.  As Hair and  others (2006)  defined  reliability  as  the  extent  to  which  a  variable  

or  a  set  of  variable  is consistent  in  what  it  is  extended  to  measure.  As the current study 

used multiple, and continuous items in all variables, internal consistency analysis was carried out 

through Cronbach alpha reliability tests. Then the reliability of data gathering instrument test was 

ranging from (0.83 to 0.98). Duffy and others (2014) as cited by (Tsigereda, 2016) stated, a high 

α (greater than .60) indicates that the items within a scale are measuring the same construct and 

approaching to one which illustrates nearly perfect reliability. 

As Koul (1996) suggested questionnaire is widely used in educational research to obtain 

information about certain conditions and practices and to inquire into opinions and attitudes of 

individuals and groups. Therefore, a questionnaire incorporating both close and open-ended 

items were used in this research to collect data from school principals and PTSA members. The 

close-ended items were prepared in order to obtain realistic data. The open-ended items, on the 

other hand, were made use of to gather in depth information and also was justified due to the fact 

that they call for free responses in the respondents' own words (Best and Khan, 2003). 

3.6. Data Collection Procedures 

Before the actual study was started, the researcher confirmed that the proposal of the 

Study and review of related literature got finished. Then questionnaires were developed by 

closed guidance of advisor and 28 questionnaires were administered to four adjacent sub city 16 

school principals and 12 PTSA members who were not included in the actual study.  Then after 

revision was made on the 12 questions out of these six questions were removed based on the 

feedback obtained from the respondents during pilot test was going. Therefore, the main 

consideration of the researcher was judging the participants who could provide sufficient 
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information. Having these all done researcher administered the actual study 63 questionnaires for 

36 school principals and 27 PTSA members respondents and they filled as well as wrote then 

returned on time with out negligance. At last analysis and interpretation were done. The data that 

collected through questionnaire were organized, categorized, summarized, interpreted and 

reported.  
 

Validity and Reliability 

According to Kothari (2004) and Maree (2007), validity refers to the degree to which an 

instrument measures what it is supposed to measure. Reliability has to do with the consistency or 

repeatability of a measure or an instrument and high reliability is obtained when the measure or 

instrument gives the same results if the research is repeated on the same sample (Maree, 2007). 

To ensure validity of instruments, the instruments were developed under close guidance of the 

advisor and, also a pilot study was carried out on Sixteen principals and Twelve PTSA members 

of four schools from adjacent sub cities (Bulbula, Ewket Lefire, Dej. Balch and Temenja Yaji) 

those who were not included in the study, to test the instrument only. The pilot test helped to be 

well informed about the objectives and how to fill, assess and give feedback on the significance 

of the contents, item length, and simplicity of items and detail of the questionnaire. Based on 

their comments the necessary modifications were made on the 12 items and complete removal 

and replacement of unclear six questions were done before the major instruments of the study 

were administered to reduce errors. The questionnaire has gone through revisions exhaustively to 

strengthen its validity. Generally, the test has shown that the designed questionnaire was 

inductive and acceptable to measure the community building challenges and its practices. The 

pilot test was providing an advance opportunity for the investigator to check the questionnaire 

and to minimize errors due to improper design of instruments, such as problem of wording or 

sequence.  

3.7. Methods of data analysis  

For this, descriptive survey method of data analysis was employed. Thus, the data obtained 

through closed ended questions were analyzed by using SPSS and was followed by discussion of 

most important points. The data gathered through open ended questions were analyzed 

qualitatively through descriptive narration for the purpose of triangulation. 
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The responses of principals and PTSA members were analyzed and tabulated using frequency 

and percentage. The descriptive statistics analysis ( input of data) using SPSS version 20 were 

used to analyze the characteristics of the population (principals and PTSA) as they help to 

determine the relative standing of the respondents (output of result).The items in the 

questionnaires were presented in table according to their conceptual similarities.  

 The data collected from open ended questionnaire items were analyzed and interpreted through 

descriptive narration.  The result of close ended and open ended questions were also summarized 

and organized by related categories. Finally, the overall course of the study was summarized 

with findings, conclusions and some possible solutions. 
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CHAPTER FOUR 

Data presentation, analysis and interpretation 

This chapter deals with analysis and interpretation of data gathered from the participants of the 

study. The questionnaires were distributed to respondents of two groups (PTSA members and 

principals).Therefore about 63 questionnaires were distributed to the respondents and all were 

properly filled and returned. Out of the 63 questionnaires distributed, those for PTSA members’ 

were 27 (42.9%) and the 36 (52.14%) were principals. What the researcher would like to remind 

is that, the analysis of the results and interpretation was based on the information obtained from a 

total of 63 respondents. The chapter consists of three parts: the first part is concerned with 

presenting personal information of the sample population and the second part deal with the 

analysis of results and interpretation of the study based on the research questions, and the third 

part dealt with major findings of the research. In order to maximize association and 

understandability, the researcher preferred to interpret and discuss the finding following the 

analysis of each research question. 

4.1. Characteristics of Respondents 
The purpose of this section is to provide some basic background information pertaining to 

sample population with the assumption that it might have some sort of relationship with 

Community building practice and its challenges in government secondary schools. To this end, 

the characteristics of participants were examined in terms of sex, age, educational qualification 

and work experience.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                              
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Table-1 General background of the respondents ( PTSA members and Principals) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 1 indicates the age, sex, educational level, current position /occupation and service years 

of the respondents. The data in Table 1 indicates that 17 (63%) of the respondents were male 

where as only 10 (37%) of them were found to be female respondents. This implies that the 

majority of the respondents were male PTSA members at government secondary high school. 

The data in Table 1 indicates that one of the respondents was less matured (i.e., 15 years) old 

whereas 26 (96%)  PTSA member respondents were 16 and above years of age. This implies that 

most of the PTSA member respondents were matured.  

The data in Table 1 reveals that 11 (41%) respondents’ educational background was high school, 

three of the respondents were diploma holders, nine of the respondents were first degree holders 

and four of the respondents’ educational background was second degree.  

Variable                                                                           Levels PTSA Principal
s 

N % N % 
Sex M 17 63 32 89 

F 10 37 4 11 
Total 27 100 36 100 

Age <20 years 9 33 - - 
21_35 5 19 17 47 

36 and above 13 48 19 53 
Total 27 100 36 100 

Educational level High school 11 41 - - 
Diploma 3 11 - - 

First degree 9 33 19 53 
Second degree 4 15 17 47 

 Total 27 100 36 100 
Current position Vice Principals - - 27 75 

Principals - - 9 25 
Total   36 100 

Service years Less than 5 years - - 11 31 
6-10 - - 4 25 
11-15 - - 8 22 
16-20 - - 1 3 

21 and above - - 7 19 
Total - - 36 100 
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This implies that majority of the PTSA member respondents were high school completers and 

diploma holders. The educational level indicates the grade levels of first cycle of secondary 

education (Grades 9 and 10) and the second cycle of secondary education (Grades 11 and 12). 

Although PTSA members’ participation is important, there is a huge gap at their educational 

background. Hence, the educational levels of PTSA members vary from lower elementary 

classes up to first degree holders.  

The data in Table 1 indicates the principals’ sex that 32 (89%) of the respondents were male 

where as only four of them were found to be female respondents. This implies that the majority 

of the respondents were male principals at high school. 

Regarding the age data, 17 (47 %) of the respondents was between 21 and 35 years old and 19 

(53%) of principal respondents’ were 36 and above years old. This implies that most of the 

principal respondents were matured enough.  

From Table 1 of principals data reveals that 19 (53%) of the respondents were first degree 

holders where as 17 (47%) of them were found to be second degree (masters) holders. This 

implies that majority of the respondents were first degree holders. In light of the policy about the 

standard of secondary education leadership, second degree holder should be principals whereas 

due to different factors second degree holder principals’ turnover is high. Following resigning of 

masters holders sub city education office assign mostly degree holder that is, what they get from 

the vast majority of, the teaching staff that is why large number of principal respondents were 

first degree holders. This causes discrepancy in decision making among stakeholders. However, 

strength of any educational system largely depends on the quality, competence and commitment 

of its teachers as well as principals (Ayalew, 2015). 

Regarding the data in Table 1 of principals current position it shows that 27 (75%) of the 

respondents were vice principals where as nine of them were main principals. This indicates that 

there are three vice principals in each school in Addis Ababa context. 

The data in Table 1 of principals’ service year, reveals that 11 (31%) of the respondents have less 

than 5 service years, nine  of them have between 6-10 service years, eight of the respondents 

have 11-15 service years, whereas one of them was between 16-20 years and seven of the 

respondents have 21 and above service years. This means that one-third of the experiences of 

principal respondents were less than five years. This implies that majority of principals were less 

experienced due to high turnover in search of better salary and retirement.  
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4.2. The contribution of PTSA members’ in community building and 

enhancing the teaching- learning process. 

Table-2: Responses regarding the contribution of PTSA members’ in promoting the teaching- 

learning process (N=27). 

 
No 

Items Scales Mean 
5 4 3 2 1 

N (%) N (%) N (%) N (%) N (%) 
 

1 
How often do PTSA 
members' give quick response 
to the problem encountered in 
the teaching learning process? 

 
 

6 

 
 

22 

 
 

10 

 
 

37 

 
 

8 

 
 

30 

 
 

2 

 
 

7 

 
 

1 

 
 

4 

 
 

3.66 

 
2 

How often do, PTSA 
members' coordinate the 
community and school to get 
support for better 
performance in the teaching 
learning process? 

 
 
 

2 

 
 
 

7 

 
 
 

1 

 
 
 

4 

 
 
 

3 

 
 
 

11 

 
 
 

12 

 
 
 

44 

 
 
 

9 

 
 
 

33 

 
 
 

2.07 

3 How often do PTSA 
members' minimize 
educational wastage? 

 
3 

 
11 

 
9 

 
33 

 
9 

 
33 

 
4 

 
15 

 
2 

 
7 

 
3.26 

4 How often do PTSA 
members' take immediate 
correction for disciplinary 
measures created by students? 

 
2 

 
7 

 
5 

 
19 

 
17 

 
63 

 
2 

 
7 

 
1 

 
4 

 
3.19 

5 How often do PTSA 
members' take immediate 
correction for disciplinary 
measures created by school 
staffs? 

 
5 

 
19 

 
8 

 
30 

 
12 

 
44 

 
1 

 
4 

 
1 

 
4 

 
3.56 

                                                                                                 Grand Mean=3.15 
(5) Always (4) Often (3) Sometimes (2) Rarely (1) Never 

As indicated in the data above concerning the frequency of quick response to problems by PTSA 

members,16 (59 %)of the respondents reported that  PTSA members often give quick response to 

the problems encountered in the teaching learning process whereas eight  of the respondents 

revealed that PTSA members sometimes give quick response to the problem encountered in the 

teaching learning process and three of them indicated that the PTSA members rarely give quick 

response to the problems encountered in the teaching learning process. This implies that the 

PTSA members often give quick response to the problem encountered in the teaching learning 

process (M=3.66).  

As depicted in Table 2 of the second item, of the respondents (parent, teacher and student), 21 

(77 %) reported that the PTSA members rarely coordinate the community and school to get 

support for better performance in the teaching learning process, whereas five of them indicated 

that PTSA members sometimes coordinate the community and school to get support for better 

performance in the teaching learning process and one of them give an idea that the PTSA 
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members rarely coordinate the community and school to get support. This implies that the PTSA 

members rarely coordinate the community and school to get support for better performance.  

The data in Table 2, indicates that 12 (44 %) of respondents (parent, teacher and student) 

revealed that the PTSA members often minimize educational wastage where as nine of the 

respondents reported that PTSA members sometimes minimize educational wastage and six  of 

them indicated that the PTSA members rarely minimize educational wastage. This implies that 

the PTSA members sometimes minimize educational wastage.   

Regarding the frequency of measures taken to correct disciplinary problems, the data in Table 2, 

shows that 19 (70%) respondents (parent, teacher and student)  reported that PTSA members 

usually take immediate correction for disciplinary measures created by students whereas five of 

the respondents showed that PTSA members sometimes take immediate correction for 

disciplinary measures created by students and three of them indicated that PTSA members rarely 

participate in taking immediate correction for disciplinary action. This implies that PTSA 

members usually participate on the matter that occurred in the schools.   

From the data in Table 2, 13 (49%) respondents (parent, teacher and student) showed that PTSA 

members often take immediate correction for disciplinary measures created by school staff 

members whereas 12 (44%) of the respondents (parent, teacher and student)   reported that PTSA 

members sometimes take immediate correction for disciplinary measures created by school staff 

members and two of them indicated that PTSA members rarely participate in taking immediate 

correction for disciplinary action. This implies that PTSA members often participate on the 

matter that occurred in the schools. 
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4.3. Major challenges that hinder community building practices 

Table-3: Responses of PTSA members about major challenges that hinder them to participate in 

community building practices (N=27). 

No 
Factor Affecting 

community participating 
in school 

Scales Mean 
5 4 3 2 1 

N (%) N (%) N (%) N (%) N (%) 

1 
Lack of competence of 
the principals on how to 
participate the 
community 

6 22 12 44  0 0 4 15 5 19 
 
 

3.37 

2 
Lack of commitment of 
the principal to work 
with community 
representatives 

4 15 12 44 1 4 7 26 3 11 
 
 

3.26 

3 
Negative attitude of the 
principals and teachers 
towards participation of 
community 

6 22 4 15 5 19 6 22 6 22 
 
 

2.93 

4 
Non participatory 
leadership style of the 
principals 

12 44 7 26 5 19 3 11 0 0 
 
 

4.03 

5 
Teachers do not 
encourage students to 
bring their parents or 
guardians  to school 

4 15 2 7 8 30 6 22 7 26 
 

 
2.63 

                                                                                                             Grand mean=3.24 

(5)Strongly agree (4) Agree (3) Undecided (2) Disagree (1) strongly disagree 

Regarding the data in question 1 of Table 3, shows that18 (66%) respondents (parent, teacher 

and student) agreed with the existence of lack of competence of the principals on how to 

participate the community whereas nine of them disagreed with the existence of lack of 

competence of the principals on how to participate the community. This implies that the majority 

of the respondents agreed that there is a problem on the side of principals in terms of 

competence. From this, it is possible to deduce that competence of the principals on how to 

participate community was poor.  

With respect to the data in item 2 of Table 3, 16 (59%) respondents (parent, teacher and student) 

agreed with lack of commitment of principals to work with community representative members 

whereas one of the respondents had undecided about lack of commitment of the principals to 

work with community representative members and 10 (37%) of them showed that they disagreed 

with the above notion. This implies that more than half of them agreed with lack of commitment 

of the principal to work with community representative members (M=3.26).   

Concerning the data in item 3 of Table 3, shows that10 (37%) respondents (parent, teacher and 

student) revealed that they agreed with the negative attitude of the principals and teachers 

towards participation of community in the school as well as five of them showed that they had 
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undecided on the negative attitude of the principals and teachers towards participation of 

community in the school and 12 (44%) of them reported that they strongly disagreed with the 

negative attitude of the principals and teachers towards participation of community in the school.  

This implies that there is no negative attitude created towards the participation of the community 

in the school by teachers and principals. 

With respect to the data in item 4 of Table 3, 19 (70%) respondents (parent, teacher and student)  

reported that they agreed with the problem of non participatory leadership style of the principals 

where as five of the respondents undecided with the problem of non participatory leadership 

style of the principals and three of them disagreed with the problem of non participatory 

leadership style of the principals. This implies that none participatory leadership style is a 

challenge in the schools. Moreover, the current status of the participation of community 

representatives, as the respondents mean value (M=4.03) confirmed and agrees with Shaeffer’s 

(1994) idea that there is participation only when they are taking part in decision making just for 

the sake of completing quorum.  

Regarding the data in question 5 of Table 3,designates that six respondents agreed that teachers 

do not encourage students to bring their parents/guardians to school where as eight of them were 

undecided as well as 13 (48%) of the respondents (parent, teacher and student) disagreed with 

the notion “teachers do not encourage students to bring their parents/guardians to school’.  This 

implies that teachers encourage students to bring their parents/guardians to school.  

In addition to this, responses for the open ended questions with reference to challenges that 

hinder community building practice in government secondary schools, some of the respondents 

showed that lack of competence of principals on how to participate the community, commitment 

of principals and non participatory leadership style. And thus, this clearly shows that there was 

lack of collective leadership practice.      
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4.4. Community building support and its practices 

Table-4:  Responses of PTSA members regarding community building support and its 

practices in government secondary schools (N=27). 

No 

 
Items related to the 

Community Building 

Scales Mean 
5 4 3 2 1 

N (%) N (%) N (%) N (%) N (%) 

1 
You get appropriate 
services from the school 
principals. 

 
8 

 
30 

 
12 

 
44 

 
2 

 
7 

 
4 

 
15 

 
1 4 

 
 

3.81 

2 
School principals play a 
major role in school 
community building   

 
7 

 
26 

 
9 

 
33 

 
4 

 
15 

 
3 

 
11 

 
4 15 

 
 

3.44 

3 
There is a conducive and 
working organizational 
structure in the school. 

 
 

4 

 
 

15 

 
 

6 

 
 

22 

 
 

2 

 
 

7 

 
 
7 

 
 

26 

 
 

8 30 

 
 

2.67 

4 

PTSA together with 
teachers have played a 
crucial role in advising 
misbehaving students 

 
 

3 

 
 

11 

 
 

3 

 
 

11 

  
 
0 

 
 

0 

 
 

11 

 
 

41 

 
 

10 
37 

 
 
 

2.19 

5 
Parents are playing 
suitable roles in building 
school community 

 
4 

 
15 

 
4 

 
15 

 
2 

 
7 

 
9 

 
33 

 
8 30 

 
 

2.52 

6 

PTSA members are 
working with the school 
management in avoiding 
problems encountered in 
the schools. 

 
 
 

2 

 
 
 

7 

 
 
 

6 

 
 
 

22 

 
 
 

5 

 
 
 

19 

 
 
 
9 

 
 
 

33 

 
 
 
5 

19 

 
 
 
 

2.67 

 7 

Teachers have positive 
attitude towards the 
organization of PTSA 
and their activities in the 
schools. 

 
 

2 

 
 

7 

 
 

4 

 
 

15 

 
 

6 

 
 

22 

 
 

11 

 
 

41 

  
 
4 

15 

 
 
 
 

2.59 
                                                                                                   Grand Mean=2.84 
(5) Strongly agree (4) Agree (3) Undecided (2) Disagree (1) strongly disagree 

Concerning the data in question 1 of Table 4, shows that 20 (74%) respondents (parent, teacher 

and student) agreed that they gain convenient services to run activities from the school principals 

where as two of them undecided on gaining convenient services to run activities from the school 

principals and five of them disagreed on gaining convenient services to run activities from the 

school principals. This illustrates that school principals are offering convenient services for 

PTSA members′ to run activities easily. Even though above two-third of PTSA members 

respondents agreed with gaining appropriate services to run activities from the school principals, 
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there is problem from school to school in offering convenient services which is just for the sake 

of completing the quorum.     

Regarding the data in question 2 of Table 4, depicts that of the respondents (parent, teacher and 

student), 16 (59%) agreed that School principals play a major role in school community building 

where as four of them undecided about whether or not school principals played a major role in 

school community building and seven of the respondents strongly disagreed that School 

principals did not play a major role in building school community relations. This indicates that 

principals played the major role in school community building. 

Regarding the data in question 3 of Table 4, 10 (37%) of the respondents (parent, teacher and 

student) agreed that there is conducive and working organizational structure in the school where 

as two of them undecided about having conducive and working organizational structure in the 

school and 15 (56%) of them indicated that they disagreed on the presence of conducive and 

working organizational structure in the school. This refers to the fact that there is no conducive 

and working organizational structure in government secondary schools. 

Regarding the data in question 4 of Table 4, indicates that 6 (22%) of the respondents (parent, 

teacher and student) agreed with PTSA and teachers collaborative work as a crucial role in 

advising misbehaving students whereas 21 (78%) of them disagreed that PTSA and teachers’ 

role as crucial in advising misbehaving students. This implies that PTSA together with teachers 

have not played a crucial role in advising misbehaving students.  

Concerning the data in question 5 of Table 4, illustrates that eight (30%) of the parents agreed 

that parents are playing suitable roles in building school community where as two of them 

undecided about parents playing suitable roles in building school community and 17 (63%) of 

them revealed that they disagreed with the Parents roles in building school community. This 

implies that the role which is played by parents in community building at government secondary 

schools is not sufficient. 

Regarding the data  in question 6 of Table 4,  indicates that eight of the respondents agreed with 

the work of PTSA members to alleviate school challenges working with the school management 

whereas five undecided with the work of PTSA members to alleviate school challenges working 

with the school management and 14 (52%) disagreed with the work of PTSA members to 

alleviate school challenges working with the school management .This implies that the works or 

the activities of PTSA members were not critical to give remedial action for problems that 
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schools were immersed in rather they are expected to go beyond that and assume key role of 

examining, and determine how resources are spent (Shaeffer, 1994:70)  

Concerning the data in question 7 of Table 4, indicates that six of the respondents (parent, 

teacher and student)  agreed with positive attitude of teachers towards the organization of PTSA 

and its activities in the schools whereas six (22%) of them undecided about positive attitude of 

teachers towards the organization of PTSA and its activities in the schools and 15 (56%) of the 

respondents (parent, teacher and student) disagreed about positive attitudes of teachers towards 

the organization of PTSA and its activities in the schools. This implies that more than half of the 

respondents disagreed with the notion of teachers having positive attitude towards the 

organization of PTSA in schools. 

Moreover, the open ended questions asserted PTSA members’ participation responded that there 

is lack of ownership on the side of the community and this makes the entire scenario of 

collecting resources to schools very difficult. On the other hand, some of the teachers viewed 

PTSA members as political agents and they indulged for their political affiliations and thus they 

did not give a quick response for any call for work. They also said in their response that the 

people were elected to serve in the PTSA should have academic orientation and there should also 

be some kinds of incentive to facilitate their participation.   

 

 

 

 

 

 

 

 

 

4.5. Community building initiatives 

Table-5: Responses of principals regarding community building initiatives in government 

secondary schools (N=36). 
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No 
Items related to the 

Community Building 
 Scales Mean 

5 4 3 2  1 
N (%) N (%) N (%) N (%) N (%) 

1 

PTSA members participate 
in mobilizing the 
community to make 
contribution of financial 
and materials on 
capacitating the school  

 
 
 
 
 
3 

 
 
 
 
 

8 

 
 
 
 
 

5 

 
 
 
 
 

14 

 
 
 
 
 

4 

 
 
 
 
 

11 

 
 
 
 
 

19 

 
 
 
 
 

53 

   
 
 
 
 
5 

      
14 

 
 
 
 
 

2.44 

2 

PTSA members’ effort in 
creating responsible 
community for  the well 
being of the school 

 
 
 
3 

 
 
 

8 

 
 
 

4 

 
 
 

11 

 
 
 

5 

 
 
 

14 

 
 
 

21 

 
 
 

58.3 

 
 
 
3 8.3 

 
 
 

2.53 

3 
PTSA members consult 
with teachers, so that 
students will behave better  

 
 
2 

 
 

6 

 
 

5 

 
 

14 

 
 

13 

 
 

36 

 
 

13 

 
 

36 

 
 
3 8 

 
 

2.72 

4 

PTSA members’ 
continuous visit of the 
school to observe the 
reality of the teaching-
learning process in order to 
create a dedicated member 
for the school community 
development  

 
 
 
 
 
 
3 

 
 
 
 
 
 

8 

 
 
 
 
 
 

9 

 
 
 
 
 
 

25 

 
 
 
 
 
 

15 

 
 
 
 
 
 

42 

 
 
 
 
 
 

8 

 
 
 
 
 
 

22 

 
 
 
 
 
 
1 

 3 

 
 
 
 
 
 

3.14 

5 

How often do PTSA 
members’ co-ordinate the 
community and school to 
get support for better 
performance in the 
teaching-learning process? 

             
5 

   
14 

 
14 

  
39 

 
13 

  
36 

    
2 

     
6 

    
2 

  6 

 
 
 

3.5 

6 

Information about school 
events is given out 
regularly to PTSA 
members’ throughout the 
year  

 
 
 
6 

 
 
 

17 

 
 
 

15 

 
 
 

42 

 
 
 

10 

 
 
 

28 

 
 
 

4 

 
 
 

11 

 
 
 
1 

3 

 
 
 

3.58 

7 

PTSA members make 
effort in creating 
awareness to the 
community towards the 
continuous checkups of 
their children  

 
 
 
 
3 

 
 
 
 

8 

 
 
 
 

9 

 
 
 
 

25 

 
 
 
 

16 

 
 
 
 

44 

 
 
 
 

5 

 
 
 
 

14 

 
 
 
 
3 

8 

 
 
 
 

3.11 

                                                                                                                                   Grand Mean=3.00 
(5) Very high (4) High (3) Moderate (2) Low (1) Very low 

With respect to the data in  question 1 of Table 5, indicates that eight  of the respondents reported 

that PTSA members′ participation was high in mobilizing the community to make financial and 

material contribution to capacitate the school where as four of them revealed that PTSA 

members′ participation was moderate in mobilizing the community to make financial and 

material contribution to capacitate the school and 24 (67%) of the respondents showed that 

PTSA members′ participation was low in mobilizing the community to make financial and 

material contribution to capacitate the school. The mean value of this item was less than an 
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acceptable mean value (3.00).This implies that PTSA members’ participation was low in 

mobilizing the community to make financial and material contribution to capacitate the school. 

Concerning the data in question 2 of Table 5, shows that seven of the respondents (principals) 

reported that PTSA members′ effort was high in creating responsible community for the well 

being of the school where as five of the respondents reported that PTSA members′ effort was 

moderate in creating responsible community for the well being of the school and 24 (67%) of the 

principals revealed that PTSA members′ effort was low in creating responsible community for 

the well being of the school. This implies that majority of the respondents found PTSA 

members’ effort was low in creating responsible community for the well being of the school. 

Regarding the data in question 3 of Table 5, indicates that seven of the respondents (principals) 

reported that PTSA members highly discuss with teachers so that students will behave better 

whereas 13 (36 %) of them showed that PTSA members moderately discuss with teachers in 

order to shape students’ behavior and 16 (44%) of the respondents revealed that PTSA members’ 

discussion with teachers was low so that students behave better. This implies that the discussion 

between PTSA members and teachers cantering students’ behavior was low. 

With respect to the data in question 4 of Table 5, report that 12 (33%) of the principals 

respondents indicated that PTSA members highly visit the school to observe the reality of the 

teaching-learning process in order to create a dedicated member for the school community 

development where as 15 (42 %) of them showed that PTSA members moderately visit the 

school and nine of the respondents revealed that PTSA members’ visit was low. This implies that 

majority of the respondents replied that PTSA members′ occasionally visit the school to observe 

the reality of the teaching-learning process and in order to create a dedicated member for the 

school community development.   

Regarding the data in question 5 of Table 5, indicates that 19 (53%) of the principals respondents 

reported that PTSA members highly co-ordinate the community and school to get support for 

better performance in the teaching learning process whereas 13 (36%) of the respondents 

revealed that PTSA members moderately co-ordinate the community and school and four of 

them showed that PTSA members effort to co-ordinate the community and school was low. This 

implies that majority of the respondents replied that PTSA members’ highly co-ordinate the 

community and school to get support for better performance in the teaching- learning process. 
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Concerning the data in question 6 of Table 5, shows that 21 (59%) of the respondents 

(principals) reported that PTSA members are highly informed about school events throughout the 

year whereas 10 (28 %) of them indicated that PTSA members are moderately informed about 

school events throughout the year and five of the respondents revealed that PTSA members 

information about school events was low throughout the year. This implies that majority of the 

respondents reported that PTSA members are highly informed about school events throughout 

the year. 

Regarding the data in question 7 of Table 5, indicates that 12 (33%) of the 

respondents(principals) reported that PTSA members make great effort in creating awareness to 

the community towards the continuous checkups of their children where as 16 (44%) of them 

showed that PTSA members make moderate effort in creating awareness to the community 

towards the continuous checkups of their children and eight of the respondents revealed that 

PTSA members make low effort in creating awareness to the community towards continuous 

checkups of their children. This implies that majority of the respondents revealed that PTSA 

members make moderate effort in creating awareness to the community towards continuous 

checkups of their children. 

Likewise, the open ended questions illustrated with regard to any manifestation of the 

achievement in building school because of PTSA members’ participations or initiatives, a 

number of of the respondents disclosed that PTSA members have done a lot in the school 

improvement program in cases like: generating income from the community and 

nongovernmental organizations (NGO); providing students from families with poor economic 

status with food, and building up rooms for offices and library. 

 

 

 

 

 

4.6. Influences of community building in promoting the teaching learning 

process 
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Table-6: Responses of principals concerning influences of community building in 

promoting the teaching-learning process and areas of PTSA members’ participation at 

schools (N=36). 

No Items 
Scales MV 

 
M 
R 5 4 3 2 1 

N (%) N (%) N (%) N (%) N (%) 

1 

To what extent PTSA members’ 
effort in creating smooth 
communication between the 
school and the community? 

5 14 19 53 10 28 2 6  0 0 

 
 
3.75 

 
 
1 

2 

To what extent PTSA members’ 
Participation in motivating the 
school staff members for better 
performance? 

2 6 4 11 5 14 22 61 3 8 

 
 
2.44 

 
 
6 

3 

To what extent PTSA members 
consult with teachers, so that 
students will behave better and 
will not skip class? 

2 6 5 14 17 47 9 25 3 8 

 
 
2.83 

 
 
5 

4 

To what extent PTSA members 
support in school’s advisory 
board/ committee for decision 
making process? 

3 8 16 44 10 28 6 17 1 3 

 
 
3.39 

 
 
2 

5 

How often do PTSA members 
give quick response to the 
problem encountered in the 
teaching-learning process? 

2 6 2 6 8 22 15 42  9 25 

 
 
 
2.25 

 
 
 
7 

6 
How often do PTSA members 
attempt to minimize educational 
wastage? 

1 3 5 14 2 6 11 31 17 47 

 
 
1.94 

 
 
8 
 

7 

How often do PTSA members 
take immediate correction on 
disciplinary measures created by 
students? 

2 6 11 31 12 33 8 22 3 8 

 
 
3.03 

 
 
3 

8 

How often do PTSA members 
take immediate correction on 
disciplinary measures created by 
staff members? 

1 3 10 28 13 36 10 28 2 6 

 
 
2.94 

 
 
4 

Grand Mean=2.82 
(5) Always (4) Often (3) Sometimes (2) Rarely (1) Never 

Regarding the data in question 1 of Table 6, indicates that 24 (67 %) of the respondents reported 

that PTSA members often exert effort in creating smooth communication between the school and 

the community where as 10 (28 %) of them indicated that PTSA members sometimes exert effort 

in creating smooth communication between the school and the community and two of the 

respondents revealed that PTSA members rarely exert effort in creating smooth communication 
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between the school and the community. PTSA members’ effort exerts in creating smooth 

communication between the school and the community, i.e., the mean value of this item was 

greater than acceptable mean value (3.00). This implies that majority of the respondents said that 

PTSA members often endeavor to create smooth communication between the school and the 

community. 

Regarding the data in question 2 of Table 6, shows that six of the respondents reported that 

PTSA members often participate in motivating the school staff members for better performance 

whereas five of the respondents revealed that they sometimes motivate the staff and 25 (69%) of 

them indicated that they rarely motivate the staff members. This implies that most respondents 

depicted that PTSA members rarely participate in motivating the school staff members for better 

performance. 

Concerning the data in question 3 of Table 6,indicates that seven of the respondents revealed that 

very frequently PTSA members′very frequently consult with teachers so that students will 

behave better and will not skip class whereas 17 (47 %) of them revealed that PTSA members 

sometime consult with teachers so that students will behave better and will not skip class and 12 

(33%) of the respondents reported that PTSA members rarely consult with teachers so that 

students will behave better and will not skip class. This entails that the majority of the 

respondents replied that PTSA members sometimes consult teachers in bringing desirable 

behavior on students.  

With respect to the data in question 4 of Table 6,indicates that 19 (52%) of the respondents 

showed that PTSA members often support schools’ advisory committee in decision making 

process where as 10 (28 %) of them illustrated that PTSA members sometimes support and seven 

of the respondents reported that PTSA members rarely support in the school advisory board. This 

implies that majority of the respondents replied that PTSA members often support schools’ 

advisory board/ committee in decision making process. 

Regarding the data in question 5 of Table 6,  indicates that 11 (31%) of the respondents reported 

that PTSA members often give quick response to the problem encountered in the teaching-

learning process where as 15 (42%) of the respondents revealed that PTSA members sometimes 

give quick response and 10 (28 %) of them showed that PTSA members rarely give quick 

response to the problem encountered in the teaching- learning process .This means that majority 
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of the respondents replied that PTSA members sometimes give quick response/feedback to the 

problem encountered in the teaching-learning process.  

Concerning the data in question 6 of Table 6, indicates that six of the principals revealed that 

PTSA members often attempt to minimize educational wastage where as 17 (42%) of them 

reported that PTSA members sometimes attempt to minimize educational wastage and 13 (37%) 

of the respondents showed that PTSA members rarely attempt to minimize educational wastage. 

this indicates that majority of the respondents replied that PTSA members sometimes attempt to 

minimize educational wastage. 

With respect to the data in question 7 of Table 6, shows that 13 (37 %) of the respondents 

(principals) revealed that PTSA members often take immediate measures on disciplinary 

problems created by students where as 12 (33 %) of them indicated that PTSA members 

sometimes take immediate measures on disciplinary problems created by students and 11 (30%) 

of the respondents reported that PTSA members rarely take immediate measures on disciplinary 

problems created by students. This implies that majority of the respondents revealed that PTSA 

members often take immediate measures on disciplinary problems created by students. 

Regarding the data in question 8 of Table 6, indicates that 11 (31%) of the respondents showed 

that PTSA members often take immediate measures on disciplinary problems created by staff 

members where as 13 (36%) of them revealed that PTSA members sometimes take immediate 

measures on disciplinary problems created by staff members and 12 (34%) of them reported that 

PTSA members rarely take immediate measures on disciplinary problems created by staff 

members. This illustrates that majority of the respondents replied that PTSA members sometimes 

involve on disciplinary matters that occurred in the school.  

On the top of this the open ended questions concerning influences from the community over 

community building practices some of the respondents said that the attitude of parents toward 

visiting school, appreciating and cross- checking the learning of their children as well as staff 

and administrative activities  is low. This could be due to low level of participation at planning 

and decision making. Hence, in order to take part in implementation, principals should let them 

involve in planning, decision making and conducting meetings in appropriate time and place as 

well as providing adequate training to make them aware of their responsibilities 

(Kaufman,1995:23). 

4.7. The contribution of parents in promoting the teaching learning process 
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Table-7: Responses of principals regarding the contribution of parents in promoting the 

teaching- learning process (N=36). 

No Items 
 Scales MV MR 

5 4 3 2 1  
N (%) N (%) N (%) N (%) N (%) 

1 

How often do Parents 
give quick response to 
the problem encountered 
in the teaching learning 
process? 

2 6 4 11 5 14 16 
 

44 
 

9 

 
 
25 
 
 

 
 
2.28 

 
 
4 

2 

How often do Parents 
coordinate the 
community and school to 
get support for better 
performance in the 
teaching learning 
process? 

1 3 11 31 12 33 11 31 3 

 
 
 
8 
 
 

 
 
 
3.06 

 
 
 
1 

3 
How often do Parents 
minimize educational 
wastage? 

 0 0 8 22 5 14 12 33 11 
 
31 
 

 
2.28 

 
4 

4 

How often do Parents 
take immediate 
correction for 
disciplinary measures 
created by students? 

1 3 10 28 10 28 13 36 2 

 
 
6 

 
 
2.86 

 
 
2 

5 

How often do Parents 
take immediate 
correction for 
disciplinary measures 
created by staff 
members? 

 0 0 4 11 10 28 15 42 7 

 
 
 
19 
 
 

 
 
 
2.31 

 
 
 
3 

                                                                                                           Grand Mean=2.56 
(5) Always (4) Often (3) Sometimes (2) Rarely (1) Never 

With respect to the data in question 1 of Table 7, indicates that six of the respondents reported 

that parents often give quick response to the problem encountered in the teaching learning 

process where as five of them revealed that parents sometimes give quick response to the 

problem encountered in the teaching learning process and 25 (69%) of the respondents showed 

that parents rarely give quick response to the problem encountered in the teaching- learning 

process. This indicates that majority of the respondents replied that parents rarely give quick 

response to the problem encountered in the teaching-learning process which was less than 

acceptable mean value (3.00) and grand mean value (2.56) was low. 
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Concerning the data in question 2 of Table 7, indicates that 12 (33%) of the respondents revealed 

that parents often coordinate the community and school to get support for better performance in 

the teaching learning process where as 12 (33%) of them indicated that parents sometimes 

coordinate the community and school to get support for better performance and 14 (39%) of 

them revealed that parents rarely coordinate the community and school to get support for better 

performance. This illustrates majority of the respondents replied that parents rarely participate in 

coordinating the community and school. 

Regarding the data in item 3 of Table 7, eight  of the respondents reported that parents often 

minimize educational wastage in school where as five of them indicated that parents sometimes 

minimize educational wastage in school and 23 (64%) of them showed that parents rarely 

minimize educational wastage in school. The mean value (2.28) which is less than acceptable 

mean (3.00) and grand mean value (2.56) which were low. This implies that majority of the 

respondents illustrated that parents rarely act in minimizing educational wastage.  

With respect to the data in question 4 of Table 7, indicates that 11 (31%) of the respondents 

reported that parents often take immediate measures for disciplinary problems created by 

students where as 10 (28%) of them revealed that parents sometimes take immediate measures 

for disciplinary problems created by students and 15 (42%) of the respondents showed that 

parents rarely take immediate measures for disciplinary problems created by students. This 

implies that parents rarely involved in disciplinary matters in the school.  

Regarding the data in question 5 of Table 7, indicates that four of the respondents reported that 

parents often take immediate measures for disciplinary problems created by staff members 

whereas 10 (28%) of them indicated that parents sometimes take immediate measures for 

disciplinary problems created by staff members and 22 (61%) of the respondents revealed that 

parents rarely take immediate correction for disciplinary problems created by staff members. 

This implies that parents rarely took part in correction of disciplinary measures created by staff 

members. 

 

4.8. The achievement made because of community members participation in the 

management 

Table-8: Responses of principals concerning achievement made because of community members’ 

participation in the management (N=36). 
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No Items 
Scales MV M 

R 5 4 3 2 1 
N (%) N (%) N (%) N (%) N (%) 

1 Student Enrollment has 
been increased 9 25 15 42 7 20 4 11 1 3 

3.75 1 

2 Educational wastage has 
declined 2 6 6 17 3 8 15 42 10 28 2.31 7 

3 
Student and teacher 
performance has 
improved 

2 6 10 28 14 39 8 22 2 
6 

3.06 4 

4 The school income has 
increased 6 17 12 33 9 25 7 19 2 6 

3.36 2 

5 
Construction of 
additional class rooms is 
made 

6 17 12 33 6 17 4 11 8 
22 

3.11 3 

6 
The quality of 
management has 
improved 

4 11 4 11 2 6 16 44 10 28 
2.33 6 

7 The quality of education 
has relatively improved 1 3 8 22 3 8 16 44 8 22 2.39 5 

8 The school disciplinary 
problem have reduced 2 6 1 3 6 17 12 33 15 42 1.97 8 

Grand Mean=2.79 
5) Strongly agree (4) Agree (3) Undecided (2) Disagree (1) strongly disagree 

Concerning the data in question 1 of Table 8, indicates that 24(67%) of the respondents agreed 

with community members’ participation in increasing student enrollment where as seven of them 

undecided with the community members’ participation in increasing student enrollment and five 

of the respondents disagreed with community members’ participation in student enrollment 

increment. This designates that majority of the respondents agreed with the community 

members’ participation in increasing student enrollment was high. 

Regarding the data in item 2 of Table 8, 14 (39 %) of the respondents agreed with the 

community members’ participation in declining educational wastage where as one of them 

undecided with the community members’ participation in declining educational wastage and 25 

(70 %) of them disagreed with the community members’ participation in declining educational 

wastage. This illustrates that majority of the respondents disagreed with community members’ 

participation in declining educational wastage. 

With respect to the data in question 3 of Table 8, indicates that 12 (34 %) of the respondents 

agreed with the community members’ participation in improving the student and the teacher 

performance where as 14 (39%) of them moderately agreed with the community members’ 
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participation in improving the student and the teacher performance and 10 (28%) of them 

disagreed with the community members’ participation in improving the student and the teacher 

performance. This illustrates that majority of the respondents moderately agreed with the 

community members’ participation in improving the student and the teacher performance. 

Regarding the data in question 4 of Table 8, reveals 18 (50 %) of the respondents agreed with the 

community members′ participation in increasing the income of the school where as nine of the 

respondents undecided with the community members′ participation in increasing the income of 

the school and nine of them disagreed with the community members′ participation in increasing 

the income of the school. This denotes that half of the respondents agreed with community 

members’ soundful participation in generating income for the school.  

Concerning the data in question 5 of Table 8, indicates that 18 (50 %) of the respondents agreed 

with the community members′ participation in making the construction of additional class rooms 

where as six of them undecided with the community members′ participation in making the 

construction of additional class rooms and 12 (33%) of them disagreed with the community 

members′ participation in making the construction of additional class rooms. This illustrates that 

half of the respondents agreed with the community members’ participation in making the 

construction of additional class rooms. 

With respect to the data in question 6 of Table 8, shows 20 (55%) of the respondents agreed with 

the community members′ participation in improving the quality of management where as 10 

(28%) of them undecided with the community members′ participation in improving the quality of 

management and six of them disagreed with the community members′ participation in improving 

the quality of management. This implies that majority of the respondents agreed with community 

members’ participation in improving the quality of management.  

Regarding the data in question 7 of Table 8, indicates nine of the respondents agreed with the 

community members′ participation in improving the quality of education relatively where as 16 

(44%) of them undecided with the community members′ participation in improving the quality of 

education and 11 (30%) of them disagreed with the community members′ participation in 

improving the quality of education. This illustrates that majority of the respondents’ undecided 

with community members’ participation in improving the quality of education relatively. 
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Concerning the data in question 8 of Table 8, indicates 17 (48%) of the respondents agreed with 

the community members’ participation in reducing the school disciplinary problems where as six 

of them undecided with the community members’ participation in reducing the school 

disciplinary problems and 13 (36%) of the respondents disagreed on the community members’ 

participation in reducing the school disciplinary problems. This illustrates that most of the 

respondents agreed with community members’ participation in reducing the school disciplinary 

problems. 

On top of this, the open ended items revealed, the first one is that with regard to problems 

affecting PTSA members’ participation on managerial activities of secondary schools,  the PTSA 

members responded that majority of  teachers perceived PTSA as supportive power whereas 

some of the teachers have negative attitude towards PTSA participation on activities in schools. 

Other respondents disclosed  lack of responsibility, competence and commitment on principals’ 

side is what affects the participation of PTSA members on school management.  

Moreover, most of the PTSA members responded that there was some participation by volunteer 

parents on mobilization of the community for fund raising, advising disruptive students and 

dealing with issues related to their and principals, their contribution adds to the realization of a 

good instructional atmosphere.  

 

 

 

 

 

 

 

 

 

4.9. Major challenges thatt hinder community building practices in 
government secondary schools 
Table-9: Responses of principals regarding the major challenges that hinder community 
building practices in government secondary schools (N=36). 

No Items Scales Mean 
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5 4 3 2 1 
N (%) N (%) N (%) N (%) N (%) 

1 

Lack of competence 
of the principals on 
how to participate the 
community 

11 31 15 42 4 11 5 14 1 3 

 
 

3.83 

2 

Lack of commitment 
of the principal to 
work with 
community 
representative 
member 

8 22 11 31 3 8 12 33 2 6 

 
 

3.31 

3 

Negative attitude of 
the principals and 
teachers towards 
participation of 
community 

3 8 9 25 4 11 14 39 6 17 

 
 

2.69 

4 
Reluctance of PTSA 
members’ due to lack 
of incentive  

10 28 14 39 3 8 7 19 2 6 
 

3.64 

5 
parents inconvenient 
with the meeting time 
and place 

9 25 16 44 5 14 5 14 1 3 
 

3.75 

6 poor economic status 
of the parents 9 25 9 25 6 17 9 25 3 8 

 
3.33 

7 

Lack of clearly 
defined roles and 
responsibilities of  
PTSA 

5 14 12 33 6 17 9 25 4 11 

 
 

3.14 

8 
Lack of cooperation 
among community 
members and parents 

4 11 15 42 7 19 7 19 3 8 
 

3.28 

9 Administrator’s fear 
of losing control 3 8.3 7 19.4 8 22.2 8 22.2 10 28 

 
2.58 

                                                                                                        Grand Mean=3.28 
(5)Strongly agree (4) Agree (3) Undecided (2) Disagree (1) strongly disagree 

With respect to the data in item 1 of Table 9, 27 (73%) of the respondents agreed with the lack of 

competence of the principal to participate the community where as four of them undecided with 

the lack of competence of the principal to do so and six of the respondents disagreed on the lack 

of competence of the principal on the same issue. This shows that the majority of the respondents 

agreed that there is lack of competence of the principal on school activities to participate the 

community (M=3.83). 
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Regarding the data in question 2 of Table 9, shows 19 (53%) of the respondents agreed with the 

lack of commitment of the principal to work with community representative members where as 

three of them undecided with the lack of commitment of the principal to work with community 

representative members and 14 (39%) of the respondents disagreed on lack of commitment of the 

principal to work with community representative members. This indicates that more than half of 

the respondents agreed that there is lack of commitment of the principal to work with community 

representative members. The mean value (3.31) more than the acceptable mean value (3.00) and 

grand mean (3.28). 

Concerning the data in item 3 of Table 9, of the respondents 12 (33%) agreed with the negative 

attitude of the principals and teachers towards participation of the community where as four of 

them undecided with the negative attitude of the principals and teachers towards participation of 

the community and 20 (56%) of the respondents disagreed on the negative attitude of the 

principals and teachers towards participation of the community. This depicts that majority of the 

respondents disagreed with negative attitude/a push factor of the principals and teachers towards 

participation of the community. This means, there is no negative attitude of principals and 

teachers towards participation of community. 

With respect to the data in question 4 of Table 9, of the respondents 24 (67%) agreed with the 

reluctance of PTSA members due to lack of incentive whereas three of them undecided with the 

reluctance of PTSA members due to lack of incentive and nine of the respondents disagreed on 

the reluctance of PTSA members due to lack of incentive. This designates that majority of the 

respondents agreed with reluctance of PTSA members′ due to lack of incentive (M=3.64). 

Regarding the data in item 5 of Table 9, of the respondents 25 (69%) agreed that parents found 

the meeting time and place inconvenient where as five of them undecided about whether the 

meeting time and place is convenient and six of them disagreed that parents found the meeting 

time and place convenient. This refers that majority of the respondents agreed that there is 

inconvenient meeting time and place on the part of parents (M=3.75). 

Concerning the data in question 6 of Table 9, of the respondents 18 (50%) agreed with the poor 

economic status of parents where as six of them undecided with the poor economic status of 

parents and 12 (33%) of them disagreed with the poor economic status of parents. This implies 

that majority of the respondents agreed with poor economic status of parents its effect in 

resuming school activities. 
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Regarding the data in item 7 of Table 9, of the respondents 17 (47%) agreed with the lack of 

clearly defined roles and responsibilities of PTSA where as six of them undecided with the lack 

of clearly defined roles and responsibilities of PTSA and 13 (36%) of the respondents disagreed 

on the lack of clearly defined roles and responsibilities of PTSA. This show that majority of the 

respondents agreed that there exists lack of clearly defined roles and responsibilities of PTSA. 

With respect to data in question 8 of Table 9, of the respondents 19 (53%) agreed with the lack 

of cooperation among community members and parents where as seven of the respondents 

undecided on the lack of cooperation among community members and parents and 10 (27%) of 

them disagreed with the lack of cooperation among community members and parents. This 

indicates that most of the respondents agreed that there is lack of cooperation among community 

members and parents (M=3.28). 

Concerning the data in item 9 of Table 9, 10 (28%) principals respondents revealed that they 

agreed with the administrators’ fear of losing control whereas eight of respondents illustrated 

that they undecided with the administrators’ fear of losing control and 18 (50%) of them 

indicated that they disagreed with the administrators’ fear of losing control. This illustrates that 

majority of the respondents disagreed that there is fear of losing control in the administrative 

system. This means that there is no fear of losing control in the administrative system. 

In addition to this, responses for the open ended questions with reference to challenges that 

hinder community building practice in government secondary schools, some of the respondents 

showed that the community had negative attitude towards school activities to a certain extent. 

Besides the low academic orientation and economic status of parents also contributed to the 

challenges. On top of this, the perception of some members of the community had that 

government should take full responsibility of the provision of materials and other facilities is still 

among the drawbacks that pull the practice back.  Thus, this clearly shows that there was lack of 

collective leadership practice.     

 

4.10. The way in which principals’ support community building practices in 

government secondary schools 

Table-10 : Responses of principals regarding the way in which principals support 

community building practices in government secondary schools (N=36). 
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N
o 

 
Items 

Scales Mean 
5 4 3 2 1 

N (%) N (%) N (%) N (%) N (%) 

1 

Efforts and support are made 
by principals to participate the 
community specially parents 
in their children education 

13 36 14 39 8 22  
0 0 1 

3 

 
 

4.06 

2 
Parents’ contributions are 
valued by the school 
principals. 

11 31 18 50 5 14 2 6  0 
0 

 
4.06 

3 

Efforts and support are made 
by principals to participate 
community, PTSA and parents 
in decision making 

9 25 18 50 7 19 2 6  0 

0 

 
3.94 

4 

Efforts and support are made 
by principals to participate 
community and PTSA in 
resource management 

10 28 21 58 4 11  
0 0 1 

3 

 
 

4.08 

5 

Efforts and support are made 
by principals to participate 
community and PTSA in 
monitoring and evaluation 

8 22 11 31 12 33 4 11 1 

3 

 
3.58 

6 
Effort of principals in 
participating community in 
planning 

8 22 19 53 7 19 1 3 1 
3 

 
3.89 

                                                                                                              Grand Mean=3.94 
(5)Strongly agree (4) Agree (3) Undecided (2) Disagree (1) strongly disagree 

Regarding the data in question 1 of Table 10, shows that 27 (75%) of the respondents agreed 

with the efforts and supports made by principals to participate the community specially parents 

in their children education where as eight of them indicated their undecided agreement with the 

efforts and supports made by principals to participate the community specially parents in their 

children education and one of them strongly disagreed with the efforts and supports are made by 

principals to participate the community specially parents in their children education. This implies 

that most of the respondents agreed that the efforts and supports made by principals to participate 

the community specially parents in their children education is mean value (4.06) which is above 

acceptable mean value (3.00) and grand mean value (3.94) low. 

Concerning the data in item 2 of Table 10, 29 (81%) of the respondents agreed with the parents’ 

contributions valued by the school principals where as five of them indicated undecided 

agreement with the parents’ contributions valued by the school principals and two of the 

respondents disagreed the parents contributions valued by the school principals. This implies that 

majority of the respondents agreed that there are principals of schools who valued the parents’ 

contribution (M=4.06). 
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With respect to the data in item 3 of Table 10, 27 (75%) of the respondents agreed with the 

efforts and support made by principals to participate community, PTSA and parents in decision 

making where as seven of them undecided with the efforts and support are made by principals to 

participate community, PTSA and parents in decision making and two of the respondents 

disagreed on the efforts and support are made by principals to participate community, PTSA and 

parents in decision making. This shows that most of the respondents agreed with the efforts and 

supports made by principals to participate community, PTSA and parents in decision making 

(M=3.94). 

Regarding the data in question 4 of Table 10, indicates that 31 (86%) of the respondents agreed 

with the efforts and support made by principals to participate community and PTSA in resource 

management where as four of them undecided with the efforts and support made by principals to 

participate community and PTSA in resource management and one of the respondents strongly 

disagreed on the efforts and support made by principals to participate the community and PTSA 

in resource management. This refers that most of the respondents agreed that there is ground 

which is paved by principals to participate community and PTSA in resource management 

(M=4.08).  

Concerning the data in item 5 of Table 10, 19 (53%) of the respondents agreed with the efforts 

and support made by principals to participate parent and PTSA in monitoring and evaluation 

where as 12 (33 %) of them undecided with the efforts and support made by principals to 

participate parent and PTSA in monitoring and evaluation and five of the respondents disagreed 

on the efforts and support made by principals to participate parent and PTSA in monitoring and 

evaluation. This reveals that most of the respondents agreed that there is certain floor which is 

paved by principals to participate parent and PTSA in monitoring and evaluation.  

Regarding the data in question 6 of Table 10, reveals that 27 (75%) of the respondents agreed 

with the effort of principals to participate community in planning where as seven of them 

indicated that they undecided with the effort of principals to participate community in planning 

and two of the respondents reported that they disagreed on the effort of principals to participate 

community in planning. This illustrates that majority of the respondents agreed that there is room 

prepared by the effort of principals to participate community in planning (M=3.89). And such is 

an activity provided by principals to PTSA for the accomplishment of responsibilities (MOE, 

1994:22, 28). 
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Moreover, the open ended questions disclosed that for the question concerning principals’ roles 

in participating PTSA members in school activities, almost half of the respondents told that there 

should be legal documents like school policy and ground rules and regulations as harmonized 

with the country’s as well as the school’s policy so as to involve PTSA members in school 

activities even to the extent of endorsing ideas serving as a spring board for decision making.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

CHAPTER FIVE 

Summary, Conclusions and Recommendations 

5.1. Summary 

The purpose of this study was to assess community building practice and its challenges at 

government secondary schools in Nefas Silk Lafto Sub-City. Quantitative data analysis 
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technique was used. The data obtained from questionnaire were analyzed using frequency and 

percentage methods. The study formulated the following research questions: 

1. To what extent are community building initiatives  practiced in Nefas Silk Lafto Sub-City at 

government secondary schools? 

2. What are the influences of community building practices in the teaching-learning process and 

areas of participation at schools in Nefas Silk Lafto Sub-City ? 

3. In what ways do school principals support community building practices in Nefas Silk Lafto 

Sub-City ? 

4. What are the challenges that hamper community building practices at the schools in Nefas 

Silk Lafto Sub-City ? 

The study was conducted in nine government secondary schools in Nefas Silk Lafto Sub-City 

Administration. The methodology employed was descriptive survey. To answer the above 

questions, a questionnaire was employed to obtain data from the selected samples; descriptive 

statistics was employed to analyze the data collected. Based on the  analysis made in chapter 

three the major findings of the study are presented as follows: 

1. The involvement of PTSA members in community building and enhancing the teaching -

learning process: 

The respondents (PTSA) reported, with the mean values ranging from 3.19 to 3.66 which is 

above the acceptable mean 3.00 and the grand Mean 3.15,that the PTSA members contribution in 

promoting the teaching-learning process, in giving quick response to the problems encountered 

in the teaching-learning process, in taking immediate correction for disciplinary problems 

created by school staffs, in minimizing educational wastage and taking immediate corrections for 

disciplinary problems created by students was high, whereas PTSA members contribution in 

coordinating the community and the school to get support for better performance in the teaching-

learning process, with mean value of 2.07 which is less than the acceptable mean 3.00 and the 

grand mean 3.15, was rare. 

2. Major challenges that hinder PTSA members to involve in community building 

practices: 

As the respondents (PTSA) reported, with mean values ranging from 3.26 to 4.03 which are 

above the acceptable mean 3.00 and the grand mean 3.24, the major challenges that hinder PTSA 

members from participating in community building practices were none participatory leadership 
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style, lack of competence and commitment of the principals on how to participate the community 

and working with community representative members were high, whereas the attitude of the 

principals as well as teachers towards participation of the community and teachers in 

encouraging students to bring their parents to school, having mean values ranging from 2.63 to 

2.93 which is less than the acceptable mean 3.00 and the grand mean 3.24, was low. 

3. Community building practices and involvement of community in government secondary 

schools: 

With regard to Community building practices and involvement in government secondary 

schools, the respondents(PTSA) revealed, with mean values ranging from 3.44 to 3.81 which is 

above the acceptable mean 3.00 and the grand mean 2.84, that PTSA members get appropriate 

services from the school principals and School principals play a major role in school community 

building, while PTSA and parents’ roles in advising misbehaving students, in building school 

community, teachers attitudes towards the organization of PTSA and its activities in the schools, 

in having conducive and working organizational structure in the school and working with the 

school management in avoiding problems encountered in the schools, having mean values 

ranging from 2.19 to 2.67 which is less than the acceptable mean 3.00 and the grand mean 2.84 

were low. 

4. Community building initiatives taken by PTSA in government secondary schools: 

The government secondary schools community building initiatives include: giving information 

about school event regularly, coordinating the community and schools to get support for better 

performance, offering continuous visit and creating awareness to the community towards the 

continuous checkups of their children’s learning, having mean values ranging from 3.11 to 3.58 

which are above the grand mean 3.00, were high, whereas PTSA members’ consultations with 

teachers concerning students’ behaviors, involving in mobilizing the community financial and 

material contribution and in creating responsible community and working for  the well being of 

the school, with mean values ranging from 2.53 to 2.72 which is less than the acceptable mean 

3.00 and the grand mean 3.00, was low. 

5. Influences of community building in promoting the teaching learning process and areas 

of PTSA members’ participation at schools: 

As reported by respondents, PTSA members’ effort in creating smooth communication between 

the school and the community, their support in schools’ advisory board/ committee for decision 
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making process, taking immediate correction on disciplinary problems created by students and 

staff members, having mean values ranging from 2.83 to 3.75 which is above the acceptable 

mean 3.00 and the grand mean also 2.82, and the influences of community building in promoting 

the teaching-learning process and areas of PTSA members’ involvement at schools was 

moderately high, whereas PTSA members’ giving quick response to the problem encountered in 

the teaching-learning process and motivating the staff members for better performance, having 

mean values ranging from 2.25 to 2.44 which is less than the acceptable mean 3.00 and the grand 

mean 2.82, were low. 

6. The involvement of parents to promoting the teaching- learning process: 

The contribution of parents to promoting the teaching-learning process include: coordinating the 

community and school and taking immediate correction for disciplinary problems created by 

students as respondents illustrated with mean values ranging from 2.97 to 3.06 which is above 

the acceptable mean 3.00 and the grand mean 2.58, and the contribution of parents to promoting 

teaching-learning process was moderately high, Whereas giving quick response to the problems 

encountered in the teaching-learning process, minimizing educational wastage and taking 

immediate correction for disciplinary problems created by staff members as respondents pointed 

out, with mean values ranging from 2.28 to 2.31 which is less than the acceptable mean 3.00 and 

the grand mean 2.58, was low. 

7. Achievement made because of community members’ involvement in the management: 

The achievement made because of community members’ involvement in the management as 

respondents(principals) indicated having mean values ranging from 3.06 to 3.75 which is above 

the acceptable mean 3.00 and the grand mean 2.79, and student enrollment, school income, 

construction of additional class rooms and student as well as teacher performance has been 

improved, whereas the respondents showed, with mean values ranging from 1.97 to 2.39 which 

is less than the acceptable mean 3.00 and the grand mean also 2.79,reduction of school 

disciplinary problems, declining of educational wastage, the quality of education and educational 

management have not improved. 

8. Major challenges that hinder community building practices in government secondary 

schools: 



Addis Ababa University Page 59 
 

The major challenges that hinder community building practices in government secondary schools 

as respondents(principals) indicated, with mean values ranging from 3.28 to 3.83 which is above 

the grand mean 3.28, and parents’ meeting time and place inconvenience, reluctance of PTSA 

members due to lack of incentive, poor economic status of the parents, lack of cooperation 

among community members/parents/ and lack of competence as well as commitment of the 

principals to work with community representative members was high. 

At the same time as respondents(principals) revealed, with mean values ranging from 2.58 to 

3.14 which is less than the grand mean 3.28,the administrator’s fear of losing control, attitude of 

the principals and teachers towards participation of community and lack of clearly defined roles 

and responsibilities of PTSA were moderate. 

9. Principals’ support in community building practices in government secondary schools: 

The followings were the ways in which principals support community building practices in 

government secondary schools: efforts and support made by principals to involve community in 

resource management, efforts and support made to participate parents in their children education 

and Parents’ contributions valued by the school principals as reported by the respondents, having 

mean values ranging from 4.06 to 4.08 which is above the grand mean 3.94, were very high, 

whereas efforts made by principals to participate community and PTSA in monitoring and 

evaluation, in planning and in decision making as reported by the respondents, with mean values 

ranging from 3.58 to 3.94 which is less than the grand mean 3.94, was moderate.  

5.2. Conclusions    

Based on the major findings of the study, the following conclusions are drawn with regard to the 

objectives of the study. 

About the community building practices, the school principals play a major role in school 

community building to give appropriate services for PTSA. 

Concerning the ways by which principals support community building practices in government 

secondary schools include making community to participate and PTSA in resource management 

and participating the parents in their children learning education.  

With reference to the community building initiatives in government secondary schools comprise 

regularly giving information about school events to PTSA members, influences and areas of 

PTSA members’ participation in the secondary schools were supporting in schools’ advisory 
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board/ committee for decision making process, creating smooth communication between school 

and community, taking immediate correction for disciplinary problems created by students and 

coordinating the community and school to get support for better performance. 

Pertaining to the contributions of community, PTSA members and parents in promoting the 

teaching-learning process help to get support, giving quick response to the problem encountered 

in the teaching-learning process, taking immediate correction for disciplinary problems created 

by school staffs and minimizing educational wastage. 

For the reason of community members’ involvement in the management the school funding has 

increased with the increment of student enrollment.  

As the study indicated, the major community building challenges in the government secondary 

schools were lack of competence of the principals on how to participate the community, parents 

inconvenience with the meeting time and place, lack of commitment of the principals to work 

with community representative members and none participatory leadership style of the 

principals. 

 

 

 

 

 

 

 

 

5.3. Recommendations 

On the basis of the finding and conclusions with regard to community building practices and its 

challenges in the government secondary schools, the following possible solutions are 

recommended: 
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 The PTSA members should use such different ways as creating awareness via fliers and 

school community meetings for coordinating of the community and schools to get support 

(material and human resources) for better performance in the teaching- learning process. 

 The schools’ principals should apply the style of participatory leadership to participate and to 

work with PTSA members  by allocating budget, offering training, giving office and sitting 

in management decision making viz-a-viz community building practices.  

 The school principals should be selected and assigned on the basis of merit, should have 

scale up their competence and also get themselves through continuous and intensive trainings 

to be Properly updated and equipped in order to have the capacity of proper leading on how 

to mobilize and work with the community to realize the objective of inculcating the new 

modern scientific knowledge in the new generation.  

 PTSA members and parents involving in school community building practices need to aspire  

the school staff members for better performance through various incentive and other benefit 

packages like recognizing good planning and accomplishments; giving testimony to better 

performances during meetings and other gatherings including school get together program; 

recommending good performers for scholarship opportunities, etc. 

 The community representative members should increase consultation time with teachers 

concerning student’s behavior, in mobilizing the community for financial in addition to 

material contribution and in creating responsible community for the well being of the school. 

 The PTSA members should upgrade giving quick response to the problems encountered in 

teaching-learning process and offering different awards to motivate staff members for better 

performance of the school. 

 The community representative members should promote their effort in reducing school 

disciplinary problems through orientation and discussion with the students as well as parents.  

 Community representatives and other stakeholders need better attempt to minimize 

educational wastage in schools via such ways as fixing meeting hour off school days, 

supporting the school to extend makeup, setting tutorial classes for girls and low achievers up 

on negotiation with respective teachers and improving quality of education and educational 

management. 

 The school should be conscious about major challenges that hinder community building 

practices in schools: by making time and place convenient for meeting for parents, assigning 

certain budget to run meeting and considering poor economic status of the parents. 
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 Principals should uphold their effort on participation of community representatives in 

monitoring as well as evaluation, in planning and decision making for the well being and 

better performance of the schools. 
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Appendix-1 

Addis Ababa University 

School of Graduate Studies College of Education 

Department of Educational Planning and Management 

 

QUESTIONNAIRE TO BE FILLED BY SECONDARY SCHOOLS PTSA MEMBERS 

Dear Respondents 

The purpose of this study is to collect first-hand information for the study entitled on the 

community building practices and challenges in governmental secondary schools of 

Nefas Silk Lafto Sub -city Administration. And to recommend possible solutions for further 

improvement .Thus ,your cooperation in responding to the questions honestly and timely is very 

essential to the success of this study .Your response will be kept confidential and will never be 

used for other purpose other than the purpose aforementioned . Therefore, you are kindly 

requested to complete the questionnaire honestly and responsibly. 

                                                                  I thank you in advance for your cooperation! 

General directions 

 No need of writing your name 

 Indicate your response by putting a tick mark / √/ 

 All the questions raised are equally important 

I. Background of Respondents 

1. PTSA members Background 

1.1 Sex      Male    �          Female� 

1.2 Age <20 years  �     21-35 years  �       36 and above     � 

2. Educational level: 

literate (can not read and write)  �                    High school (9-10 grade)   � 

Literate (read and write)      �                            Diploma holder    � 

Primary School (1-8 Grades)   �                        First degree and above   � 
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SECTION-1 Items related to the community participation 

1. The contribution of PTSA members' in promoting the teaching learning process use the 

following five-likert scale to answer the following question 

(5) Always (4) Often (3) Sometimes (2) Rarely (1) Never 

No Items 
Frequency 

5 4 3 2  1 

1  
How often do PTSA members' give quick response to the 

problem encountered in the teaching learning process?  
   

 

2  

How often do, PTSA members' coordinate the community 

and school to get support for better performance in the 

teaching learning process?  
   

 

3  
How often do PTSA members' minimize educational 

wastage?  
   

 

4 
How often do PTSA members' take immediate correction 

for disciplinary measures created by students?  
   

 

5 
How often do PTSA members' take immediate correction 

for disciplinary measures created by school staffs?  
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Section 2:- The major challenges that hinder community participation 

1. Major challenges that hinder PTSA members to participate in community building 

practices. (5)Strongly agree (4) Agree (3) Undecided (2) Disagree (1) strongly disagree 

 

   
No Factor Affecting community participating in school 

Scales 

5 4 3  2 1 

1  
Lack of competence of the principals on how to participate the 

community  
  

  

2  
Lack of commitment of the principal to work with community 

representative member  
  

  

3  
Negative attitude of the principals and teachers towards participation 

of community  
  

  

4  None participatory leadership style of the principal 
 

  
  

5  
Teachers do not encourage students to bring their parents or 

guardians  to school  
  

  

 

a. If there are any other problems affecting PTSA members participation in management of 

secondary schools ,please specify  ---------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------------- 

b. If there are any other Parents participation in management of secondary schools ,please 

specify them  ----------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------------- 

 

 

 

 



iv 
 

Section-3 ALL ITEMS RELATED TO THE COMMUNITY BUILDING  CHALLENGES 

AND ITS PRACTICES 

3. The current community Participation in government Secondary Schools 

Here is items related community building: challenges and its practices in government secondary 

schools. You are kindly requested to give your response opportunity by making a thick mark (√) 

in the space provide.  If it is open ended question, please, give your response as you understand. 

Use the following five likert-scales to answer the following questions 

(5) strongly agree (4) agree (3) Undecided (2)disagree (1) strongly disagree 

No                                 Initiatives Level of Initiatives 

Items related to the Community Building 5 4 3 2 1 

1 You get appropriate services from the school principals.      

2 School principals play a major role in community building 

for PTSA in schools 

     

3 There is conducive and working organizational structure in 

the school. 

     

4 PTSA together with teachers have played a crucial role in 

educating and advising misbehaving students 

     

5 Parents are playing suitable roles in building school 

community 

     

6 PTSA members are working with the school management in 

avoiding problems encountered in the schools. 

     

7 Teachers have positive attitude towards the organization of 

PTSA members their activities in the schools. 

     

3.1. If there is any other opinion you may wish to add on the above questionnaire please write 

them in the space provided below. 

______________________________________________________________________________

______________________________________________________________________________ 
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ክፍል-3 ፡- የት/ቤት ማህበረሰብ ግንባታ ዙሪያ ላይ የሚያጋጥሙ  ተግዳሮቶችና ልምዶችን ለማየት፣
ለመለየት፣ ለመመራመርና ለችግሮቹ የመፍትሔ  ሀሳብ ለመሰንዘር የተዘጋጀ ዝግ አማራጮችና ግልፅ 
ጥያቄዎችን የያዘ መጠይቅ ነው፡፡ስለዚህ ከዚህ በታች በተቀመጠዉ  ሳጥን ውስጥ ይህን (√ ) ምልክት 
ያስቀምጡ፡፡ 

 
 1.  ከት/ቤቱ አመራር ለስራችሁ ምቹ የሆኑ አገልግሎቶችን ታገኛላችሁ፡፡ 

 �በጣምእስማማለሁ   �እስማማለሁ   �እውቀቱየለኝም   �አልስማማም   �በጣምአልስማማም 

 2.  የት/ቤቱ ርዕሳነ መምህራን በትምህርት ማህበረሰብ ግንባታ ተግባራችሁ ላይ ከፍተኛ አስተዋፅኦ አላቸው፡፡ 

 �በጣምእስማማለሁ   �እስማማለሁ   �እውቀቱየለኝም    �አልስማማም   �በጣምአልስማማም 

3. በት/ቤቱ የማህበረሰብ ግንባታ ላይ ለመሳተፍ ምቹና የሚያሰራ አደረጃጀት አለብለዉ ያምናሉ፡፡ 

         �በጣምእስማማለሁ   �እስማማለሁ    �ምንምሀሳብየለኝም   �አልስማማም    �በጣምአልስማማም 

4. በት/ቤቱ ውስጥ የሚገኙ ተማሪዎችን ከአላስፈላጊ ባህርያት እንዲቆጠቡ ከመምህራን ጋር በቅንጅት የሚሰሩ ተግባራት 

አሉ፡፡ 

        �በጣምእስማማለው   �እስማማለው   �ምንምሀሳብየለኝም   �አልስማማም   �በጣምአልስማማም 

5. ወላጆች በት/ቤት ማህበረሰብ ግንባታ ላይ የተጫወቱት ሚና አጥጋቢ ነው ብለው ያምናሉ፡፡ 

        �በጣምእስማማለሁ   �እስማማለሁ    �ምንምሀሳብ የለኝም   �አልስማማም    �በጣምአልስማማም 

6. የወተመህ አባላት በት/ቤት ውስጥ ለሚከሰቱ ችግሮች ከት/ቤቱ አመራሮች ጋር በመቀናጀት ለመፍታት እየሰሩ ናቸው፡፡ 

        �በጣምእስማማለሁ   �እስማማለሁ    �ምንምሀሳብየለኝም   �አልስማማም    �በጣምአልስማማም 

7.  መምህራን ለወተመህ አደረጃጀት ቀና አመለካከት አላቸው ብለው ያምናሉ፡፡ 

        �በጣምእስማማለሁ   �እስማማለሁ    �ምንምሀሳብየለኝም   �አልስማማም    �በጣምአልስማማም 

 ከላይ ከቀረቡት ሃሳቦች ውጪ ቀረ የሚሉት ሃሳብ ካለዎት ከዚህ በታች ባለዉ ክፍት ቦታ ላይ እባክዎትን ይዘርዝሩ----------

------------------------------------------------------------------------------------------------------------------------------------

------------------------------------------------------------------------------------------------------------------------------------ 
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Apppendix-2 

Addis Ababa University 

School of Graduate Studies College of Education 

Department of Educational Planning and Management 

QUESTIONNAIRE TO BE FILLED BY SECONDARY SCHOOL PRINCIPALS  

Dear Respondents 

The purpose of this study is to collect first-hand information for the study entitled on the 

community building: challenges and its practices in government secondary schools of 

Nefas Silk Lafto sub-city and to recommend possible solutions for further improvement. Thus, 

your cooperation in responding to the questions honestly and timely is very essential to the 

success of this study .Your response will be kept confidential and will never be used for other 

purpose other than the purpose aforementioned. Therefore, you are kindly requested to complete 

the questionnaire honestly and responsibly. 

                                                               I thank you in advance for your cooperation! 

General directions 

 No need of writing your name 

 Indicate your response by putting a tick mark / √/ 

 All the questions raised are equally important 

Section 1:- Background of Respondents 

1. Principals Background 

1.1.Sex      Male  �              Female � 

 1.2. Age      <20 years  �              21-35 years �     36 and above years � 

1.3. Education Level:     

              TTI   �        diploma  �        degree    �   master � 

1.4. Your position currently: teacher � vice principal � principal � 

1.5. Service years in your current position: 

                   Less than 5 years �  6-10 years � 11-15 years � 16-20 years � 21 and above years � 
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Section-2 ITEMS RELATED TO THE COMMUNITY BUILDING INITIATIVES 

2.1. The current Participation of PTSA in government Secondary School 

Here is items related community building: challenges and its practices in government secondary 

schools. You are kindly requested to give your response opportunity by making a thick mark (√) 

in the space provide.  If it is open ended question, please, give your response as you understand. 

Use the following five likert-scales to answer the following questions  

(5) Very high (4) High (3) Moderate (2) Low (1) Very low 

No                                 Initiatives Level of Initiatives 

Items related to the Community Building 5 4 3 2 1 

1 PTSA members’ participation in mobilizing the community 
to make contribution of financial and materials to 
capacitating the school  

     

2 PTSA members’ effort in creating responsible community 
for  the well being of the school 

     

3 PTSA members’ consult with teachers, so that students will 
be have better and will not skip class 

     

4 PTSA members’ continuous visit of the school to observe the 
reality of the teaching-learning process in order to create a 
dedicated member for the school community development  

     

5 How often do PTSA members’ co-ordinate the community 
and school to get support for better performance in the 
teaching-learning process? 

     

6 Information about school events is given out regularly to 
PTSA members’ throughout the year  

     

7 PTSA members’ make great effort in creating awareness to 
the community towards the continuous checkups of their 
children  

 

 

 

 

 

 

 

 

 

 

 

2:1a). If there is any other achievement made because of PTSA members′ take part initiatives 

participation in the community building  of school please, specifies 

them__________________________________________________________________________

______________________________________________________________________________ 
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2.2. The Influences of community building in promoting the teaching learning process and areas 

of PTSA members’ participation at schools. Use the following five-likert scale to answer the 

following question. (5) Always (4) Often (3) Sometimes (2) Rarely (1) Never 

  

N
Items 

o 

Level of Influences 

5 4 3 2 1 

1  
 PTSA members’ effort in creating smooth communication 

between the school and the community.  
  

  

2  
 PTSA members’ Participation in motivating the school staff 

members for better performance.  
  

  

3  
 PTSA members’ consult with teachers, so that students will 

behave better and will not skip class.  
  

  

4  
 PTSA members’ support in school’s advisory board/ 

committee for decision making process.  
  

  

5 How often do PTSA members’ give quick response to the 

problem encountered in the teaching-learning process?  

     

6 How often do PTSA members’ attempt to minimize 

educational wastage? 

     

7 How often do PTSA members’ take immediate correction on 

disciplinary measures created by students? 

     

8 How often do PTSA members’ take immediate correction on 

disciplinary measures created by staff members? 

     

2.2 a) If  there is any other  influences that occurred in community building challenges in the 

secondary schools please specify them……………………………………………………………. 

……………………………………………………………………………………………………… 
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2.3. The contribution of Parents in promoting the teaching learning process. Use the following 

five likert scale to answer the following question. (5) Always (4) Often (3) Sometimes (2) 

Rarely (1) Never 

 

N Items o 

 

Frequency 

5 4 3 2 1 

1  
How often do Parents give quick response to the problem 

encountered in the teaching learning process?  
  

  

2  

How often do Parents coordinate the community and school to 

get support for better performance in the teaching learning 

process?  
  

  

3  How often do Parents minimize educational wastage? 
 

  
  

4  
How often do Parents take immediate correction for disciplinary 

measures created by students?  
  

  

5 How often do Parents take immediate correction for disciplinary 

measures created by staff members? 
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 2.4. Major achievement made because of community members’ participation. 

The following items believed to be major achievements that have made because of the 

participation of PTSA members′ in the management. Please show your level of agreement on the 

following areas of achievement by putting “√’’ Mark in one of the boxes provided for each 

possible achievement.(5) Strongly agree (4) Agree (3) Undecided (2) Disagree (1) Strongly 

disagree 

 

  
N Items o 

Level of Agreement 

5 4 3 2 1 

1  Student Enrollment has been increased 
 

  
  

2  Educational wastage has declined 
 

  
  

3  Student and teacher performance has improved 
 

  
  

4  The school income has increased 
 

  
  

5  Construction of additional class rooms is made 
 

  
  

6  The quality of management has improved 
 

  
  

7  The quality of education has relatively improved 
 

  
  

8  The school disciplinary problem have reduced 
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Section 3:- THE MAJOR CHALLENGES THAT HINDER COMMUNITY BUILDING 

PRACTICES IN GOVERNMENT SECONDARY SCHOOLS. 

3.1. The Major challenges that hinder community building practices in secondary schools   

The following are some of the major factors that believed to affect PTSA members’ 

participation. Please, indicate your level of agreement by putting “√ ” mark in one of the boxes 

provided for each possible factors. (5)Strongly agree (4) Agree (3) Undecided (2) Disagree (1) 

strongly disagree 

   
No Factor Affecting community building practices in secondary 

schools 
Scales 

5 4 3 2 1 

1  Lack of competence of the principals on how to participate the 
community  

  
  

2  Lack of commitment of the principal to work with community 
representative member  

  
  

3  Negative attitude of the principals and teachers towards 
participation of community  

  
  

4  Reluctance and lack of commitment on the part of PTSA 
members’ due to lack of incentive and orientation /education  

  
  

5  Community representative member and parents inconvenient with 
the meeting time and place  

  
  

6  
Lack of skill, knowledge and poor understanding of their roles 
and 
responsibilities due to lack of training  

  
  

7  poor economic status of the community representative and 
parents  

  
  

8  Lack of clearly defined role and responsibility of community 
representative and parents  

  
  

9 Administrator’s fear of losing control 
 

  
  

 

3.1a) If there are any challenges that hinder community building practice in government 

secondary schools, please specify them        
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Section 4:- PRINCIPALS ROLE IN COMMUNITY BUILDING PRACTICES 

4.1 The ways in which principals support community building practices in government 

secondary schools. The following are some of the community participation. Please, indicate 

your level of agreement by putting “√” mark in one of the boxes provided for each possible 

factors. (5)Strongly agree (4) Agree (3) Undecided (2) Disagree (1) strongly disagree 

   
No Items 

Scales 

5 4 3 2 1 

1  
Efforts and support are made by principals to participate the 

community specially parents in their children education  
  

  

2  Parents’ contributions are valued by the school principals. 
 

  
  

3  
Efforts and support are made by principals to participate 

community, PTSA and parents in decision making  
  

  

4  
Efforts and support are made by principals to participate 

community and PTSA in resource management  
  

  

5  
Efforts and support are made by principals to participate 

community and PTSA in monitoring and evaluation  
  

  

 

6  
Effort of principals in participating community in planning 

 
  

  

 

4.1a) If there are any other principals role/way  in participating PTSA members’  in schools, 

please specify them --------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------------- 
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Appendix-3 

  

             
   ለ--------------------------------------ክ/ከተማ ት/ቤት  

   አዲስ አበባ      

         ጉዳዩ፡- የአደረጃጀት የትምህርት ፕሮግራሞች ክትትል ም/ር/መምህራን            

                 ምደባ በተመለከተ ይሆናል፡፡ 

          የአዲስ አበባ ከተማ አስተዳደር ት/ቢሮ በ2001 ዓ/ም የተሠራዉን የመሠረታዊ ሥራ ሂደት ለዉጥ ጥናት 

በ2006 በጀት ዓመት ክለሳ መደረጉ ይታወቃል፡፡ በዚህ መሠረት በትምህርት ሴክተሩ ከከተማ ደረጃ እስከ 

ት/ቤት ድረስ መዋቅሩ ላይ ክለሳ ሲደረግ በት/ቤት ደረጃ የአደረጃጀትና የትምህርት ፕሮግራሞች ክትትል 

ም/ር/መምህር በተጨማሪ በጥናቱ እንዲካተት ተደርጓል፡፡ 

          የትምህርት ፕሮግራሞች ክትትል ም/ር/መምህራን ምደባ መሠረት ማድረግ የለባቸዉ ጉዳዮች ከሌሎች 

የት/ቤት ሥራ መደቦች በቀን 14/12/06 በቁጥር 08-ጠ11-05/122/122 በተፃፈ ደብዳቤ ለክ/ከተማ አቅም 

ግንባታ ጽ/ቤቶች በአድራሻ ሲጽፉ ለቢሮ ግልባጭ ተደርጓል፡፡በደብዳቤዉ ላይ የሥራ መደቡ መጠሪያ፤ደረጃና 

መ/መ/ቁጥር የተሰጠ ሲሆን መስፈርቱን በተመለከተ በመሠረታዊ የሥራ ሂደት ለዉጥ ጥናት ላይ የለ ቢሆንም 

ምልመላና ምደባ አስመልክቶ ማብራሪያ መስጠት አስፈላጊ ሆኗል፡፡ 

         በዚህ መሠረት የአደረጃጀትና የትምህርት ፕሮግራሞች ክትትል መ/ር/መምህራን የሚመደበዉ በመሠረታዊ 

የሥራ ሂደት ለዉጥ ጥናት ላይ የተቀመጠ የአገልግሎት ዘመን 5 ዓመት እንዳለ ተወስዶ የትምህርት ዝግጅት 

በመጀመሪያ ደረጃ(1-8) የመጀመሪያ ዲግሪ፤ለሁለተኛ ደረጃ ት/ቤቶች(9-12) ሁለተኛ ዲግሪ ያለዉ ሆኖ፡   

              ⇒ ሕገ-መንግስቱን፤የትምህርትና ሥልጠና፤ፖሊሲ ላይ በቂ ግንዛቤ ያለዉ በልማት ቡድንና 

                  በ1 ለ5 አደረጃጀቶች  የሚያምንና በመሳተፍ ዉጤት ያስመዘገበ፤ 

⇒ ሙያዊ ብቃትና መልካም ሥነ-ምግባር ያለዉና ለሌሎች በመልካም ፀባይና በሥራዉ አርአያነት በተግባር ያሣየ፤ 

⇒ በደረጃ ዕድገት የመምህርነት ደረጃ የደረሰ 

 
የአዲስ አበባ ከተማ አስተዳደር 
      ትምህርት ቢሮ                       CITY GOVERNMENT OF                                                     

                                                    ADDIS ABABA 

                                                      EDUCATION BUREAU                        

                                                   ቁጥር አ9/1307/አ29-40/35 

                                                    ቀን  07/01/07  
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⇒ በለዉጥ አመራር(Transformational Leadership) በትም/ሴክተሩ ተግባራዊ እየሆነ ሲቪል ሰርቪስ ሪፎርም ላይ 

ዕዉቀትና ክህሎት ያለዉና የመምራት ፍላጐትና ብቃት ያለዉ፤ 

⇒ በዉጤት ተኮር ግምገማ ከፍተኛ ዉጤት ያስመዘገበ፤ 

⇒ በአገልጋይነትና በአርአያነት መንፈስ ለዉጤት ለመስራት ዝግጁ የሆነ፤ 

⇒ በት/ቤቶች በሚገኙ የትምህርት ልማት ሠራዊት ግንባታ በተለያዩ አደረጃጀቶች በመምራትና በመሣተፍ ግንባር 

ቀደም ሚና የተወጣ፤ 

⇒ በጋራ ተባብሮ የመሥራት(Team work) የሚያምንና በዚህም በጋራ የመሥራት መንፈስ(Team spirit) በት/ቤት 

በመሥራት በት/ቤት ማህበረሰብ ዘንድ የተመሰከረ፤ 

⇒ የአጠቃላይ ትምህርት ጥራት ፓኬጅ ፕሮግራሞች ላይ ግንዛቤ ያለዉና ፕሮግራሞቹ ስኬት የላቀ ሚና ያለዉ፤ 

⇒ የትምህርት ሴክተሩን ቁልፍ ተግባራት(ርብርብ ማዕከላት) ሊያሳካ የሚችልና ዝግጁነት ያለዉ፤ 

⇒ በትቤቱ በመማር ማስተማር ሥራ ተሣትፎ የላቀ ተማሪዎች ዉጤት እንዲመዘገብ ያደረገ፤ 

⇒ ሰላማዊ የመማር ማስተማር እንዲሰፍን ግንባር ቀደም ሚና የተጫወተ፡፡ 

ከዚህ በላይ በዝርዝር የተመለከተ ሆኖ በሲቪል ሰርቪስ የሰዉ ኃይል ምልመላ ቅጥርና ምደባ መሠረት ከወዲሁ ተግባራዊ 

እንዲሆን እናሳስባለን፤፡ 

                                                          ከሠላምታ ጋር 

 

 

 

ግልባጭ፤ 

            ⇒ ለቢሮ ኃላፊ ጽ/ቤት 

            ⇒ ለም/ቢሮ ኃላፊዎች 

            ⇒ ለመም/የት/አመ/ልማት ዋና የሥራ ሂደት 

               አዲስ አበባ         
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