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ABSTRACT 

After school programs have played a valuable role especially in improving the academic 

achievements. Especially, the programs have a valuable impact in increasing the grade result of 

students on those who attend. Meanwhile, the factors contribute in the after school program 

which enhance the student academic score is not clearly known. Given such limitation, the study 

was conducted to know the impact of after school program in improving the academic 

achievement of students in Bole private primary schools.  As of the first stage of sampling, out of 

90 private primary school found in Bole sub-city,  38 private primary schools that give after 

school program were selected based on purposive sampling method. As of the second stage of 

sampling, 10 (ten) private primary schools that give after school from grade one to grade eight 

were chosen. Based on appropriate statistical instrumental formula, 102 final respondents that 

teach both after-school and regular program were selected. Moreover, 10 school principals and 

10 school directors from the sampled school were interviewed through key informant interview.  

The study employed descriptive statistics, paired sample t-test, two way factorial ANOVA and 

qualitative ways of analysis to achieve the set objectives. The variables addressed in the study 

are (1) student academic achievement, (2) student attendance, (3) student motivation, (4) 

parental involvement, (5) structure of the program and (6) climate of the program. According to 

paired sample t-test result, students that attend after school program have higher grade result 

(score) than the students did not attend. The two way factorial ANOVA revealed, climate of the 

program, student attendance, student motivation and structure of the program had a positive 

impact on the academic achievement among the students that attend after school program. 

However, parental involvement did not have impact on the student academic achievement. 

Generally from the findings of the study, it was concluded that, after school program have a 

positive impact on improving the academic result of students that attend than students did not 

attend. Therefore it is recommended that, in-addition to the current session; additional session 

program should be established and it should include more academic exercise activities for 

students.   

 

Key word: after school program, academic achievement  
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CHAPTER ONE 

1. Introduction  

This chapter deals with background of the study, statement of the problem, research questions, 

objectives of the study, significance of the study, scope of the study, limitations of the study, 

operational definition and organization of the study. 

1.1. Background of the Study 

A school is often thought of as a place of learning, in which rigorous activities occur that involve 

students‘ active participation throughout the day, during a set time period. Once the technical 

school day is over, however, learning and development can and does still take place, Afterschool 

programming plays a vital part in education society, especially for, but not limited to, children of 

low-income backgrounds.  It provides a specific and consistent environment for students to 

attend when the traditional school day is over. Tutoring as a supplement to classroom teaching is 

commonly considered the most powerful form of instruction for increasing student achievement 

(Henderson, 2011). Phia and Miller (2003) reported that after-school programs could positively 

affect student‘s engagement in school learning through activities clearly connected to school 

goals as well as through the promotion of a wide range of knowledge that students‘ need to 

become academically successful. After-school programs also support the learning environment 

of the classroom by providing participants with opportunities to practice exercise they have 

learned in the classroom. These programs also increase the participants‘ motivation. 

After school program offered possible strategies for students to achieve academic, social and 

motivational skills to help them become more successful students in the classroom and in their 

community. (GAQS, 2011, P-4) students who have attended after school programs are more 

likely to obtain needed additional learning time in order to be successful in class. Students need a 

safe place to go after school, help with home works and a chance to obtain additional learning 

time.          

After school tutoring programs impact student achievement, especially for at-risk students. In 

one study the benefits of an afterschool tutoring program included increased student 
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achievement, a higher self-esteem, more participation in class, and an increase in homework 

completion (Baker, Reig, & Clendaniel, 2006). Afterschool programs also benefit the school 

through providing additional support for teaching skills, benefit the parents with educational 

assistance for their child as well as extended day-care, and moreover, benefit the community in 

providing a safe environment for students after hours (Saddler & Staulters, 2008). Reisner, 

White, Russell, & Birmingham (2004) found Afterschool programs to not only increase student 

achievement in different subjects, but to also increase school attendance for those participating in 

the program. The impact of an effective afterschool tutoring program can also continue to garner 

significant results well after the student no longer participates (Van Keer & Verhaeghe, 2005).  

Schools have not demonstrated academic progress because students continue to struggle 

educationally in their classrooms. This signaled that schools are in need of additional help with 

their struggling students. ―Schools were aware of the growing demand for enrichment 

opportunities‖ (de Kanter, 2001. p. 13) and were looking toward afterschool programs as 

possible ways students can gain valuable educational assistance. Students have to attend 

afterschool programs consistently and engage in most activities in order to see some academic 

progress. 

Further, students attend afterschool programs based on the climate of the program. Students are 

more willing to participate in the afterschool program if the environment is warm, inviting, and 

structured. Students are interested in afterschool experiences that are different than those found 

previously in schools. Effective afterschool programs would have a link to the school day but in 

a very different format. Students need additional educational time but at the same time, prefer 

enrichment and relationships with peers and adults. Additionally, retaining quality afterschool 

personnel is a must for older students. Successful programs are staffed by the same people who 

have worked in them for years. Students continue to attend the afterschool program because they 

feel safe and valued. 

At a very basic level, after-school programs provide a safe place for adolescents to study, 

socialize with peers. Without losing sight of these goals, educators and after-school practitioners 

have in recent years aimed to achieve more specific outcomes related to academic achievement. 

Effective after-school programs provide a variety of activities and build their self-confidence, 

resiliency, and interpersonal skills, while reinforcing school-day learning. The best programs 
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stimulate curiosity and imagination, while also improving the ―21st Century skills‖ needed for 

success in school and work – including self-advocacy, teamwork, communication and critical 

thinking. With guidance and input from educational experts, after-school programs can also help 

struggling students by reinforcing school-day instruction and providing individual attention.  

1.2. Statement of the Problem 

The Ethiopian Ministry of education was identified two main goals under Education Sector 

Development program (ESDP) IV. The first was to improve access to quality primary education 

in order to make sure that all children, youth and adults acquire the competencies, skills and 

values that enable them to participate fully in the development of Ethiopia. The other was to 

sustain equitable access to quality secondary education services as the basis and bridge to the 

demand of the economy for middle- and higher-level human resources. In 2010, an Early Grade 

Reading Assessment (EGRA) of student literacy was conducted in grades two and three. It 

showed that children in primary first cycle were not developing the basic skills required to learn 

effectively in later years. For example, 34% of students in grade two were unable to read a single 

word of a grade level relevant story; 48% of students were unable to answer a single 

comprehension question on a reading comprehension test; and only 5% of students were able to 

reach 60 words per minute in reading fluency (the then expected standard). 

(www.moe.gov.et/accredited-private-educational-institutions)  

In addition to the regular learning- teaching program, the other method of improving the 

student‘s learning outcome is afterschool program. After school program is a wide-spread 

phenomenon all over the world. In addition to the mainstream education, many students attend 

after school program in academic subjects. It has the ability to improve the student‘s outcomes 

and impact academic performance in a number of ways, including moving the needle on 

academic achievement test scores. Spending time in afterschool program has led to 

improvements in student‘s test scores, school behaviors, and attendance and graduation rates. 

(Robyn E, 2014).  

After school program are now being seen as a means of improving academic achievement, 

providing opportunities for academic enrichment. In particular, afterschool program have been 

proposed as a means of accelerating the achievement of placed at risk of academic failure.  

http://www.moe.gov.et/accredited-private-educational-institutions
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Afterschool program as an additional offer of instruction time has the potential to increase 

students potential and consequently their academic achievement (Karin et al, 2014).  

However, students‘ academic achievement in the after school program can be influenced by 

many factors. The major factors that these researchers identified were; student attendance, 

climate of the program, student motivation, structure of the program and parental involvement.  

Robyn E, (2014) argues that, failure to address the program climate produces unintended 

discrepancies between school improvement efforts and intended outcomes for student 

achievement. Similarly, if the program‘s environment is not warm and inviting or students are 

not receiving educational assistance, there could be a potential problem with students wanting to 

participate in the after school program.  A large component of improving academic performance 

in afterschool programs is how well the student motivation during the afterschool program. 

When students are self-motivated, they will own their education because it is a form of self-

expression, and they will be engaged with learning because they are learning what they want to 

learn.  

Hock et al. (2001) reported that student achievement can most accurately be measured when 

there is consistent and regular attendance in afterschool program. In addition to student 

attendance, a strong emphasis on effective program structure is necessary to assist with closing 

the achievement gap. The program structure is an important part of successful after school 

programs. 

Moreover, most of the researches conducted in the area focused only on the causes of student 

academic achievement. On the other hand, the studies didn‘t attempts to further illustrate the 

impact that afterschool program has on the students‘ academic achievement. On the basis of this 

reality and given the importance, the study analyzed the impact of after school program on the 

academic achievement of student in selected private primary schools of bole sub-city.   

1.3 Research Questions  

1) What is the impact of the various factors related to the after school program; student 

attendance, parental involvement, student motivation, climate of the program and the 

program structure on student academic achievement? 
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2) How does the school organize the after school program have positive impact on student 

academic achievement? 

3) What are the problems faced in the area of after school program to produce result? 

1.4. Objectives of the study 

      Major objective: The main objective of this study is to evaluate the impact of after school 

program on the academic achievement of private primary schools.           

     Specific objectives: This study specifically tried to meet the following specific objectives: 

1. To investigate the factors in the after school program (student attendance, parental 

involvement, student motivation, program‘s climate and program‘s structure)  impact on 

the student academic achievement  

2. To analyze the positive impact of the afterschool program on the student academic 

achievement 

3. To assess the problems faced in the area of afterschool program to produce result  

1.5. Significance of the Study 
 

The study clearly shows the impact of afterschool program on the student academic achievement. 

The result of the study is believed fill the awareness gap created among students, parents and 

school leaders on the benefit of afterschool program. Specifically, it helps the school leaders to 

do all their effort to make all the students successful in the afterschool program. Moreover it 

clearly shows how afterschool program is valuable in helping students in attaining their 

academic achievement. In addition, the students‘ academic success will encourage to begin on 

those schools that did not began afterschool program yet.  

1.6. Scope of the study  
 

The study focuses on selected private primary schools found in Bole sub city, Addis Ababa. The 

study does not embrace government primary and high schools. What is more, it doesn‘t include 

private high schools. Thus, the study focused only on the chosen primary private schools. 
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1.7. Limitation of the study 
 

The participants for the study were grade 1- grade 8 teachers, directors and principals working in 

private primary schools, in Bole sub city Addis Ababa. Therefore, the findings may not be 

generalizable to other government school in Addis Ababa. In addition the finding may not be 

generalized to other private and government secondary schools. 

 

1.8. Operational definition and measurement of variables  

The dependent variable: the research has ‗Academic achievement‘ which is student 

grade result has been documented as a reliable method to improve student academic 

achievement (slavin, 1999).  

According to Guill, Karin; Bos, Wilfried (2014), the student‘s grade result used to measure their 

academic achievement. Similarly, Jorja, L (2009) also reported the rest result as a total score 

reflect student academic achievement.  

In this study student grade result is a continuous variable and measured by categorizing the 

respondents in two groups (those who attend after school program and those who do not attend 

after school program) by comparing the mean grade result.   

The independent variables:  

Here there were five factors or independent variables.                                                 

i) Student attendance:- 

Regular attendance and adequate scheduling are key ingredients for successful program. (Robert 

S, 2016).  Similarly, Hock et al. (2001) also reported that student achievement can most 

accurately measured when there is consistent and regular attendance in an after school program.  

In this study the variable  is measured by categorizing the responses in to five categories 

ranging from strongly agree to strongly disagree to evaluate the impact that student attendance 

have in the academic achievement between those who attend the program and do not attend.  
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ii)   Student motivation:  

Robyn, E (2014) defined student motivation is the extent to which student have internal desire 

to motivate themselves come to the after school program, participate and complete any 

assignment/tasks alone or in group setting.  

The variable is measured by taking the mean result of the respondents and compare with the 

students (attend after school program and not attend after school program) grade result (score). 

iii). Parental involvement  

According to Izzo et al. (1999), Parent involvement has been defined and measured in multiple 

ways, including activities that parents engage in at school and positive attitudes parents have 

towards their child's education, school, and teacher. Similarly, Damien, R (2015) stated that, 

parental involvement has strong, positive effect on student achievement. In essence, parental 

involvement is the most influential factor which can promote higher achievement level.  

In this study the variable was measured by categorizing the responses in to five categories 

ranging from strongly agree to strongly disagree to evaluate the impact that student attendance 

have in the academic achievement between those who attend the program and do not attend.  

iv). Climate of the program 

The variable is measured by categorizing the respondent‘s response in to five categories and 

comparing the mean result with the students (attend after school program and not attend after 

school program) grade result  

      v). Structure of the program: 

According to Robyn E, 2014, effective program structure is necessary to assist with closing 

student‘s achievement gap. To what extent the program operates. Is information readily 

available and organized to show what occurs each time a student is in the after school program? 

Does the program operate safely and effectively? 

Similarly Makeba J. (2015), stated that, the program structure is an important part of successful 

after school program. The program structure is defined the ―ecology of class‖, ―class room 

participation‖ and the ―culture of class‖.  

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3020099/#R20
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The variable is measured by categorizing the respondent‘s response in to five categories and 

comparing the mean result with the students (attend after school program and not attend after 

school program) grade result.                             

 1.9. Organization of the Study  

This study was organized into five chapters. The first chapter dealt with background of the study, 

statement of the problem, research question objectives of the study, significance of the study, the 

scope of the study, limitation and operational definition of variables. The second chapter 

presented a review of relevant literatures. Chapter three presented research design and 

methodology including the sources of data, the study population, sample size and sampling 

technique, procedures of data collection, data gathering tools, and  methodology of data analysis. 

The fourth chapter dealt with data presentation, analysis and interpretation. The final chapter 

relates to the summary, conclusions and recommendations of the study. 
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CHAPTER TWO 

2. Review of related literature 

The purpose of this chapter was to provide a summary of existing literature related to the impact 

afterschool program on academic achievement of private primary school through three major 

parts incorporated into this literature review. The first section examines the concepts of after 

school program. The next section benefit of after school on academic achievement. The last Part 

is five themes success of after school program.  

2.1. Concept of after school program  
 

Academic achievement in after-school has been increased interest and public support in after-

school program for building academic success. Advocacy and support for such programs have 

been encouraged by the public‘s perception that young people must have places to be in the out-

of-school hours. The after-school programs must include the supervision of attentive adults and 

constructive activities to help young people achieve in school and in other parts of their lives 

(Phia and Miller, 2003). 

After-school programs are expected to provide motivating educational experiences that will 

attract and maintain the positive participation of all children, including those who are not 

achieving at their capacity in the classroom. Studies made by Chung (2000), Farmer-Hinto 

(2002), Fashola (1998) Schwendiman &Fager (1999) and The United States Department of 

Education (2000) indicated that the most effective after-school programs are the ones that have 

regular-day and after-school curriculum that includes involvement from caregivers, teachers, and 

the community. 

Research suggested that if children and youth are to do well or prosper as adults, they must be 

successful in school. Thus after-school programs have begun to classify themselves as 

collaborators with teachers and families by offering direct support to young people‘s pedagogical 

studies (Phia and Miller, 2003). These efforts are comprised of fortifying activities connected to 

school standards, academic tutoring, and mentoring, in addition to homework support. 

Quality after-school programs utilizing the ―positive student development approach‖ have 

integrated the support and opportunities required young people to succeed developmentally and 
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academically. The study of Hall, Yohalem, Tolman, and Wilson (2003) suggested that quality 

after-school programs utilizing the positive student development approach could help to 

overcome critical barriers to learning and support academic achievement and well-being in the 

following ways: 

 

 They ensure that young people have critical developmental inputs that help to insure 

academic success and ensure that young people are fully prepared and fully engaged. 

 They create a rich alternative to the learning experiences that students experience in 

schools. 

 They help to eliminate the consistent barriers to learning faced by young people. 

 

According to Phia and Miller (2003) after-school programs have the ability to increase young 

people‘s commitment to school learning through activities undoubtedly connected to school 

goals. After-school programs also have the capacity to promote a large array of skills that youth 

need to achieve (2003). 

2.1.1. Applicability of Afterschool Programs 
 

After school Tutoring has been documented as a reliable method to improve student achievement 

(Slavin, 1999). Tutoring, as a supplement to classroom teaching, is commonly considered the 

most powerful form of instruction for increasing student achievement. According to Gordon, 

Morgan, O‘Malley, and Ponticell (2007), when educators arrange after school tutoring for their 

students, three practical recommendations can be applied immediately to make after school 

tutoring programs successful. 

 

1) Use a Diagnostic/Developmental After School Tutoring Program 

 

Research indicates that when a student is diagnosed and placed into a structured tutoring 

program, the student‘s achievement increases over time. One effective way of monitoring 

tutoring is having the tutor observe and record student learning skills at each session. Precise 

observation can guide the tutor in selecting short diagnostic tests and exercises to better detail 

individual learning issues. Using a diagnostic/developmental approach will help the tutor 

discover underlying, perhaps subtle, student cognitive processing issues, such as learning 
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disabilities (i.e., dyslexia, visual/auditory perceptual issues, attention-span limitations, etc.) 

(Gordon, Morgan, Ponticell, & O‘Malley, 2004). 

 

After the student has attended the afterschool program and not made any significant progress, 

they are recommended for Special Education testing. The data collected in the classroom during 

the day and the afterschool data with the precise observation helps students move forward in the 

Special Education testing process. School districts cannot recommend Special Education testing 

until they have shown that teachers have tried many different methods with the students and 

reasoned why these methods did not work. 

2. Use Your Most Experienced Teachers as After school Tutors and Training Them 
 

After school Tutors need to have appropriate training to consistently produce better tutoring 

results. On the whole, tutors are effective because they give students more personalized attention 

in a smaller setting. However, over time this effect tends to fade and students resume their earlier 

learning habits. The tutors need to be credentialed teachers because they have the specialized 

training needed to get results (Mathes & Fuchs, 1994; Shanahan & Barr 1995). In most cases, the 

after school tutors are not credentialed teachers; however, the researcher in this study evaluated a 

tutoring program taught only by credentialed teachers. 

 

The research directly links highly qualified master tutors to the vision that they themselves are 

coaches and mentors rather than homework helpers. According to the study, the most effective 

tutors are classroom teachers because they see the students struggling in their classrooms. The 

teachers have the personal motivation to help these students move along in their classroom. 

According to Gordon et al. (2007), the teachers know how to use the diagnostic approach to 

prepare developmental tutoring classes concentrating on helping students understand how to 

learn rather than just do the immediate assignment. 

 

3. Encourage the Use of Peer Tutoring in the Classroom 

 

Barksdale-Ladd and Thomas (2000) found that peer tutoring can help teachers reduce some of 

the negative effects of high-stakes testing on classroom instruction. 
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According to their study, when teachers implement peer after school tutoring in their classrooms, 

the students spend more time on test preparation and less time on learning activities. After school 

Peer tutoring may not only help increase student mastery of subject knowledge and general 

learning skills, but it may also improve students‘ motivation and their sense of empowerment as 

learners. 

 

Another reason after school tutoring is critical is to help close the achievement gap that seems to 

exist for Latino and African American students in the United States. Many minority students do 

not start with the same advantages as other students, and tutoring helps these students get caught 

up with their peers academically. 

 

4. Attitude towards homework  

Homework can be described as an academic function ―to promote student responsibility, fulfill 

administrative directives, and provide parents with information about the curriculum‖ (Huang & 

Cho. 2000, p. 382). The study by Huang and Cho (2000) examines seven successful after school 

programs on their content and processes for the strategies, tools, and instruments that support the 

ideas pre-determined by Huang and Cho. They identify four factors: ―1) pre-set time for 

homework completion, 2) structured settings that are devoid of distractions for homework 

completion, 3) instructional support for students, 4) allotting sufficient time for homework 

completion as a part of a routine daily schedule‖ (p. 383).   

―After school programs that provide students with optimal environments and support to complete 

their homework generally have students demonstrates positive gains in academic achievement 

through increases in self-confidence and changes in school teachers‘ perceptions of student 

effort‖ (p. 383). 

―Educators should be mindful that homework is not stress-free for children any more that jobs 

are without stress for adults. 

Repeated negative experiences can turn children off or even prematurely burn them out‖ (Corno 

& Xu. 2004, p. 227). 
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2.2. Benefits of  after school program 

Several studies evaluating after school program effects on academic functioning targets low-

income children (Cosden, 2001; Huang, 2000; Jones, 2005; Mahoney, Lord, Carryl, 2005; 

Posner and Vandell, 1994; Powell, Peet & Peet, 2002). Targeting these students is based on 

research, which suggests that increasing instructional time for disadvantaged students is 

particularly beneficial in increasing their academic achievement and that these children are more 

likely than affluent peers to lack resources for improving their time out of school (President and 

Fellows of Harvard College, 2007). Test scores increased more for these students when they 

were in an after school program compared to nonparticipants (Welsh et al.).  

Research addressing after school program benefits for low-income students has limitations that 

need to be considered. Posner and Vandell (1994) used a correlational design when evaluating 

program effects, and Grossman and colleagues (2001) used a non-experimental design in 

reporting on achievement impacts. In addition, several of these studies look at program effects 

over only one or two years (Jones, 2005; Posner & Vandell, 1994; Powell, Peet & Peet, 2002).  

 

Understanding the social, cognitive, and psychological changes that children undergo enables 

afterschool programs to be successful in providing interesting, motivating, and developmentally-

appropriate activities. It is during this time of young adulthood that children have the opportunity 

to develop a sense of identity. They are moving away from their family and spending more time 

with peers and other adults from the community (Miller, 2003; National Research Council, 

2002). According to Gootman(2000), afterschool programs should be designed in such a manner 

that children are provided with the opportunity to develop skills across a variety of their interests 

and across cultures, to learn from and interact with mentors and to be a mentor to others, to 

contribute to their community, and to work  with adults who truly care about them. 

 

Children who are unsupervised after school can develop numerous negative developmental 

effects (National Research Council, 2002). Afterschool programs have been called upon to 

deliver to students what they need developmentally (Miller, Snow, &Lauer, 2004). Halpern 

(2000) reflects that students spend countless hours per day on basic skills and should have their 

other developmental needs supported. They need to feel valued and cared for by adults, have 

time to play with peers, play sports, and the chance to explore their own interests, as well as help 
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with the academics. The National Research Council (2002) recommends that afterschool 

programs provide not only help with academic skills, but also with feelings of self-worth and 

belonging and physical and emotional safety. Afterschool programs which keep children‘s 

developmental needs in mind are yet another environment in which children can learn about 

themselves, interact positively with other students and adults, and experience success (National 

Research Council, 2004). Specifically the benefits of after school program are:-  

2.2.1. Improving student outcome  
 

Improved student outcomes are the goal of many afterschool programs. ―Afterschool programs 

have the ability to improve student outcomes and impact academic performances in a number of 

ways, including moving the needle on academic achievement test scores‖ (Harvard Family 

Research Project, 2008, p. 2). However, students will not achieve such success unless they attend 

on a regular basis. Roth, Malone, & Brooks-Gunn (2010) state ―participation in supervised, 

organized activities often results in increased educational attainment and achievement‖ (p. 310). 

Students attend afterschool programs because they are able to socialize with friends, learn new 

concepts and get additional help on homework. Students who are actively engaged with the 

afterschool program can experience positive outcomes socially, educationally, behaviorally, and 

academically.  

 

Studies of afterschool programs have reported on an array of positive academic outcomes. 

Bergin, Hudson, Chryst & Resetar (1992) found positive associations between afterschool 

participation and higher achievement scores.  Afterschool participation is also associated with 

higher reading scores, grade result, increased day school attendance, lower dropout rates, higher 

homework completion rates, and higher graduation rates (Goerge, Cusick, Wasserman & 

Gladden, 2007; Little & Harris, 2003; Sheley, 1984). While at the same time, others have 

reported mixed, insignificant or negative outcomes regarding academic performance, school 

retention, feelings of safety, and behavior to name a few (Cooper, Charlton, Valentine & 

Muhlenbruck, 2000; Dynarski, et al., 2003; James, 1997; Vanderhaar & Muñoz, 2006).  

 

Attendance is a must for students to see any academic gains. ―Spending time in afterschool 

programs has led to improvements in students‘ test scores, school behavior, attendance, and 

graduation rates‖ (Hall, Williams, & Daniel, 2010, p. 2). Students in afterschool programs had 
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constant access to feedback from the adults directing the program. In educational afterschool 

programs, students are receiving constant feedback from the afterschool teachers about 

homework. In most cases, students do not have the traditional wait time as in a traditional 

classroom setting. ―Since feedback was ongoing and participants have access to the activities and 

strategies of more expert participants, teaching and learning become ingrained as a natural part 

of the process of participation‖ (Nashir, 2008, p. 532). 

 

2.2.2 Students At-Risk 

 

Deschenes et al. (2001) defined at-risk students as those students who are ―outside of the 

mainstream mold, and who cannot meet the expectation of an academic set of standards‖ (p. 

525). These are students who may be branded as low-achievers, possible drop-outs, unable to 

meet standardized testing requirements, poor, minority, discipline problems, disadvantaged, and 

unmotivated. Donnelly (1987) states that at-risk students are those that are not experiencing 

academic success and may possibly drop out of school. These low-achieving students are seen as 

―at-risk‖. Slavin, Karweit, & Madden (1989) define at-risk as generally meaning those students 

who are at-risk for school failure. Lower student achievement and dropping out of high school 

are closely linked with racial or ethnic minorities, low socio-economic status, single-parent 

families, and mothers with little education (Downing & Harrison, 1990; Miller, 2003). 

 

There are various complex reasons that lead a student to being at-risk for school failure. Due to 

social, societal, and individual constraints, low-achieving students have difficulty reaching the 

high standards placed upon them by society and the educational system (Hock et al., 2001). 

According to Van Acker & Wehby (2000), it is the general assumption that a student‘s school 

failure is due to the student‘s personal characteristics. While the student plays a part in his or her 

own failure, this failure is largely due to the social circumstances in which the student has been 

exposed. The child‘s economic status, background, and family structure fundamentally influence 

his academic success. 

 

In more recent years, policymakers have viewed afterschool programs as a way to bridge the 

achievement gap (Halpern, 2002). Students at-risk tend to enter school behind their peers, lose 

ground during summer months, and continue to fall behind as they age. The educational needs of 
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at-risk students are varied and complex. Afterschool programs can provide support for efficacy, a 

sense of belonging, skill building, and improved test scores, especially for those students who are 

at-risk for failure (National Research Council, 2002). These students are typically lacking in 

enriching experiences that afterschool programs can provide. 

 
 

2.3. Five themes success of after-school programs 

 

Five themes emerged from the literature: (a) Parental involvement, (b) student attendance in  

Afterschool programs, (c) student motivation, (d) climate of the program, and (e) structure and 

organize. These five themes are some of the reasons afterschool programs are successful in 

improving students‘ academic performance. Following this section, the explored themes will 

highlight the commonalities among successful afterschool programs. Research shows that when 

the five themes are present in the afterschool program, students have an increased chance of 

experiencing gains in academic performance. 

i.  Parental Involvement                             

Parental involvement is defined as the level of participation that a parent has in the child‘s 

education and school. Many parents are tremendously involved, often volunteering to help in 

their child‘s classroom activities, communicating well with their child‘s teachers, assisting with 

homework, and understanding their child‘s individual academic strengths and weaknesses. 

Unfortunately, there are also many parents who are not directly involved with their child‘s 

education. Many schools have programs aimed at increasing parental involvement. The variables 

which will be addressed in this study are; home environment, parent- school communication, 

education activities both at home and at school. 

 

Southwest Educational Development Laboratory (SEDL), found out that, when schools, families, 

and community groups work together to support learning, children tend to do better in school, 

stay in school longer, and like school ( Kurdek, Fine & Sinclair, 1995). The report, a synthesis of 

research on parent involvement over the past decade, also found out that, regardless of family 

income or background, students with involved parents are more likely to; earn higher grades and 

test scores, and enroll in higher-level programs, be promoted, pass their classes, and earn credits, 
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attend school regularly, have better social skills, show improved behavior, and adapt well to 

school (SEDL, 2002). 

 

―Parents are essential to the education of their children‖.  (Bracke & Corts, 2012, p. 199), and 

want a safe place for their children to go after school whether the afterschool program includes 

an academic component or not. Parental involvement was one way to provide support to students 

while they are in the afterschool programs. Research shows parental involvement is very low in 

most afterschool programs. Parents should become more involved with what goes on during their 

child‘s afterschool experience.  

 

 Many afterschool programs have provided parents with only child care services where children 

engage in play without much structure. Within other programs, homework help was provided 

along with childcare services. In order to assist the afterschool programs with academic 

improvement, parents should get involved with their children and the afterschool program their 

child attends.                                       

ii.  Student Attendance in the Afterschool Program 

In addition to successfully improved student outcomes, students have to attend the afterschool 

program in order for them to partake in any learning outcomes. Studies show students who 

attended afterschool programs on a regular basis have better success in their school achievement 

and attendance. Students must attend the programs regularly in order to show success. 

―Balancing academic support with a variety of engaging, fun, and structured extracurricular or 

co-curricular activities that promote youth development of real-world contexts appear to support 

and improve academic performance‖ (Harvard Family Research Project, 2008, p. 4 ). 

 

In order to see academic improvement with students, consistency in the afterschool program is 

essential. Students have to recognize and appreciate the assistance they are given to better 

themselves. This observation is one of the major differences of attending an afterschool program 

and going to school. Students have to believe that their learning is important 

In the final analysis, students have to feel connected to their learning in order for it to have 

relevance, the only instructional program that makes a difference is one that involved students in 
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their learning, demonstrated their social connectedness, and secured their investment in the 

future. (Kidwell, 2010, p. 30) 

 

When examining afterschool programs for quality and effectiveness, researchers scrutinize 

attendance rates and participation rates of students (Kane, 2004; Lauer et al., 2006; McComb & 

Scott-Little, 2003; Reisner et al., 2004). Quality afterschool programs significantly impact school   

grades and standardized test scores. The research suggests (Durlak & Weissberg, 2007; Posner & 

Vandell, 1999; American Youth Policy Forum, 2006) that increased participation in activities 

after school increases academic achievement, time on homework, school attendance, and 

improved student behavior. 

 

 Mc Comb & Scott-Little (2003) evaluated 27 studies of afterschool programs and found time 

and again that students who gain the most are the ones who attend more frequently and for 

longer periods of time. Better attendance in afterschool programs has been shown to improve 

students‘ study skills, work habits, and academic achievement (Vandell et al. 2005), as well as 

graduation rates (Afterschool Alliance, 2008). 

 

Elementary students appear to attend more frequently and as students get older their attendance 

begins to drop and becomes almost non-existent for high-schoolers (Kane, 2004). It seems 

logical that because afterschool programs focus on positive for students, that by participating in 

the program, students would make gains. The key would seem to be to engage students and to 

motivate them to attend more regularly or to provide incentives for their participation (Huang et 

al., 2000; Lauer et al., 2004). 

iii)  Climate of the Afterschool Program 
 

The climate of some afterschool programs is substantial and can impact not only student 

attendance and participation, but staff morale as well. The climate of an afterschool program has 

the ability to entice student involvement. ―Researchers found that youth preferred programs that 

offer learning opportunities and homework help, as well as activities that challenge them and let 

them try new things‖ (de Kanter, 2001,p. 16). If the environment is not warm and inviting or 

students are not receiving educational assistance, there could be a potential problem with 
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students wanting to participate in the afterschool program; ―to be successful, participants must 

have a say in which programs are offered‖ (Witt, 2004, p. 111). The afterschool environment 

should include caring teachers. Students who need additional help should be able to obtain the 

help they need from caring, supportive teachers. ―High achieving students found that caring 

teachers were supportive in and outside of the classroom, and this helped their achievement‖ 

(Wiggan, 2004, p. 339). 

 

Students must feel that their teachers care about them. ―People make the difference‖ (de Kanter, 

2001, p. 18). The right teachers need to work in afterschool programs with students. The students 

should respect the teacher and the teacher should respect the student. If students feel a 

connection with a teacher, they will perform for that teacher and themselves. 

 

Four aspects of teaching and learning in out-of-school practices that support learners‘ sense of 

belonging and identification include: fostering respectful relationships, making mistakes 

acceptable, giving learners defined roles, and offering learner‘s ways to participate that 

incorporate aspects of themselves. (Nashir, 2008, p. 530) 

 

The student/teacher connection allows students to focus on their assigned tasks. ―Students felt 

that they could connect with caring teachers and receive support from them whenever the need 

arose‖ (Wiggan, 2004, p. 339). Students are drawn to the fun of learning; therefore, if teachers 

are engaging and interactive, student achievement will rise 

iv)  Student Motivation  
 

―Some students do not excel in school because the expectation is not to excel. Some students 

may be expected to succeed academically, while others are not‖ (Somers, et al., 2008, p. 3). 

What motivates students during afterschool programs? One possible expectation is largely due to 

the student‘s teacher. When students are known to and cared for by adults, they ―are more 

willing to take seriously the education adults wish to provide‖ (Strike, 2004, p. 216), and ―are 

more motivated by teachers they perceive as caring‖ (Usher &Kober, 2013, p.11). All students 

can be encouraged to excel regardless of their socioeconomic status or educational status. Caring 
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teachers can encourage student motivation; therefore, ―rather than imposing a racial standard for 

achievement, excellence should be a standard for all students‖ (Wiggan, 2004, p. 318).  

 

Another explanation could be that students do not see the direct correlation between doing well 

in school and in afterschool. It is the roles of caring individuals within the afterschool program to 

help students make connections to what they are doing in school to what is happening in 

afterschool. Students have to be engaged in all aspects of their learning process. ―If students are 

not engaged in the learning process, all of the testing, data analysis, teacher meetings, and 

instructional minutes in the world will not motivate them to learn‖ (Kidwell, 2010, p. 30). In 

effective afterschool programs, students are afforded multiple ways to learn concepts. After 

learning those concepts, the students have an opportunity to utilize those skills in the irregular 

classroom. 

Students may have issues grasping the concepts their teachers share with them. This can have 

catastrophic and unintentional consequences since many schools prepare students for 

standardized tests, yet many students are not successful during testing time. 

―When students are self-motivated, they will own their education because it is a form of self-

expression, and they will be engaged with learning because they are learning what they want to 

learn‖ (Strike, 2004, p. 218).  

v)  Program Structure of the Afterschool Program 
 

 In addition to possibly linking afterschool programs to the school day, a strong emphasis on 

effective program structure is necessary to assist with closing the achievement gap. The program 

structure is an important part of successful afterschool programs.  

          ―Most afterschool programs share a common activity structure—a mix of homework help, 

snacks, free time, arts, crafts, table games, gym or playground time, cultural awareness activities, 

and field trips‖ (Halpern, 1999, p. 85).        

   

Students need to understand how the afterschool program operates. The afterschool program 

structure should be simple and clear. Students should know all of the routine activities of the 

afterschool program. The structure of the afterschool program may determine the effectiveness. 
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Typically, afterschool programs have a dedicated director who knows all of the inner workings 

of the afterschool program. 

 

                     Kugler (2001: 7) state only few successful afterschool programs run without a staff member 

dedicated to the coordination of the program.  Additionally, successful programs have very low 

staff turnover. Low staff turnover implies students will be able to build relationships with the 

staff. Programs with low staff turnover usually have a mix of staff members (Kugler, 2001).  

Principals and afterschool directors should complete a needs assessment of the students in the 

program to determine which activities and resources to use with the students in the program. 

―When developing a school program, principals must make a number of  decisions about design 

and operation, including how to match activities to participant‘s needs, how to use resources 

effectively, and how to recruit participants‖ (Mc Elvain & Caplan, 2001, p. 38). 

                                                                             

School leaders need to design and implement a highly structured tutoring program catered to the 

specific needs of the students in the school. Such catering helps the tutors implement more precise 

individualized tutoring, rather than generic "homework helper" or "drill-and-practice" that does not 

provide much assistance in improving students‘ classroom achievement. Precise tutoring can be done 

in a way in which the afterschool program implements a researched-based curriculum to build 

competencies at different levels. When the curriculum is researched-based, utilizing the script 

method, (script method – the teacher‘s edition tells the tutor what to say and how to say it word for 

word) as well as tutoring observations, students receive adequate help in the area in which they are 

weak. Another advantage to the tutoring program being structured this way is students are receiving 

help with their unique problem areas rather than being tested all the time. Advantages for the tutor in 

this type of program are the tutors follow a more thoughtful, sequentially arranged, and systematic 

tutoring program and achievement is based on and measured with a written record, rather than on 

informal guesswork. Hence, the risk that an individual tutor will overlook significant student learning 

issues is minimized. Also, diagnosis becomes an ongoing process throughout the session. 
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Summary of the chapter  

The review of the related literature on afterschool programs found many consistent themes. 

These themes included the theoretical framework in concept of after school program, 

applicability of after school programs, use diagnostic/development after school tutoring program, 

use your most experienced teachers as after school tutors and training them, encourage the use of 

peer tutoring in the class room and attitude towards home work. 

 

Low-achieving students have difficulty reaching the high standards placed upon them by society 

and the educational system, due to social, societal, and individual constraints (Hock et al., 2001). 

Without intervention, the end product for these students could perhaps be a future of 

unemployment or crime. Students who are at-risk for failure or who are low-achieving must have 

a way to bridge the achievement gap. Afterschool programs benefit parents and the community 

through extended day-care, safety, and help with homework (Saddler & Staulters, 2008). 

 

The review of the literature provided the basis for the development of this study. This study 

investigated the impact of after school program on the academic achievement of private primary 

school in Bole sub city, Addis Ababa.  
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

The aim of this study was to assess the Impact of after school program on academic achievement 

of private primary schools found in Bole sub city. Consequently, this chapter deals with issues 

such as research methodology, an overview of bole sub city, the sampling techniques employed, 

the data gathering instruments developed for collecting data, the analysis techniques that the 

study make use of. 

3.1. Research Design and Approach 
 

As described by (Kothari, 2004:7) research methodology is way to systematically solve the 

research problem. It may be understood as a science of studying how research is done 

scientifically. Accordingly, in order to understand the impact of after school program on the 

student academic achievement, the study was conducted in Bole sub-city in ten private primary 

schools. The research approaches that were employed in this study were both qualitative and 

quantitative approach.  

 

Quantitative approach was used in order to produce statistical data and measure the responses of 

the respondents. While qualitative approach was used in order to explore the attitude, perception 

and view of the participants. Thus for this approach method like key informant interview were 

employed.  

3.2. Bole sub-city: The Research Site  
 

Bole sub city, situated at the eastern part of the city, is also an expansion area divided in to 15 

woredas.   The land covered by bole sub city is 122.08 sq.km. The average population density sq. 

m is 2694.1. The sub-city comprises a total of 328,900 inhabitants, of which 174,358 are 

females. (http://www.addisababa.gov.et/es/web/guest/bole-sub).  In the Sub City there are 11 

governmental and 169 private kindergarten, 25 governmental and 101 private primary schools 

and 8 governmental and 23 private secondary.  

3.3. Sample and sampling procedures  
 

To gain valid and reliable data from multiple source multi stage sampling is adopted. There are 

14 woreda with in Bole sub-city. As of the first stage of sampling, out of the total number (90) of 

http://www.addisababa.gov.et/es/web/guest/bole-sub
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private schools in the sampled area, 38 private primary schools that give after school program 

were selected based on purposive sampling.  

As of the second stage of sampling, 10 (ten) private primary schools that give after school from 

grade one to grade eight were chosen.  

Table 3.1 Distribution of private school   
 

Woreda  Total Number of private primary 

school in Bole sub-city 

  Private primary school that give 

after school program  

Woreda 1  3 1 

Woreda 2 3 2 

Woreda 3  3 1 

Woreda 4  4 2 

Woreda 5 7 3 

Woreda 6 6 3 

Woreda 7 10 4 

Woreda 8 9 5 

Woreda 9 10 3 

Woreda 10 5 2 

Woreda 11 4 - 

Woreda12 10 5 

Woreda 13 9 4 

Woreda 14 7 3 

Total  90 38 

Source: Bole sub-city Education Bureau  
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Accordingly, out 38 private primary schools that give after school programs, 10 were selected 

due to the concentrate of after school program from grade one to grade eight. The remaining 28 

were give only after school program from grade 1-4. According to Bole sub city education 

bureau and from each sampled schools, there are 137 teachers who teach after school program 

in-addition to regular teaching program were selected using the following formula. , Then to 

determine the sample size and representative of the target population, the study used statistical 

instrumental formula. The mathematical formula is adopted from Glenn D. Israel (1992).  

                    n=      N   

                         1+Ne
2
 

           N= total target population       n= sample size     e= margin error  

The study assumes that the margin of error 5%and confidence level or error free 95%. Using the 

above portrayed statistical formula, the sample size of the study computed as follows:- 

                    n=      N          =           137        =   102 

                         1+Ne
2             

 1+137(0.05
2
) 

 

Table: 3.2   Distribution of teachers in the selected sample private schools  

Name of school Total number 

of teachers  

Number of teachers who teaches in the 

after school program in-addition to regular 

program  

Bole Kalhiwot 23 21 

School of Tomorrow 40 16 

Harmony Hills 44 20 

St. Marry 15 7 

Deborah 18 10 

Young Roots 28 8 

Embute 21 12 

Deliverance 23 11 

Vision 25 14 

Safari 25 18 

Total  262 137 

Source: Bole Sub-city education bureau and selected schools, 2018 
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Consequently in order to assign sample respondents in each sample areas, proportional sampling 

had been employed. Then after the sample respondents in each private school were selected 

using systematic random sampling. Table 3.3 shows the distribution of final respondents among 

the sample schools.  

 

Table 3.3 Distribution of Respondents in the sample schools by quota  

Name of school teachers assigned to teach in the 

after-school program  

sampled teachers  

Bole Kalhiwot 21 16 

School of Tomorrow 16 12 

Harmony Hills 20 15 

St. Marry 7 5 

Deborah 10 7 

Young Roots 8 6 

Embute 12 9 

Deliverance 11 8 

Vision 14 10 

Safari 18 13 

Total  132 102 

 

 

3.4. Types and sources of data 

Data are the basic input to any decision making process. The processing of data gives statistics of 

importance of the study. The study used both primary and secondary data. The primary data was 

collected from sample respondents (semi- structured questionnaires), school principals and 

directors (key-informant interview). As far as secondary data is concerned, reports of the 

students grade result were taken under consideration.  
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3.5. Data gathering instruments   

The relevant data and information were collected with the help of two data collecting methods; 

questionnaires, interview and document analysis. 

 

        3.5.1 Questionnaire 

A questionnaire that consists of two sections, prepared by the researcher, was used to collect data 

from the teachers. The first part of the questionnaire was about the respondents‘ demographic 

characteristics which comprised of role of the respondent, gender, age, and educational 

qualification answered by the respondents from the given options. Items in the parts two reflect 

major elements of after school program which were used to rate the impact of student academic 

achievement in terms of student motivation, climate of the program, parental involvement, 

student attendance and program structure. These were presented in five tables and were prepared 

using Likert scale which consisted of rates like strongly agree, agree, somewhat agree, disagree, 

and strongly disagree. In part three of the questionnaire respondents were asked to respond the 

student‘s grade result.  

 

      3.5.2 Interview 

The aim of the interviews was to investigate and acquire a clear understanding of the impact that 

after school program had on the student academic achievement by the school principals and 

directors. For the purposes of this investigation, all sample school principals and directors were 

interviewed. The interviews were made by the researcher in accordance with the objectives of 

the study and the basic questions rose in the statement of the problem. 

       3.5.3 Document analysis  

Document analysis was focused on the students grade result from all the sampled schools. 

3.6. Procedures of Data Collection 

The questionnaire was distributed to the sampled teachers in ten schools.  Respondents were 

given ample time (one week at least) to complete the questionnaires and returned them to the 

researcher himself. All 102 distributed questionnaires were filled and returned to the researcher.  

The data collection using interview instruments have been handled by the researcher himself. 

Accordingly, 20 interviewees – ten school principal and ten school director provided information 

through interview. While collecting data, the researcher made use of sound recording after 
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informing the respondents.k The interview with school principals and directors was conducted in 

a school compound. At the same time as document analyses were carried out, the data collections 

through all the instruments was done by the researcher. 

 

   3.7. Methods of data Analysis 
 

Data analysis is a matter of giving meaning to the first impression as well as to the final 

compilation. Intensive analysis begins after all the data have been integrated in to a case study 

data base or case records (Meriam, 1998 as cited by Dessalew, 2009).  

The study employed both quantitative and qualitative methods of data analysis. Data generated 

by use of semi structured questionnaires were analyzed quantitatively using a computer Software 

known as Statistical Package for Social Scientist (SPSS) V.21.  Data generated by use of key 

informant interview were analyzed qualitatively.  To analyze the data collected from semi 

structured questionnaires, method of data analysis like percentage, mean, standard deviation, 

paired sample t-test and two way factorial ANOVA were used.  

  3.8. Ethical Consideration 

The purpose of the study was explained to the participants and the researcher has asked their 

permission to answer questions. The researcher also informed participants that the information 

they provided would be used only for the study purpose. Besides, to maintain the confidence of 

the respondents, the researcher promised them that their responses were to be kept 

confidentially. Moreover, no other unethical methods had been used to collect data for the study 

without the consent of the data sources. 
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CHAPTER FOUR 

RESULT AND DISCUSSION 

This chapter presents the finding from descriptive analysis, t-test, two way factorial ANOVA and 

qualitative ways of analysis. In the descriptive analysis, an overview of the respondents‘ 

characteristics is undertaken. Moreover, some descriptive analysis of the academic achievement 

selected as indicators for the impact evaluation. The result of the finding is tabulated along with 

respective interpretation.  

4.1 Demographic characteristics of the respondents 

The data on demographic characteristics were collected for understanding the general 

information of the respondents such as; age, educational qualification and gender of the 

respondents.  

4.1.1 Gender and age of the respondents 

Majority of the respondents (67.6%) were male. Of which, 44 (43.1%) were belonging from 26-

30 age category. Similarly, 11 (10.8%) of male respondents were 21-25 age group.  

Whereas, from the total number 102 respondents, 33 (32.4%) were female.  Of which, 21 

(20.6%) female respondents, were belonging from 26-30 age category. In general, 33(32.4%) 

constitutes female and 69(67.6%) were male respondents.  

Table 4.1 cross tabulation result for age and gender of respondents 

                                  Age  

 21-25 26-30 31-35 36-40 41 & above Total  

 

   Gender 

                

 

Male                     

Count  11 44 10 2 2 69 

% total 10.8% 43.1% 9.8% 2.0% 2.0% 67.6% 

 

 Female  

Count 4 21 4 1 3 33 

% total 3.9% 20.6% 3.9% 1.0% 2.9% 32.4% 

Total   Count 15 65 14 3 5 102 

% total 14.7% 63.7% 13.7% 2.9% 4.9% 100.0% 

Source: computed from the survey data, 2018 
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4.1.2 Educational qualification of respondents  

It was seen that, 75.5% of respondents have first degree. Whereas, 12.7% and 11.8% of 

respondents have diploma and second degree respectively.  

Table 4.2 educational qualification of respondents  

Educational 

qualification 

Frequency Percent 

Diploma 13 12.7 

First degree 77 75.5 

Second degree 12 11.8 

Total 102 100.0 

      Source: computed from the survey data, 201 

 
 

4.2 Result from paired sample t-test on the student grade result (score) 

A paired sample T- test was conducted to compare students who attend after school program 

with students who did not.   Accordingly, the finding is presented in the following tables.  

Students who attend after school program had an average grade result of 77.55 and Std. dev. 

7.025. However, students who do not attend after school program had 62.93 mean score Std. dev. 

5.87, as it is presented in table 4.3.   

The mean score of the student who attend after school program (M= 77.55) is greater than from 

those who do not attend after school program (M= 62.93). A paired sample test revealed there is 

a significant difference between those who attend and not attend, t (4.921), p < .05, as it is 

presented in table 4.4.  

This indicates that the mean score of the students in the after school program (M= 77.55) was 

significantly higher than the mean score whom are not on the after school program (M= 62.93).  

Baljinder, D. (2013) indicated in his finding, students who attended the afterschool intervention 

better on the benchmark assessments compared to students who did not attend the afterschool 

intervention program. There was a significant difference in scores for students who attended the 

intervention and students who did not. Based on the value, the effect for students who attended 
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the intervention is moderate to large based on Eta squared result. The mean difference for 

students who attended the afterschool intervention is higher when it is compared to those who 

did not, at 0.005 level of significance. A similar finding from Karin, G. et al, 2014 revealed, 

greater majority of the students who were privately tutored, agreed or strongly agreed that 

tutoring improved their performance  

Table: 4.3   paired sample statistics of the student grade result  

Grade result of student Mean  Std. Deviation  Std. Error Mean  

Student  that attend  77.5520 7.02501 2.22150 

Student do not attend  62.9393 5.87179 1.85682 

Source: computed from the survey data, 2018 

 

Table: 4.4 paired sample T-test result of the student grade result  

 

Grade result of student 

                                Paired sample Test      

   

      t 

Sig.(2-

tailed) 
 

 Mean  

Std. 

Deviation 

Std. 

Error 

Mean 

95% of 

confidence 

interval 

Lower  upper 

Student that attend –

student do not attend  

14.61300 9.39021 2.96945 7.89565 21.3303 4.921 .001 

Source: computed from the survey data, 2018 

 

4.3 Impact of after school program on student academic achievement  
 

With an attempt to investigate the impact of indicator variables on outcome variable, the 

researcher first asses respondent‘s responses by categorizing their response in to five categories 

ranging from strongly disagrees to strongly agree in each independent variables. Then, the 

researcher compares the mean response of the respondents with the outcome variable by 

grouping in to two; those who attend after school program and not attend after school program. 

Each variables is analyzed through frequency, mean and two way factorial ANOVA and the 

result is presented below. 



32 
 

4.3.1 Impact of student attendance on academic achievement 

With regard to the impact of student attendance on their academic achievement, majority of the 

respondents, i.e., 62.7% agreed that student attendance had an impact on student academic 

achievement among the students who attend after school program. Contrary to this, the mean 

score (3.09) revealed, student attendance has no impact on the student academic achievement 

among those who do not attend after school program. The key informant interview conducted 

with school principals and directors revealed: 

 Student attendance and frequency of tutoring sessions per day were documented on attendance-

sheet and at the end of each semester it is compared with the student‘s progress made with their 

academic data points. Utilizing attendance data confirmed if there‘s a lack of consistency in the 

program students with high after-school attendance had attended school and spent more time on 

homework. They had constant access to feedback from teachers directing the program. They had 

the opportunity in receiving constant feedback from the afterschool teachers about homework. In 

most cases, students do not have the traditional wait time as in a traditional classroom setting. 

  Table: 4.5 Teachers response on student attendance and achievement 

 

Response  Attend After school program 

N  = 102   Mean   3.79    

 

 Not attend after school program 

N  = 102   Mean   3.09 

Attendance effect Frequency Percent Frequency Percent 

 Strongly 

disagree 

11 10.8 14 13.7 

 Disagree 5 4.9 30 29.4 

 Agree 64 62.7 49 48.0 

 Strongly Agree 22 21.6 9 8.8 

Total  102 100.0 102 100.0 

  Source: computed from the survey data, 2018 
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4.3.1.1 Result of two way factorial ANOVA on student attendance  

Two way factorial ANOVA was used to assess the possible main effect of two are more 

independent variables on a single dependent variable within the same analysis. Accordingly, the 

response variable (student grade result) was measured with each independent variable.   

Table 4.6 revealed that, student attendance has a significance difference on their grade result 

among students who attend after school program and not attend.  The result from two way 

factorial ANOVA shows that, student attendance have a significant impact (Sig=.006) on 

students grade result on those who attend after school program. However, sig. (.246) shows that, 

student attendance do not have a significant impact on students who did not attend after school 

program grade result. The partial Eta squared also revealed, the magnitude of the difference is 

larger for the student who attend after school program (Partial Eta Squared = .744) than from 

who do not attend the program (Partial Eta Squared = .246).  

Spending time in afterschool programs has led to improvements in students‘ test scores, school 

behavior, attendance, and graduation rates. (Robyn,E. 20014). Robert, T. (2016) also reported in 

his finding, student achievement can most accurately be measured when there is consistent and 

regular attendance in an after-school program. Regular attendance was again significantly 

associated with positive achievement growth at .05. Similarly, B coefficient revealed, for every 

year a student maintains regular attendance, their achievement will also increase.  

Table: 4.6 Result of two way factorial ANOVA on the impact of student attendance  

Tests between-subjects effects Dependent variable: mean grade result  

 Type III sum of 

squares 

Mean square F Sig. Partial Eta 

squared 

Corrected model  134.828a 44.943 6.128 .029 .754 

Intercept 44463.435 44463.435 6062.556 .000 .999 

Attend  127.823 127.823 17.429 .006 .744 

Not attend  14.393 14.393 1.962 .211 .246 

Attend * not attend  .033 .033 6.128 .029 .754 

a. R Squared = .754 (Adjusted R Squared = .631) 

Source: computed from the survey data, 2018                                       
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4.3.2 Impact of parental involvement on student academic achievement  

The vast majority of the respondents (51.0%) believed, parental involvement did not have impact 

on student academic achievement among the student who attends after school program.  

Similarly, 37.3 % percent of respondents‘ responded parental involvement had no improvement 

on student academic achievement among those students who did not attend after school program.  

On the other hand, the key informant interview conducted with school directors and principals 

revealed: 

One of the reason students choose afterschool program is the low involvement of parent in 

helping the students with their homework and assignment. In-addition, some of the students join 

the afterschool program because of their parents were unable to collect on time.  Although, the 

schools prepared many discussion forums with parents and gave training on the topic entitled 

―parental involvement on teaching and learning process‖, their involvement is very low yet. 

Table: 4.7 Teachers response on parental involvement and achievement 

Response  Attend After school program 

N = 102   Mean   2.30    

 

 Not attend after school 

program 

N = 102   Mean   2.73 

Parental 

Involvement 

Frequency Percent Frequency Percent 

 Strongly 

disagree 

23 22.5 21 20.6 

 Disagree 52 51.0 38 37.3 

 Agree 27 26.5 34 33.3 

 Strongly Agree -            - 9 8.8 

Total  102 100.0 102 100.0 

  Source: computed from the survey data, 2018 

 

4.3.2.1 Result of two way factorial ANOVA on parental involvement 

Two way factorial ANOVA showed that parental involvement did not have a significant impact 

on student academic achievement (on both who attend and did not attend after school program). 

As it is indicated in the following table, sig. =.527 indicated, parental involvement did not have a 
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significant impact on improving student grade result among those who attend after school 

program. Similarly, the sig. value =.505 indicated that parental involvement did not have 

significant impact on improving grade result of students who did not attend after school program.  

Damien, R. (2015) indicates in his finding, there was no correlation between change in parental 

involvement and change in students‘ GPAs.  The p value result indicates that, there was a no 

significant difference between the mean GPAs and parental assistance. The students are more 

independent and not rely on parental assistance with academic activities 

Table 4.8: Result of two way factorial ANOVA on parental involvement 

Tests between-subjects effects 

Dependent variable: mean grade result  

 Type III sum 

of squares 

Mean square F Sig. Partial Eta 

squared 

Corrected model  83.439a 27.813 1.749 .256 .467 

Intercept 40058.180 40058.180 2519.543 .000 .998 

Attend  7.151 7.151 .450 .527 .070 

Not attend  7.993 7.993 .503 .505 .077 

Attend * not attend  51.157 51.157 3.218 .123 .349 

a. R Squared = .467 (Adjusted R Squared = .200) 

Source: computed from the survey data, 2018 

4.3.3 Impact of student motivation on student academic achievement  

From the total number of respondents, 70.6 percent were agree that, student motivation have 

impact on improving academic achievement among those who attend after school program 13.7 

% were strongly disagree. Whereas, 77.5 percent of respondents strongly disagree that student 

motivation have an impact in improving academic achievement among the students who did not 

attend after school program. Tara, L. (2012) indicted in discussion, along with grades, academic 

achievement can also be correlated with students‘ motivation towards school. At-risk students 
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primarily have a negative attitude concerning their school work, due to frustration or lack of 

background knowledge. An increase in motivation to complete school work can therefore also 

help to increase grades and percentage scores in the classroom. The survey‘s showed that 

students‘ motivation and enthusiasm towards their education increased and at-risk behavior 

decreased. Moreover, the interviewed principals and directors revealed: 

Students in the afterschool program are more motivated in class and are more willing to request 

help. Students who attend the afterschool program are getting more homework done than those 

students who do not attend. Students ask more questions and are more willing to be open about 

what they do not know. Their internal motivation allowed them to complete their tasks without 

the thought of an external reward. This enabled them to develop a sense of pride about their 

educational process and progress. Their intrinsic motivation were able them to attend the 

program regularly.  

 

Table 4.9 Impact of student motivation on academic achievement  

Response  Attend After school program 

N = 102     mean = 1.16 

 Not attend after school program 

N= 102       mean = .802  

Student 

motivation 

Frequency Percent Frequency Percent 

Strongly disagree 14 13.7 79 77.5 

Disagree 8 7.8 18 17.6 

Agree 72 70.6 3 2.9 

Strongly agree 8 7.8 2 2.0 

Total  102 100.0 102 100.0 

Source: computed from the survey data, 2018 

4.3.3.1 Result of two way factorial ANOVA on student motivation 
 

Table 4.10 revealed that, student motivation has a significance difference on their grade result 

between students who attend after school program and not attend.  The result from two way 

factorial ANOVA shows that, student motivation have a significant impact (Sig=.002) on 
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students grade result on those who attend after school program. However, sig. (.092) shows that, 

student motivation did not have a significant impact on students who did not attend after school 

program grade result. 

The partial Eta squared also revealed, the magnitude of the difference is larger for the student 

who attend after school program (Partial Eta Squared = .826) than from who do not attend the 

program (Partial Eta Squared = .402).  

Table 4.10 Result of two way factorial ANOVA on student motivation 

Tests between-subjects effects 

Dependent variable: mean grade result  

 Type III sum 

of squares 

Mean square F Sig. Partial Eta 

squared 

Corrected model  152.730a 50.910 11.702 .006 .854 

Intercept 37226.427 37226.427 8556.915 .000 .999 

Attend  123.720 123.720 28.438 .002 .826 

Not attend  17.523 17.523 4.028 .092 .402 

Attend * not attend  .073 .073 .017 .901 .003 

a. R Squared = .854 (Adjusted R Squared = .781) 

Source: computed from the survey data, 2018 

4.3.4 Impact of the program’s structure on student academic achievement 
 

From the total number of 102 respondents, 43(42.2%) of respondents agree that structure and 

organization has an impact on improving academic achievement among those who attend after 

school program. Contrary to this, 71.57% and 22.55% of respondents strongly disagree and 

disagree respectively that the school structure has no role in improving the academic 

achievement among those who did not attend after school program, as it is presented in the 

following graph.  
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Figure: 3 Impact of the program‘s structure on student academic achievement 

               Attend after school program                                                  not attend after school program  

 

4.3.4.1 Result of two way factorial ANOVA program structure  

The result of two way factorial ANOVA in table 4.11 shows that the program structure had a 

significant difference on their grade score (result) among the students who attend after school 

program. However, structure and organize did not have a significant difference among the 

students who did not attend after school program.  

This indicates that, the program structure has a significant impact in increasing the student 

academic achievement (sig. =.009). The magnitude of the difference in the mean score which is 

indicated in partial Eta squared for students who attend after school program is also higher (.709) 

when it is compared with the students who did not attend after school program (.254). Karin, G. 

et al (2014) stated in their discussion, in addition to possibly linking afterschool programs to the 

school day, a strong emphasis on effective program structure is necessary to assist with closing 

the achievement gap. The structure of the afterschool program determines the effectiveness. 

Similarly Baljinder, D. (2013) stated in his discussion, a highly Structure and organized school 

environment need to be design to cater specific needs of the students in the school.   
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Table 4.11 Result of two way factorial ANOVA on program structure 

Tests between-subjects effects 

Dependent variable: mean grade result  

 Type III sum 

of squares 

Mean square F Sig. Partial Eta 

squared 

Corrected model  147.021a 49.007 9.243 .011 .822 

Intercept 38550.449 38550.449 7270.807 .000 .999 

Attend  77.587 77.587 14.633 .009 .709 

Not attend  10.847 10.847 2.046 .203 .254 

Attend * not attend  3.155 3.155 .595 .470 .090 

a. R Squared = .822 (Adjusted R Squared = .733) 

Source: computed from the survey data, 2018 

4.3.5 The impact of climate of the program on the student academic achievement 
 

The following figures indicate the impact climate of the program on the student‘s academic 

achievement. 79.41 % of respondents agree that climate has impact on improving academic 

achievement among students attend after school program. However, 69.61% of respondents 

disagree on the role of climate in improving the academic achievement among the students who 

did not attend after school program. The climate of some afterschool programs is substantial and 

can impact not only student academic achievement and participation, but staff morale as well. 

(Robyn, E. 2014).  Furthermore, the interviews carried out with school principals and directors 

revealed:   

Students in the after school program are taking ownership of their education by assisting a fellow 

classmate that helped them to understand the concepts taught in the classroom. They believed the 

students in the afterschool program abled to interact and relate to other students they were not 

normally interact. Mostly, students allowed working in group rather than giving them individual 

school assignment. Group in the afterschool program were formed based on students‘ 

willingness of belonging in the group.  This creates group commitment and knowing of each 
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other more. Teachers who have more experience in teaching were selected for the afterschool 

program. Teachers in the afterschool program create an environment where students are allowed 

to work together. 

Figure: 2 the impact of climate of the program on the academic achievement  

 

4.3.5.1 Result of two way factorial ANOVA on climate of the program 

Table 4.11 also revealed the same. It shows, climate of the program has a significant impact 

among the students who attend after school program. The partial Eta squared also indicate the 

magnitude of difference between student who attend after school program and did not attend 

after school program on their grade result is large.  
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Table 4.12 Result of two way factorial ANOVA on climate the program 

Tests between-subjects effects 

Dependent variable: mean grade result  

 Type III sum 

of squares 

Mean square F Sig. Partial Eta 

squared 

Corrected model  130.515a 43.505 5.402 .039 .730 

Intercept 46420.454 46420.454 5764.346 .000 .999 

Attend  120.303 120.303 14.939 .008 .713 

Not attend  .381 381 .047 .835 .008 

Attend * not attend  8.694 8.694 1.080 .339 .153 

a. R Squared = .730 (Adjusted R Squared = .595) 

Source: computed from the survey data, 2018 
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CHAPTER FIVE 

SUMMARY, CONCULUSION AND RECOMMENDATION 

5.1 Summary  

In an attempt to investigate the impact of after school program on the student academic 

achievement in private primary schools, it was done on sample of 10 private primary schools 

with a total of 102 respondents, 10 school principals and 10 school directors. The ultimate 

objective of the study was to investigate the impact of after school program on the student 

academic achievement.  

As far as the general information of the respondents concerned, 67.6% were male respondent 

which is found from 26-30 age categories. 75.5 % of the respondents in the sampled school had 

first degree.  

As to the impact of after school program, those who attend after school program were greater by 

14.613 mean score as it is compared with the student who did not attend after school program. 

With regard to factors contributing for the impact of after school program concerned, the two 

way factorial ANOVA revealed, parental involvement had no impact on the student grade result 

when it was compared between student who attend after school program and not attend.  

Contrary to this, majority of the respondents (70.6%) agree that, student motivation had impact 

for the academic achievement among those who attend after school program. At 5% significance 

level, the two way factorial revealed there is significance between student who attend after 

school program (.002) and not attend after school program (.092). Similarly, student attendance 

had positive impact with the student grade result at 5% significant level. 

Similarly, 79.41% of respondents agree climate of the program had impact for the academic 

achievement of the students attend after school program. The two way factorial ANOVA also 

revealed there were a significance difference between who attend and not attend after school 

program on their academic grade result (score). The program structure had also positive impact 

on the student academic grade result. While 42.16% of respondents agreed that program 

structure had impact on the student academic achievement, 29.41% of respondents disagreed. 

Meanwhile, the program structure had positive impact on the students who attend after school 



43 
 

program grade result (.008) than the students‘ grade result who did not attend after school 

program (.835) 

5.2 Conclusion 

The result from the analysis of the research lead to the following conclusion regarding the impact 

of after school program on the student academic achievement in selected private primary 

schools. The research indicates that afterschool program have a positive impact in increasing 

academic achievement among students.  The program is evaluated by comparing the mean result 

of respondents among who attend after school program and not attend.  

As it was observed in the analysis, respondents mean results were compared between those who 

attend after school program and not attend after school program in the selected five independent 

variables. Accordingly, the mean grade result (score) who attend after school program is greater 

when it is compared with the students who did not attend after school program. The paired 

sample t-test also revealed there is a significance difference at 5% significant value.  

Five independent variables were took to investigate the factor contribute for the improvement of 

student grade result (score). The variables were compared among the students who attend after 

school program and not attend the program. Based on this, student motivation, student 

attendance, structure of the program and climate of the program has a significant impact for the 

improvement student academic result (score) among the students who attend after school 

program. However, parental involvement had no significant impact on improving academic 

grade result.  

To conclude it is pertinent to say that, students who attend after school program have higher 

academic achievement than do not attend.  
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5.3 Recommendations  

The following are recommendations suggested the overall after-school program:- 

 

1. Incorporate two sessions a week per grade level that focus on only homework help. 

All students have different support systems at home, and having the option of 

seeking additional help would be beneficial for students whose support systems are 

lacking. 

2.  Homework assignments should target skills where student data indicate poor 

performance. Teachers should provide support in reinforcing those skills in small 

learning communities. 

3. The afterschool program should include more academic exercise activities for 

students. 

4. The afterschool program should maintain a structured daily routine to support the 

needs of the attending students. 

5. A minimum of two tutoring sessions per week should be established for each 

student in the tutoring program to allow for consistency and reliability of effective 

tutoring practices. 

6. Provides academic supports for helping with homework, exploring new ways to learn 

and enhanced motivation for learning, and tutoring to help ―catch up‖ 

 

The benefits of afterschool programs contrast from achievement gains to providing afterschool 

care for working parents to increasing a student‘s self-esteem and positively impacting social 

skills. Homework completion and participation in the regular classroom improved, while parents 

reported an improved satisfaction with their child‘s academic progress. Students in the program 

also reported feeling better prepared for class. Afterschool programs provide the additional 

learning time that some students need to be successful. 
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APPENDICES 

Appendix A 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

Department of Educational Planning and Management (ELM) 

Questionnaire to be filled by Private Primary School Teachers 

DEAR TEACHER, 

This questionnaire is designed to gather information about the impact of after school program on 

academic achievement of private primary school students in Bole sub city. The study focuses on 

private primary school in Bole sub city. The purpose of the study is purely academic that will 

have no any negative effect on you as an individual or on your organization .The success of this 

study depends on your genuine view, frank opinion and timely responses to all parts of the 

questionnaire which will be kept confidential. Failure to complete the items highly affects the 

study. Therefore, I kindly request you to fill this questionnaire as openly and honestly as 

possible. For any information you can contact me through tel. number 0911621466 or e-mail 

address tesfahp@gmail.com  

Thank you in advance! 

Instruction; ….how to fill or write or respond.  

 No need to write your name 

 Each question has its own instruction to follow 

 You have to return the questionnaire as soon as possible after completion.  

Part 1:  Personal information of teachers 

Please answer the questions below by putting a tick (√) mark in the box provided against 

each of them.  

The Name of your School_____________________________ 

1.1. Gender  

1/   Female   (    )            2/    Male    (    )    

 

 



 
 

        

1.2. Age group 

1/   21-25 (    )                      2/ 26-30 (    )                    

3/ 31-35 (    )                        4 / 36-40 (    )            

            5/ 41 and Above (    )            

1.3. What is your education level? 

1/ Certificate (    )            2/ Diploma (    )            

3/ First Degree (    )  4/ Second Degree (    )  5/ PhD (     

1.4. Years of service___________________ 

 

Part 2: Impact of after school program 

Read each of the following items carefully and put the sign tick mark (√) in box against the 

choices. N.B.1=Strongly Disagree 2= Disagree, 3=Undecided, 4=Agree, 5= Strongly Agree. 

 

I. Impact of Student attendance on the student academic achievement? 

 

No. Student attendance Attend afterschool 

program 

Not attend after 

school program 

  1 2 3 4 5 1 2 3 4 5 

1 Attendance is taken regularly            

  2 Students concerned or sad when they need to miss 

school 

          

3 Students are enthusiastic about attending school 

learning  

          

  4  Most students attend school class?            

 

 

 

 

 

 



 
 

 

II. Impact of program structure on the student academic achievement? 

No.  Program Structure Attend afterschool 

program 

Not attend after 

school program 

  1 2 3 4 5 1 2 3 4 5 

1  The program has a particular structure.           

2  Students are aware of the structure.           

3 Students are organized in to age/grade level group.           

4  Students are satisfied with the structure and activities 

outlined 

          

6 Class environment is clean and attractive.           

7  The staff is welcoming.            

8  Teachers intentionally care students.           

9. Teachers plan what they do in program.           

 

III. Impact of student motivation on the student academic achievement? 

No Student motivation,  Attend afterschool 

program 

Not attend after 

school program 

  1 2 3 4 5 1 2 3 4 5 

1 Students are motivated to complete tasks.           

2  Students are motivated because of any rewards.           

3 There are motivating factors.           

4  Students seem motivated in class while working on 

assignments  

          

5 Students are actively participate            

6 The learning system makes student dependent and less 

confident. 

          

 

 

 

 

 

 

 

 

 



 
 

IV. Impact of program climate on the student academic achievement? 

No Program climate    Attend afterschool 

program 

Not attend after 

school program 

  1 2 3 4 5 1 2 3 4 5 

1 The learning system is warm and inviting students to 

received educational assistance  

          

2 Student/s can receive support whenever they arose            

3 Teachers are very interactive           

4 Students feel their teacher care about them            

5 Students respect their teacher            

6 Teachers respect their student            
 

V. Impact of parental involvement on the student academic achievement  

No Parental involvement      Attend afterschool 

program 

Not attend after 

school program 

  1 2 3 4 5 1 2 3 4 5 

1 Rate the parental involvement in the school learning             

2 Academic gain that the student get from parental 

involvement  

          

3 Parents have positive perception on the school learning            
 

VI. Student grade score/ result (Filled by Home room teachers)  

Grade Grade result (%) of students that 

attend afterschool program 

Grade result (%) of students 

not attend afterschool program 

Grade 1    

Grade 2   

Grade 3   

Grade 4   

Grade 5   

Grade 6   

Grade 7   

Grade 8   



 
 

APPENDIX II 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

Department of Educational Planning and Management (ELM) 

 

Interview Guide for Principals  

 

DEAR PRINCIPALS, 

The main purpose of this interview is to collect relevant data regarding impact of after school 

program on academic achievement of middle school students in Bole sub city. The data obtained 

will be used for research purpose only. Therefore, your sincerity in responding to the question is 

great importance, and your responses to the interview would be kept confidential.  

 

Thank you in advance for your cooperation! 

 

Part I: Background information of principals 

 

1. School Name _____________________________________________ 

2 .Sex of the respondent:  

1. Female               2. Male       

3. Age of the respondent: ________________________  

4.  Qualification__________________ 

5. Years of service as a teacher ______________ as a principal ____________ 

 

 

 

 

 

 



 
 

1.    What is the level of attendance of students in after school program? 

---------------------------------------------------------------------------------------------------------------------

---------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------- 

 

2. Does an after school program enhance student motivation in order to promote academic 

achievement? 

---------------------------------------------------------------------------------------------------------------------

---------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------- 

 

3. How does the climate of the after school program encourage academic achievement of 

students? 

---------------------------------------------------------------------------------------------------------------------

---------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------- 

 

4. How does parental involvement of students in the afterschool program encourage academic 

achievement at the after school program? 

---------------------------------------------------------------------------------------------------------------------

---------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------- 

 

5. How effective is the afterschool program to improve students‘ achievement? 

---------------------------------------------------------------------------------------------------------------------

---------------------------------------------------------------------------------------------------------------------

--------------------------------------------------------------------------------------------------------------- 

 


