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Abstract 

The purpose of this study was to assess the opportunities and challenges of refugees on 

host communities’ primary education in Itang Special Woreda of Gambella Region. To 

conduct this study, mixed research methodology was employed. To address the 

opportunities and challenges, two host communities’ primary schools have been selected 

in Itang those expected to be affected by refugees as the refugee camps established 

nearest to those primary school systems. Structured questionnaires, interviews and focus 

group discussion were the main research tools to collect data from the selected 

communities. The Sample size of 1085 students in the data collection, 281 students 

participant filled the structured questionnaires and different groups from Governmental 

and Non-Governmental organizations who participate in education sector were targeted 

to twelve (seven educational experts and two school principal and two ex-teachers) 

interview and 36 (17 teachers, 6 Parents Teachers and Students Associations, Two 

Cluster Supervisors, Two Vice School Principals, Five Educational Experts, Two NGO`s 

and Two Partners)  participants  focus group discussion . Thus, stratified simple random 

sampling techniques was employed to select all target groups who participate through 

filling in questionnaires; besides, purposive sampling techniques were used to select 

participants in the interview who participate in the interview and focus group discussion. 

The collected data were analyzed using descriptive and thematic data analysis. Thus, the 

result identifies the status of the host communities’ primary schools and refugees based 

on its opportunities and challenges. In this case construction of class rooms, latrines, and 

provision of educational materials such as desks, black boards, books, and others can be 

taken as enabling opportunities to the host communities’ primary school. However, the 

presence of refugee in that area has many challenges to the host communities’ primary 

schools. For instance, many refugee children were enter in the schools and share class 

rooms and other school resources which resulted to shortage of books, class rooms, 

desks, and others. Besides, lack of pure water, fence, high turn-over of teachers, students’ 

absenteeism from class leads to students’ drop out from school were some of the main 

challenges of host communities’ primary schools. Based on these findings, some 

applicable recommendations were forwarded to strength the opportunities and to 

minimize the challenges. The recommendations were to solve high overcrowded of the 

class rooms, to it is advisable to construct additional classrooms, appropriate to 

recommend the provision and construction of appropriate educational materials and 

facilities including school fences.  
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CHAPTER ONE 

Introduction 

This chapter covers introduction of the study. It includes background of the study, 

statement of the problem, objectives of the study, significance of the study, ethical issues 

of the study, delimitation of the study, limitation of the study, definition of key terms and 

organization of the study.  

1.1. Background of the Study 

Education is a process by which man transmits his or her experiences, new findings, and 

values accumulated over the years, in his or her struggle for survival and development, 

through generations. Education also enables individuals and society to make all-rounded 

participation in the development process by acquiring knowledge, ability, skills and 

attitudes and, also to strength an individuals and society’s problem-solving capacity, 

ability and culture starting from basic education at all levels (MoE, 1994). 

 

The 1948 Universal Declaration of Human Rights (UDHR), under Article 26 pin points 

the right to free and compulsory education at the elementary level. The declaration 

indicates all children have an absolute right to basic education, the right to free and 

compulsory primary education without discrimination is now the base of international 

law. The declaration also directly addressing provision for refugees and children affected 

by armed conflict (UDHR, 1948). From the aforementioned policy documents it is 

possible to say that education is a key for one’s country development and prosperity. 

Besides every citizen has the right to education.  

 

Ethiopia currently hosted over 733,312 refugees of 18 different nationalities, making it 

the largest refugee-hosting country in Africa. The Government of Ethiopia generally 

maintains open borders for refugees seeking protection in the country in the spirit of 

brotherhood and in respect of its international obligations of the 1951 Refugee 

Convention, of the 1967 Protocol and of the 1969 Organization of African Union (OAU) 

Convention currently named Africa Union (AU). Of the hosted refugees, the South 
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Sudanese represent the largest refugee community in Ethiopia with a total number of 

330,437, followed by Somalis and Eritreans (UNHCR, 2015). 

 

The 2017 United Nations Higher Commission for Refugees (UNHCR, 2017) report 

indicated that there are seven refugee camps (Pugnido I, Pugnido II, Kule, Tierkidi, Jewi, 

Nguenyyiel and Dimma/Okugo) found in Gambella region. The total population of 

refugees in these camps was 330,437 of which 65% (171,825) were children (i.e. 52% of 

the school age). Within the seven camps 23 primary school were constructed by 

international NGO`s and serves 139,304 (71,456 male and 67,848 female) of school age 

children`s.  Gross enrolment rate (GER) within these refugees’ camps is 75% and net 

enrollment rate (NER) is 60%. Of the seven refugee camps found in the region, three 

camps (Kule, Tierkidi, and Nguenyyiel) are found in Itang Special Woreda. From the 

three camps found in Itang Special Woreda, one camp (Nguenyyiel) is new that is 

established in 2016 whereas the remaining two are established in 2014 (UNHCR, 2017). 

 

There were eight primary schools in two camps (Kule, Tierkidi) each has four primary 

schools and serves 34,596 (31,579 male and 30,117 female) students. The presence of 

large number of South Sudan refugees in the region has its own problems to the host 

community primary schools access, teaching and learning process, education facilities, 

teachers turnover and student absenteeism. This is because for one thing the government 

cannot provide access to education to these refugees and for other thing Administration 

of Refugees and Returnee Affairs (ARRA), United Nations High Commissioner for 

Refugee (UNHCR) and other concerned stakeholders do not fully provide access to 

primary school in the refugees camps (UNHCR, 2017).  

 

According to Gambella Regional Education Bureau (REB) 2016 annual report at the 

entry point of refugees, the host community primary schools and those host communities 

primary schools approaching to the refugees residence were constructed by International 

Non-Governmental Organizations /NGOs/ 'Zuidoost-Azië' /ZOA/, Danish Refugees 

Council (DRC) and Plan International/ and Partners United Nations Children’s Fund 

(UNICEF) because the host community schools are affected directly or in directly by 

refugees (Gambella REB, 2016).  
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 Moreover, during displacement, refugees were also seen to cause disruption in hosting 

communities whereby schools were used as a transit camps for people and animals. For 

instance, the experience of the Bamza and Aswar schools in Benishangul Gumuz Region 

can be mentioned here with such experience. In these schools the Sudanese refugees were 

used as transit camps in 2011 (UNHCR, 2015). After the refugees left to inland refugee 

camps, school classrooms and furniture were already damaged and the students had to 

wait until the next academic calendar to return to school due to the classroom 

maintenance required. In other ways due to the socio-economic changes in host regions, 

the children within the host communities were dropping out of schools for casual work in 

and around the camps. In some cases, teachers were even leaving the national school 

system to teach in UNHCR refugee schools Bambasi refugees’ camp in Benishangul 

Gumuz. 

 

Since the start of the conflict in South Sudan on Mid-December 2013, over 225,000 

refugees from South Sudan have sought asylum in Ethiopia, the vast majority of them are 

found in the Gambella region. These refugees have entered Ethiopia into the Gambella 

region through Pagak, Tergol, Burbeiy, Raad, Jikawo, and Wanke; 98 per cent of this 

population is Nuer speaker (UNHCR, 2015).  

 

This is one of the main reasons why the current study attempted to deal because the three 

refugees’ camps found in Itang Special Woreda (Terkidi, Kule and Nguenyyiel) settlers 

were Nure speaking inhabitants. Both the hosts and refugees are from the same language 

family and they speak the same language and share the same culture. Indeed the two 

camps (Terkidi and Kule refugee camps) were close to the host community and host 

community primary schools (Mekode and Akula). However Nguenyyiel refugee’s camp 

established in 2016 and far from the host community as well as has no host community 

schools.  

Mekode is the name of the school but Terfam is the name of the kebele. The community 

of Terfam Ethiopian Nure`s and the South Sudan Refugees of Tierkidi and Kule were 

South Sudan Nure both they speak Nure language and share the same culture. Even if, the 

relative of the refugees also found in the host community of Itang Special Woreda. Apart 
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of Kule refugee`s camp there is also South Sudan Opo refugees camp in Akula kebele, 

the South Sudan Opo refugees and the host community of Akula they speak the same 

language Opo and share similar culture. This is the reason of the researcher select among 

26 host community primary schools of Itang special Woreda only Mekode and Akula 

primary school. 

In Itang Special Woreda there were seven refugees’ camps Tierkidi and Kule refugee’s 

camps were adjacent to the host community of Terfam and Akula kebele. Pugnido 1 

South Sudan refugees were Nure but the community is Anyuaa),  In Pugnido 2 South 

Sudan refugee camp the refugees both Anyuaa and Nure but the communities  were 

Anyuaa but the camp far from the community, Jewi refugees camp South Sudan refugees 

were Nures but the communities were Anyuaa, Dimma/Okugo  South Sudan Refugees 

camp the refuges were Murle and Anyuaa but the communities were Anyuaa and the last 

refugees camp Nguenyyiel South Sudan refugees were Nure  but far from the host Nure 

Community. In case of the above reasons, Mekode and Akula host community primary 

schools were adjacent to the refugee’s camp of Tierkidi and Kule South Sudan Refugees 

camp and the refugees and the host communities were share similar language and culture 

with the host community. 

Hence, conducting research on the opportunities and challenges caused by refugees on 

host community primary education was utmost important. Therefore, this study was 

designed to investigate the opportunities and challenges of refugees’ on host community 

primary education in Itang Special Woreda of Gambella Peoples National Region State. 

The study was intended to suggest solutions for the challenges and means to strength the 

positive influence of refugees on the local learning environment. 

1.2. Statement of the Problem 

The presence of refugees in the host communities has its own opportunities and 

challenges on the socio-economic and politics of the host community. For instance, the 

opportunities of the refugees in the host communities may be considered as making the 

area as an important market place for the hosts and the refugees or the funding of various 

development projects by international aid organizations that have come to the area in 
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response to the refugee emergency. However, the influx and presence of refugees has 

also been shown at times to have the challenge for individuals within a hosting 

community or even on the community as a whole particularly causes for environmental 

degradation and natural resource reduction (Berry, 2008; IRC, 2014; UNHCR, 2015).  

 

Indeed, the event of conflict, the construction of an emergency refugee camp is 

unquestionable. However, refugees’ camps were usually established around settlements. 

The establishment of refugee camps and influx of refugees affect the lives of the peoples 

living in the area. This situation forced the host communities to adjust themselves to the 

changes and challenges brought by the establishment of refugee camps. In this regard, 

Chambers (1986) indicated that the establishment of refugee camps could cause 

multidimensional adverse impacts mainly on the livelihoods. In such scenarios, the 

attention was focused on the refugee population as they were obviously in a crisis 

situation.  

 

Nonetheless, the host communities have similar difficult living conditions where the 

presence of refugees’ camps often makes their lives even more challenging. As such it is 

equally important that this group does not get neglected in such situations of crisis. This 

is because the impacts of refugees’ on host communities are both negative and positive, 

creating both winners and losers of the given scenario (UNHCR, 2011). 

 

The influxes of refugees into an area can place considerable problems on natural 

resources leading to both environmental and social impacts (Martin, 2005). Thus, the 

problems associated with refugees may not be restricted to a particular border area but 

may have overflow effects on the internal security situation of a region (Kurimoto, 2005). 

Hence, refugee migration imposes a significant economic burden on host countries. As 

such host communities were the most affected by the refugee influx having less access to 

services than refugees which in turn leads to tension and potential conflict between 

refugees and host communities. Such conflict takes place for different reasons such as 

competition over natural resources or services accompanied by humanitarian agencies 

and others (IRC, 2014).   
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Global experience proofs that influx of refugees and relief resources created challenges 

and opportunities for local hosts (Grindheim, 2013; Whitaker, 1999). For instance, the 

findings of Whitaker (1999) revealed that even though many Tanzanians took advantages 

of these opportunities and benefited substantially from the presence of refugees and 

international relief organizations, other Tanzanians were not able to benefit as much, and 

some even lost access to resources and power which they previously enjoyed. On the 

other hand, the findings of Grindheim, (2013) indicated that the Kakuma host community 

in Kenya have experienced slightly more positive than negative impacts on the hosting 

community. New livelihood opportunities in the camp as well as the improved and the 

more available social services of health and education were considered as the positive 

impact where as more insecurity and conflicts were considered as negative impacts 

experiences by hosts. 

 

As far as my access to information concerning the opportunities and challenges of 

refugees’ on host community primary education in Ethiopia in general and Gambella 

region in particular, there was a limited study on the issue. For instance Endalkachew 

(2016) findings portrays, that the massive presence of refugees from South Sudan are 

having more of negative implications than positive gains on the host communities of 

Itang Special Woreda. His findings further indicated that environmental, health, 

sanitation, socio-cultural and security issues considered as negative impacts while new 

job opportunity, small business activity and availability of market for local farmers 

around Terkidi refugee camps were considered as the positive impacts of South Sudanese 

refugees on the host community.  

 

Even though the aforementioned global and local researchers have made researches on 

the issues of refugees on host communities, according to my access to the information 

none of them were able to look at its opportunities and challenges specifically to host 

community primary education. Such knowledge gap, in general, and the existing realities 

of refugees on host community primary education in Itang Special Woreda of Gambella 

Peoples National Regional State, in particular, initiates the researcher to undertake this 

study on the assessment of opportunities and challenges of refugees on host community 

primary education. Therefore, this study aimed at to explore the opportunities and 
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challenges of refugees on host community primary education in Itang Special Woreda of 

Gambella Peoples National Regional State so as to make a contribution for the betterment 

of primary education. In doing so, an effort was made to seek answers for the following 

research questions. 

1.  What were the status of the host community primary schools and South Sudanese 

refugees found in Itang Special Woreda?  

2. What opportunities were created to the host community primary schools due to the 

presence of refugees in Itang Special Woreda? 

3.  What challenges were created to the host community primary schools due to the 

presence of refugees in Itang Special Woreda?   

1.3. Objectives of the Study 

1.3.1. General Objective 

The main objective of this study is to assess the challenges and opportunities of the host 

community primary schools in the presence of South Sudanese refugees in Itang Special 

Woreda, Gambella Region.  

1.3.2. Specific Objectives 

Specifically, the study has the following objectives.  

 To examine the status of South Sudanese refugees on host community primary 

education.  

 To identify the opportunities of the refugees on the host community primary 

schools. 

 To identify the challenges of the refugees on the host community primary schools. 

1.4. Significance of the Study 

It is believed that the mass influxes of refugees have diverse impact on the socio-cultural, 

environmental, economic as well as political and security of the host communities. In this 

regard, it is important to understand the opportunities and challenges of refugees on host 
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communities’ primary education. The researcher feels that the findings and 

recommendations made from this study will make the following contributions. 

 It may help to understand the existing realities of refugees on host community 

primary education. 

 It may give direction regarding the opportunities of refugees on host communities’ 

primary education. 

 It may also identify the challenges of refugees on the host community primary 

education. 

 It may help Gambella  REB, Itang Special WEO, the targeted schools in this study, 

NGO`s and Partners (UNICEF) and other stakeholders working on the education 

sector related to refugees to take corrective actions in line with the opportunities 

and challenges of refugees on host communities’ primary education. 

 It may also serve as an additional source of information for those who want further 

investigation on the issue.  

1.5. Delimitation of the Study 

Currently, Gambella region has seven refugee camps (Pugnido I, Pugnido II, Jewi, Kule, 

Tierkidi, Nguenyyiel and Dimma/Okugo) hosting South Sudan refugees. From the seven 

refugees’ camps, three (Terkidi, Kule and Nguenyyiel) camps are found in Itang Special 

Woreda. Especially the two refugees’ camps (Tierkidi and Kule) are found approaching 

to Mekode and Akula host community primary schools respectively. So, this study was 

delimited to two host community schools (Mekode and Akula) among 26 host primary 

school in Itang Special Woreda. 

 

The study site was selected for the following reasons. First, Itang is the only Special 

Woreda found in Gambella region and the home of three refugee camps 330,437 refugees 

hosting the lion share of South Sudanese refugees. Second, the area is very sensitive 

because of the ethnic mix of Nuer, Anuak and Opo people of both Ethiopian and South 

Sudanese origin in which some of them are refugees. Third, since the majority of the total 
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populations of South Sudanese refugees were found in these three camps, it is possible to 

generalize the situation at the region level.  

Furthermore, the study was delimited to the opportunities and challenges of South 

Sudanese refugees on the host communities’ primary education. Thus, the participants 

were primary school students, teachers, host community school principals and vice 

principals, parent teacher student association (PTSAs), supervisors, Regional Education 

Bureau (REB) and Woreda Education Office (WEO), ex-teachers, Partners (UNICEF, 

and UNHCR), NGO`s (Norway Refugees Council /NRC/), World Vision). 

1.6. Limitation of the Study 

The major limitation of the researcher conduct the research the problem of review 

literature directly related to the title specifically in Ethiopian context, transport problem 

of Akula primary school, absent of the majority of students and teacher during data 

collection time due to more than two-month delay of teachers’ salary and Mekode 

primary school data problem for refugees students (separately unregistered refugees 

students). To solve the literature problem the researcher used other related literatures,  

solve transport problem of Akula host primary school the researcher uses the motor bike 

more than 70 km one round trip from Gambella town because no means of transportation 

system. To solve the absence of teachers and students WEO write circular letter each 

school to all teachers and students back to school.  

1.7. Operational Definition of Terms 

 Host Community: refers to those Ethiopian people who live in Itang Special Woreda 

of Gambella Region. 

 Primary schools: refer to those schools that have both cycles (i.e. primary first cycle 

(Grade 3-4) and primary second cycle (Grade 5-8)). 

 Refugees: refers to those South Sudanese people who left their motherland and settle 

in Itang Special Woreda of Gambella Region camp as a result of the Mid-December 

2013 South Sudan conflict. 
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 Integrated Learning: refugees and host community students learn together in the 

host community primary school in one class room.  

1.8. Organization of the Study 

This paper has five chapters. Chapter one contains introduction of the study. It comprises 

background of the study, statement of the problems, objectives of the study, significance 

of the study, ethical issues, and delimitation of the study, limitation of the study, 

operational definition of key terms and organization of the study. Chapter two deal with 

review of the related literature. It contains theories of the opportunities and challenges of 

refugees on the host community primary schools, in relation to access to host community 

school age children, teaching and learning, school facilities, teachers turn over and 

student absenteeism. Chapter three deal with the research design and methodology, 

sources of data and data collection techniques, and data analysis techniques. Chapter four 

discusses the analysis and interpretation of data and chapter five presents summary of 

major findings, conclusions and recommendations. Finally, references and appendices are 

included at the end. 



11 
 

CHAPTER TWO 

Review of Related Literature 

This chapter contains the theoretical aspect of the opportunities and challenges of the host 

community primary school due to the presence of refugee`s.  Particularly five major 

issues regarding educational access to school age children, educational inputs and 

facilities, the influence of teaching and learning process, students’ absenteeism and 

teachers’ turnover.  

2.1. The Concepts of Refugees 

There are different definitions of refugees in effect within various contexts. Most of the 

definitions follow the definition of 1951 UN Convention. The Convention defines the 

term “refugee” as a person who, owing to a well-founded fear of being mistreated for 

reasons of race, religion, nationality, membership in a particular social group or political 

opinion, is outside the country of his or her nationality and unable himself or herself of 

the protection of that country (UN Convention, 1951). From such explanation it is simply 

possible to understand that a refugee is a person fleeing life-threatening conditions. In 

essence, a refugee is a person who has crossed an international frontier because of a well-

founded fear of discrimination. 

Moreover, the term a “refugee” applies to a person who, owing to external aggression, 

occupation, foreign domination or events seriously disturbing public order in either part 

or the whole of his or her country of origin or nationality, compelled to leave his or her 

place of habitual residence in order to seek refugees in another place outside his or her 

country of nationality (Shacknove, 1985).  

Refugees have various essential needs ranging from personal safety to means of survival, 

such as shelter and food as well as respect for their fundamental human rights. The one 

of the major element for refugees were national protection gives way to the international 

protection in terms of ensuring the fulfillment and enjoyment of these rights which 

ought to be respected. Although the responses of international protection vary 

depending on the nature of the country admitting refugees, the state afford the protection 
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of basic human rights without discrimination and provide security from forcible return 

of refugees among others (Gowlland, 1994). 

2.2. The Challenges and Opportunities of Refugees on Host community 

Various scholars and authors attempted to provide their own views about the challenges 

and opportunities of refugees on host community. Some views the presence of refugees 

as a challenge to the host community while others view refugees’ presence as an 

opportunity to the host community. Still others view the presence of refugees as both 

challenges and opportunities to the host community. Such views of scholars were stated 

hereunder in detail. 

The influx of refugees has one of the major cases for socio-economic problems. With the 

initial mass deforestation of forests for the camps deeply resent by local communities, 

after the established of camps, use the host land for cattle grazing or cutting down trees 

for construction or charcoal (UNHCR, 2015).  

The presence of refugees in the host communities have seen their own opportunities 

particularly in the form of local market expansion, provision of cheap labor, medical, 

educational, and water facilities especially for those host community living close to 

camps (Whitaker, 2002). Moreover, Harrell-Bond (1986), viewed that refugees represent 

a problem or a burden, rather than an opportunity to host community. 

From the views of World Bank, (2011) the presences of refugees in the hosting country 

have both opportunities and challenges but the factors are complex and vary depending 

on the context, including the political economy of hosting countries, urban-rural 

interactions, and the nature of host-refugee relations (World Bank, 2011). 

The socio-economic challenge of refugees in the host communities are increasing costs of 

various sectors such as education, health, shelter, water, energy and housing, increasing 

pressure on public finances, threatening the sustainability of quality service provision in 

the most affected of the host country (Jordan Independent Economy Watch, 2015). 

 

UNHCR (2004) assert that developing countries that host refugees for protracted periods 

experience long-term economic, social, political, and environmental impacts. From the 
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moment of arrival, refugees may compete with local citizens for scarce resources such as 

water, food, housing, and medical services. The presence of refugees increases the 

demands for education, health services, infrastructure such as water supply, sanitation, 

and transportation, and also in some cases, for natural resources such as grazing and 

firewood.  

 

In case of Jordan the presences of Syrian refugees have also its own challenges on the 

public service sectors and caused tensions in countries that face their own development 

and stability. The challenges were caused by crowding in schools and hospitals. In 

relation to education the presences of refugees are the challenge of school space 

shortages, language and curriculum, school fees and transportation. The other barriers are 

child labor and early marriage, safety and increase of home rents and downward 

pressures on wages creates high unemployment (Culbertson & Constant, 2015).  

 

Indeed, collaborations between hosts and refugees have been limited. Some areas of 

socio-economic nature have been positive. Mixed schools inside the camp have become 

an important area for integration. Trade, business and employment have also promoted 

some collaboration between hosts and refugees where both can benefit (Grindheim, 

2013). 

 

Refugees are frequently viewed as benefitting from privileged access to resources 

unavailable to the local host population. In this regard, refugee status offers an 

opportunity for education, literacy, vocational training, health, sanitation, and basic 

livelihood. However, when social services provided through international funding also 

target host communities, the likelihood that the local population will have a positive view 

of refugees increases significantly (World Bank, 2011). Construction and farming skill 

man power in Jordan from Syria refugees’ opportunities of the presence of refugees in the 

hosting countries (Jordan Independent Economy Watch, 2015). 

 

Another challenge of refugees in the host country of Jordanian officials was the large 

increase in labour supply resulting from the refugee crisis and the pressures it is exerting 

on the local job market in agriculture and construction sectors skilled human manpower 

in farming or construction of Syrian refugees provide businesses with an inexpensive 
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input resource maximizing production and profits for Jordanian employers (Jordan 

Independent Economy Watch, 2015). This increase the host communities’ unemployment 

rate and limiting employment of foreigners, limiting the costs associated with the 

investment of finance from external sources that share with Jordan.   

 

Moreover, the presences of refugees have their own opportunities in Jordan economy. 

The refugees increase consumer markets meaning that a large amount of money is being 

injected into the local economy, thereby stimulating economic growth and create new 

jobs, they bring in new skills, provide employment opportunities. It`s also creates 

opportunity in the rehabilitation and development of infrastructures and basic services by 

external donors, measures that are set to benefit both the refugee population and host 

communities. This is also true in Uganda. The skills, talents, and capabilities of refugees 

have enormously contributed to the national economy of Uganda (Jordan Independent 

Economy Watch, 2015). 

The opportunities and challenges of large influxes of refugees in neighboring countries 

thus are complex and vary depending on the context. In this regard, experiences in 

countries such as Zambia, Tanzania, Pakistan, and Lebanon suggested that development 

assistance that targets both refugees and hosts in the areas affected by displacement is an 

effective approach in mitigating the negative impacts of a long-term refugee presence and 

to build on the positive contributions of refugees to host communities (World Bank, 

2011). 

 

The challenges of refugees on the host community of Kakuma in Uganda due to different 

reasons of insecurity and conflict between hosts and refugees, harsh environmental 

conditions, incidents of drought and continuously lack of development hosts address their 

needs and challenges towards the humanitarian agencies. Hence the community has 

experienced several opportunities of the hosting refugees. Besides social services such as 

health and education have improved and become more available for hosts. Business 

opportunities in the camp have created a larger market for hosts to sell and tradeoff 

different items such as firewood and charcoal with refugees in exchange for food or 
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money. Employment opportunities through doing small jobs for refugees have also 

contributed to the host economy (Grindheim, 2013).  

In Tanzania, a large number of international organizations have entered the country to 

respond to the Tanzanian refugee crisis increasing national financial capacity by 

providing funds to refugee projects as well as injecting much needed public revenues 

through tax and customs payments made to the country (Jordan Independent Economy 

Watch, 2015). 

Refugees are frequently viewed as benefitting from privileged access to resources 

unavailable to the local host population. In this regard, refugee status offers an 

opportunity for education, literacy, vocational training, health, sanitation, and basic 

livelihood. However, when social services provided through international funding also 

target host communities, the likelihood that the local population will have a positive view 

of refugees increases significantly (World Bank, 2011). 

2.3. The Host Community Education Related to Refugee 

From the 1948 UDHR, every citizen has the right to education. Moreover, the 1951 UN 

Convention has similar intention concerning the provisions dealing with service delivery. 

In its Article 22, the Convention deals with refugees’ right to public education. Our 

country Ethiopia, as a member of UN and OAU and the present AU, accepted such 

convention and declaration and exercising it. For instance, the Refugee Proclamation of 

409/2004 stated that Ethiopia has a clear provision in dealing with the delivery of 

services to refugees (Ethiopia Refugee Proclamation, 2004).  

In terms of the education sector, however, hostility exists between the host community 

and refugees as they are seen to have better access to educational services. The children 

feel ill-treated as citizens of this country while citizens of other countries are well treated 

in their education. In some cases, teachers are even leaving the national school system to 

teach in UNHCR refugee schools (UNHCR, 2003). 

 

Such scenario is also reflected in Ethiopian context that is the host communities in the 

refugee hosting areas are often neglected. The fact that most of the refugee camp 
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establishments are located in the border and historically disadvantaged regions of the 

country (also known as emerging/developing regions), they are often characterized by 

deficit in social and economic service infrastructures. Thus the presence of refugees 

affects the various social, economic and environmental conditions of the inhabitants that 

are refugee host communities (Ministry of Agriculture and Natural Resources of 

Ethiopia, [MoANRE], 2016). 

 

According to report by UNHCR, (2011) Ethiopia is the largest refugee hosting country in 

Africa as a consequence of droughts, conflicts, political events and civil wars in 

neighboring countries, such as Somalia, Eritrea, South Sudan, and Sudan. In this regard, 

in Ethiopia 2015, some 733,312 refugees were distributed across the five National 

Regional States of Afar, Tigray, Ethiopian Somali, Gambella and Benishangul-Gumuz in 

23 refugee camps located in 15 Woredas and 23 Kebeles. Except for Tigray regional 

state, other regions are among the least developed regions in the country, characterized 

by harsh weather conditions, poor infrastructure, extremely low capacity, high level of 

poverty and very poor development indicators (UNHCR, 2015). This indicates that the 

presences of refugees in these emerging regions are considered as the burden of host 

community primary education. Indeed, Gambella is one of the least emerging regions that 

exhibits poor infrastructure specifically education sectors (MoANRE, 2016; UNHCR, 

2015).   

Among the total number of 733,644 refugees currently found in the country, 330,434 or 

45% of the refugees settle in Gambella region within seven camps. From the seven camps 

found in the region, three camps are fond in Itang Special Woreda (UNHCR, 2017). The 

settlement of such number of refugees in the region by and large affects the host 

community primary education in Itang Special Woreda. 

 

South Sudanese refugee’s influxes have their own challenges and opportunities on the 

host community of Gambella in terms of social, economic, security and environmental 

aspects. The opportunities of the refugee influx are seen to have socio-economic nature. 

The host community of Gambella benefited from infrastructural development, provision 

and accessibility of social services such as health and education, the host community 
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benefited from job opportunities as a result of the various NGO’s that are established 

following the refugee influx, the host community is benefiting from the food aid 

primarily targeted at the refugee population from which they indirectly benefited from 

buying food crops such as sorghum from the refugees at a much lower price than in the 

local market (Eyael, 2016).  

 

In the context of Gambella Region specifically Itang Special Woreda, some refugees who 

have Nuer relatives in the region live within the host community by sharing resource with 

hosts. Also there are some refugees who live peacefully alongside the Nuer host 

community because they have similar background in terms of ethnicity, culture as well as 

language, and so they are at peace with each other. However, this is almost non-existent 

between the Anuak host community and the Nuer South Sudanese refugees (Eyael, 

2016). 

 

In the region there are seven refugees’ camps (Pugnido I, Pugnido II, Kule, Tierkidi, 

Jewi, Nguenyyiel and Dimma/Okugo); three (Kule, Tierkidi and Nguenyyiel) refugees’ 

camps are found in Itang Special Woreda. Among the three refugees’ camps two camps 

that is Tierkidi and Kule camps are near to the host community school of Mekode and 

Akula primary school respectively but Nguenyyiel refugee camp is new camp established 

in 2016 far from the host community and host community primary schools. Tierkidi and 

Kule refugee’s camps are approaching to the host community residence and South Sudan 

refugees both the host community and South Sudan refugees are Nure tribes similar in 

Mekode primary school of Terfam Kebele Nure community (Mekode is the name of the 

school under Terfam Kebele) and Akula Opo host community is similar to South Sudan 

Opo tribes in terms of ethnicity, culture as well as language but the remaining four 

refugee’s camps (Pugnido I, Pugnido II, Jewi and Dimma) are located in Anuak speaker 

tribes.  

2.4. The Status of Host Community Primary Schools and Refugees 

Status for this study indicates the relationship between the host community primary 

schools and the refugees and the contribution of refugees in the issue of refugees 

contribute to increase access to education, create conducive environment during the 
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teaching and learning practices, and full fill educational inputs and facilities, reduce 

teachers turnover and students absenteeism in the host community primary education.  

This section mainly gives highlight with regard to the contribution of refugees to the host 

community primary schools in order to address research question two and three( 

opportunities and challenges of refugees on the host community primary schools). Thus 

an effort was made to look at the following issues of access to education, teaching and 

learning, educational inputs and facilities, students’ absenteeism and teacher’s turnover.  

2.4.1. Access to Education 

Education defined as a crucial instrument for development and as means to an end for 

economic growth. Education is also one of the basic human rights. Hence, any nation 

committed to economic growth and fair treatment of its citizens has to organize and 

provide an efficient educational system (Ayalew, 2009). In this respect access to basic 

education lies at the heart of development (Lewin, 2007). 

 Lack of educational access, and securely acquired knowledge and skill, is both a part of 

the definition of poverty, and a means for its decline. Indeed access to education at 

primary level is more vital in order to make sure that all children, youth and adults 

acquire the competencies, skills and values that enable them to participate fully in the 

development of Ethiopia (MoE, 2015). 

 

Global experiences depicted that access to education for refugees is limited and uneven 

across regions and settings of displacement. For instance, the global enrolment of 

refugees in primary school accounts only 76% and drops dramatically to 36% at 

secondary levels. Besides girls are at a particular disadvantaged group. For instance in 

Eastern and the Horn of Africa, only 5 girls are enrolled for every 10 boy’s (UNHCR, 

2011).  

 

Refugees are one the challenges of access to education in the host community primary 

school. Access to primary education in Article 22 (1) requires host countries agreement 

with refugees, the educational services for refugees are provided either within their own 

camps or, with in sharing the education service together with children of the host 
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communities in the public education facilities. The sharing of resources to the public 

schools affects the school class ratio standard of the hosted communities (MoANRE, 

2016). The refugees’ children share of the primary public school resources are one of the 

challenges for the access of school age children in the host community children. 

 

In 2013 the Education Ministry of Jordan to accommodate the growing number of Syrian 

students in host communities  providing free education to Syrian refugees by splitting the 

day in some schools into two half-day shifts Jordan public schools (Human Rights 

Watch, 2016; Jordan Independent Economy Watch, 2015; Peterson & Hovil, 2003). This 

implies as the refugees children are the burden for the host school and utilization the host 

school resources its own challenge access to the host community school age children. 

 

 In Uganda Bujubuli primary school starting from 1984 has provided education service 

both to the refugees and the nationals (Peterson & Hovil, 2003). In Ethiopian context, 

though there are high numbers of school aged children in refugee camps; access to 

education within the camps has been extremely low. In the 23 active camps, 59.6% of the 

733,312 refugees in Ethiopia are children. In total, 45% of these children fall within the 

3-18 school age 305,602, only 128,817 children (35.8% female and 46.4% male) are 

enrolled in early childhood, primary and secondary levels of education (UNHCR, 2015). 

In 2014 GER 51.7% for primary and 7.6% for secondary (UNHCR, 2015). In other ways, 

Gambella Region student’s enrollment of 150 and 65 in GER, 113 and 33 in NER of at 

regional level at primary and secondary level respectively (Gambella REB, 2017). 

 

In order to increase access to education for both refugees and host communities, UNICEF 

constructed ten new schools in Gambella region (six in the host community and four in 

Tierkidi and Kule refugee camps) under partnership agreements with Plan International, 

ZOA, DRC and a private contractor (UNICEF, 2015). Following the construction of six 

new schools, 8,180 students benefited in the host school children in Gambella Region. 

Among six primary schools, three (Akula, Watgach and Ware) host community primary 

schools are found in Itang Special Woreda. The construction of this primary school by 

UNICEF is one of the opportunities of access to education in the host children to primary 

schools in the presences of refugees. 
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2.4.2. Learning and Teaching Process 

Education has always been a flow of new ideas with in teaching and learning practice 

(Wilson & Peterson, 2006). Teaching, in every classroom, and in every school emerges 

from a clear vision for teaching and learning (Killion & Hirsh, 2011). Teaching includes 

ideas about how students learn, what they should learn, and how teachers can enable 

student learning. Teaching is intellectual work; that teachers have play a key role by 

delivering information and team coach, strategically share work with students (Wilson & 

Peterson, 2006). 

Student learning is influenced by many factors including students’ skills, expectations, 

motivation and behavior; family resources, attitudes and support; peer group skills, 

attitudes and behavior; school organization, resources and climate; curriculum structure 

and content; and teacher skills, knowledge, attitudes and practices. Schools and 

classrooms are complex, dynamic environments, and identifying the effects of these 

varied factors, and how they influence and relate with each other for different types of 

students and different types of learning (OECD, 2005). 

Effective teaching impacts students’ academic, physical, social-emotional, and behavioral 

well-being. Effective teaching occurs best when all education stakeholders, including 

parents, policymakers, community members, and educators, share responsibility for 

continuous improvement and student achievement. For teachers in classrooms, effective 

professional learning is the single most powerful pathway to promote continuous 

improvement in teaching (Killion & Hirsh, 2011). 

Learning is an active and constructive process. Individuals attempt to make sense of 

incoming information by interpreting it in terms of their prior knowledge, by questioning 

its meaning, and by exploring its uses. Such activities play a critical role in enabling them 

to transform incoming information into usable knowledge (NEA, 2006).  

The learning-teaching process would be more effective if we emphasized success, rather 

than failure, to students. We have spent far too much time urging our students to do better 

without giving them sufficient credit for what they have already done (Boyth, 1975). 
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The host community primary schools have its own challenges in teaching and learning 

process. For instance, the experience of teachers in host communities of Jordan shows 

that there were clear signs of trauma in some Syrian children in the refugees’ camps. 

Though a growing number of Syrian children received psychosocial support, there are 

still others who need help. Hence the following were occurred as a result dropout of 

school, children`s personality changed during the conflict, teach by unmotivated teachers 

and overcrowded classrooms (Human Rights Watch, 2016). This indicates that teaching 

refugees together with the host communities brought such challenges for host community 

schools. 

The existence of so many Syrian refugees in Jordan challenges the education to host 

country societies including how children are integrated in school, the need to improve 

livelihoods to reduce child labor or early marriage and enable education, and how schools 

and teachers manage the psychosocial needs of children (Culbertson & Constant, 2015).  

The presence of Syrian refugees in Jordan have been led to heavy pressures on the public 

education system such as overcrowding in public schools especially in high population 

density areas, double shifts reducing the time available in both shifts and places stress on 

teachers, and the recruitment of new teaching staff which puts an additional burden on 

public finances. All of these factors are pushing down the overall quality of education 

and teaching (Jordan Independent Economy Watch, 2015). 

A key responsibility and challenge for host nations is providing education for the 

refugees. 40 per cent of children remain without access to formal education; widespread 

overcrowding in both host community and camp schools, teacher/ student ratios of 1:60 

are not unusual l15:1 in the host communities, schools may be located too far from homes 

and journeys may be expensive or unsafe; bullying is widespread; teachers struggle with 

challenges they face in the classroom; and few are trained in dealing with the 

psychosocial problems of their pupils. In double-shifted schools, instructional time is 

shortened and facilities are poor (RAND, 2016). It is the challenge of teaching-learning 

processes both the host and refugees’ students and its own negative impact in student’s 

achievement. 
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Harmonizing people from different countries (host country and refugees students) are a 

miracle to them to fight for one thing because there are so many differences between the 

nationalities, the parents, between children themselves, and at times between even 

teachers (Peterson & Hovil, 2003). 

When we see such things in Ethiopian context, by UNHCR the newly drafted refugees’ 

education strategy 2015-2018 indicates that the use of the curriculum of origin in refugee 

schools will be gradually phased out across all schools to agree with the Ethiopian 

curriculum. Because this may be an impact on learning outcomes in some areas, in other 

refugee camps the mother-tongue of the refugees is the same as that of the host 

community (UNHCR, 2015).  In Gambella case the three camps (Tierkidi, Kula and 

Nguenyyie) are located similar language with the hosts (speak Nure language). But 

Nguenyyie camps are far from the host community and host community schools, Tierkidi 

and Kula camps are located adjust to the community and Mekode and Akula host 

community primary schools. 

2.4.3. Educational  Inputs and Facilities 

Educational facilities are all about school space and equipment. It needs for a thorough 

and careful analysis of the costs and standards of construction, maintenance costs, the 

conditions of educational facilities (like blackboards, desks, latrines, water…), as well as 

the space-time use of classrooms according to levels and types of education (UNESCO, 

2006). 

The findings of Human Rights Watch (2016) study stated that the start of the Syria 

conflict, in Jordan Syrian  refugees free access to public schools in host communities. 

This in turn increased pressure on primary schools and poses challenges to ensuring a 

quality education, increasing class sizes, and straining school resources. Some schools in 

refugee camps as well as host communities suffer overcrowding, absence of drinking 

water, food, and electricity at school level which left classrooms exposed to desert heat in 

late spring and early fall (Human Rights Watch, 2016).  

The challenge of refugee influx and camp establishments on host communities are many 

and diverse. Refugee camps are commonly established in remote areas of poor and 
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underdeveloped conditions where often host populations are struggling to sustain their 

livelihoods (Grindheim, 2013).  

Due to the presence of Syrian refugees in Jordan, the government of Jordan is striving to 

provide educational access Syrian children allowing freeing public school enrollment for 

hiring new teachers, by providing second shift service of primary schools to create more 

classroom spaces of the public schools. In other ways donors also helped to improve and 

expand public school infrastructure by constructing new schools, by expand existing 

schools and renovate, by improving the teachers training, the government also maintain 

the classrooms, hire and train of teachers to improve to provide quality of education   

(Human Rights Watch, 2016). In addition, the refugee situation in western Tanzania also 

affected infrastructure and development resources. During the influx, border area schools 

were damaged when refugees slept in classrooms, burned desks as firewood, and filled 

latrines (Whitaker, 1999).  

 

With regards to the learning environment, UNHCR indicates that over 60% of all refugee 

schools in Ethiopia do not fulfill standards for safe learning environments. They illustrate 

that schools lack minimum basic facilities including basic furniture, clean water and 

sanitation, ventilated classrooms, separate latrines for girls and boys and hand washing 

facilities. The semi-permanent classrooms have open walls that expose children to dust 

and wind gusts and the majority of schools are not accessible to children with disabilities 

(UNHCR, 2015). This indicates that the schools are not attractive enough to the refugees’ 

children. The refugees’ children who are attracted join the host primary schools which 

affect the learning-teaching and the school facilities of the host community schools. 

2.4.4. Teachers Turnover 

The strength of any educational system largely depends on the quality and commitment 

of teachers. The teacher is the most important resource in an education system in any 

society (Ayalew, 2009). The teacher also plays a major role in the delivery of quality 

education. Educational quality has been shown to be largely a function of teacher quality 

(Fuller, 1985).  
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Teachers play a decisive role in the fulfillment of educational goals. Whatever curriculum 

change is introduced and whatever reforms are made, all will be of little or no avail 

without qualified and committed teachers (Ayalew, 2009). Hence due attention should be 

given in order to minimize teachers’ turnover. This is because nowadays teachers are 

leaving the national school system to teach in UNHCR refugee schools (UNHCR, 2015). 

 

Most of the reasons that force teachers turn over to leave the profession also apply for the 

movement of teachers from school to school. The major factors in teachers turn over that 

force teachers to leave the teaching profession include low social status accorded to the 

profession, low salaries and inadequate incentives (Lockheed & Verspoor, 1991); lack of 

career prospects in comparison with other professions (Thompson, 1995); poor working 

conditions such as crowded classrooms; lack of teaching materials, the professional and 

social isolation of rural areas (Oliviera & Farrel, 1993). 

  

The major factors in teachers’ turnover also school environment related factors (extrinsic 

factors) such as community apathy, problems of social integration, administrative 

inadequacies and poor working conditions. The community in which the school is found 

plays an important role in sustaining a teacher’s stay in a given school. Among these are 

the social status of teaching in the community; the teachers‟ ability to relate to the local 

culture, the availability of social facilities such as safe and affordable housing, health and 

educational facilities for self and family and entertainment opportunities (Ayalew, 2009). 

 

UNHCR education field guidelines encourage recruitment of refugee teachers up to 80 

percent and the remainder 20 percent of teaching staff are source from the local/national 

teachers. The local teachers are employed to teach the national language in asylum 

country or to fill staffing gaps (Peterson and Hovil, 2003).  The presence of refugees 

increases opportunities for employment of local teachers to the refugee’s camps. 

2.4.5. Student Absenteeism 

Regular attendance at school is essential for the students’ academic achievements, 

language development and social development. Students who attend school regularly can 

be successful in their future professional lives to achieving work-related skills such as 
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persistence, problem-solving and the ability to work with others to accomplish a goal 

(Kearney, 2007).  

Absenteeism can be considered as a period of time when a student does not attend school. 

In addition, students who do not attend school will generally fall behind their classmates 

in their academic success. They have fewer opportunities to learn the materials that will 

help them to succeed (Hocking, 2008). 

It can also be viewed as when a child constantly remains absent from school, and without 

any reason he or she intentionally avoids attending classes. There are students that are 

chronically absent, truant children remain absent from school without any explanation. 

Some children refuse to go to school despite they are persuaded by parents for attendance 

and punished by teachers for absenteeism while there are some children whom parents 

keep away from school for their own priorities (Totakhail, 2014). 

Truancy is like absenteeism, but truancy is an unexcused absence from school or classes 

about which parents typically do not know. Truancy in students has been found to stem 

from an influence of peers, relations with teachers, the way the curriculum is delivered to 

the student, family aspects, bullying and others (Reid, 2005). The main difference 

between truancy and absenteeism is that truancy is unexcused and unlawful absence from 

school without parental knowledge or consent (Hocking, 2008).  

Hocking, (2008) further explain that absenteeism affects both students and teacher and 

the whole class environment where students feel uncomfortable because they cannot 

perform well on the exams and for teachers it is difficult to adapt teaching both to the 

groups of regular and absent students. Chronic absenteeism may result in unwanted 

outcomes among students such as academic failure, disintegration from school life and 

difficulty in establishing relationship with other students (Hocking, 2008).  

 

Absenteeism places students at risk; they are unable to achieve their educational, social, 

and psychological potential and are disadvantaged in the quality of choices they are able 

to make in later life situations (Cook and Ezenne, 2010) cited (Inter American 

Development Bank, /IDB/, 2006). 
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Reasons for absenteeism may differ from country to country, family to family and even 

individual students. According to Wimmer (2008), absenteeism and school refusal 

behavior is a complicated issue caused by a mix of factors. These factors are mental 

health problems, medical problems, family problems, school difficulties, stressful life 

events, community influences, socioeconomic factors, and family perceptions about their 

children education.  

 

Cook and Ezenne (2010) also identifies the causes of absenteeism under four categories; 

home and family cases; school cases, community cases and personal characteristics of the 

student cases. While on the other hand, Victoria (2004) has broadly identifies the reasons 

of absenteeism under two main headings that is family and personal factors, school 

related factors.  

 

Family and personal factors include when parents are unemployed and not valuing their 

children education, children live in a geographically remote area and students belonging 

to poor socio-economic background. School factors also stand out as a major reason of 

absenteeism that occur when school environment is not attractive for students, students 

feel bored doing homework, are bullied by peer students in schools, Teachers' relations to 

students are not friendly and the school curriculum is irrelevant to children interest and 

experiences (Totakhail, 2014). 

 

School withdrawal children are absent from school because their parents keep them away 

from school on a frequent basis because of the parents’ needs and priorities (Victoria, 

2004). School withdrawal referred to as parental agreed absence. Cook and Ezenne, 

(2010) also noted that school withdrawal equate to approve absence because absence can 

only be approved by the school given a reasonable excuse. 

The factors influencing students’ absenteeism at the primary level can be classified into 

medical and non-medical or four broad categories: home and family, school, community, 

and personal characteristics of the students. But (Etsey, 2005; Withers, 2004); or two 

broad categories: school factors, and family and personal. Medical factors influencing 

students’ absenteeism at the primary level included respiratory infections, toothaches, 
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abdominal pains, headache, and pains on legs or arms; while non-medical reasons for 

absenteeism were truancy, family events and helping family at home(According to 

Bendel, Halfon, and Ever-Hadani, 1976).  

Based on Victoria (2004) categorized the factors influencing absenteeism under two main 

headings: family and personal factors, and school factors; and expanded family and 

personal factors to include low parental valuing of, or interest in, education; low socio-

economic status; geographic isolation; and unemployment. School factors include 

boredom with schoolwork; inadequate school support and welfare; unsatisfactory 

relations between students and their teachers; and an irrelevant or restrictive curriculum 

(Victoria, 2004).  

Factors contributing to absenteeism can be grouped by the social constructs as; broad 

based societal issues; community issues; relational issues and family/personal issues.  

 Broad societal issues; Poverty and housing. 

 Community issues; cultural barriers and parent work schedules. 

 Relational issues of school and family; lack of understanding of illness policies and of 

compulsory education laws as well as historical mistrust of schools. 

 Personal/ family issues; language barriers, transportation, lack of structure, mental 

health, parental substance abuse, large family size, relationship between child & 

school staff, family conflict (Erin, Sugrue, Zuel and Laliberte,  2012).  

 

Reasons students do not attend school can be influenced by a number of factors ranging 

from a lack of community support and an unsupportive school environment or family to 

bad weather, transportation problems and poor health, lack of self-esteem, social skills 

and confidence, poor peer relations, lack of academic ability; special needs: lack of 

concentration and self-management skills, family factors such as low socioeconomic 

status, negative attitudes of the parents towards education, overbearing household tasks 

or school factors such as bullying, curriculum and poor teaching were the preponderant 

factors in a clear majority of cases (Reid, 2000).  
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CHAPTER THREE 

Research Design and Methodology 

3.1. Research Design 

This research has employed mixed research methodology approaches to achieve the 

stated objectives. The reason for the selection of this mixed approach was to get 

diversified ideas. The quantitative approach generates results that can be readily 

generalized to the target population. Since this study attempted to assess the challenges 

and opportunities of refugees on host community’s primary education, and considered as 

appropriate for the realization of the research objectives. Moreover, the qualitative 

approach provides complete freedom for respondents to express their opinion. Therefore, 

the integration of these two approaches made the research more complete (Creswell, 

2009). 

3.2. Sources of Data 

Both primary and secondary sources of data were used. Participants from primary school 

285 (171 male 114 female) students, 17 (16 male and one female) teachers, four host 

community school principals , Six PTSAs, two supervisors, 10  REB,  two WEO,  one 

UNICEF, one UNHCR,  two NGO`s (one NRC , one World Vision) and three  ex-

teachers , totally 333 (male  and115 female) were the primary sources of data, whereas 

the data collected from policy documents, annual reports and related materials have 

served as secondary sources of data. 

3.3. Sampling Techniques and Sample Size 

3.3.1. Sample Size 

The target population of the study was ten REB, two WEO, 285 (171 male and 114 

female) primary school students, 17 (16 male and one female) teachers, four principals, 

six PTSAs, two supervisors, as well as four experts from each one (UNICEF, UNHCR, 

NRC, and World Visions) and three ex-teachers.  
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According to Gambella REB Education Management Information System (EMIS) data 

indicated that in Itang Special Woreda there are 26 primary schools. In these schools 

12,069 (6,476 male and 5,593 female) students and 261 (223 male and 38 female) 

teachers were found (Gambella REB, 2017). 

Of the 26 primary schools, two schools (Mekode and Akula) were selected using 

purposive sampling method due to similarity of socio-culture of the host community and 

refugees, their physical accessibility, and high influence of refugees on host primary 

schooling. Sample size of this study is 1085 (701 male and 384 female) from Mekode 

1060 (6080 male and 374 female students and Akula 15 male and 10 female) students. 

According to Mekode 2018 EMIS report the total number of Mekode primary school 

were 2008 (1,243 male and 765 female)  grade  1-8 among this grade 5-8 were 1,060 

(686 male and 374 female) students were the sample size of the study but in Akula host 

community  primary first cycle  school total number of students were  246 (128 male and 

118 female) among this 136 (86 male and 50 female) students were South Sudan 

Refugees students remain 110 (75 male and 35 female) students were Akula host 

community students or Ethiopian students, so the sample size of Akula primary school 

were only grade three and four  25 (15 male and 10 female) students by considering the 

age of the students. 

Thus on the basis of Kerejcie and Morgan (1970) argument, 285 (171 male and 114 

female) primary school students were selected by using stratified simple random 

sampling technique and 39 educational experts, 6 PTSAs and 3 ex-teachers were selected 

purposively based on their experience and knowledge’s. Overall, a total of 333 (218 male 

and 115 female) participants were selected for this study. But among 285 students, only 

281 (168 male and 113 female) students were filled and returned back the questionnaires.  

            3.3.2. Sampling Techniques 

Both probability and non-probability sampling techniques were employed. By 

considering their age level that was appropriate to the study, grade 5-8 students from 

Mekode primary second cycle school and grade 3-4 students from Akula primary first 

cycle school were purposively selected. To this effect, stratified simple random sampling 
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technique was used to select students. This technique enables the researcher “to guarantee 

the desired representation of relevant subgroups within the sample” (Gay et al, 2012, p. 

133). In this regard based on students’ sex, strata were formed and strategically the 

required number of participants was selected from each subgroup (Cohen et al, 2007; Gay 

et al, 2012). Sample size of this study is 1085 (701 male and 384 female) from Mekode 

1060 (6080 male and 374 female students and Akula 15 male and 10 female) students. 

Thus, by using this technique 285 (171 male and 114 female) students were selected 

randomly. Moreover, purposive sampling technique was employed to select educational 

experts these were 10 REB, two NGO`s (one World Vision and one NRC), one UNICEF 

and one UNHCR, two Itang Special WEO. At school level Mekode host community 

primary school two principal, one cluster supervisor, 11 teachers (ten male and one 

female) and three PTSAs participated in the focus group discussions (FGDs) totally 17 

(16 male and one female). And Akula host community primary school two school 

principal, one cluster supervisor, 6 male teachers and 3 PTSAs total Akula host primary 

school 12 male participant, and three ex-teachers also participated for this study, 

generally a total of 333 (218 male and 115 female) participate for this study.  

In the interview at REB level five and at Woreda level two and school four school 

principals and 3 ex teachers totally 12 participants participate. Generally, 285 (171 male 

and 114 female) students respondents to fill the questionnaires, 36 (35 male and 1 

female) FGDs, 12 male participants for interview and a total of 333 (218 male and 115 

female) participate in this study. Since educational experts were the appropriate persons 

by virtue of their professional knowledge, the technique enables to get relevant 

information. Therefore, 16 educational experts, 4 school principals (main and vice), 2 

cluster supervisors, 17 teachers, 6 PTSAs and 3 ex-teachers were selected purposively 

based on experience and knowledge. 

3.4. Data Gathering Tools 

For this study the researcher employed structured questionnaires, interviews, FGDs, 

observation of the actual school settings and document as the main tools to collect data 
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from the target populations. Each tools of data collection have been briefly discussed in 

the following sections. 

3.4.1. Questionnaires 

Questionnaires are widely used and useful instruments for collecting survey information 

(Cohen et al., 2007). Hence self-developed questionnaires were used to collect data from 

285 (171 male and 114 female) primary school students. Here the questionnaires 

developed from the literature were pilot tested so as to make the required improvements. 

The questionnaires were prepared in English and by trained teachers interpreted each 

question and likert scale their mother tongue by trained teachers to more clarity of the 

questionnaires for each student.  

3.4.2. Interviews 

Semi-structured interview was conducted with two principals, two WEO experts, and five 

REB experts and three ex-teachers, so as to collect detailed information. Therefore, the 

interview guide questions were developed from the literature in order to point out the 

challenges and opportunities of South Sudanese refugees on host communities’ primary 

education. Thus semi-structured interviews were made in Amharic language with twelve 

(5 REB, 2 WEO, 2 principals and 3 ex-teachers) participant’s interviews. Their offices 

were the appropriate place to make interviews. It took forty five minutes length. 

3.4.3. Focus Group Discussions (FGDs) 

The researcher conducted three round separate FGDs in Amharic language at one 

regional and two school level. At regional level five REB and two NGOs each one (NRC 

and World vision) and two partners each one (UNICEF and UNHCR) education experts 

were participated. At school level with in 17 (16 male and 1 female) teachers, six PTSAs, 

two vice principals, two cluster supervisor were participate in the FGDs. Among this in 

Mekode host community primary school 11 (10 male and 1 female) teachers, one vice 

principal, one cluster supervisor and 3 PTSAs. Akula host community primary school 6 

male teachers, one vice principal, one cluster supervisor and 3 PTSAs participate in the 

FGD`s. It took about one up to two hours lengths for each round. These FGDs were held 
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in their schools by assuming that these participants were familiar with their school by 

virtue of their day-to-day contact and communication. Here the researcher used voice 

recorder to record the participants’ responses for later transcriptions and analysis after he 

got permission from participants. In doing so, ethical considerations were given due 

emphasis. Since the data collected in FGDs included more than words; attitudes, feelings, 

vocal and facial expressions, and other behaviors were considered. The compositions of 

the three FGDs were 36 participants (35 male & 1 female). Issues raised in FGDs include 

the status of South Sudanese refugees in Itang Special Woreda, and their opportunities 

and challenges to the host community primary education.  

 3.4.4. Observation and Document Analysis 

Questionnaires and interview methods rely on self-report by respondents and sometimes 

information bias may be creating. Thus, observation of the behavior and the environment 

being studied may fill this gap of information if used properly (Gall, Borg & Gall, 1996). 

To this effect, observations of the actual situations were made by using check lists. 

Besides documents like EMIS data, REB, and WEO annual UN Conventions as well as 

Proclamations were analyzed.   

3.5. Pilot Testing 

The pilot test is conducted in Mekode primary school. To avoid ambiguity and to check 

the validity of the draft questionnaires, 20 (15 male and 5 female) questionnaires were 

distributed Mekode primary school. Based on the pilot test the 19 redundant questions 

were reduced and the way the respondents saw the questionnaires were also adjusted 

and modified accordingly and the reliability is 0.853.  

3.6. Data Analysis  

Data obtained through questionnaires, interviews, FGDs, observations and document 

analysis were analyzed based on respective statistical tools. Accordingly, data obtained 

through questionnaires were analyzed quantitatively, while those obtained through 

interview, FGDs, observation and document analysis were analyzed qualitatively. 



33 
 

Descriptive statistical measures such as frequency count, percentages, means, and 

standard deviations were used to analyze the quantitative data. Thus, the data collected 

from respondents were processed by using the Statistical Package for Social Sciences 

(SPSS) version 23.  

 

The qualitative data, on the other hand, were analyzed using thematic analysis. The 

respondents’ responses were interpreted according to the interview and FGDs guide 

questions, giving an in-depth description and narration where necessary quoting the 

informants words. 

3.7. Ethical Considerations 

In conducting this research, the researcher gives attention some of the research ethical 

behaviors. The researcher first introduced his name, where he comes from and 

requesting the participant’s willingness to participate in the research. The researcher 

also explained the objectives of the research was only academic purpose and fill the 

questionnaires without writing the respondents name improve the confidentiality the 

respondents. The researcher tried as much as possible not to biased and avoided 

prejudice in the process of collecting and interpreting data. The researcher did not 

take photographs or record interviews without prior permission of the informants. 

Furthermore, the researcher also made sure to properly acknowledge the work of other 

researchers or document materials used in conducting this study by employing a careful 

citation of their works which is indicated in the reference section of this study. 
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CHAPTER FOUR 

Data Analysis, Interpretation and Findings 

Under this chapter, data collected using questionnaires, interviews, and FGDs from 

respondents were presented, analyzed and interpreted. Issues of demographic and 

economic characteristics of respondents as well as the opportunities and challenges of 

refugees’ on the host community primary education were treated herein under. 

4.1. Demographic and Economic Characteristics of the Respondents  

Instruments used to data collections and data analysis done based on the information 

obtained from structured questionnaire, interviews, focus group discussion, and field 

observation and supplemented by literature. In doing so, findings obtained from the 

host community primary schools (Mekode and Akula) adjacent to the South Sudan 

Refugees Camps (Tierkidi and Kula) refugees were the same socio-cultural background 

of the host community.  

The participants and the method of data collections were at school level students (using 

structured questionnaires), REB, NGO and partners’ education experts, vice principals 

teachers, cluster supervisors, PTA`s through focus group discussion, REB, WEO and 

main school principals through interviews.  

To cover the target population, the researcher selected 260 (25%) students (156 /23%/ 

males and 104 /28%/ female) out of 1060 (686 male and 374 female) students in the 

second cycle of Mekode primary school and 25 (15 /100%/ male and 10 /100%/ 

female) students from first cycle of Akula primary school using random stratified 

sampling technique. Both schools consider the limitation of grade and age of students.  

Data collected from Regional level, Itang Special Woreda WEO, and two host 

communities’ primary schools. Thus purposively Gambella Region Education Bureau 

and Itang Special Woreda Education Office Planning and Monitoring and Evaluation 

Support Process Owner and experts and Education Bureau Emergency focal person 

experts selected for interview. Besides REB, non-governmental organizations and 

partners such Norwegian Refugee`s Council (NRC), World Vision, UNICEF and 
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UNHCR who working on refugee camps purposively for focus group discussion. FGDs 

were also done with school vice principals, teachers, cluster supervisors, PTSAs at 

Mekode and Akula host community primary school. 

A total of 285 questionnaires were distributed to 285 Mekode and Akula primary 

school student respondents. Out of 285 questionnaires distributed for Mekode and 

Akula primary schools 281 /98.5%) (168 /98.2%/ male & 113 /99.1%/ female) students 

filled and returned the questionnaire and 4 /1.4%/ (3 /1.7% male and 1/0.8 %/ female) 

unfilled /missed / the questionnaires. The following table were shows that Demographic 

and Economic Characteristics of the respondents. 

Table 1: Demographic and economic characteristics of the rrespondents 

No. Variables Classification Responses (F %) 

1 Sex 1. Male  168 (59.8) 

2. Female  113 (40.2) 

 Total  281 (100) 

2 Age  1. 8 and below 8 1 (0.4) 

2. 9-10       24 (8.5) 

3. 11-12       87 (31) 

4. 13-14     93 (33.1) 

5. 15 and above 76 (27) 

  Total  281 (100 ) 

3 Grade 1. 3-4         38 (13.5) 

2. 5-6       107 (38.1 ) 

3. 7-8 136 (48.4 ) 

Total  281 (100 ) 

4 Sources of support to 

students 

 

1. Parents    249 (88.6) 

2. Relatives  20 (7.1) 

3.  NGO`s/ Partners    6 (2.1 ) 

4. Others (neighbors, 

investors, 

volunteers…) 

6 (2.1 ) 

Total    281(100 ) 

Key,   F= Frequency   

As shown in Table 1 above, from the total 281 respondents, 168 (59.8%) were male and 

113 (40.2%) female. Regarding age distribution of the respondents the majority of the 

respondents were found at the age of 13-14 (33.1%) and next to the age of  11-12 i.e. 
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87 (31%)  and last age 8 and  below age  8 in cause of the number of students were high 

at grade 8 and decreasing total  number of students  below grade 8 respectively. 

Concerning the grade level the above Table 1 item number three, depicts that 136 

(48.4%), 107 (38.1%), and 38 (13.5%) of the participants were found within grade level 

7-8, 5-6, and 3-4 respectively. According to 2018 Mekode and Akula primary school 

reports, the number of students in Mekode primary school from grade 5-8 were 1,060  

(686 male and 374 female ) among this the number of students  grade 5, 6, 7 and 8 were  

207, 202, 215 and 436 respectively and Akula primary school grade 3 and 4 were 25 

(15 male and 10  female) so, the sample size of the respondents were based on the  

number of students selected randomly in Mekode host primary school and 100% 

selected at Akula primary school due to small number of students. 

Regarding to Table one item number four above shows 249 (88.6%), 20 (7.1%), 6 

(2.1%), and 6 (2.1%) of the students school related costs were covered by parents, 

relatives, NGO`s/ Partners, and others (like neighbors, investors, volunteers) 

respectively. This shows that the role of relatives, NGO`s/ Partners, and others in 

affording students’ educational costs were low contribution to the host community 

students.  

From the students’ response in the open-ended question, it is possible to understand 

that there were more than one hundred students per class. The overall calculation 

from SPSS result shows that the numbers of students per class were 1:116 mean (45.2 

Std. Deviation). Such situations were also confirmed by the interviews and FGDs 

held with the participants at school level. Even though the national standard for pupil 

section ratio (PSR) is 1:50 for primary school, the finding depicts more than 100 

students’ per class. This indicates that there were serious classrooms problems which 

forced the students to learn in a very overcrowded classroom and hence less 

interaction between students and teacher as well as among students themselves.  

Regarding to the status of South Sudan Refugees and Itang Special Woreda and host 

community primary schools. The interviews held REB, WEO experts and school 

principals and FGDs regional levels (REB, NGO and Partners) respond that there was  
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a relationship as well as interactions especially during the regional (grade 8) and 

national examinations (grade 10). For instance, under the coordination and facilitation 

of REB, MoE, National Examination Agency and ARRA teachers were assigned to 

examine South Sudanese refugees’ students. Moreover, there were experience sharing 

between the host community school principals and refugees’ school principals on the 

issues related to teaching learning process, School Improvement Plans (SIPs) 

preparation, and access to school age children, quality of education and the like. 

Besides refugees’ camp school teachers were attend on-the-job and off-the-job 

trainings provided by Gambella Teachers and Health Science College.  

The interview of school principals also responses students who have behavioral 

misconduct and fired from the schooling system of refugees’ camp schools were joined 

and enjoyed in the host community schools and vice-versa agreed to make action. REB 

expert`s interviews also responses the whole refugees’ schools were inspected by REB 

Inspection Core Process Owner section so as to know whether they met the status of the 

national inspection standards.  

The participants, on the other hand, response that the establishment of new small town 

likes Terfam was out of school related opportunities created to the host community. 

Such establishments by and large create a small scale enterpriser that enable the host 

communities to get their food consumptions products like maize, oil, and cooking 

materials in low price. 

During the FGD of school level teachers, cluster supervisors, vice principals   were also 

other challenges exhibited on the host communities. The finding depicts that due to the 

existence of South Sudanese refugees’ there were inflation of market prices such as  

high price on cooked food products, fish, cattle, sheep, goat and milk products. On top 

of this, high deforestation practices were seen and the degree of hang and theft 

increased. 
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4.2. Educational Access to School Age Children 

In order to investigate and analyze the opportunities and challenges of refugees on the 

host community schools respondents of the selected Itang Woreda primary schools 

were asked based on the level of agreement different variables related to opportunities 

and challenges of the refugees on the host community schools. The levels of agreement 

ranged in five continuums Likert - scale [Strongly Agree (1), Agree (2), Undecided (3), 

Disagree (4) and Strongly Disagree (5)]. The data analysis was presented and analyzed 

by condensing the five point Likert - scale in the five options which mentioned the 

above. The data on respondents’ responses on the opportunities and challenges in 

the targeted schools were presented as follows. 

Table 2: Educational access to school age children 

No Items  Strongly 

Agree     

Agree Undecided Disagree Strongly 

Disagree 

Total 

F (%) F (%) F (%) F (%) F (%) F (%) 

1 School physical distance 

reduced. 

47 

(16.7) 

10 

(3.6) 

8 

(2.8) 

52 

(18.5) 

164 

(58.4) 

281 

(100) 

2 All the host community 

school age children access 

to education. 

71 

(25.3) 

31 

(11) 

28 

(10) 

60 

(21.4) 

91 

(32.4) 

281 

(100) 

3 Enrollment of students 

increased. 

207 

(73.7) 

58 

(20.6) 

1 

(0.4) 

2 

(0.7) 

13 

(4.6) 

281 

(100) 

         Key: F- Frequency  

Based on the above Table 2 item number one the above shows due to the presence of 

the refugees to reduced school distance the majority of respondents 164 (58.4%) 

responses no new school constructed the host communities were learning the existing 

one before the coming of refugees. This indicates due to the presence of refugees no 

new school opens the host community to reduce school distance. The schools were 

served learning-teaching process before the presence of refugees up to now but class 

rooms were constructed to update the existing school. According to the interview, 

Mekode host community primary school no new school open after the coming of 
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refugees because no problem access to school. Schools were open every part of the 

community by considering the number of school age children and population.   

According to the Akula primary school principal the school is established before the 

coming of refugees (2014) but due to the presence of refugees one block with four class 

rooms were constructed. This indicated the school constructed the existing one but not 

new school open to reduce physical school distance.  

During the interview, Itang Woreda education office Information and Planning 

Monitoring and Evaluation Support Process Owner also describes  no new school is 

open due to the  presence of refugees in the host community but the schools were 

established before the coming of the refugees, due to the presence of refugees the 

existing schools like Akula, Ware and Watgach primary schools in Itang Special 

Woreda were constructed new classroom by International NGO`s like Plan 

International, ZOA and Danish Refugees Council (DRC) respectively.  

Generally, reduce school distance is not the problem of the host community because no 

problem access to school before the coming of refugees that the schools have been 

already opened. However, after the arrival of refugee in the area, the host communities 

need additional classrooms due to the presence of refugees and the number of students 

increased. The school already constructed classrooms improved due to low quality 

construction materials by using local materials which has less durability and not 

attractive the students to attend their education.  

Regarding to Table 2 item number two the above shows to the host community all 

school age children access to education most of the respondents 91 (32.4%) responses 

due to the presence of refugees the host community school age children`s were not 

access to school due to dramatically increased the number of students. This describes as 

all school age children were not attend school due to lack of school resources.  

During the interview of WEO experts, the two school principals and the focal 

discussion of teachers, cluster supervisors, vice school principals and PTSAs also  

describes in Itang Special  Woreda depends on the number  of population and  school 

age children no problem for access to school but all school age children were not attend 
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school due to various factors like low economic background of the family to difficult to 

cover daily food consumption and educational materials, due to culture early marriage 

of female students, and low attention given especial need education. In the opposite 

according Gambella REB EMIS report 2017 Net Enrollment Rate (NER) of the region 

at  primary level 113 (118 male and 109 female) and in Itang Special Woreda 106 (112 

male and 100 female). This indicates all school age children were enrolled but NER 

over 100% (Gambella REB, 2017). 

Generally in Itang Special Woreda each Kebele based on the number of population and 

the number of school age children there were the access to school. But due to various 

reasons like low economical back ground of the parents, parents not interested to send 

their children into school thus they give priority for cattle keeping and early marriage of 

female students. This situation is not only depending on economic constraints but also 

related with low awareness of parents, communities, and leaders and low attention to 

those children who need especial support. In this case large number of school age 

children and boys could not attend school.  

Regarding the increment of student enrolment Table 2 item number three, most 

respondents 207 (73.7%) were responses the challenge for host community schools due 

to the presence of refugees. This indicates due to the presence of refugee’s the 

refugee`s students were enrolled in the host community schools. During the interview 

of REB, WEO`s and school principals, focus discussion of the teachers, cluster 

supervisors, vice principals and PTSAs in Mekode host community primary school the 

number students were increased after the establishment of refugees camp in Tierkidi 

and Kule in 2014.  During the discussion some of the refugee`s students were learning 

as a host community in the host community schools.  Because some of South Sudanese 

refugees were living together with Ethiopian relatives and attend the host community 

primary school as registered by Ethiopian relatives in the host community primary 

school in case of the number of students were increased and in other way South Sudan 

refugee students were learning together in the host community by registered as a 

refugee.  
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During the interview of Mekode primary school principal respond also more than 100 

refugees also learn together with the host community school at grade 8 but Akula 

primary school the refugees students were registered as refugees and learn together 

with the host community students. According to 2018 Akula primary school report the 

number of students were 246 (128 male and 118 female) from this number of South 

Sudan refugees students were 136 (86 male and 50 female) and the host community 

school students were 110 (75 male and 35 female). This indicates the number of 

refugees students were greater than the host community students. So, after the 

establishment of refugee camps in the host community schools were increased due to 

the enrollment of South Sudan students in the host community schools. 

Based on the respondents, interviews and focus group discussion in due to the presence 

of refugees the numbers of students were increased. Due to the presence of refugees in 

the host community schools were overcrowded. This affects the learning and teaching 

process because the refugees’ students were learning with the utilization of the host 

community school resources.   . 

The summary of access to school age children due to the presence of refugees in the 

host community primary schools to reduce physical distance is not the challenge of 

host community primary schools. School age children access to education the 

majority of school age children at Woreda and Kebele level enrolled but due to the 

presence of refugees no pushing factor to enroll all school age children attend the 

school due to various factors like parents economical problems the absence of school 

feeding, the parents are not give priority  to education instead give priority for cattle 

keeping , early marriage and children labour work at refugees camp area construction, 

the movement of parents during the winter season to Baro river the children move 

together with parents, the river far from the school factors affects all school age 

children enrolled in the school. 

In related to the presence of refugees  the number of students were increased in the 

host community primary schools as one of the  challenge for the host community 

primary schools, because the refugee`s students were learning together with the host 

community primary school without any additional resources to the refugee students. 
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The following table show as the number of students before and after 2014 in Mekode 

and Akula Host Community Primary Schools. 

Table 3: The number of students before and after 2014 in Mekode and Akula schools 

 

Year 

Name of the Primary School  

Mekode  Akula 

Male Female Total Student 

Class 

room 

ratio 

Student 

teacher 

ratio 

Student 

text 

book 

ratio  

Male Female Total Student 

Class 

room 

ratio 

Student 

teacher 

ratio 

Student 

text 

book 

ratio  

2010 310 172 482 1:54 1:96 1:2 37 14 51 1:51 1:10 1:1 

2011 393 311 704 1:78 1:88 1:2 43 22 65 1:65 1:11 1:1 

2012 522 390 912 1:83 1:76 1:1 59 26 85 1:85 1:12 1:1 

2013 379 279 658 1:73 1:43 1:1 54 51 105 1:105 1:13 1:1 

2014 400 282 682 1:76 1:62 1:1 88 37 125 1:125 1:18 1:1 

2015 1004 478 1482 1:114 1:114 1:3 81 37 118 1:118 1:17 1:1 

2016 1132 626 1758 1:117 1:125 1:4 83 42 125 1:125 1:21 1:1 

2017 1093 658 1751 1:117 1:116 1:4 84 51 135 1:135 1:33 1:1 

2018 1243 765 2008 1:116 1:111 1:4 128 118 246 1:123 1:22 1:2 

Source: Gambella REB EMIS 2010-1018 

The above Table 3, shows student enrolment increase after the establishment of 

refugees in 2014. This indicates the number of students increased due to the presence of 

refugees and especially high student classroom ratio, student teachers and student text 

book ratio especially in Mekode primary school.  

Generally, based on the respondents, interviews and focus group discussion it was 

attributed to the presence of refugees the number of students were increased. Due to the 

presence of refugees the host community schools were overcrowded. This affects the 

teaching and learning process because the refugee students were learning with the 

utilization of the host community school resources.   

 

 



43 
 

4.3. Educational Inputs and  Facilities 

Table 4:  Educational inputs and facilities 

No. Items 
Yes  No Total 

F (%) F (%) F (%) 

1 Floors and walls  constructed in cement 68 (24) 213 (76) 281 (100) 

2 Ventilation 97 (34.6) 184 (65.4) 281 (100) 

3 Enough students desk  54 (19.2) 227 (80.5) 281(100) 

4 Enough blackboards  174 (62) 107 (38) 281(100) 

5 Available of teachers table and chair  40 (14.2) 241 (85.5) 281(100) 

6 Available of drinking water 38 (13.5) 243 (86.5) 281(100) 

7 Physically separated block latrine for 

male and female student 
227 (80.8) 54 (19.2) 281(100) 

8 Available of light (solar/electric  

energy) 
57 (20) 

224 (80) 281(100) 

9 Functional pedagogical center and 

libraries 
30 (10.7) 

251 (89.3) 281(100) 

 

4.3.1. Floors and Walls  Constructed in Cement 

Regarding to Table 4 item number one above shows the construction of class rooms 

with walls and floors in cement due to the presence of refugees, the majority of 

respondents 213 (76%) respond that the class rooms were not constructed in cement. 

This describes as majority of the students were learning in the classrooms that 

constructed by local material which has less durability and low attractive with the 

participation of the host community.  

According to WEO`s and Mekode principal interview and focus group discussion 

with Mekode teachers, cluster supervisor, PTSAs and school principals, lack of 

classrooms space, books, desks could be a serious problem due to the increment of 

refugee students. Thus majority of the students attend their education under tree in 

open space (see picture below) and thus the student-text ratio reaches to 1:4. All these 

challenges affect the local community students due to the high school resource 

competition of refugee students. 
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Picture 1: Children attend their education in the open space under tree due to lack of       

enough classrooms, student’s desk and high absenteeism of students 

During the observation the level of Mekode primary schools were from grade 1-10.  In 

2018 according to the school report the number of students in the school were from 

grade one up to ten, 2,586 (1628 male and 958 female) but the number of class rooms 

were only eleven within five blocks, among those blocks two of them have four 

classrooms which were constructed with cements; however, two blocks have five 

classrooms which were constructed with semi-permanent materials, one block has two 

class that were constructed by the participation of the host community which made by 

local materials.  

During field observation, the researcher observed the Akula host community primary 

school that one block which have four classrooms constructed by cements. The class 

rooms were constructed by Plan International after the establishment of South Sudan 

refugee camps (Tierkidi and Akula) in 2014 funded by UNICEF. Generally, in 

Mekode primary school most of the students were learning in the class room’s where 
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floors and walls were not constructed by cement. This indicates class rooms were not 

comfortable to learn the students. 

  
Picture 2: Mekode host communities’ primary school which is constructed by cement 

and local materials  

 

Picture 3: Akula Primary School which is constructed by cements after the presence of      

refugees 

4.3.2. Ventilation 

Table 4 item number two above shows the issues of ventilation which was related to the 

design of the construction of the classrooms. It considered the windows air circulate 

freely in the class room or cooling the class room by using any sources of light to cool 

the class room like fan, ventilator, and air conditioning (AC).  

According to the presence of refugees, the constructions of host community primary 

schools the designs of the windows due to high hot temperature of the area 

considering the weather conditions (air circulates freely). The majority of the 

respondents 184 (65.4%) during construction of the class rooms the design considers 
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the weather condition of the area. This indicates the floors and walls constructed in 

cement the design of the class room windows considers air circulate freely to reduce 

the hot temperature of the area.  

During field observation the school constructed floors and walls by cement the design 

considers the window air circulate freely, but the design not include class rooms 

constructed by the local materials and not any extra options to cool the class room 

like planting of tree around the class room due to the absence of water, no light to 

ventilate the class room using fan and other option. But the class rooms were 

overcrowded, the area is very hot. 
 

4.3.3. Availability of enough Students Desk 

As Table 4 item number three above shows the availability of enough students’ desk 

the majority of respondents 227 (80.8%) were responds that there was no enough 

students’ desk. This indicated as due to the presence of refugee’s students have no 

additional sources to have extra desk of sit for refugee students due to the increasing of 

refugees which creates a shortage of students’ desk and it becomes a serious challenge 

to host community primary schools.  

During the interview of WEO experts, student desk were provided by the NGOs and 

other stake holders (UNICEF) but not considered the number of students and level of 

school. Because the number of students increase every year those schools affected the 

refugees. Due to this case there is a shortage of school resources.  

During the interview of the two school principals and focus group discussion with 

teachers, cluster supervisors, vice principals and PTSAs describes due to the absence of 

student desks the students were learning sitting on stones and wood. In addition, during 

the interview of REB level (REB, NGO`s and Partners) students desks were distributed 

every year the host community primary schools those schools affected at the entry and 

establishment of refugee camps but the distribution was not enough because after the 

distribution of students’ desk the number of students were increased and misuse of 

student desks were another problem. The students’ desks were not sit on a proper place 
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during the summer season and after the end of the class the desks were expose to 

sunshine and rain creates which decrease its durability.  

Generally, in some ways, the shortage of students’ desk can be an opportunity to the 

host community that NGOs may have seen schools’ problems in the area and initiate to 

support enough students’ desk based on the size of classrooms and student numbers; 

however, it has mismanagement and misuse that at the end of school period all desks 

exposed to rain and sun which reduce the durability. Besides, the refugee students 

attend education together with host community students in the same school which can a 

serious challenge due to sharing of the same scarce school resources.   

4.3.4. Availability of enough Blackboards 

Regarding to Table 4 item number four above shows the available of enough 

blackboards in the host community primary schools due to the presence of refugee’s 

majority of respondents 119 (42.3%) were responds host community schools were 

benefited black board due to the presence of refugees. This indicates due to the 

presence of refugees blackboard were not a challenge for the host community schools. 

According to the interview of WEO experts, due to the presence of refugees 

blackboards were provide by NGO`s and Partners. 

4.3.5.  Availability of Teachers Table and Chairs 

As Table 4 item number five the above shows available of teacher’s table and chair in 

the host community primary schools most of the respondent’s 174 (62%) respond the 

absence of teachers table and chair were the challenge for the host community schools. 

This describes as without teachers table and chair teachers difficult to stay in the school 

compound long time to prepare presentation and lecture note, after class and during 

lecture, tables to put the text and note book, no chair and table to take the correction of 

the assignment and home work by sit down on the chair and put the chalk and duster on 

the table. 

 

During the interview of the two school principals, the absence of teachers table and 

chair were the major challenge of the school. Teachers were sitting down student’s desk 



48 
 

and work their own tasks. A few chair and table found only in the school principal and 

vice principal office in Mekode primary school. During the observation in Mekode 

primary school, teachers work their own task in students’ desk with in teacher’s staff 

office and no any chair and table in each class room.  

 

But in Akula primary school there were no teacher’s staff and principal’s office, there 

is no teachers’ and principal’s table and chair. Teachers and principals were work out 

of the class room and if grade 4 classes have no class together the students serve as 

office and a class room. Due to the presence of refugees, student desks and blackboards 

were provided the host community primary schools but not provided teachers table and 

chair for the selected host community primary education. Due to the absence of  

teachers’ table and chair were not create conducive environment for teachers to stay in 

the school compound long time, during the learning and teaching practices teachers to 

put dusters, text books and note books and other teaching aid materials, to take the 

correction of students  assignments and home work. Generally, the absence of teachers 

table and chair were one of the major problems in the host community primary schools.   

4.3.6.  Available of Drinking Water 

Regarding Table 4 item number  six the above shows the unavailable of school water in 

the school compound the majority of respondents 243 (86.5%) were responds one of 

the challenges of host community primary schools. This indicates if the school 

compounds have no pure water, student forced to go outside or home or town to find 

water in the breaking time which most students could not back to class. But during the 

field observation community water available near to the school compound but they 

need waiting for a long time to get water due to the community occupied to fetch the 

water for home consumption. 

During the focus discussion, Mekode host community primary school of school 

teachers, cluster supervisors, vice principals and PTSA`s and interview of the school 

principal were describe the absence of water one of the challenges the school because 

the school found in hot area the students including the school communities were need 

drinking water, during the break time one of the reason of students going to the town of 
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Terfam to search of water then most of the students were not back to school. Impossible 

to planting of trees and cleaning of class rooms with water.   

Generally, the absence of water was one of the problems of learning- teaching process 

due to after break most of the students were note back to school, cleaning of class 

rooms and planting of trees in the school compound, after using toilet to washing hands 

but the presence of refugees were not solve the water problem in the host community 

schools.  

4.3.7.  Physically Separated Block Latrine for Males and Female 

Student 

As Table 4 item number seven above shows physically separated block latrine for male 

and female students most of the respondents 227 (80.8%) have been responded 

construction due to the presence of refugee. This create conducive environment for 

students. During the interview of REB, UNICEF funded to REB and construct latrine 

for the school those affected by refugee. Construction physically separate block latrine 

has been a priority agenda for school to reduced especially female students drop out by 

creating conducive environment for female students. During the observation both the 

host community primary schools there were physically separated school both male and 

female students as well as teachers, each block four holes available. In the opposite 

during the interview of Mekode School Principal the latrine is not enough compare to 

the number of students. Generally, the construction physically separate block latrine for 

male and female students were solve due to the presence of refugee`s. Construction 

physically separate block latrine for male and female students were not the challenge 

for the selected schools. 

4.3.8. Available of Any Sources of Light (Electric or Solar 

Energy) 

Table 4 item number eight the above shows the majority of the respondents 224 (80%) 

were responds lack of electric power or solar energy the main challenge of host 

community primary school. The area has very hot temperature and needs to balance the 

weather condition of the classroom which makes difficulty to attend education, take 
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examination, cool drinking water. Thus ventilation or AC should provide in the 

classroom. During the interview of the REB in the region to provide light were not the 

apriority agenda in the rural primary schools because any sources of light is a priority 

activity for secondary schools to teach ICT and using internet, computer laboratory and 

plasma. But priority activities for primary schools were to construct class rooms to 

transfer students who learn under a tree. But Mekode host community primary school 

includes secondary school (grade 9-10). 

 

In the Mekode primary school the researcher has been observed one generator which 

serves to source of power to duplicate examinations and writing letters. However, they 

have budget constraints to buy fuel. But in the Akula primary school, there is no any 

means of light and then teachers write examination on the black board. 

 

Generally, the host community primary schools were unable to duplicate examinations, 

to cool the class room through fan and other means, to cool water for drinking, charge 

mobiles and other issues. And miss classes to teach students as ICT, Plasma, and 

computer laboratory need power. Without any sources of electric power in Mekode 

secondary schools were impossible to competing grade 10 national examination with 

the other schools at national level. 

4.3.9. Available of Functional Pedagogical Center and 

Libraries 

Regarding to Table 4 item number nine above shows in the issue of functional 

pedagogical center and library the majority respondents 251 (89.3%) were responds the 

dysfunctional pedagogical center and libraries. This describes no pedagogical and 

library room and equip with pedagogical materials and reference books, so, the students 

were learning without any reference books to gain extra knowledge to compete with 

other at national and international level.  

 

During the interview with REB, the reference materials were the next agenda after 

achieving student’s text book ratio 1:1. The Mekode school principal discusses the 

absence of pedagogical room and material, library room and reference books, enough 
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student text books which is a ratio of 1:4. This is difficult to assure the quality of 

education by this gap.  

4.4. The Influence of Refugees on Learning-teaching Process 

Table 5: The influence of refugees on the learning-teaching 

             

No. 

 

Items 

Strongly 

Agree 

Agree Undecided Disagree Strongly 

Disagree 

Total  

F (%) F (%) F (%) F (%) F (%) F (%) 

The challenge of learning- teaching  process      

1 The presences of high 

temperature affect the teaching 

and learning process. 

195 

(69.4) 

50 

(17.8) 

5 

(1.8) 

7 

(2.5) 

24 

(8.5 

281 

(100 

2 The refugees are entering the 

school compound; disturb the 

teaching and learning process. 

126 

44.8) 

41 

(14.6) 

21 

(7.5) 

32 

(11.4) 

61 

(21.7) 

281 

(100) 

3 Teachers academic problem  174 

(61.9) 

49 

(17.4) 

9 

(3.2) 

16 

(5.7) 

33 

(11.7) 

281 

(100) 

4 Students discipline problem 159 

56.6 

56 

(19.9) 

11 

(3.9) 

23 

(8.2) 

32 

(11.4) 

281 

(100) 

5 Integrated learning (host and 

refugee`s students learn 

together) affects the learning and 

teaching process  

59 

(21) 

15 

(5.3) 

6 

(2.1) 

42 

(14.9) 

159 

(56.6) 

281 

(100) 

 

4.4.1. The Effect of Hot Temperature on the Learning and Teaching 

Process 

Regarding to Table 5 item number one above shows the majority of respondents 195 

(69.4%) attest the effect of hot temperature due to the presence of refugee (for extra 

information see annex I the dummy table). For instance, the refugees learn together 

with host community students and the classroom overcrowded because the number of 

students increase more than the standard classroom size such as 1:116. The schools 

were unable to control such problem because of electric power constraints. In general, 

due to the presence of refugees overcrowded of the students per classroom and the 

absence of any source of electric power to cool the class room greatly affects the 

teaching and learning process.    
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4.4.2. Social Factor 

4.4.2.1.  Entering  Refugees in the School Compound  

As Table 5 item number two above shows the majority of respondents 126 (44.8%) 

were responds during the learning-teaching process refugees move across the school 

compound and disturb the learning-teaching process. This indicates besides to refugees’ 

mobility, the local people and animals cross the school compound due to the absence of 

fence and guard which highly disturb the teaching-learning process.    

During the interview, Mekode and Akula school principals identified both schools have 

no fence thus, the refugees or anybody including the cattle`s can move across in the 

school compound. No one protect them; there was only one school security guard for 

each school which impossible to give service for 24 hours. When any one or the cattle’s 

enter in the school compound that they interrupt the attention of the teachers and 

students during learning-teaching process. The following photos show people cross the 

school compound of the Mekode and Akula Primary schools due to lack of fence. 

                      

  

Picture 4: The Mekode primary school without fence 
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Picture 5: The Akula primary school without fence 

4.4.3. Personal Factor 

4.4.3.1. Teachers Academic Problem 

Table 5 item number three above shows that the majority of respondents 174 (61.9%) 

attested the teachers academic problem which could be a challenge to learning-teaching 

practices due to the presence of refugees. This indicates that experienced and qualified 

teachers were employed in the refugees’ camp schools and NGOs, in case of this to 

cover the subject unqualified teachers by subject teach to cover the course  and  under 

qualified teachers (certificate teachers) employed to teach the students.  

However, many host community primary schools employed untrained teachers to cover 

the gaps and assigned to different subjects that affect the quality of education and 

learning-teaching process. According to the interview of WEO and focus group 

discussion with the Mekode primary school teachers, cluster supervisors and PTSAs 

fourteen experienced and qualified teachers were left  the host community schools and 

they employed at refugees camp schools ARRA, NGO`s (Ethiopian Orthodox Church 

Development and Inter Church Aid Commission /EOC-DICAC/, World Vision) and 

other NGOs. This was due to low salaries and late salary payment (waiting to get salary 

more than two months) due to budget constraint at regional and Woreda level.  
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According the Akula primary school principal explanation, the teachers have been 

graduated in certificate program from Gambella Teachers’ Education and Health 

Science College and four teachers were employed as a teacher. According to REB 

Teachers Development Program (TDP) Core Process Owner due to the shortage of 

Opo, Komo and Majang mother tongue language teachers, Regional Government in 

collaboration with REB takes an action to have a certificate teachers in 2017 and then 

have plan to upgrade into diploma level by the next summer.   

4.4.3.2. Students Discipline Problem 

Regarding to Table 5 item number one above shows due to the presence of refugees the 

majority of respondent 159 (56.6%) responses student’s discipline problem affects the 

learning-teaching process. This is due to the presence of refugees the number of 

students increased and the available classroom unable to occupy all students, thus, eight 

sections learn under the tree. In this case, at the end of the class these students disturb 

the learning-teaching processes outside the window who attend their education in the 

class.  

4.4.3.3.  Integrated Learning (host community and refugees students 

learn together one class room)    

As Table 5 item number four above shows integrated learning (host and refugee`s 

students learn together) majority of the respondents 160 (57%) attest integrated 

learning were not affect the learning and teaching practices. This describes as 

integrated learning (host and refugee`s students learn together) do not disturb the 

learning and teaching practice of the host community schools due the host community 

and refugees students were speak the same language and share the same culture. For 

instance, in Mekode host community primary school is the name of the school but 

Terfam is the name of the Kebele. Terfam host community and Terkidi and Kule South 

Sudan Refugees speak Nure language and share the similar culture and Akula host 

community and apart of Kule refugees camps South Sudan Opo Refugees in Akula 

Kebele community speak Opo language i.e similar to the host community and share the 

same culture in Itang Special Woreda. 
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In addition, during the focus discussion of Mekode and Akula host community primary 

schools of teachers, cluster supervisors, vice principals and PTSAs integrated learning 

were not affecting the learning and teaching practices because they speak the same 

language and share similar culture with South Sudan Refugees.  

4.5. Students Absenteeism 

Table 6: The factor of students absenteeism 

 

No. 

 

Items 

Strongly 

Agree 

Agree Undecided Disagree Strongly 

Disagree 

Total  

F (%) F (%) F (%) F (%) F (%) F (%) 

The Factor of students absenteeism        

1 Economic background parents  

(parents provide priority for 

marriage, students educational 

supplies problem by parents) 

162 

(57.7) 

40 

(14.2) 

22 

(7.8) 

25 

(8.9) 

32 

(11.4) 

281 

(100) 

2 Less value given to education by 

students 

193 

(68.7) 

49 

(17.4) 

12 

(4.3) 

8 

(2.8) 

19 

(6.8) 

281 

(100) 

3 Less value given to education by 

parents 

155 

(55.2) 

37 

(13.2) 

19 

(6.8) 

32 

(11.4) 

38 

(13.5) 

281 

(100) 

4 Unattractive school environment 184 

(65.5) 

43 

(15.3) 

11 

(3.9) 

20 

(7.1) 

23 

(8.2) 

281 

(100) 

5 Engagement in other activities 

(helping their families) 

154 

(54.8) 

27 

(9.6) 

12 

(4.3) 

37 

(13.2) 

51 

(18.1) 

281 

(100) 

6 Disturbance  by peer students 166 

(59.1 

45 

(16) 

14 

(5) 

20 

(7.1) 

36 

(12.8) 

281 

(100) 

4.5.1. Low Economic Background of Parents 

Regarding to Table 6 item number one above shows in case of students’ absenteeism, 

the majority of respondents 162 (57.7 %) were response about the insufficient 

economic background of host community student parents that become a factor to 

students’ absenteeism. Based on their culture, parents give priority to marriage rather 

than send their children to school. Besides, children were working any labor work in 

the refugee camps and outside. For instance, during the dry season, children move to 

the river banks to find water, pastureland and fishing.  

 

Most of the children were absent from school to support their family. However, in the 

summer time they back to their village due to high flood. Such mobility of host 

community based on the season forced students to drop out or absent from school. 
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Therefore, low economic back ground of parents can be the cause for student’s 

absenteeism from school. For this reason, early marriages for female students were the 

main cultural practices to generate income for their family.  

4.5.2. Students Low Attention to Education  

As Table 6 item number two above shows 193 (68.7%) respondents less attention of 

education was one factor of students’ absenteeism from school. In most cases students 

focus on daily labor work to have income for their daily consumption which forced 

students to support their family in two reasons: 1) low income of parents; 2) low 

interest of children to attend education. Thus, host community children give priority to 

labor and personal activities outside of school to support themselves.   

Similarly, during the focus discussion of regional level (REB, NGO`s and Partners) and 

Mekode focus group discussion with teachers, cluster supervisor, vice principal and 

PTSAs, some of the host community students were observed as a daily labor worker in 

the construction areas of the refugees camps. Some of them have no economic 

problems for the parents, but they get daily income and enjoy themselves to buy new 

clothes, to drink beer and watch films.  

4.5.3. Low Interest of Parents to Education 

Regarding to Table 6 item number three above shows due to the presence of refugee’s 

low value given by parents the case of student’s absenteeism as the majority of students 

155 (55.2%) were responses the factor for student’s absenteeism. This describes as 

parents were sending their children to school but do not follow up the daily activities of 

the students. Some of the students were work in the refugee areas and others were 

doing other activities by absent from the class, and after primary second cycle parents 

give priority females early marriage.   

Even the interview of Mekode Primary school principal, some of the students were 

absent from class and joined the daily work of the refugee camps construction areas and 

loading and unloading of Terfam town. But parents were not control those students. 
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Generally, uncontrolled of absent students by parents were the major factor for 

student’s absenteeism due to the presence of refugees. 

4.5.4. Unattractive School Environment 

Table 6 item number four above shows the majority of respondents 184 (65.5%), 

unattractive school environment could be the factor for students absenteeism due to the 

presence of refugees. This indicates that most of the students have shortage of student’s 

desk and additional classrooms sitting on stone and wood within in the class and under 

trees, absence of water for drinking, bad smelling of the classrooms due to the presence 

of a batch of bat at the roof of each class.  The roof of each classroom could not transfer 

light and it is suitable bat and their urine and west products produce bad smell which 

highly affects the teaching-learning process. Thus, school environment is not attractive 

to attend education. 

  

Generally, unattractive school environment was one of the factor for students 

absenteeism due to the absence of water, high temperature of the area, absence of any 

sources of energy to cool the class room, unplanted of trees around the classrooms to 

protect the hotness, bad smelling of class rooms due the presence of bat, shortage of 

students desk, absence of fence refugees and the host community across the school 

compound disturb the learning-teaching process and overcrowded of the classrooms 

due to the increment of refugee students in the class. 

4.5.5. Engagement in Other Activities (Helping their Families) 

Regarding to Table 6 item number five above shows due to the presence of refugee’s 

student’s engagement in out of learning-teaching activities for helping their families, 

the majority of respondents 154 (54.8%) were responses the cause for student 

absenteeism. This indicates the students their background of their families were low 

economy to help their families food consumption and the students him engaged 

refugees camps daily labour activities by absent from the classroom.  
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4.5.6. Disturbance by Peer Students 

Table 6 item number six above shows the disturbance of by peer students due to the 

presence of refugees students, students absent from the class room the majority of 

respondents 166 (59.1%) were responses the factor for student’s absenteeism. This 

describes as students were disagree with due to various reason either  the refugees 

students or the host community students  with peer by sitting and other reasons due to 

this reason students absent from class. 

4.6. Teachers Turnover 

Table 7: The factor of teachers turnover due to the presence of refugees  

 

No 

 

Items 

Strongly 

Agree 

Agree Undecided Disagree Strongly 

Disagree 

Total  

F (%) F (%) F (%) F (%) F (%) F (%) 

Teachers turnover       

1 Job opportunity of 

international NGO`s 

increased teachers turnover 

183 

(65.1) 

41 

(14.6) 

11 

(3.9) 

21 

(7.5) 

25 

(8.9) 

281 

(100 

2 Low social status (lack of 

recognition & respect by 

parents, community, 

students, government and 

non-government workers). 

 

178 

(63.3) 

 

56 

(19.9) 

 

12 

(4.3) 

 

10 

(3.6) 

 

25 

(8.9) 

 

281 

(100 

3 Poor working condition 

(crowded classrooms; lack 

of teaching materials, high 

workload …) 

177 

(63) 

55 

(19.6) ) 

11 

(3.9) 

6 

(2.1) 

32 

(11.4) 

281 

(100 

4 Lack/absence  of incentives 

increased teachers turnover 

199 

(70.8) 

46 

(16.4) 

7 

(2.5) 

7 

(2.5) 

22 

(7.8) 

281 

(100 

5 Low salaries 225 

(80.1) 

34 

(12.1) 

2 

(0.7) 

2 

(0.7) 

18 

(6.4) 

281 

(100) 

4.6.1. Teachers Turn Over Increased due to Job Opportunity  

Regarding to Table 7 item number one above shows 183 (65.1%) respondents were 

responds regarding job opportunity teachers’ turnover in the host community school 

and it became one factor of challenges. Due to the presence of refugee, there are a lot of 

NGOs to provide humanitarian aid to the refugees. This NGOs job opportunity for host 

community teachers, delay the continuum teaching-learning process in the host 

community primary schools.    
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During the interview of Itang WEO in 2018 academic year up to January 14 host 

community school teachers were employed in refugee camp schools and NGOs office 

with a better salary and services. According to the Regional Education Bureau Teachers 

Development Core process Owner in 2018, 300 host community teacher leave to teach 

the host community school among this 164 teachers were employed in the refugee’s 

camp schools and NGOs Offices. But according to Mekode school principal interview 

three teachers leave the job up to the end of January 2018. Generally, due to the 

presence of refugees aggravates host community teachers turnover and employed to 

NGOs and refugee camps schools. 

4.6.2. Low Social Status 

As Table 7 item number two above shows due to the presence of refugees, the majority 

of respondents 178 (63.3%) have been attested a low social status (lack of recognition 

and respect by parents, community, students, and government and non-government 

workers). This describes as due to the presence of refugees there were international 

NGOs worker salaries uncomparable with the host community teachers. The host 

community primary school teachers’ salary is very low as compare with refugee camps 

school teachers and it could not pay on time. So, the host community teachers delay 

more than two months, low salaries and no transport and house rent services. This 

forced the host community teachers to lose their recognition and respect by parents, 

community, students, and government and non-government workers. 

Besides to salary, there were very poor working conditions which increase teachers’ 

turnover. This indicates due to the presence of refugees crowded classrooms; lack of 

teaching materials, high workload to cover the subject of other teachers, lack of 

teacher’s facilities in the school, delay monthly salary; all together create poor 

working conditions.  

4.6.3. Poor Working Condition 

Table 7 item number three above shows poor working condition of the schools the 

majority of respondents 177 (63%) were responses the major factor for teacher’s 

turnover. This indicates due to the presence of refugees crowded classrooms; lack of 
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teaching materials, high workload to cover the subject of other teachers, no teacher’s 

facilities in the school, delay monthly salary.  

4.6.4. Absence of Incentives Increased Teachers Turnover 

Regarding to Table 7 item number four above shows absence of incentives for teachers 

the majority of respondents 199 (70.8%) were response the factor for teachers turns 

over. This describes as due to the presence of refugees in the refugees camp teachers 

and other NGO workers get incentives overtime task, teachers for tutorial incentive, 

mobile incentives, and home rent incentives including per diem during field work. But 

host community teachers haven no benefits for the above. In this case absence of host 

community teachers’ incentive can be the cause of teachers’ turnover. During the 

interview of ex-teachers the factor for leave the job of teaching in the host community 

schools one of the reason was no house rent incentives to transportation service, delay 

monthly salaries were the factors for leave to teach host community schools. Generally 

the absent of teachers incentives were the factor for teachers turn over due to the 

presence of refugees.  

4.6.5. Low Salaries 

Table 7 item number five above shows low salary of teachers the majority of 

respondents 255 (80.1%) were responses due to the presence of refugees the major 

factor for teachers turn over. This describes as due to the presence of refugees the 

salary of refugees teachers and NGO`s workers were uncomparable salary than the host 

community teachers. During the interview of ex-teachers, monthly salary of the 

refugees comp teachers 100% greater than the host community primary beginner 

teachers. Beginner teacher in the host school employed monthly salary of 2404.00 birr 

but refugees schools beginner teacher employed per month salary of 6200.00 birr. He 

said that the salaries were uncomparable with the government teachers and paid on 

time. Generally, low salary of the host community teachers were the major factor for 

teachers turn over due to the presence of refugees. 
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CHAPTER FIVE 

Summary, Conclusions and Recommendations 

5.1. Summary of the Findings 

This chapter is devoted to present summary of the main findings, and conclusions of 

the study and forward recommendations based on the findings and conclusions. The 

main objectives of this study were to describe the status, the opportunities and 

challenges of refugees on the host community primary education in Itang Special 

Woreda, Gambella Region. To achieve such objectives, the following research 

questions were formulated.  

1. What was the status of South Sudanese refugees found in Itang Special Woreda 

on host community primary schools? 

2. What opportunities were created to the host community primary schools due to 

the presence of refugees in Itang Special Woreda? 

3. What challenges were created to the host community primary education due to 

the presence of refugees in Itang Special Woreda?  

 

In order to deal with the research questions five types of data gathering instruments 

(questionnaires, interviews, FGDs, observations and documents) were used. Mekode 

and Akula were the sample host community primary schools of the study. A total of 

285 questionnaires were distributed to students. However, 281 (98.5%) (168/98.2%/ 

male and 113 /99.1%/ female) students filled and returned back the questionnaires. 

 

Interviews were held with nine educational experts from REB (five), WEO (two), & 

school principals (two) and three ex-teachers. Moreover, FGDs were made with 36 (35 

male and one female) participants (nine from regional level and 27 at school level). 

Overall 329 (215 male and 114 female) participants were involved in gathering data. In 

selecting the participants both probability and non-probability sampling techniques 

were employed. To this effect, students were selected using stratified simple random 

sampling technique whereas participants for interviews and FGDs were selected using 

purposive sampling technique. Therefore, the following were some of the major 

findings of the study. 
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As a result of refugees’ presence, there was relationship as well as interaction between 

South Sudanese refugees found in Itang Special Woreda and host community primary 

schools. The interviews and FGDs held revealed that such relationship as well as 

interactions observed especially during the regional and national examinations. For 

instance, under the coordination and facilitation of REB, MoE, National Examination 

Agency and ARRA teachers were assigned to examine South Sudanese refugees’ 

students. Moreover there were experience sharing between the host community school 

principals and refugees’ school principals on the issues related to learning-teaching 

process, School Improvement Plans (SIPs) preparation, and access to school age 

children, quality of education and the like. Besides refugees’ camp school teachers 

were allowed to attend on-the-job and off-the-job trainings provided by Gambella 

Teachers and Health Science College.  

It was possible to understand from the principals’ responses that students who have 

behavioral misconduct and fired from the schooling system of refugees’ camp schools 

were joined and enjoyed in the host community schools and vice-versa. The finding 

also indicates that the whole refugees’ schools were inspected by REB Inspection Core 

Process Owner section so as to know whether they met the status of the national 

inspection standards.  

The participants in the questionnaires, interviews and FGDs revealed that the 

construction of new classrooms, physically separate rest rooms for male and female 

students including teachers, and provision of short term trainings to the host community 

teachers on the issues of how to manage the learning and teaching process, students’ 

desks, blackboards, educational materials like exercise books, pens, pencils, school 

bags etc. were school related opportunities created to the host community primary 

schools following the presence of refugees` in Itang Special Woreda. Moreover, the 

ongoing bidding process to construct two host community secondary schools by 

UNICEF and the future plan to construct 42 host community primary schools by a 

project called the Influence of Refugees on the Host Community were seen as school 

related opportunities created to the host community.  
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The participants, on the other hand, revealed that the establishment of new small town 

like Terfam was out of school related opportunities created to the host community. 

Such establishments by and large create a small scale enterpriser that enable the host 

communities to get their food consumptions products like maize, oil, and cooking 

materials in low price. 

Concerning the challenges created following the presence of South Sudanese refugees 

on host community primary schools, there were very high students per classroom that 

reached an average of 1:116 students section ratio per classroom which was more than 

twice the national standard set by MoE (i.e., 1:50). In addition to this, there was school 

age children of host communities who were not get access to school. Such challenge 

was alarmed by social, economical, and cultural factors. From the finding it is possible 

to understand that there is a tradition that parents give priority to early marriage of their 

female students than sending to schooling. This is because parents will get many cattles 

as offering when they give their female children to marriage.  Following parents’ low 

socio-economic background, their children were highly involved in daily laborer work 

activities like refugees camp construction as well as loading and unloading labour work 

in the town. Furthermore, the movement of parents during winter season in search of 

water and grazing land for their cattles were the challenges of access to schooling 

because parents move together with their children to the terrain of Baro river which is 

far from the school and return back to the their residence during the summer season. 

The participants also indicated that low attentions were given to special needs children 

due to lack of awareness by educational leaders and experts, parents, the community, 

teachers and students.  

There were also other challenges exhibited on the host communities. The finding 

depicts that due to the existence of South Sudanese refugees’ there were inflation of 

market prices such as  high price on cooked food products, fish, cattle, sheep, goat and 

milk products. On top of this, high deforestation practices were seen and the degree of 

hang and theft increased.  
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As a result of high South Sudanese refugees’ influx, the number of students’ enrollment 

increased per classrooms that required additional human and material resources. And it 

forced the schools to integrate the refugees’ children together with the host community 

children. Such situations created shortage of classrooms, educational inputs (text books, 

desks, tables and chairs, teaching aids, reference materials…etc), educational facilities 

and services like pedagogical centers, libraries, light (solar or electric energy), water, 

fences, and the like. In addition, the learning and teaching process were highly affected 

by the presence of high temperature due to regions climatic condition. 

Moreover, the finding indicated that students’ absenteeism was highly observed due to 

the parents’ low socio-economic background that forced the students to involve in non-

academic matters such as helping their families by fetching water and keeping cattle, 

work as daily laborer, loading and unloading activities. Furthermore, the finding 

revealed that there was high teachers’ turnover due to the presence of refugees as better 

job opportunities of teachers to join other sectors and NGOs. 

5.2. Conclusions 

Based on the findings of the study, the following conclusions were drawn.  

The presences of refugees had its own opportunities and challenges on the host 

community primary schools as well as the host community. Various researchers 

(Endalkachew, (2016); Grindheim, (2013); Whitaker, (1999); World Bank, (2011)) 

indicated that the presence of refugees have both an opportunity and challenge on the 

host community. These scholars argued that refugees can provide more opportunity 

than challenge in the issues of available social services likes health and education in the 

host community. However, the presence of refugees put more challenge than 

opportunity in the host community with regard to environmental, health, sanitation, 

socio-cultural. On the other hand, the presence of refugees also provide both 

opportunity and challenge in the host community like in the context of political 

economy of hosting countries, urban-rural interactions and the nature of host-refugee 

relations.  
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In this regard, the findings of this study revealed that the presence of refugees creates 

opportunity, challenge and both opportunity and challenge for the host community. 

Therefore, it is possible to conclude that this study replicates the findings of previous 

research works of Endalkachew (2016), Grindheim 2013, Whitaker,1999 and World 

Bank 2011).  

Yet, based on the findings the construction of class rooms, the construction of 

physically separate block restroom for males and female students including teachers, 

the provision of student text books, student desks and blackboards, the provision of 

short term training to the school teachers, the plan for the construction of 42 host 

community primary schools were the opportunity for the presence of refugees to the 

host community schools.  

However, the findings revealed that there were the absence of teacher’s tables, chairs, 

light, water, pedagogical centers, libraries, reference materials and school compound 

fences. Besides, there were shortage of classrooms, student’s desks and textbooks. 

Hence such challenges lead to high student’s absenteeism and teacher’s turnover. 

The findings also depicted that the construction of new school and the provision of 

integrated learning were not opportunities as well as challenges of the host community 

primary schools. But issues like shortage of classrooms, student’s desk and text books 

were considered as both opportunities and challenges to the host community as a result 

of the presence of refugees. 

Generally, the presence of refugees more challenges than opportunities in Itang Special 

Woreda host community primary schools. 
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5.3. Recommendations 

Based on the findings and conclusions of the study made, the following 

recommendations were forwarded to improve the opportunities and reduce the 

challenges of the refugees on the host community primary schools in Itang Special 

Woreda, Gambella Region. 

The finding portrays that there was high classroom ratio that was 1:116. Therefore, to 

solve such problems it is advisable to construct additional classrooms that should meet 

the national standards (MoE) 1:50. In this regard, the REB together with the concerned 

stakeholders like WEO, community, UNICEF, UNHCR, Plan International, Save the 

Children, Influence of Refugees on the Host community etc. should work together to 

construct additional classrooms to the community. 

The distribution of fair educational materials and facilities enables a given school to run 

its day-to-day activities in an effective manner. However, there was shortage of such 

materials and facilities. Thus it should be appropriate to recommend the provision and 

construction of appropriate educational materials and facilities including school fences. 

In doing so, the regional government in collaboration with REB and WEO should take 

the initiatives and cover the lion share costs.  

By its nature, Gambella region is a low land area with high average temperature. To 

cope with such harsh climate, schools are expected to provide appropriate services of 

water, light, ventilation, and the like. Therefore, the REB in collaboration with 

Gambella Water and Energy Supply Bureau and Gambella One Wash Coordination 

Office should work together to provide such services and create conducive school 

environment.    

The Influence of Refugees on the Host Community Project planned to construct 42 host 

community primary schools in 2018. Therefore, the Project together with the REB, 

WEO, and the community should turn the plan into action and solve host communities 

primary school problems. 

 



67 
 

References 

1. Books 

 

Balfanz & Byrnes, (2012). Chronic absenteeism: Summarizing what we know from 

nationally available data. Baltimore: Johns Hopkins University. 

 Boyth, (1975). Career education and teaching/learning process. Association for 

Supervision and Curriculum Development. 

Cohen, Manion & Morrison, (2007). Research methods in education (6
th 

ed). British 

Library Cataloguing in Publication Data. 

Creswell,(2009). Research design: Qualitative, quantitative, and mixed Methods 

approaches (3
rd

 ed.).  India, New Delhi. SAGE Publications, Inc. 

Culbertson & Constant, (2015).  Education of Syrian refugee children managing the 

crisis in Turkey. Cambridge, UK. 

Fuller,(1985). Raising School Quality in Developing Countries: What Investment Boost   

Learning. The World Bank. Washington, D.C:  

Gall & Borg (1996). Educational Research (6
th

 ed). New Jersey: Long Man Pub.  

Gay, Mills and Airasian (2012). Educational research, Competencies for analysis and 

applications (10
th

 ed.). United States of America, Pearson Education, Inc. 

Human Rights Watch, (2016).  “We’re afraid for Their future” Barriers to education 

for Syrian Refugee Children in Jordan, Human Rights Watch. Ottawa: 

International Development Research Center. 

Kurimoto, (2005. Multidimensional impacts of refugees and settlers in the Gambella 

region, Western Ethiopia, displacement risks in Africa (pp, 1). Kyoto, Kyoto 

University. 

Lockheed & Verspoor, (1991). Improving primary education in developing countries. 

Oxford: Oxford University Press, World bank.  

NEA, (2006). Learning and teaching, Best practice. NEA Professional Library 

Distribution Center. Atlanta. 

Oliveira & Farell, (1993).Teachers in developing countries: Improving effectiveness 

and managing costs. Washington D.C. World Bank. 



68 
 

RAND, (2016). Evaluation of the emergency education for Syrian refugees children 

and host communities in Jordan. Cambridge, UK 

Rust, & Dalin, (1990). Teachers and teaching in the developing world. New York: 

Garland. 

Thompson, (1995). The Utilization and professional development of teachers: Issues 

and strategies. France; Paris. 

UNESCO, (2006). National education sector development plan: A result-based 

planning handbook section for education support strategies division for Education 

strategies and capacity building. France, Paris. 

Victoria,( 2004). Managing school attendance; Government printer for the state of 

victoria. Auditor General Victoria.  

Whitaker, (1999). New issues in refugee research. Changing opportunities: Refugees 

and host Communities in Western Tanzania. University of North Carolina, USA. 

Wilson & Peterson, (2006). Theories of learning and teaching what do they mean for 

educators? USA, Washington ; DC. 

World Bank. (2011). The Impacts of refugees on neighboring countries: A 

Development challenge; World Development Report 2011 Background Note. 

2. Agencies  

IRC, (2014). Uprooted by conflict South Sudan’s displacement crisis. Ethiopia, Addis   

Ababa. 

MoE, (1994). Federal Democratic Republic Government of Ethiopia  Education and 

Training Policy. Addis Abeba, Ethiopia ( 1
st
 Edition). St. George Printing Press. 

------, (2015). Education Sector Development Programme V (ESDP V). Programme 

action plan. Ethiopia, Addis Ababa. 

UDHR, (1948). The Universal declaration of human rights: 45 Anniversaries 1948. 

France, Paris; UNSCO. 

UN Convention, (1951). Convention and protocol relating to the status of refugees: 

1951 Convention, Relating to the status of refugees. United Nations General 

Assembly. http://www.unhcr.org/refworld/docid/3b00f08a27.html. 

http://www.unhcr.org/refworld/docid/3b00f08a27.html


69 
 

UNHCR, (2015).  UNICEF/UNHCR Ethiopia education situation overview of refugee 

and host communities. UNHCR, Gambella summary for education. UNHCR. 

http://www.unhcr.org/4cd9600d9.html 

------, (2011). Refugee education; A Global review, Policy development and evaluation 

service. Geneva, Switzerland, UNHCR 

------,(2011). UNHCR global appeal 2011: Kenya. http://www.unhcr.org/4cd9600d9.html  

------, (2017). Refugee education strategy 2015 -2018; Key progress, challenges, 

opportunities and way forward. Sub-Office Gambella national review workshop 

10-11 August 2017. Elilly International Hotel; Ethiopia, Addis Ababa.  

3. Office Reports 

Gambella REB (2017). Gambella education bureau 2017 Education management   

information system report. Gambella, Gambella Region. 

-----, (2016). Gambella Education Bureau 2016 UNICEF annual report. Gambella 

Region, Gambella. 

IRC, (2014). Uprooted by conflict South Sudan’s displacement crisis. Addis Ababa, 

Head Office Report. 

MoANRE, (2016). Development response to displacement impact project (DRDIP) in 

the Horn of Africa, Social Assessment Report. Ministry of Agriculture and Natural 

Resources Government of Federal Republic of Ethiopia. Ethiopia, Addis Ababa. 

UNICEF, (2015). Ethiopian Humanitarian Report. Ethiopia; Addis Ababa 

.http.www.awesterbeek@unicef.org 

4. Thesis 

Endalkachew Girma (2016). Assessing the impacts of South Sudanese refugees on the 

host communities of Itang Woreda: A case study of Tierkidi refugee camp in 

Gambella regional state. Addis Abeba University (AAU): Unpublished MA 

Thesis.   

Eyael Tadesse (2016). The Impact of refugees on host communities: A Case study of 

South Sudanese refugees in Gambella people’s national regional state. AAU, 

Ethiopia. Unpublished  MA Thesis. 

http://www.unhcr.org/4cd9600d9.html
http://www.unhcr.org/4cd9600d9.html
mailto:http.www.awesterbeek@unicef.org


70 
 

Grindheim, (2013). Exploring the impacts of refugee camps on host communities, A 

case study of Kakuma host community in Kenya., University of Agder,  Kenya. 

Unpublished  MA Thesis. 

Hocking C, (2008). The Contributing Factors to Student absenteeism/ truancy and the 

effectiveness of social services and interventions. Rhode Island, South Africa. 

Unpublished  MA Thesis. 

Peterson & Hovil, (2003). Local Integration as a durable solution: Refugees, host 

populations and education in Uganda: New Issues in refugee research working 

Paper No. 93. Doctoral Student, Harvard Graduate School of Education and 

Makerere University, Uganda. 

Totakhail, (2014). Students' absenteeism in Afghan schools; Parents' and teachers' 

views about the causes of students' absenteeism and strategies used to tackle 

absenteeism in higher secondary classes of Kabul city schools. Teacher Education 

Master Program, Karlstads University, Afghan. 

 

5. Articles 

Ayalew Shibeshi (2009). Secondary school teacher deployment in Ethiopia: Challenges 

and policy options for redressing the imbalances. In Proceedings of the 16
th

 

International Conference of Ethiopian Studies. AAU, Ethiopia. 

Bendel, Halfon, & Ever-Hadani, (1976). Absenteeism in primary school: Poverty 

factors and ethnicity. American Journal of Public Health, 66(7), 683–685.  

Berry, (2008). The Impact of environmental degradation on refugee-host relations: A 

case study from Tanzania. University of Denver, Colorado, USA. 

Chambers, (1986). Hidden Losers? The impact of rural refugees and refugee programs 

on poorer hosts. International Migration Review, Vol.20, No.2, pp. 245-263. 

http://www.jstor.org/stable/2546034. 

Cook & Ezenne (2010). Factors influencing students’ absenteeism in primary schools in 

Jamaica Caribbean Curriculum Vol. 17, 33-57.  

Ethiopian Refugees Proclamation, (2004). Federal Negaritgazeta of Federal Democratic 

Republic of Ethiopian. Refugees Proclamation No. 409/2004, Proclamation Page 

2660.No 54. Ethiopia, Addis Ababa. 

http://www.jstor.org/stable/2546034


71 
 

Etsey, (2005). Causes of low academic performance of primary school pupils in the 

Shama Sub-metro of Shama Ahanta East Metropolitan Assembly (SAEMA) in 

Ghana. Retrieved from http://www.saga.cornell.edu/saga/educconf/etsey 

Jordan Independent Economy Watch, (2015). The Socio-economic impact of Syrian 

refugees on Jordan, turning challenges in to opportunities. http.www.identity-

center.org.  

Kearney,  (2007). Forms and functions of school refusal behavior in youth: An 

empirical analysis of absenteeism    severity. Journal of Child Psychology and 

Psychiatry, 48(1), 53–61. doi: 10.1111/j.1469-7610.2006.01634.x. 

Kerejcie and Morgan, (1970). Determining sample size for the research activities. 

educational and psychological measurement. University of Minnesota, Duluth and  

Texas A. & M. University 

Killion & Hirsh (2011). Elements Ttaching professional learning moves vision, 

framework, and performance standards into action. Vol.32 No.6. 

http.//www.learningforward.org. 

Martin, (2005). Environmental conflict between refugee and host communities. 

(Online)  Journal of Peace Research May 2005, vol 42, no. 3,pp 329-346. 

Mcshane, Walter, & Rey, (2001). Characteristics of adolescents with school refusal. 

Australian and New Zealand Journal of Psychiatry, 35(6), 822–826. 

Reid, (2005).  The causes, views and traits of school absenteeism and truancy An 

analytical review. Swansea Institute of Higher Education, Mount Pleasant 

Campus, Swansea SA1 6ED. Education Research No.74. http.//www. 

ken.reid@sihe.ac.uk 

Whitaker, (2002). Refugees in Western Tanzania: The Distribution of Burdens and 

Benefits among Local Hosts. Journal of Refugee Studies Vol. 15, No. 4:339-358. 

Wimmer, (2008) School Refusal :Understanding the reasons that students avoid school 

is the first step in getting them to return. http.// www. Nasponline .org/ resources/ 

principals. 

Worster, ( 2012). The evolving definition of the refugee in contemporary international 

law. Berkeley Law Scholarship Repository. 

 

http://www.learningforward.org/
mailto:ken.reid@sihe.ac.uk


72 
 

  Appendices 

Annex I. Questionnaire to be filled by Students  

Addis Ababa University 

College of Education and Behavioral Studies 

Department of Educational Planning and Management 

 

Questionnaire to be filled by Students  

A dear respondent, my name is Leyekun Getaneh. I am a registered MA student at the 

Addis Ababa University, College of Education and Behavioral Studies, Department of 

Educational Planning and Management. The research I am undertaking is entitled 

“Opportunities and Challenge of Refugees on the Host Community Primary 

Education Itang Special Woreda, Gambella Region”. These questionnaires will take 

1:30 hours. The success of the study significantly depends on the quality of your 

response. There is no right or wrong answer and what is required is to indicate your 

level of personal opinion to each item. Your responses will be kept confidential and 

used only for academic purpose. Your response will not be used for any other purpose 

except for this research. I would like to express my thanks and appreciation for your 

time and sincere cooperation to fill these questionnaires. Please do not put your name 

on the questionnaire since all the responses are confidential.  

 

I Thank You in Advance for Your Cooperation ‼  
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Part I. Demographic and Economic Characteristics   

The following statements are designed to collect data on demographic and economic 

characteristics of the respondents. Please choose on the choices. 

1.1. Sex     1. Male       2.  Female  

1.2. Age     1.  8 and below 8     2.  9-10      3. 11-12      4. 13-14    5. 15 and above  

1.3. Grade   1. 3-4        2. 5-6      3.  7-8  

1.4. Who cover your school related costs (pen, exercise books, pencils, bag etc)?  

     1. Parents    2. Relatives   3.  NGO`s/ Partners   4. Others (neighbors, investors, 

volunteers…)   

1.5. Total students in your class? ------------. 
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Part II. Status, Opportunity and Challenges of Refugee`s on Host Community 

Primary Schools.  

Possible reasons of status, opportunities and challenges of refugees on the host 

community primary education are listed. Please put “X” mark for your opinion in the 

provided statements. The choices range from strongly agree to strongly disagree.  

1: Strongly Agree      2: Agree       3: Undecided        4: Disagree   5: Strongly Disagree 

No Statements 1 2 3 4 5 

 Due to the presence of refugees:      

2.  Educational access to school age children      

2.1.    School physical distance reduced      

2.2.   All the host community school age children access to 

education  

     

2.3. Enrollment of students increased      

3 Influence on teaching-learning practices       

3.1 Natural factor      

3.1.1 The presences of high temperature affect the teaching and learning 

process. 

     

3.2 Social factor       

3.2.1 The refugees are entering the school compound and disturb 

the teaching and learning process. 

     

3.3 Personal factor       

3.3.1 Teachers academic problem       

3.3.2 Students discipline problem      

3.3.3 Integrated learning (host and refugee`s students learn 

together) affects the learning and teaching process  

     

4 In your school, why students were absent from class?      

4.1. Poor socio-economic background (parents provide priority 

for marriage, students educational supplies problem by 

parents) 

     

4.2. Less value given to education by students      
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4.3. Less value given to education by parents      

4.4. Unattractive school environment      

4.5 Engagement in other activities (helping their families)      

4.6 Disturbance  by peer students      

5 Teachers turnover      

5.1.  Job opportunity of international NGO`s increased teachers 

turnover 

     

5.2. Low social status (lack of recognition & respect by parents, 

community, students, government and non-government 

workers).  

     

5.3. Poor working condition (crowded classrooms; lack of 

teaching materials, high workload …) 

     

5.4. Lack/absence  of incentives increased teachers turnover      

5.5. Low salaries      
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Part III. Status, Opportunity and Challenges of Refugee`s on Host Community 

Primary Schools.  

Possible reasons of status, opportunities and challenges of refugees on the host 

community primary education are listed. Please put “X” mark for your opinion in the 

provided statements that is yes or no. 

No. Statements Yes  No 

 Due to the presence of refugees:   

6 Educational facilities and services   

6.1.  Type of classroom constructed   

6.1.1. Floors and walls in cement    

6.1.2. Ventilation   

6.2.  In your school there are;    

6.2.1.  Enough students desk    

6.2.2. Enough blackboards    

6.2.3. Available of teachers table and chair    

6.2.4. Available of drinking water   

6.2.5. Physical separated block latrine for males and female 

student 

  

6.2.6. Available of light (solar energy)   

6.2.7. Functional pedagogical center and libraries    
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Annex II: Interview Questions 

Addis Ababa University 

College of Education and Behavioral Studies 

Department of Educational Planning and Management 

 

Interview Questions 

  

Dear interviewee, my name is Leyekun Getaneh. I am a registered MA student at the Addis 

Ababa University, College of Education and Behavioral Studies, Department of Educational 

Planning and Management. The research I am undertaking for this degree is entitled 

“Opportunities and Challenge of Refugees on the Host Community Primary Education Itang 

Special Woreda, Gambella Region”. Moreover, the research will help to propose practical 

recommendations to improve education and relationship of the host community and refugees. 

The interview will take 1:30 hours. The success of the study significantly depends on the 

quality of your response. There is no right or wrong answer and what is required is to indicate 

your level of personal opinion to each item. Your responses will be kept confidential and used 

only for academic purpose. Your response will not be used for any other purpose except for this 

research. I would like to express my thanks and appreciation for your time and sincere 

cooperation to fill these questionnaires.  

 

Thank You for Your Cooperation! 
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Interview Guiding Questions for the REB Experts, Woreda Educational Experts, School 

Principals and ex-teachers. 

1. Would you please to tell me the existing situations between refugee`s and host community 

primary school? 

In terms of;  

 Access  

 Educational facilities  

 Learning-teaching process 

 Integrated learning  

 Teachers  turnover  

 Students absenteeism  

2. Would you please to tell me about the benefits the host community primary schools gain 

following refugee`s presences? 

3. How do you explain the coordination and cooperation of various stakeholders to 

harmonize learning teaching process between the host community students and refugees?    

4. Would you please to mention some of the challenges refugee`s brought the host 

community primary school? 

5. What strategy do you suggest to minimize challenges brought by refugees on host 

community students? 
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Annex III: Focus Group Discussions 

Addis Ababa University 

College of Education and Behavioral Studies 

Department of Educational Planning and Management 

 

Focus Group Discussions 

 

1. What impact have you observed due to the presence of refugees on primary host 

students schools? 

i. Positive impacts  

ii. Negative impacts  

2. What do you understand the status of refugee primary students and host 

community primary students? 

3. What strategy do you suggest to minimize challenges brought by refugees on host 

community students? 
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