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ABSTRACT 

The purpose of this study was to determine the relationship between parenting styles and academic 

achievement a case of Guraghe zone social science preparatory schools. To conduct this study a 

correlation research design was employed. Sample social science Preparatory schools and sample 

Respondents from each school were selected by using simple random sampling. A sample size of 

219(42%) parents of school students were participates by the study. Questionnaire  and document 

analysis were the data collection tools, employed in this study. Further, data on school students  

performance were collected through document analysis of students  progress reports. Having pilot 

tested the instruments; data were collected from parents’ members through questionnaires.  Data 

were analyzed and interpreted using   quantitative techniques. The findings of this study showed 

that a significant relationship between parenting styles and children’s performance. The correlation 

between parenting styles and academic performance was computed through Pearson’s correlation 

coefficient (r). The study found relationship between authoritative parenting style and children’s 

performance was significant where r = 0.80 and p = 0.001< .05. The findings of the study indicate 

that there was a strong positive Correlation between authoritative parenting and children's 

performance. Authoritarian parenting style was negatively correlated to children’s performance, 

where r = -0.27 and p = 0.003< 0.05. The relationship between permissive parenting style and 

children's performance was not significant where r = 0.17 and p =0.225 > 0.05. The p value 0.225 

was found to be more than the critical value of 0.05. The study found no significant correlation 

between permissive parenting style and children's performance. It was recommended that there is 

need for school managers and administrators, woreda and zone Educational office to develop 

program that would sensitize parents on use of optimal parenting styles and related practices. 



 
 

1 
 

Chapter One 

 Introduction 

1.1 Back Ground of the Study 

Adolescence is a particular period of human development in which the interface of the school and 

home contexts gain critical importance (Paulson, 1994; Steinberg and Silk, 2002). During this 

period, adolecents transition from the highly dependent and controlled period of child-hood into a 

period marked by an increasing sense of self-exploration and autonomy (Wentzel and Battle, 

2001). Specifically, adolescents begin to develop their self-concept (Harter, 1983) and explore 

their relationship and connection to family, friends, and the larger society (Simmons et al., 

1987).As a result, adolescence is not only a time of change for adolescents, but it is also a time of 

change for the family unit (Kreppner, 1992).Several theories have organized and examined the 

research on adolescent family-school linkages ( Bronfenbrenner, 1979; Grusec, 2002; Wentzel, 

1999). 

In this article, Darling and Steinberg’s (1993) contextual model of parenting is used as an 

overarching framework to examine the relationship among parenting practices, parenting styles, 

and adolescent school outcomes. The article first reviews the historical and current literature on 

parenting practices and parenting styles as they relate to adolescent school achievement. The 

article then examines the consistency of the research findings focusing on the relationship between 

parenting styles and adolescent school outcomes across families from diverse ethnic and 

socioeconomic backgrounds. In the last 25 years, a myriad of studies on the family-school 

connection have examined the influence of distinct types of parenting styles (e.g., typologies 

characterized by responsiveness and demandingness) and specific parental practices (e.g., 

monitoring of after school activities, helping with homework, attending parent-teacher 

conferences) on student school-based outcomes (see Scott-Jones, 1995). In describing their 

studies, researchers have often used the labels parenting styles and parenting practices inter-

changeably (Maccoby and Martin, 1983); however, Darling and Steinberg(1993) suggest that to 

better understand the socialization process. it is important to distinguish between parenting 

practices and parenting styles. 
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 Parenting practices are defined as specific behaviors that parents use to socialize their children 

(Darling and Steinberg, 1993). For example, when socializing their children to succeed in school, 

parents might enact certain practices such as doing homework with their children, providing their 

children with time to read, and attending their children’s school functions. In contrast, Darling and 

Steinberg (1993) define a parenting style as the emotional climate in which parents raise their 

children. Parenting styles have been characterized by dimensions of parental responsiveness and 

demandingness (Baumrind, 1991). In the sections that follow, the historical and current literature 

on parenting styles and parenting practices is reviewed. The Darling and Steinberg (1993) 

distinction between parenting styles and parenting practices is used to classify studies within each 

domain. The research on parenting practices as they relate to adolescent school outcomes has 

focused on several important parenting constructs. These constructs include parental involvement; 

parental monitoring; and parental goals, values, and aspirations.  

 

Although parents may differ in how they try to control or socialize their children and the extent to 

which they do so, it is assumed that the primary role of all parents influence, teach, and control 

their children. Parenting style captures two important elements of parenting: parental 

responsiveness and parental demandingness (Maccoby & Martin, 1983). Parental responsiveness 

(also referred to as parental warmth or supportiveness) refers to "the extent to which parents 

intentionally foster individuality, self-regulation, and self-assertion by being attuned, supportive, 

and acquiescent to children's special needs and demands" (Baumrind, 1991, p. 62). Parental 

demandingness (also referred to as behavioral control) refers to "the claims parents make on 

children to become integrated into the family whole, by their maturity demands, supervision, 

disciplinary efforts and willingness to confront the child who disobeys" (Baumrind, 1991, pp. 61-

62).  

Early research in parenting and child development found that parents who provide their children 

with proper nurture, independence and firm control, have children who appear to have higher levels 

of competence and are socially skilled and proficient. Additional developmental skills result from 

positive parenting styles including: maintaining a close relationship with others, being self-reliant, 

and independence. During the mid 1980s, researchers began to explore how specific parenting 

styles influence a child's later development. 
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Four Parenting Styles Categorizing parents according to whether they are high or low on parental 

demandingness and responsiveness creates a typology of four parenting styles: indulgent, 

authoritarian, authoritative, and uninvolved (Maccoby & Martin, 1983).Each of these parenting 

styles reflects different naturally occurring patterns of parental values, practices, and behaviors 

(Baumrind, 1991) and a distinct balance responsiveness and demandingness. Four Parenting Styles 

Categorizing parents according to whether they are high or low on parental demandingness and 

responsiveness creates a typology of four parenting styles: indulgent, authoritarian, authoritative, 

and uninvolved (Maccoby & Martin, 1983). Each of these parenting styles reflects different 

naturally occurring patterns of parental values, practices, and behaviors (Baumrind, 1991) and a 

distinct balance of responsiveness and demandingness. 

 

Indulgent parents (also referred to as "permissive" or "nondirective") "are more responsive than 

they are demanding. They are nontraditional and lenient (Baumrin, 1991, p. 62). Indulgent parents 

may be further divided into two types: democratic parents, who, though lenient, are more 

conscientious, engaged, and committed to the child, and nondirective parents. Authoritarian 

parents are highly demanding and directive, but not responsive. "They are mature behavior, allow 

considerable self-regulation, and avoid confrontation"  (Baumrind, 1991, p. 62). These parents 

provide well-ordered and structured environments with clearly stated rules. Authoritarian parents 

can be divided into two types: non authoritarian-directive, who are directive, but not intrusive or 

autocratic in their use of power, and authoritarian-directive, who are highly intrusive. Authoritative 

parents are both demanding and responsive. "They monitor and impart clear standards for their 

children's conduct. They are assertive, but not intrusive and restrictive. Their disciplinary methods 

are supportive, rather than punitive. They want their children to be assertive as well as socially 

responsible, and self-regulated as well as cooperative" (Baumrind, 1991, p. 62).Uninvolved 

parents are low in both responsiveness and demandingness. In extreme cases, this parenting style 

might encompass both rejecting-neglecting and neglectful parents, although most parents of this 

type fall within the normal range. Because parenting style is a typology, rather than a linear 

combination of responsiveness and demandingness, each parenting style is more than and different 

from the sum of its parts (Baumrind, 1991).  
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In addition to differing on responsiveness and demandingness the parenting styles also differ in 

the extent to which they are characterized by a third dimension: psychological control. 

Psychological control "refers to control attempts that intrude into the psychological and emotional 

development of the child" (Barber, 1996, p. 3296) through use of parenting practices such as guilt 

induction, withdrawal of love, or shaming. One key difference between authoritarian and 

authoritative parenting is in the dimension of psychological control. Both authoritarian and 

authoritative parents place high demands on their children and expect their children to behave 

appropriately and obey parental rules(Baumrid,1991).Authoritarian parents, however, also expect 

their children to accept their judgments, values, and goals without questioning. In contrast, 

authoritative parents are more open to give and take with their children and make greater use of 

explanations (Baumrid, 1991). Thus, although authoritative and authoritarian parents are equally 

high in behavioral control, authoritative parents tend to be low in psychological control, while 

authoritarian parents tend to be high Consequences for Children. Parenting style has been found 

to predict child well-being in the domains of social competence, academic performance, 

psychosocial development, and problem behavior (Baumrid, 1991). Children and adolescents 

whose parents are authoritative rate themselves and are rated by objective measures as more 

socially and instrumentally competent than those whose parents are non authoritative (Baumrind, 

1991; Weiss & Schwarz, 1996; Miller et al., 1993).  

 

Parenting style is one of the variables that have been studied extensively in human development 

(Baldwin, Mclntyre, & Hardaway, 2007). It is considered an important determinant of several 

aspects of children’s outcome (Gadeyne, Ghesquiere, & Onghena, 2004). The notion have been 

related to children and adolescent academic achievement (Lamborn, Mounts, Steinberg, & 

Dornbusch,1991).Parenting style depends on the behavior and attitude of parents. Parenting style 

is a psychological construct which represented standard strategies parents use in raising their 

children. The term is a complex activity that includes many specific behaviors that work 

individually and collectively to influence the child. Two major variables identified by Baumrind 

(1971) centered on parenting styles and child outcomes. One of them was the responsiveness of 

parents to their child’s needs in a reasonable, nurturing and supportive way. Parenting style 

captures two important elements of parenting: parental responsiveness and parental demand 
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(Maccoby & Martin, 1983).Today, researchers have shown the impact of parental involvement 

and its effects on specific aspects of parenting (Jeynes, 2000).  

 

 Prior studies have noted the importance of parenting styles and academic achievement in schools. 

For example Leung, Lau and Lam (1998) study on the relationship between parenting styles and 

academic achievement in Hong Kong, the United States and Australia revealed that, Australian 

parents were lower than both Chinese and American parents in academic authoritarianism. Chinese 

parents were higher in general authoritarianism, but lower in academic and general 

authoritativeness. All groups, academic achievement was negatively related to academic 

authoritarianism, but showed no relationship with academic authoritativeness (Academic 

achievement www.ccsenet.org/ijps International Journal of Psychological Studies Vol. 2, No. 2; 

December 2010: Published by Canadian Center of Science and Education). 

 

 In addition, appropriate forms of parental control related positively with parental hostility, while 

maladaptive forms of parent-child interaction related negatively to classroom-specific measures of 

social responsibility (Feldman and Wentzel, 1990). In another study by Cohen, Deborah, Rice and 

Janet (1997)on children in grade 8-9 and their parents (aged 26-45 years), parenting styles were 

associated with academic achievement. Ratings of parenting styles from 386 matched parent-child 

pairs were analyzed for parent and student classification of parents as authoritative, authoritarian, 

permissive, or mixed parenting styles. Agreement on parenting styles between parents and their 

children was poor. Students perceived their parents as less authoritative, less permissive and more 

authoritarian than parents considered them self. High grades were associated with children and 

parents perception of higher authoritativeness, low permissiveness, and low authoritarianism. 

Results provided further evidence that parenting styles and adolescents' perceptions were 

associated with children’s achievement. Child perception was strongly associated with grades than 

was parent perception. 

 

 Kaisa, Hakan and Jari-erik (2000) studied the extent to which adolescents' achievement strategies 

were associated with parenting styles in the family. Three hundred and fifty-four 14-year-old 

adolescents completed the strategy and attribution questionnaire and a family parenting style 

inventory. Based on the adolescents' report of parenting styles, four types of families were 



 
 

6 
 

identified. These were authoritative, authoritarian, permissive, and neglectful parenting styles. The 

findings revealed that adolescents from authoritative families practiced adaptive achievement 

strategies which were characterized by low levels of failure expectations, task-irrelevant behavior, 

passivity and self-enhancing attributions. Adolescents from neglectful families, in turn, applied 

maladaptive strategies characterized by high levels of task-irrelevant behaviors', passivity and a 

lack of self-enhancing attributions. Findings revealed that parenting styles influenced adolescents' 

academic achievement. Chao (1994) examined inconsistencies in the literatures involving 

parenting style among Asians. Chinese parents has often been described as "controlling" or 

"authoritarian." These styles of parenting have been found to be predictive of poor school 

achievement among European-Americans, while it improved Chinese children’s performance in 

schools. The study suggested that the concept of authoritative and authoritarian parenting style 

were somewhat ethnocentric and does not capture important features of Chinese child rearing, 

especially in explaining their school success. Many studies exist that examine parenting styles 

(e.g., Abell, Clawson, Washington, Bost, & Vaughn, 1996; Beyer, 1995; Bluestone & Tamis-

LeMonda, 1999). 

 Baumrind’s (1978) three parenting styles of authoritarian, permissive, and authoritative are often 

used in studies investigating parenting styles in relation to diverse child outcome variables, such 

as academic achievement, self-confidence, aggression, delinquent behavior, and substance. 

Researchers typically have identified these three parenting styles based on the levels of control 

and warmth displayed by parents on a regular basis and in a variety of situations. Past research has 

also included a fourth parenting style called neglectful, which is characterized by low warmth and 

low control (Dekovic & Gerris, 1992; Glasgow, Dornbusch, Troyer, Steinberg, and Ritter, 1997; 

Lamborn et al., 1991; Leung & Kwan, 1998). Maccoby and Martin (1983) call this parenting style 

Indifferent-Uninvolved. They describe these parents as emotionally detached. Indifferent-

uninvolved, or neglectful, parents tend to keep their children at a distance, responding to child 

demands only to make them cease. Little is known about this parenting style, and research on this 

population of parents is lacking because they are typically not very responsive or involved in their 

children’s lives and, therefore, do not volunteer to be studied. Because these parents, and 

consequently their children, are difficult to study, the current study examined only the three 

previously mentioned parenting styles. Studies that examined how parenting styles influenced the 

cognitive development of young elementary-aged children are rare (e.g., Chen, Dong, and Zhou, 
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1997), and no studies were found that used a standardized assessment of cognitive ability, like the 

Woodcock –Johnson. In a study of adolescents, Dornbusch et al. (1987) found that authoritarian 

and permissive parenting styles were negatively associated with higher grades, whereas the 

authoritative parenting style was positively associated with higher grades. 

 

 Radziszewska, Richardson, Dent, and Flay (1996) found similar results in their study of 15-year-

olds. In another study of adolescents, Leung, Lau, and Lam (1998) found that that academic 

achievement was negatively related to authoritarianism. In a study of adolescent minority students 

(Hispanic American, African American, and Asian American), Boveja (1998) found that 

adolescents who perceived their parents to be authoritative engaged in more effective learning and 

studying strategies. Based on Belsky’s (1984) model and the reviewed literature, the primary 

objective of the current study was to investigate the influence of authoritative, authoritarian, and 

permissive parenting styles on children’s cognitive ability. We expected that higher levels of 

authoritative and lower levels of authoritarian and permissive parenting practices were related to 

higher levels of cognitive ability.  

 

Few studies in Ethiopia context showed significances relationship between parenting style and 

academic achievement (Markos,1996:Abesha,1997:Sentayehu,1998).For instance Markos(1996) 

found that students  who rated their parents as authoritative performed better than those who rated 

their parents as indulgent, neglectful and authoritarian. However there was significant difference 

among students who rated their parents as authoritarian, indulgent and neglectful. 

Sentayehu(1998),using heterogeneous  subject from Oromo, Amhara ,Guraghe and Harai ethnic 

groups. Indicated students from authoritative homes scored higher in academic achievement than 

did from non-authoritative homes .However there was no significance difference in academic 

achievement among children from authoritarian, indulgent and neglectful parents.          

The major concern of this study to investigate the relationship between parenting styles and 

academic achievement the case of Guraghe zone preparatory school (especially social science 

students).Guraghe zone is one of the thirteen administrative zones of the SNNPR and it occupies 

the most northerly portion of the regional government in the South Western range of the central 

Ethiopian plateau. It is found between 7044’5”-8028’5”N latitude and 37025’5”-38042’5”E 

longitude.  The area in general is bordered in the North, west and East by the Oromia region, in 
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the South and East it is bounded by Hadiya and silti zones respectively and in the South West by 

Yem special woreda. The total land area of Gurage zone is 5932 square kilometer and it is divided 

among thirteen woredas and two town administrations (Butajira and Wolkite), 437 rural Kebele 

and twenty nine urban kebeles (GZFEDD, 2012).The area under study includes five woredas of 

Cheha, Ehza , Enemor Abeshiga and Wolkite town which comprises the Western and the South 

Western part of the Gurage  zone and they are bounded by Endegagn, Geto and Gumer woredas  

in  the East, Kebena and Mihur Aklil woredas in north West, North and North East and Oromia 

region in  the South and West. The areas lies South West of Addis Ababa and can be reached by 

following the Jimma road until the town of Wolkite (155km) and then branching of to the east( 

GZFEDD,2012).  

1.2 Statement of the Problem 

A child's temperament and parents' cultural patterns have an influence on the kind of parenting 

style a child may receive. The degree to which a child's education is part of parenting is a for  great 

deal of literature published before the 1990s examined the effects of parenting styles on children’s 

outcomes, particularly establishing the benefits to children of authoritative parenting as opposed 

to the negative outcomes produced by authoritarian and permissive parenting (Demo and Cox, 

2000).Most of the existing studies that examine the relationship between parenting styles and 

children’s cognitive development are comprised of families with adolescents (e.g. Aunola, Stattin 

and Nurmi, 2000; Dornbusch, Ritter, Leiderman and Roberts, 1987; Leung and Kwan, 1998; 

Leung, Lau, and Lam, 1998) or college students (Hickman, Bartholomae and McKenry, 2000; 

Kawamura, Frost, and Harmatz, 2002). There is a need, then, to study families with younger 

children so that parents better understand their children’s development in light of their own 

parenting practices and fully realize the implications of these practices on their children’s current 

and future academic success. Belsky’s (1984) model of the determinants of parenting is based on 

studies of child maltreatment. It examines the factors that influence parenting and, consequently, 

child outcomes. Belsky states that “the determinants of parenting shape childrearing, which in turn 

influence child development” (p. 84). Belsky, Robins, and Gamble (1984) define competent 

parenting as “the style of child rearing that enables the developing person to acquire the capacities 

required for dealing effectively with the ecological niches that she or he will inhabit during 

childhood, adolescence, and adulthood” (p.251). 

 

https://en.wikipedia.org/wiki/Education
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 Competent parenting is related to warmer, more accepting, and more helpful styles of parenting 

(Bogenschneider, Small, & Tsay, 1997). Authoritative parenting is competence-inducing in that it 

recognizes the child’s need for control and individuality, views the rights and duties of parents and 

children as complementary, and is characterized by sensitivity to children’s capabilities and the 

developmental tasks they face (Belsky, Lerner, & Spanier, 1984). Belsky’s (1984) model provides 

the framework for the current study in which a direct link between parenting and child outcomes 

is posited and empirically tested with a sample of younger children and both their mothers and 

fathers. Many studies exist that examine parenting styles (e.g., Abell, Clawson, Washington, Bost, 

and Vaughn, 1996; Beyer, 1995; Bluestone & Tamis-LeMonda, 1999). Baumrind’s (1978) three 

parenting styles of authoritarian, permissive, and authoritative are often used in studies 

investigating parenting styles in relation to diverse child outcome variables, such as academic 

achievement, self-confidence, aggression, delinquent behavior, and substance abuse. Researchers 

typically have identified these three parenting styles based on the levels of control and warmth 

displayed by parents on a regular basis and in a variety of situations. 

 

Past research has also included a fourth parenting style called neglectful, which is characterized 

by low warmth and low control (Dekovic & Gerris, 1992; Glasgow, Dornbusch, Troyer, Steinberg, 

& Ritter, 1997; Lamborn et al., 1991; Leung & Kwan, 1998). In a study of adolescents, Dornbusch 

et al. (1987) found that authoritarian and permissive parenting styles were negatively associated 

with higher grades, whereas the authoritative parenting style was positively associated with higher 

grades. Radziszewska, Richardson, Dent, and Flay (1996) found similar results in their study of 

15-year-olds. In another study of adolescents, Leung, Lau, and Lam (1998) found that that 

academic achievement was negatively related to authoritarianism. In a study of adolescent 

minority students (Hispanic American, African American, and Asian American), Boveja (1998) 

found that adolescents who perceived their parents to be authoritative engaged in more effective 

learning and studying strategies. We expected that higher levels of authoritative and lower levels 

of authoritarian and permissive parenting practices were related to higher levels of cognitive 

ability. In several studies (e.g., Baumrind, 1991; Baumrind & Black, 1967), has reported on the 

positive associations between authoritative parenting style and academic performance. In addition, 

Baumrind and Black (1967) found that authoritative parenting was positively associated with 
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academic performance; and authoritarian and permissive parenting was negatively associated with 

grades. 

 

In line of this Abraham (1997) noted that parents and the family in general make considerable 

contribution to the child's achievement from early child hood through high school. Furthermore 

educational level of parents is positively related to the child's achievement (Milgam and 

Toubiana,1999).  Feldman and Wentzel(1990)stated that fast development of children's cognitive 

competence indicates strong links between the quality of parent child interaction and children's 

performance on academic tasks. Family environment and the kinds of support it gives will 

influence the success or failure of a child. for instance, the extent to which the home provide 

materials, information and ideas are directly relevant to school learning likewise, the parents 

aspiration, the parents interest concern for and encouragement of the child's education.  

For instance Ringness and Gander (1974) made a study on child rearing practices in rural Ethiopia 

and found that parents, particularly authoritarian. Another study conducted at and around Bahirdar 

disclosed that the dominant parenting style is authoritarian(Habtamu,1979).A few researches tried 

to find out the relationship between parenting styles and academic 

performance(Markos,1996:Birhanu,1996:Abesha,1997;Sentayehu,1998).The major concern of 

this study to investigate the relation-ship between parenting styles and academic achievement in 

Guraghe zone social science preparatory students. 

In line with that the study was attempted to answer the following Basic research questions:  

1/ What is the relationship between parenting style and academic achievement of in social science 

preparatory students of Guraghe zone? Is the relationship significant? 

2/How parents are in the Guraghe zone are rearing their children? 

3/ Which types of parenting styles is the most important for the performance of students in Guraghe 

zone social science preparatory schools. 
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1.3 Objectives of the Study 

1.3.1 General Objective of the Study 

The main objective of the study is to assess the Relationship between parenting styles and 

academic achievement of social science preparatory students in the case of Guraghe zone.  

1.3.2 Specific Objectives of the Study  

The specific objectives of the study is: 

1.To determine the  relationship between parenting styles and the academic achievement of social 

science preparatory students of Guraghe zone. 

2. To describe the significance of parenting styles and academic achievement of social science 

preparatory students of the zone. 

3. To analyze different child rearing techniques in social science preparatory students of Guraghe 

zone. 

4. To examine the most important parenting styles for children academic achievement of social 

science preparatory students of Guraghe zone. 

1.4, Significance of the Study 

 The importance of the study lies on what it describes to:- 

 The study helps zonal educational office, woreda educational office and the school to adjust 

influence of parenting styles on academic achievement. 

 Creates awareness about the influence of parenting style on academic achievement to 

different stakeholders in the zone. 

 More over the study provide further information on the relationship between academic 

achievement and parenting styles in relation to the developing countries.  

 provide further information a research to be done in this area  

1.5 Delimitation of the Study  

The study was designed to assessing  the Relationship between parenting style on academic 

achievement of students in the Guraghe zone social science preparatory schools students. This 

zone had eleven preparatory schools. From these schools five (45.5%) are selected by the 
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researcher for the study randomly. The school selected one from city administration and four from 

rural area. The study focused on selected issue such as the Relationship between parenting style 

on academic achievement of social science preparatory students ( Grade 11th) of Guraghe zone.  

1.6 Operational Definition of Key Terms  

Authoritarian parent: A parenting style described as low in responsiveness and high in 

demandingness. Parents with this style create all the rules and standards and implement a 

hierarchical system in which the child is inferior to the parent (Baumrind,1971). 

Authoritative parent: A parenting style described as high in both responsiveness and 

demandingness. This parent allows the child to express their feelings and thoughts while still 

upholding the role of the caretaker and leader. This style of parenting does not use intrusion or 

restriction but uses disciplinary methods based on supportiveness and assertion. Finally, this type 

of parenting encourages independence, individuality and honest communication (Baumrind, 

1971). 

Academic achievement: This has been defined as the educational progress a student makes in the 

school setting that is measured by academic grades (Hickman,2007). In this particular research, 

academic achievement was self-reported by the parent of the student. 

 

Neglectful parent: A parenting style described as low in responsiveness and low in demandingness. 

These parents are characterized as uninvolved with their child’s emotional, social, physical, and 

academic needs (Maccoby & Martin, 1983). 

Parental involvement: Participation of the parent or caregiver in the educational process of their 

children (Jeynes, 2007). 

Parental responsiveness: Though usually referred to as parental warmth or parental 

supportiveness, this characteristic of parenting style refers to the level in which a parent complies 

with the needs and demands of their child (Baumrind et al., 1991). 

Parental demandingness: Baumrind et al. (1991) defined this characteristic of parenting style as 

the “supervision, disciplinary efforts and willingness to confront a disobedient child” (p. 411). 

Parental autonomy granting: This characteristic of parenting style refers to the level of decision-

making a child is allowed to make in the family and the level o fknowledge a parent has of the 

child’s daily activities (Baumrind et al., 1991). 
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Permissive parents: A parenting style described as high in responsiveness and low in 

demandingness. These parents do not rely on punishments and allow for impulsive behavior. They 

have limited expectations as well as little control over rules and boundaries (Baumrind, 1971). 

Parent/family/;- a fundamental social unit consisting of a group of two or more individuals related 

by marriage. 

Parenting style;- refers to student’s perception of parental handling with respect to parental control  

and parental acceptance. 

Attitude:- an organism state of readiness to act that is often accompanied by considerable effects. 

Autonomy:- the state of being independent free and self-directing 

1.7 Organization of the study 

The study has five chapters. Chapter one include Background of the study. Statement of the 

Problem, Objective, Purpose, Delimitation, Limitation and Definition of key terms. The second 

chapter contains Review of Related Literature. The third chapter describes Design of the Study, 

Source of Data, Sample and Sampling Techniques, Instrument of Data Collection, Procedures of 

Data Collections and Methods of Data Analysis. The fourth chapter represents Presentation and 

Analysis of Data. Finally, the last chapter contains Summary, Conclusions and 

Recommendations. 
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CHAPTER TWO 

2. Review of Related Literature 

2.1 Conceptual Background of Parenting Style 

2.1.1 Dimension of parenting  

However are extensive psychological research support the idea that parental role in guiding and 

supporting the child continues to be essential during the adolescent  years. Brooks (1994) and 

Domon(1983) for example maintained that although family relationships are changing the 

dimensions of parenting which predict competence in per school years continue to predict 

adolescent competency which is reflected in self reliant independent behavior in the capacity for 

meaningful relationships with others. In addition Steinberg and Morris (2000) reported that 

adolescents benefit from having parents who are democratic or authoritative at least when 

compared to other types of parenting.  

Adolescents themselves also report the importance of parents in a survey study by normal and 

Harris (cited in Brooks, 1994) on American teenagers majority of the adolescents (fifty eight 

percents) said that their greatest fear is losing a parents. Other studies that examined adolescent-

parent relationship are in favor of this idea. Bron etal..(1993) and Steinberg (1993)reported that 

children and adolescents could realistically look into their parents and other adults for guidance 

because these adults are the experienced guides to the personal, social, academically and 

vocational and developments. Therefore, there seems to be a general agreement among 

developmental psychosis's on the view that parents are important to the socialization of children's 

and adolescents. Parental socialization role can be understood from the general parental goals and 

functions. The most widely recognized function of parents as described by Berns (1993) and 

Schaffer (1994) include establishing basic commitment to family members providing warmth and 

nurturance for all family members providing opportunities and encouraging the development of 

individuality and facilitating ego master and competence. 
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There are some special issues that should be consider on adolescent parenting. According to conger 

(1991) for example in the case of adolescents the question of what kinds of parental models are 

most help involves the effects not simply of current patterns of parent child interaction but of a 

history of prior interactions extending back to early child hood and sides this adolescents bring 

some important changes in the nature of the parent. child relation according to Damon (1983) 

,these changes refers the child's developing ability to make independent judgments about social 

issues as wells as both child's and parent's respect for this developing ability. The changes do not 

disturb the still indisputable leadership of the parent on most family matters, but they do restructure 

the family's views on this leadership, as well as the way in which the leadership is implemented.  

In sum several studies have under scored the importance of parenting during adolescence. 

According to Brown et al… (1993) Parental involvement has a direct effects on the teeners 

development of self confidence, self-reliance and achievement. Similarly Fischer and lazerson 

(1984) argued that despite the many influences from outside the home during late child hood and 

adolescence the family remains the most important influences in the formation of an adolescents 

personality identity and achievements. In another study by Meissner (1971) and Peti et al (2002) 

a clear sense of identity formation of adolescents depends most importantly on the kinds of 

relationships.  they have had on the kinds of relationships they have had and continue to have with 

their parents. The student is more likely to establish a strong sense of identity, if there is a 

rewarding and interactive relationship between the students and both parents, and if both parents 

provide models of competent problem solving behavior, a confident sense of their own identity 

and mutually supportive relationship with each other.  

2.1.2 Models of parent-Adolescent Interactions 

Although it is incorrect to characterize adolescence as a time of conflict in most families. it is 

important to keep in that adolescence is a period of change and reorganization in family 

relationships in examining parent adolescent relationships. it is important to consider how 

relationship differ from family to family and whether these differences have important 

consequences for the developing adolescent. Some parents are stricter than others in some 

households decisions are made through open discussion and verbal given and take, while in others 

parents lay down the rules and children are expected to follow them. Some adolescents are given 

a great deal of affections while others are treated more distantly. All of these of qualities have been 



 
 

16 
 

found to influence the adolescents behavior and adjustment (Berns, 1993;Conger, 1991). It is a 

known fact for example that parents who employ physical punishment (spanking, hitting etc..) are 

more likely to have aggressive adolescents (Bandura and walters cited in steinberg 1993).  But we 

cannot be sure whether physical punishment leads to adolescent aggression or adolescent 

aggression leads to parents use of physical punishment. Thus when we look at the findings 

concerning parenting developmental psychologists and socialization researchers have been 

concerned with the development of a theoretical model of parent adolescent relation particular 

attention has been given on the identification of major dimension of parental behavior. This has 

been done through factors analysis of parenting behaviors reflections such variables as 

puntiveness, strictness, expression of affection and rejection. According to Grusec (1994) the 

dimensions' identified by different investigators have been similar; love /hostility and autonomy 

control (shafer, 1965) warmth and permissiveness /restrictiveness(sears etal,1957) warmth 

/hostility and detachment/ involvement(Baldwin ,1955).  

Some investigators rather than identifying broad dimension of parental behavior have described 

categories of parenting styles. The most influential of these is the Diana Baumrinds study of pre-

school children and their parents. In her study each child was observed on several occasions in 

nursery schools and at home parents were also interviewed and observed while interacting with 

their children at home. On the basis of her analysis of the parental data, she developed the practice 

division of parenting styles that has reminded so influential. since her work was first published in 

the late 1960, (shafter,1994;Grusec,1993) Baumrind,s tripartite model (authoritative, authoritarian 

and permissive parenting ) has been primarily used to examine socialization consequences during 

early and middle childhood. But several studies have applied the model to explain variations in 

patterns of adolescent psychosocial as well as academic development (Steinberg, 1989; Dornbusch 

et al..1987).  

However many recent studies(steinberg,1993; Steinerg et al… 1992; Lambron et al....1991) 

recommend the 1983 revised model of Maccoby and Martin. Maccoby & Martin by examining the 

interactive& combined effects of the two dimensions of parenting,( i.e, warmth and 

demandingness) developed four types of parenting styles(authoritative, authoritarian, indulgent 

and neglectful). Many studies of parents and teenagers indicate that the four fold classification 

scheme is very important in understanding the impact of parents behavior on the adolescents 
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(Steinberg ,1993). As can be seen from the table below a parents who is very responsive but not at 

all demanding is labeled indulgent where as one who is equally responsive but also very 

demanding is labeled authoritative. Parents who are very demanding but not responsive are 

authoritarian parents, who are neither demanding nor responsive are labeled neglecting or 

different.  

Tabe.1 A two dimensional scheme for classifying parenting styles.    

 Accepting/ responsive /child-

centered  

Rejecting 

/unresponsive/parent-centered  

Controlling/  

Demanding 

Authoritative Authoritarian 

Low in control/ undemanding  Indulgent Neglectful 

Source; EE  macoby and J.A martin,1983;p 39 (Parenting styles and children behaviors)  

2.1.3 The four Folds Parenting Styles 

Although it is possible to make meaningful generalizations about the probable effects of variations 

in parental behavior on each of the dimensions ,more precise generalization can be made when we 

consider, where parental behavior falls along each dimensions. Taking this fact into consideration 

the four fold parenting styles developed by maccoby and martin(1983) are briefly discussed below.  

2.1.3.1  Authoritative Parents 

Authoritative parenting show respects for their children, involve them in family affairs and 

decision making and encourage the development of age appropriate independence while retaining 

responsibility. It is a more flexible style of parenting in which adults allow their children 

considerable freedom, but are careful to provide rationales for the restrictions they impose and 

ensure the children follow these guidelines (santrock.1999; Shafer, 1994; Conger, 1991).  

Authoritative parents foster many positive qualities to their children like self discipline, 

independence, self-reliance, adaptability, creativity, strong sense of values and the ability to 

distinguish between assertiveness and hostility. They also encourage verbal give and take, and 

when they exercise authority, in the form of demands or prohibitions, they explain their reasons 

for doing so (conger, 1991; Dornbusch, 1984; Baumrind, 1971). In addition, Steinberg (1993) 

claimed that when children enter adolescence, authoritative parents respond by allowing more 
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autonomy, which is associated with healthy transition from adolescence to adult hood. There for, 

authoritative parents those whose parenting styles includes both warmth and control, provide 

appropriate scaffolding of their teenagers personality development, moving in to support the 

teenager when tasks are difficult, backing way when the teenager is succeeding (miller et.al 

…1993;meissner,1971). 

2.1.3.2 Authoritarian parents  

In contrast to the authoritative or democratic parents to the authoritarian (or in a more extreme 

form, autocratic) parents simply tells the child, what to do so and feels no obligation to explain 

why. Such parents favor obedience as an absolute virtue and tend to deal with any attempts at 

protest with often forceful punitive measures. Free discussion or two ways interaction between 

parent and child is discouraged out of the conviction that the young person should unquestioningly 

accept the parents word about what is right. Authoritarian parenting is associated with children 

social in competency, poor communication skills and familiarity in activity initiation (Santrock, 

1999; Schaffer,1994;Conger,1991;Baumrind,1971).  

Some parents may take this stance out of feeling of hostility or simply. Because they do not wish 

to bothered. Others may be doing so because they think that this is the way to develop a respect 

for authority. According to conger (1991) the distinction between authoritarian and authoritative  

parental behaviors is important in the case of young children. But it takes on special significance 

in the case of adolescents. This is so because adolescents are capable of taking great responsibility 

for their own behaviors and because they will need to do so, if they are to became mature and self 

reliant adults.  

2.1.3.3 Indulgent Parents 

Parents who use this style are highly involved with their children, but place few demands or 

controls on them. Indulgent parenting is associated with children social in competence, especially 

a lack of self-control (Stantrock, 1999).such parents let their children do what they want and the 

result is the children never learn to control their own behavior and always expect to get  their way. 

According to Steinberg (1993) indulgent parents are often in consistent with rules and discipline, 

and are in effective in communicating with their children.  
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According to Stantrock (1999) some parents deliberately rear their children in this way because 

they believe the combination of warm involvement with few restraints will produce creative and 

confident child.   

2.1.3.4. Neglectful Parents 

According to Maccoby & Martin (1983); parents who are classified neglectful or indifferent have 

low levels of both permissiveness and demandingness they are disengaged parents who are 

motivated to do whatever is necessary to minimize the costs in time and effort of interaction with 

the child. Neglectful parents priority is the fulfillments of their own needs rather than the needs of 

the child. They want to keep the child away; They fail to monitor the child's activity to know where 

the child is what the child is doing and who the child's companions are. on the other hand children 

have strong need for their parents to care about them than children whose parents are neglectful 

might develop a sense that other aspects of the parents lives are more important than they are 

(Santrock ,1999; Maccoby and martin,1983).  

Adolescents and young children from neglecting homes are more likely to have drinking problems, 

be truant, spend time on the streets with friends who are disliked by their parents and have a record 

of arrests (Hetherington and Parke ,1993; Baumrind 1991).Many studies on adolescent-parent 

relationship indicate that the four fold classification scheme proposed by Maccoby and martin 

(1983) provides an important way of summarizing and understanding the relationship between 

parent rearing style and adolescents psychosocial adjustment. most researchers in the area noted 

that the authoritative parents are affectionate and encourage children to be independent but are 

demanding and controlling. authoritative parents exhibit high degree of responsiveness and set 

reasonable limits and controls on their teenagers behaviors. on the other hand Authoritarian parents 

exhibit high levels of demandingness and low level of responsiveness. such parents yield 

adolescents who are incompetent, rigid, dependent and less reflective children. To sum up, 

effective parenting is the sum total of multiple elements that are melded together to form distinct 

styles, like authoritative parents who are warm, accepting democratic in decision making and are 

firm in establishing behavioral guidelines. 

2.2 Academic Achievement 

The desire to succeed and to excel is called achievement need and the attitude that often used in 

conjunction with motivation to achieve is self efficacy that is how capable people judge themselves 
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whether they  perform a task successfully (Bandura 1977,cited in Tuckman 1999).Self efficacy 

belief contribute to academic achievement by enhancing the motivation to achieve(Tuekman, 

1999). The research that was conducted by Tuckman and Sexter (1990) compared the academic 

performance of students at high intermediate and low levels of self-efficacy. The result indicated 

that the highest self efficacy group was found the middle group and ten times as productive as the 

lower groups. More over the high group out per-formed their own expectations by 22% the 

intermediate group equaled their own expectations; and lower groups fall below their own 

expectations by 77%. Therefore this result reflects clear relationship-between self-efficacy, beliefs 

and academic productivity (cited Tuckman 1999).  one of the factors which negatively affect the 

students self efficacy beliefs by developing anxiety depression and stress is procrastination. 

Achievement motivation concepts were studied even at the beginning of psychology as a scientific 

field of study. Early on, there were implications about how achievement is connected to self-

evaluation, which was suggested by James (1890). Later, McClelland, Atkinson, Clark, and Lowell 

(1953) determined guidelines for the research on achievement motivation in scientific psychology. 

In fact, the achievement motivation literature has not clearly defined the concept of “academic 

achievement,” but most researchers agree that academic achievement is characterized by doing or 

achieving at school: in class, in a laboratory, in library, or in fieldwork (Fuligni, 1997; Johnson & 

Johnson, 1989; Maehr & Nicholls, 1980). A majority of researchers found that academic 

achievement involves self efficacy beliefs, which means perceived self-efficacy in one’s 

capabilities for the academic domain that contributes independently to academic achievement 

(Bandura, 1997; Pajares & Schunk, 2001; Schunk & Zimmerman, 1994). Moreover, firm belief in 

one’s self-efficacy yields the endurance that is exemplified by children’s beliefs, which can 

regulate their own learning. These are children’s efficacy for academic activities, and their 

academic achievement is increased by their self-efficacy (Zimmerman & Bandura, 1994; 

Zimmerman, Bandura, & Martinez-Pons, 1992). Hejazi, Shahraray, Farsinejad, and Asgary (2009) 

also demonstrated that academic self-efficacy beliefs have a mediating effect on the association 

between academic achievement and identity styles. On the other hand, Bandura (1997) defined 

that self-efficacy is a cognitive resource that encompasses an individual’s belief or confidence in 

one’s capability to effectively function in behaviors toward desired goals. 
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According to Dweck and Elliott (1983), academic achievement is defined as individual or self-

defining complete performance in the domains of school, sports, and work; however, 

“achievement” is conceptualized by meaning of “competence,” which has a substantial impact on 

emotion and well-being. Competence is operative across the lifespan, and it is obvious in all 

individuals across cultural boundaries (Dweck & Elliott,1983; Elliot & Dweck, 2005; Geppert & 

Halisch, 2001; Veroff, Depner, Kukla, & Douvan, 1980). The current study will use Dweck and 

Elliott’s (1983) definition of academic achievement. This is because the academic achievement 

questionnaire used in the present study, the Performance Versus Learning Goals (Dweck & 

Leggett, 1988), was created using this theoretical framework. 

2.3 Theories and Findings of Parenting Styles on Academic Achievements 

There are many ways that parents can help their children to improve the chance of succeeding in 

school. Educators can also engage in a wide variety of activities to improve home-school co-

operation and to help involved parents productivity in their children's education (Gonzalez, 2002: 

Halle, Kurtz-coasts and Mahoney, 1997, MCNergney Herbert, 1995 and Levine and Havighurst, 

1992). 

Home environment which is provide by parents encourage school learning. for example-Brembeck 

(1971) analyzed the relationship between particular aspects of the home environments and students 

scores on different parts of an achievement battery. Sixty mothers were interview wed and the 

ratings of their response related to the scores of their children on the battery of achievement test. 

Six variables in the home would be relevant to educational achievement in schools were 

hypothesized. These variables are achievement press, language models in the home, academic 

guidance provide in the home, the stimulation in the home to explore various aspects of the large 

environment, the intellectual interests and activities in the home and the work habits emphasized 

in the home. In this findings the overall index of the home environment had a correlation of 0.8 

with the total score on the entire achievement battery. 

There are different models styles and types of parental participation on children’s learning which 

provide facilitate conditions in the performance of children. In line of this Arvizu(1996) and 

Stevenson and Lee(1990)high lights that teachers were reported the basic obligation type of 

parental style these include helping children with home work, volunteering for field trips 

discussing school issues, supporting children in reading and treating them about school discipline.  
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2.4 Important of Parenting Style on Students Achievements 

Parents have a greater contribution or influence on their children in the social educational and 

economical activities. Parenting style has a direct effect on the teenagers development of self 

confidence and self-reliance (Neorgious, 1999: villas-Boas, 1998 MCNergney and Herber, 1995 

and Gronlnick &Ryan, 1989). Additionally the parenting style in their children's education affects 

academic performance (Fantuzzo, Davis and Ginsburg, 1995). 

Parental encouragement is strong intervening variables between social class background and 

intelligence in respect to child's educational aspirations. parents may exert their effort on first cycle 

and high school student. These practices are just used to improve the academic performance of the 

children through their involvement and through their control. Prevatt (2003) formulated and 

checked a hypothesis which shows the relationship of parental practices /style and  child's 

academic outcomes. The study found out that parenting practice would have a direct effect on 

child's out comes. Parental attitudes and encouragements of behavior have a direct or indirect 

influences on the way children think and act regarding their school work. 

On the other hand, children who are volunteer to take parental assistant and encouragement can 

get better psychological preparation and information to perform at school. The degree to which 

students perceives his/her parents as encouraging or discouraging him/her in regard to high 

educational and occupational attainments has an effect of his/her educational aspiration and 

achievement. Those learners who think that their parents are more involved can achieve better thus 

parental encouragement.  

2.5 Academic Achievement and Parenting Style 

A parent can be defined as a person who fosters all aspects of child's growth- nourishing, 

protecting, guiding new life through the course of development. similarly parents who believe that 

their own role is important in affecting their child's achievement tend to be more controlling and 

more facilitative to the development of the child's interest (Neorgious ,1999). 

Literature or well educated parents may be highly involved in school matters and understand the 

value of education. They can encourage their children better than the illiterate parents can. In line 

of this Abraham (1997) noted that parents and the family in general make considerable 

contribution to the child's achievement from early child hood through high school. Furthermore 

educational level of parents is positively related to the child's achievement (Milgam and Toubiana, 
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1999).  Feldman and wentzel(1990)stated that fast development of children's cognitive competence 

indicates strong links between the quality of parent child interaction and children's performance 

on academic tasks. For instance, observed effective of  power relationship between mothers and 

their young children are predicative of a variety intellectual out comes including IQ, in specific 

cognitive abilities and classroom achievement.  

Family environment and the kinds of support it gives will influence the success or failure of a 

child. for instance, the extent to which the home provide materials, information and ideas are 

directly relevant to school learning likewise, the parents aspiration the parents interest concern for 

and encouragement of the child's education the physical condition of the home family size qualities 

of the teacher and physical felicities all together can determine the success of the child in academic 

areas (Teka, 2002 and Niles 1981). 

Additionally, Feldman and Wentezel (1990) and Gronlnick and Ryan (1989) explain that family 

environment contribute to the development of general social adjustment skills and valuable in to 

how children create social environments at school that are either conducive or detrimental to their 

learning. Briefly parent-child interactions in learning area have a direct effect on a child's 

performance or intellectual tasks besides parent-child interactions also facilitate the development 

of child's social competence and social adjustment skills such as impulse control adherence to rules 

and social  perspective taking (Hoover-Dempsey et al....2005 and Villas -Boas,1998). 

According to Abdella(1999) social attitudes, parental attitudes and family educational level have 

an impact upon children's success in education. Both of these have positive & negative effects on 

academic achievements of the students. 

2.6 Important Moderators in the Relationship between Parenting Style and Academic 

Achievement   

Review made so far indicated that parents can exert high influence on elementary and high school 

students academic achievement especially through their autonomy provision. However the 

association between parenting styles and school performance may become complex because other 

factors such as parental education, family structure, sex and students age also seems to be related 

to the academic achievement of children as well as to parenting styles.      With regard to this issue 

lam (1997) stated that while family structure and authoritative parenting were associated with 

children's academic achievement. Family structure and authoritative parenting were also related 
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similarly while both socioeconomic status and authoritative parenting were associated with 

children's academic achievement these factors themselves were highly correlated. Thus in this part 

previous studies on the relation of parental education family structure sex & age with parenting 

and academic performance are reviewed.  

2.6.1 Parental Education  

Many research studies showed the relation of parental education to both parenting style and 

academic performance (Dornbusch, et al...1987:Seleshi,1998; Grolnick & Slowiaczek ,1994; Hill 

,2001).According to Dorabusch et al....(1987) family with higher parental education tended to be 

lower in authoritarian and permissive parenting and higher on authoritative parenting. Simons et 

al.... (1991) also indicated the level of education of both mothers and father is negatively related 

to hash parenting of adolescent males. parent of low education more than high educated parents 

tend to utilize harsh discipline in raising boys. Low education is associated with harsh parenting 

of sons by both mothers and fathers.  

A study in the Ethiopian context (Seleshi, 1998) found that parental education is directly related 

to how parent rear their children. Around 90% of the respondents (teachers) indicated that educated 

parents employ authoritative style. By contrast about three fourths of the teachers agreed that 

illiterate parents are authoritarian. Stevenson and Baker (1987) examined the relation of parental 

education to parental school involvement and children's school performance. Analysis of the data 

revealed the parents with more education are more involved in the activities of school, such as 

attending parent-teacher conferences. Mothers with more education are more involved in the 

school career of their children. Educated mothers tended to have more information about the school 

and were more likely to take action to address their children's school problems than less educated 

mothers. The study also indicated the significant positive contribution of parental education for 

children's school performance.  

Hill (2001) generalized that economic disadvantage the level of parents education and ethnicity 

are shown to be important for understanding the influence of parenting behaviors on children's 

early school performance. This study provides evidence regarding the mediating role of parental 

education in the relationship parenting style and academic performance.  
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2.6.2 Family Structure  

A number of studies indicated that family status is an important factor which influences different 

outcomes of children adolescents ( Dornbusch et al ….1987: Vuchnich et al…1992: Marsh 1990: 

Zimles and Lee,1992: Sleshi,1998: lam 1997: Papalia, olds & Feldm an ,1999). Papalia, olds and 

Feldman (1999) reviewed that growing up in a house hold with two parents is an advantage during 

child hood and it continuous to be an advantage during adolescence. At least interims of avoidance 

of risk behaviors. Living with a single father or a father and step mother is riskier than living with 

a single mother or a mother and step father. The risk of living with single mother are greater for 

girls than for boys. For instance, children of divorced parents do worse in school than those in two 

parent families.  

Dornbusch et al.(1987) showed that family structure is related to parenting style. specifically, the 

study revealed that single mothers tended to have a higher level of permissive parenting than did 

two natural parents. single fathers were also more permissive for both sexes, while they were less 

authoritarian for females and less authoritative males than families containing both natural parents. 

step families compared to families with two natural parents tended to be more authoritarian or 

more permissive. A study conducted by Vuchinich et  al…..,(1991) one parent-child interaction 

and gender differences in early adolescents adaptation to step families revealed that compared with 

mothers from intact families mothers in step families did not behave differently towards their 

children, but were more likely to oppose their children. mothers in intact families were less likely 

to oppose their children. Girls in step families had more difficulty interacting with stepfathers than 

did sons. Girls also had more extended conflicts with steep fathers.  

Seleshi(1998) confirmed that intact and non-intact families differ in the parenting style, they 

employ to a significant degree. According to Seleshi(1998) twice as many parents from non intact 

families as from intact families were indulgent. Furthermore authoritative parenting style is more 

prevalent among intact families than are authoritarian (indulgent and neglectful styles ). Almost 

one half of the intact families are authoritative and only one third of the non intact families are 

authoritative. Lam (1997) also found the same result, that is children from intact families reported 

more parental monitoring, parental supportiveness and psychological autonomy than children from 

non intact families. Reported more parental monitoring parental supportiveness and psychological 

autonomy than children from non-intact families. Family structure is also related to children's and 
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adolescents academic performance  (chapman,1997:kuder and Sinclair ,1998: Zimles and 

Lee,1992: Lam, 1997). 

Zimles and Lee(1992) also showed that mean achievement test scores for intact families exceed 

those for either step or single parent families. The study also indicated that students from step 

families & single parent families are almost three time as likely to drop out of school as their 

counter parts from intact families. The study concluded that adolescents who do not live with both 

natural parents are at significantly greater risk to leave high school prior to graduating. Lam(1997) 

also found that children from intact families had significantly higher GPA than did children from 

single mother families. Another investigation by marsh (1990) compares three family 

configurations(two - parent, step parent and single parent families). After controlling sex, socio-

economic status and other background variables difference in family configuration had little effect 

on the senior year school out comes. This study seems in consistent with other many studies in the 

area. 

2.6.3 Sex  

Several studies indicated that there are sex differences in parenting practices and these differences 

result in differences in academic performance (Dornbusch et al …1987: Berndt et al … 1993: 

Russel and Russel 1987: seleshi, 1998). Dornbusch et al… 1987, for instance found small sex 

difference in the parenting styles reported by the students. Female compared to males reported a 

highly lower level of authoritarian parenting style this difference was statistically significant. 

However there was no gender difference in the reports of permissive parents.  

Brendt et al… 1993, studies sex and societal  differences in perceptions of parenting in main land 

china Taiwan and Hong kong according to Brendt and his colleagues, daughter fathers less often 

than did sons. By contrast, daughter had higher scores than son on the measure of parents relative 

control. Furthermore sons rated fathers as more controlling than mothers where as daughters rated 

mothers as more controlling than fathers. On the average, sons rated their parent is as more 

controlling than daughters did.  

Seleshi(1998) also showed that parenting style substantially differ for boys & girls to be more 

specific more than twice as many families as males reported that their parents are authoritative  

and nearly twice as many males as females have authoritarian parents. Generally it is possible to 
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conclude from this study that parents tend to be less accepting and more hostile towards their sons 

than towards their daughters. This studies reviewed above indicated that parents child rearing 

practices vary depending up on the sex of the children and this variation in parenting styles in turn 

influences the school performance of children. 

2.6.4 Age  

Age is another important factor, which contributes to variation in parenting styles. There are 

studies which showed both the variation and consistency of child-rearing styles practiced by 

parents with the age of the children. For instance the study of Dornbusch et al… (1987), showed 

that parenting styles appear to be related to the age of the children. There was a decline in the mean 

score on the authoritarian index with increased age. permissiveness on the other hand was higher 

in the older age group. The authoritative index did not show a clear relation to age.  

The study suggests that while there may be shifts in the level of authoritarian or permissive 

parenting as maturation takes place. The authoritative style may represent an ideological 

commitment that doesn’t readily change as children grow older.  Stevenson and Baker(1987) found 

association between ages of boys with parental involvement while ages of girls have little 

association with parental involvement parents of boys are more likely to become involved in 

school activities. When their sons are young and tend to be less involved with older boys. parental 

involvement  in schooling, however does not vary for girls of different ages. The study showed 

difference in parental behaviors at different age of children. Another study in Chinese culture 

showed that older adults more often named their mother rather than their fathers as the parents 

warmest to them (Berndt et al …1993).       

 

 

Chapter Three 

The Research Design and Methodology 
 

This chapter deals with the Research Method, Source of Data, Sample and Sampling Techniques, 

Instrument for Data Collection, Pilot  Testing, Procedures of Data Collection and Methods of Data 

Analysis. 
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3.1 Research Design 
 

.The objective of the study is to assess the relationship between parenting styles and academic 

achievement of student. For this study, the correlation research design was employed.  quantitative  

approaches were used. In this study correlation research method used to measure the strength of 

relationship between parenting style and academic achievement of students. The range of the 

correlation coefficient is from -1 to 1. If the strong positive linear relationship between variables( 

parenting style and academic achievement) the value of r will be close to 1. If there was a strong 

negative linear relationship between the variable (between parenting style and academic 

achievement) the value of r would be close to -1.  There was no linear relationship (between 

parenting style and academic achievement) the values of r would be close to or equal to zero. If 

multiple regression was applied there were several independent variable and one dependent 

variable. But this research focuses on a single independent  and  dependent variable about parenting 

style and academic achievement . Finally, it is also used to gather adequate and relevant data in 

the actual practice of relationship between parenting style on academic achievement in Guraghe 

zone preparatory school. 

 

 

 

 

 

3.2 Source of Data/subjects of the study/ 

To get reliable and valid information  data was collected from both primary and secondary sources. 

The primary source would be parents of sample students (sample social science students) of 

Guraghe  zone preparatory schools. The main secondary sources of data were students 2008EC 

grade ten national examination grade report, books ,Journals and other legal documents.  

3.3 Samples and Sampling Techniques 

The target populations of this study were parents of Guraghe zone social science preparatory 

school students. The study area was government preparatory schools of Gurage Zone. The total 
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number of schools (population of schools) were eleven. Since all schools of the Zone have similar 

characteristics and from these, total population five (40.6%) schools were selected as a sample for 

the study using lottery method of random sampling techniques (one from city administration and 

four from rural areas). These were Hole, Yaberus; Emidber, Gunchre and Agena preparatory 

schools. The research focuses on the relationship between grade 11th social science students 

parenting style and academic achievement. From the sample schools there were 547 Number of 

social science students and 547 parents of socials science students. The researcher select 219 (40%) 

parents of sample social science students as sample of the study using simple random sampling. 

simple random sampling of  n-factors of students class room roll number for sample parents 

selection. finally the information gathered by the respondents correlated 2008EC grade ten national 

examination of students achievement. . 
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3.4 Instruments of Data Collection 

The study employed both quantitative and qualitative data. Both types of data were gathered by 

using appropriate data collecting tools in order to obtain ample information from respondents and 

school environment. Thus, questionnaires were the major data collecting tool used in this study. 

The study would employ correlation research  method. Data was gathered by using appropriate 

data collecting tools i.e, the main data collecting instruments were questionnaire. The question was 

designed to close ended items. The instruments were developed, edited and adapted by already 

existed one.  

3.4.1 Questionnaire  

Questionnaires were designed as close ended items to be distributed to parents of social science 

students. The Questionnaires were developed based on objective and purpose of the study using 

review of related literatures. It commented by the advisor, two post graduate students and two 

language teachers for its relevance, completeness and clarity. It was translated into Amharic 

language by the researcher and one language teacher in the study area.  Before being used for the 

actual purpose, the questionnaires were piloted on one of school which was out of the sample 

schools and checked for its appropriateness and certain amendments were made accordingly. The 

amendment was made similar to plausibility and wording style of the instrument. The  three points 

of rating scale were employed to obtain close ended data from respondents. Questionnaire were 

used to gather data from parents of social science sample schools. 

The questionnaire that was administered to parents had three parts. The first parts comprised of 

four items, which related to demographic characteristics of subject such as sex, residence and 

educational level. The second parts of the question were consist of thirty nine items. The item 

measure parent perceives him / herself as loving, accepting response and warm to their children. 

The response format for the parental warmth / love scales are three point likert types of rating from  

agree(3 ) to  disagree (1). The third parts the questions were consist of eleven items. The items 

measure how parents monitor, setting limit as well as parental pressure and encouragement. The 

items on the control /demandingness subscales were on the basis of a three point likert typed (Do 

not try, try a little and try a lot). The scales  which were scored  3, 2, 1 for positively stated items 

respectively. Reverse scoring was used for negatively stated items. Whereas the scales  which were 

scored  3 for positively stated items and 1  for negatively stated items respectively. 
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3.4.2 Pilot Testing  

Before administrating instrument of data collection, it was very necessary to test the reliability of 

the tools as it gives chance to comment on and check its clarity. In other words, the test was done 

with the objective of checking whether or not the items in the instruments could enable the 

researcher to gather relevant information. Accordingly, after some colleagues and the advisor 

reviewed the instruments, the designed questionnaires were tried out at Abafransua General 

Secondary School, which was not included(out of sample of) in the main study. The testing was 

conducted with 40 parents. The parents were selected by simple random sampling. 

 Based on the pilot test, the reliability of the instruments was calculated by using Cronbach alpha 

as, it was appropriate to test the reliability of the instruments and the results were  0.91. Therefore, 

the instrument is found to be reliable as stastical literatures usually recommended a test results of 

0.70 and above is reliable as results of the feedback from the pilot test. If few items are modified 

and some terminologies were simplified. 

3.5 Data Collecting Procedures 

The researcher and his two assistant data collectors distributed the questionnaires. The 

questionnaire distributed after brief orientation about the purpose of the study and follow up were 

made collaboratively. The researcher and his two assistant data collectors distribute the 

questionnaire  to parents of sample social science students .The parents were  illiterate supported 

by assistant data collector. The questioners collected by after a week by the school director. The 

`questionnaire send to the parent by their children, stamped by a Posta. The orientation given to a 

parent by mobile phone, face to face communication or quarter (semester) meeting. Finally the 

information gathered by the respondent (parents) was correlated with grade ten national 

examination students achievement. 

 

3.6 Method of Data Analysis and Interpretation 

The purpose of this study was to assess the Relationship between Parenting Styles and Academic 

Achievement of Social Science preparatory Students in  Guraghe Zone. 

In order to achieve the objectives, data obtained from different sources through different data 

gathering instruments were analyzed based on the nature of the data. Therefore, both quantitative 
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and qualitative data were used and analyzed accordingly. The data which was obtained through 

questionnaires (from parents) tallied, tabulated and the frequency counts were changed percent 

and correlation coefficient were to be computed. The response obtained from questionnaire 

correlated with grade ten national examination students achievement.  
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Chapter Four 

PRESENTATIONS, ANALYSIS AND INTERPRETATION OF DATA 

This chapter of the study deals with data presentation, analysis and interpretation of data obtained 

from questionnaire, and document analysis to search for appropriate answer to the basic questions 

listed in chapter one. The section is divided into two major parts. The first part presents the 

demographic and Educational characteristics of the participants and the second part deals with the 

analysis and interpretation of the Relationship between Parenting Styles and Academic 

Achievement of Social Science preparatory Students the Case of Guraghe Zone. Accordingly, 

presentation and analysis were made making use of the data gathered from Parents of the respective 

schools. In order to collect data, questionnaires were filled by selected secondary and preparatory 

schools of sample Parents mentioned above. In addition to these, observation and document 

analysis were employed as supplementary data gathering tools in this study. The questions in the 

questionnaire of the appendix parts have a repetitive nature and during analysis, similar items were 

clustered together. The rated results of the items are taken as the average of their summation for 

simplicity of presentation. 

4.1 Demographic and Educational characteristics of Participants 

Descriptive characteristics of the respondents give some basic information about the sample 

population. The following three tables show the general characteristics such as sex, age, and 

qualification of the respondents are involved in the study.    
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Table 2 

 Sex and age of the study participants 

 

 

 

 

 

 

 

 

 

 

 

Table 3 shows that about 77% of Parents were males. The remaining 23% of Parents respondents 

were females. Concerning their age, as shown in Table 3, 21% members of Parents were between 

the ages of 31-35 years. The others 44% of Parents were 36-40.  The rest 35 % of Parents were 

above 41 year. Furthermore, concerning to Educational Background, 4% of Parents respondents 

were illiterate and 9% of Parents were Primary grade completer respectively. Only 30% of Parents 

were secondary grade completer and 24% of Parents were Certificate and diploma holders 

respectively. The remaining 26% and 7% of Parents were Degree holder and above first degree. 

4.2 Different Parenting Style and Children’s Performance in ESGSCE 

Data obtained from questionnaire of parent respondents were analyzed statistically using 

descriptive and inferential statistics. They were analyzed descriptively using means and 

percentages. The Pearson Product-Moment Correlation Coefficient techniques were utilized to test 

No Variable  Categories  Parents 

No % 

1 Sex M 168 77 

F 51 23 

Total 219 100 

2 Age 

 

15-20 - - 

21-25 - - 

26-30 - - 

31-35 47 21 

36-40 97 44 

Above 41 75 35 

Total  104 100 

3 Qualification Illiterate 10 4 

Primary grade completer 20 9 

secondary grade completer 65 30 

Diploma holder 52 24 

Degree holder 57 26 

Second  Degree holder 15 7 



 
 

35 
 

the hypotheses at α = 0.05 significance level. Data from the questionnaire was analyzed both 

descriptively and inferentially. The results of this study have been reported on the basis of 

objectives and research questions. 

Table 3:  Parental response of Authoritative type and ESGSCE result 
 

 Authoritative Mean(M) Mean  

result  of 

Students  

in ESGCE 

1 I keep pushing my children to do 

 their best in whatever they do 

2.9 3.63 

2 I allow my children to tell me, if they 

 think their ideas are better than mine. 

2.8 3.14 

3 I always speak to my children with  

award and friendly voice. 

2.92 3.57 

4 When I want my children to do 

 something, I explain why 

2.85 3.86 

5 I enjoy staying home with my children  

more than going out with friends 

2.6 2.71 

6 I give a lot of care and attention  

for my children 

2.55 2.63 

7 I emphasize that every members of the  

family should have some say in family decisions 

2.8 3.29 

8 I allow my children to talk at home about thing like politics 

and religion when one person may take different side 

from others.  

2.72 3.71 

9  

 

 

I am patiently advising my child to  work hard in school. 

 

 

2.84 3.57 

 

 10                                

 

I like to spend much time working with my child on a number 

of skills 

2.76 3.63 

 Average 2.8 3.45 

At *P< 0.05, if M < 1.5 Disagree ,  1.5<M<2.5     Neither agree nor disagree ,. M> 2.5  Agree(M= 

Average Mean) 

e 
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Figures 1 Relationship between authoritative parenting style and children's performance   

4.2.1 Correlation Coefficient of Authoritative Parenting Style and Children’s Performance 

Table 3 indicates that the relationship between authoritative parenting style and children’s 

performance was significant where r = 0.80 and p =0.001 < 0.05. The p value 0.001 was found to 

be less than the critical value of 0.05. The findings of the study indicate that there was a strong 

positive Correlation between authoritative parenting and children's performance. This finding 

implies that higher scores on authoritative parenting style relates to children's performance. The 

coefficient of determination was computed to determine the effect of authoritative parenting style 

on children's performance. This was done by squaring the r = 0.80 to get percentage of variance; 

which indicated 0.64. This suggests that authoritative parenting style accounts for up to 64% 

variance in preschool children's performance. This implies that parents can improve preschool 

children's performance by up 64% by resorting to authoritative parenting style and related 

practices. Parenting styles were significantly associated with adolescents‟ academic performance 

in school. They found a positive correlation between authoritative parenting style and adolescents 

academic performance. This suggests that authoritative parents provide a high level of emotional 

security that provides their children with a sense of comfort and independence and helps them 

succeed in school.  Authoritative parents provide their children with explanations for their actions 

which provide children with a sense of awareness and understanding of their parents‟ values, 

morals, and goals. The transmission of these goals and values equips these children with the tools 
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needed to perform well in school. The mean of the respondents stated that the agreement of the 

ways of authoritative parenting styles(M=2.8). 

The Authoritative parents engage in give and-take communication with their children which 

nurtures skills in inter personal relations that consequently help them to excel in school, both 

socially and academically. The current study found authoritative parenting style to be sensitive to 

children's needs and feelings as well as encouraging children to express their desires and feelings.  

In relation to the idea in Table 3, the school secondary document stated that it was also found to 

practice firm and reasonable control on children's behavior without being punitive. Parents who 

practiced this style were found to be willing to accommodate their children's view points and at 

the same time providing explanations for their expectations of their children. Authoritative 

parenting is high on warmth, moderate on discipline, high in communication, and moderate in 

expectations of maturity. "Family rule is democratic rather than dictatorial". Parents use reason, 

negotiation, and persuasion,but not force to gain their children’s. 
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Table 4:    Parental response of Authoritarian type and ESGSCE result 

 Authoritarian 

 

Mean(M) mean result  of 

Students  in 

ESGCE 

1  I tell to my children that my ideas are correct 

 and that they shouldn’t question them. 
2.7 2.71 

2 I established to clear reading programs at home for  my 

children(to study hard) 
2.7 2.43 

3 I keep a regular morning and bed time  

schedule for my children. 
2.8 2.29 

4 I tell my child what to do.                                                   2.42 3.14 

5 I spank my child when my child  

is disobedient. 
2.62 2.7 

6 I grab my child when my child  

is being disobedient 
2.54 3.0 

7 I express strong anger towards  

my child. 
2.8 2.29 

8 I use threats as punishment with 

 little or no justification. 
2.8 2.43 

9 I know that my feelings are more 

 important than my child's feelings.  
2.4 3.0 

10 I punish my child by taking away 

 privileges with few explanations   
2.62 2.71 

 Average 2.64 2.685 

At *P< 0.05, if M < 1.5 Disagree ,  1.5<M<2.5     Neither agree nor disagree ,. M> 2.5  Agree(M= 

Average Mean) 
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Figures 2 Relationship between authoritarian parenting style and children's performance   

 4.2.2 Correlation Coefficient of Authoritarian Parenting Style and Children’s Performance 

Table 4 indicates that the relationship between authoritarian parenting style and children's 

performance was significant where r = -0.27 and p =0.003 < 0.05. The p value 0.003 was found to 

be less than the critical value of 0.05. The study found a negative correlation between authoritarian 

parenting style and children's performance. This implies that high measures on authoritarian 

parenting style relates to lower children's performance and vice versa. The researcher further 

computed the coefficient of determination to determine the effect of authoritarian parenting style 

on preschool children's performance. This was done by squaring the r = -0.27 to get percentage of 

variance; which indicated 0.072. This suggests that authoritarian parenting style accounts for 6.8% 

variance in preschool children's performance. This finding implies that parents can improve school 

children's performance by up 7% by discarding authoritarian parenting style and related practices. 

The mean of the respondents stated that the agreement of the ways of authoritarian parenting 

styles(M=2.62). 

 

The authoritarian parenting style was associated with low academic performance among 

adolescents in school. The children of authoritarian parents scored very low in self-esteem and 

academic performance. Authoritarian parenting style was negatively associated with adolescents‟ 

school grades. However, the present study focused on school children's performance. It found 

authoritarian parenting style associated with lower performance in children's performance in these 

0

0.5

1

1.5

2

2.5

3

3.5

1 2 3 4 5 6 7 8 9 10 11

Mean

mean result  of
Students  in ESGCE



 
 

40 
 

activities. In relation to the idea in Table 4, the school secondary document stated that 

Authoritarian parenting, also termed dictatorial or harsh,  low on warmth/nurturance, strict on 

discipline, high in parent-to-child communication but low in child-to-parent communication, and 

high on expectation.  

Authoritarian parents show little affection and "seem aloof from their children" .Parents instructs 

and order, do not consider the children's opinion as a group, and discourage verbal give-and-take. 

Obedience, respect, and tradition are highly valued. Rules are non-negotiable, parents are always 

right, and disobedient children are often punished  physically. As children obey their parents in 

order to avoid punishment, they become passive. Authoritarian parents also expect a level of 

maturity higher than the norm for their child's particular age group. These teenagers are less self-

reliant, persistent, and socially poised, and have lower self-esteem. In addition, there is a strong 

inverse correlation between such authoritarianism and good grades. This indicates that they lack 

social competence and rarely initiate activities: "They show less intellectual curiosity, are not 

spontaneous and usually rely on the voice of authority"     
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Table-5 Parental response of Permissive type and ESGSCE result 

 Permissive 

 

Mean 

(M) 

mean result  of 

Students  in ESGCE 

1 I believe that children know more about something than 

adults. 

2.53 3.0 

2 I act cold and unfriendly, when my child does something 

that I don’t like. 

2.62 2.71 

3 I pay little attention to my child learning 2.72 2.57 

4 I allow my child to interrupt others. 2.41 2.86 

5 I allow my child to annoy someone else. 2.65 2.57 

6 I ignore my child's misbehavior. 2.5 3.71 

7 I am confident about my parenting abilities 2.52 2.86 

8 I don't scold or criticize my child when 

 my child acts against my wishes.  

2.45 3.0 

9 I find it difficult to discipline my child 2.7 3.43 

10 I state punishments to my child but 

 don't actually do them.  

2.47 3.2 

11 I am unsure how to solve my  child's misbehaviors 2.39 2.71 

 Average 2.54 3.05 

At *P< 0.05, if M < 1.5 Disagree ,  1.5<M<2.5     Neither agree nor disagree ,. M> 2.5  Agree(M= 

Average Mean) 

 

Figures 3 Relationship between permissive parenting style and children's performance   
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4.2.3: Correlation Coefficient of Permissive Parenting Style and Children’s Performance 

Table 5 indicates that the relationship between permissive parenting style and children's 

performance was not significant where r = 0.17 and p =0.225 > 0.05. The p value 0.225 was found 

to be more than the critical value of 0.05. The study found no significant correlation between 

permissive parenting style and children's performance. These finding suggests that there is no 

relationship between permissive parenting style and children's performance.  This was done by 

squaring the r = 0.16 to get percentage of variance; which indicated 0.028. This suggests that 

authoritarian parenting style accounts for  3% variance in preschool children's performance. This 

finding implies that parents can improve school children's performance by up 3% by discarding 

permissive parenting style and related practices. Children of permissive parents were less 

competent with low self-esteem. Permissive parenting style negatively associated with 

adolescents‟ school grades. They found that adolescents of permissive and authoritarian parents 

scored lower grades than adolescents of authoritative parents. However, the current study found 

no significant relationship between permissive parenting styles. The mean of the respondents 

stated that the agreement of the ways of Permissive parenting styles(M=2.54). 
 

In relation to the idea in Table 5, the school secondary document stated that permissive parenting, 

also labeled as neglectful or disengaged parenting, high on warmth, very low on discipline and 

structure, low in parent-to-child communication but high in child-to-parent communication, and 

low on expectation. They are nurturing, warm, and accepting. Their main concerns are to let 

children express their creativity and individuality and to make them happy, in the belief that this 

will teach them right from wrongness. The parents find it hard to set clear limits, provide structure, 

are inconsistent disciplinarians, and reward bad behavior regularly. Children are not pushed to 

obey guidelines or standards that, even when they do exist, are not enforced.  

A strong correlation between permissive parenting and poor grades in families where parents are 

not involved in their children's education and do not initiate a give-and-take relationship with their 

children. The majority (80%) of the parents using permissive parenting style do not set rules for 

their children to follow. This implies that their children's behavior is not properly guided. Seventy-

seven percent (79%) of the parents give into the demands of their children when they cause a 

commotion about something. The results also indicate that 75% of parents allow children to do 

whatever they want, while 77% normally ignore their children's bad behavior.     
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Table-6 Parent response about parental control and supervision 

 

As despite in Table 6, respondents replied 55% try a lot try to know whether the Children go to                  

school or not. 27% and 18% stated that try a little and never at all to try to know whether their 

children go to school or not. The 62% of the parents try to know a lot for their children    in their 

free time. The respondents with 21% and 17% were try a little and never at all respectively for 

their children in their free time. Most of the parents    (48%) stated that try to know a lot for their 

children were in most afternoon after school. 

 

 

 Items I don’t try/ 

Never at all 

try a little 

/ 

Sometimes 

. try a lot/ 

Always) 

1 How much do you try to know whether your 

children go to school or not? 

18 27 55 

2  How much do you try to know what you children 

do in their free time? 

17 21 62 

3 How much do you try to know where your children 

are in most afternoon after school? 

22 31 48 

4  How much do you try to know what your children 

do with their money? 

15 21 64 

5 How much do you try to                                 know 

who your children’s friends are? 

13 Q1 1Q! 

6 How much do you really know your children go to 

school or not? 

12 33 55 

7 How much do you really know what your children 

do in their free time?   

23 26 51 

8 Do you really know where your children are in 

most afternoons  after school? 

21 25 54 

9 Do you really know what your children do with 

their money? 

18 21.5 60.5 

10  How much do you really know who your children 

friends are? 

13 21 67 

11 How often do you encourage your child to express 

their individuality and consider their opinions in 

making decisions that affect them? 

12 21.5 66.5 
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 The rest 31% and 21% of the parents revealed that try to know a little and never at all for their 

children in most afternoons’ afterschool. As it is seen from above table 64% of the parents stated 

that, they know a lot about their children do with their money. The other 21% and 15% revealed 

that they try to know a little and never at all about their children do with their money. In relation 

to this idea that 65.5% parents stated that they try to know a lot about who their children`s friends 

are. As depicted that 55% Parents respondents stated  that they always really know whether their 

children go to school or not.  On the same manner 33% of the parents sometimes really know 

whether their children go to school or not. The other 12% of the parents never at all really know 

whether your children go to school or not. In relation tothis idea that 11% of the respondents stated 

that they always really know what their children do with their tree time. The rest 26% and 23% 

respondents revealed that they some times and never at all respectively  really know what their 

children do in their free time. As it can be seen above table 54% , 25% and 21% of parents 

respondents told that always, sometimes and never at all respectively  know where their children 

are in most afternoon after school. But also 60.5%, 21.5%. and 18% of the respondent told that 

they always, sometimes and never all respectively what their children do with their money . 
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Chapter Five 

5. Summary, Conclusions and Recommendations 

 Chapter five deals with the summary of the major findings, the conclusions drawn based on the 

findings and recommendations that were assumed to the Relationship between Parenting Styles 

and Academic Achievement of Social Science preparatory Students in  Guraghe Zone. 

5.1 Summary  

The purpose of this study was to assess the Relationship between Parenting Styles and Academic 

Achievement of Social Science preparatory Students in Guraghe Zone. 

In order to achieve the desired objectives the following basic questions were formulated:-  

1/ what is the relationship between parenting style and academic achievement of social science  

preparatory students of Guraghe zone? Is the relationship significant? 

2/How are parents in the Guraghe zone rearing their children? 

3/ which types of parenting style is the most important for the performance of students in Guraghe 

zone social science preparatory schools? 

5.1.1 The Relationship between Parenting Styles and the Academic Achievement 

The study shows that parenting styles also can affect social science student’s school performance.  

For instance, authoritative parenting styles related to high academic achievements, but 

authoritarian and permissive styles related to lower grades.   Along with parenting styles, family 

cohesion was also positively related to school performance .In addition, parents, who had high 

expectations for their children, had children who achieved better in school.  Children with higher 

levels of education were more likely to have had an authoritative parenting style.  Parenting styles 

influenced self-regulated learning strategies and helped with school achievement .  Students with 

authoritative parents used more self-regulated learning strategies than other parenting styles.  By 

responsively creating an environment where individuality can thrive, authoritative styles helped 

children learn to use self-regulated learning methods.  Self-esteem of children was related to how 

children adapt self-regulated strategies, and because strict behavior may decrease self-esteem, it 
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was important that parents had authoritative tendencies, and they were accepting of psychological 

independence for children.  Authoritative parenting styles helped produce children who were more 

self-efficient and had less test anxiety .  For social competence however among the parental 

behaviors, it was only parental acceptance that had significant effect. It is not a surprise to see high 

parental acceptance to be associated with better academic achievement, (for example, they assist 

their children in academic activities when needed), self-reliant (for example, they encourage 

independent thinking), high in work orientation (for example, they encourage their children to 

make effort or work hard) and socially competent (for example, they engage in verbal give and 

take with their children, which fosters social competence outside home). 

5.1.2 The Significance of Parenting Styles and Academic Achievement 

The results expressed that statistically there was a significant positive correlation between both 

authoritative parents  and children’s academic achievement. High school students who had non-

authoritative parents were lower in academic achievement than their counterparts who had 

authoritative ones. The relationship between authoritative parenting style and children's 

performance was significant where r = 0.8 and p =0.001 < 0.05. The p value 0.001 was found to 

be less than the critical value of 0.05. The findings of the study indicate that there was a strong 

positive correlation between authoritative parenting and children's performance s. This finding 

implies that higher scores on authoritative parenting style relates to higher children's performance. 

The coefficient of determination was computed to determine the effect of authoritative parenting 

style on school children's performance. This was done by squaring the r = 0.80 to get percentage 

of variance; which indicated 0.64. This suggests that authoritative parenting style accounts for up 

to 64% variance in preschool children's performance. This implies that parents can improve school 

children's performance by up 64% by resorting to authoritative parenting style and related 

practices. 

 

 The authoritarian parenting style and children's performance was significant where r = -0.27 and 

p =0.003 < 0.05. The p value 0.003 was found to be less than the critical value of 0.05. The study 

found a negative correlation between authoritarian parenting style and children's performance. 

This implies that high measures on authoritarian parenting style relates to lower school children's 

performance and vice versa. The researcher further computed the coefficient of determination to 

determine the effect of authoritarian parenting style on school children's performance. This was 
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done by squaring the r = -0.27 to get percentage of variance; which indicated 0.072. This suggests 

that authoritarian parenting style accounts for 7% variance in children's performance. This finding 

implies that parents can improve children's performance by up 7% by discarding authoritarian 

parenting style and related practices. 

 

The relationship between permissive parenting style and children's performance was not 

significant where r = 0.17 and p =0.225 > 0.05. The p value 0.225 was found to be more than the 

critical value of 0.05.The study found no significant correlation between permissive parenting style 

and children's performance .These finding suggests that there is no relationship between 

permissive parenting style and children's performance. Pearson Product Moment Correlation 

Coefficient was computed which indicated that there was a significant correlation between 

parenting styles and children’s performance. The study found a strong positive correlation between 

authoritative parenting style and children's performance. The findings also indicated a negative 

correlation between authoritarian parenting style and children's performance. The relationship 

between permissive parenting style and children's performance  was found not to be significant. 

5.1.3 Different Child Rearing Techniques of Guraghe zone 

The study reveals that majority (60.8%) of the parents used authoritative parenting style, 29.1% 

used authoritarian parenting style, and 10.1% used permissive parenting style. Parenting styles 

were found to influence children's performance. The study found that authoritative parenting styles 

positively relate to children's performance. This implies that children of authoritative parents 

perform better in than those of other parenting styles. Therefore, authoritative parenting style was 

found to be the optimal style of bringing up children. However, the study found that authoritarian 

parenting style was negatively related to children's performance. This implies that children of 

authoritarian parents are low performers in school activities. Therefore, authoritarian parenting 

practices are likely to adversely affect children’s performance. 

 

Generally Zonal Social Science Students  from authoritative homes of this achieved the highest 

scores in EGSCE than students from non-authoritative homes  
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5.2 Conclusions 

Based on the result of the study, the following major conclusions were drawn:- 

The implication of this investigation is that parents and stakeholder be aware of how   their 

disciplinary techniques were related to important child (student) outcomes. To help parents 

discipline in a way that facilitates effective parenting skills. This study had revealed that by way 

of positively influencing, parental acceptance and parental control contribute to better academic 

performance. Based on the findings it is possible to conclude that students whose parents are 

authoritative are better in cognitive as well as psychological outcomes. The absence of interactions 

(that could change direction of effects) of parenting style effects with any of demographic variables 

suggests that the benefit of authoritative parenting transcends across sex, ethnicity, family structure 

and parental education. In addition, the reason that children from authoritative homes outperform 

their counterparts from non authoritative homes is in part due to the influence of authoritative 

parenting on self-reliance and work orientation which in turn influence academic achievement. 

Finally, the implication of this investigation is that parents be aware of how their disciplinary 

techniques are related to important child (student) outcomes. To help parents discipline in a way 

that facilitates school work one simple thing a school can do may be arrange parent-teacher or 

school-family conferences and sensitize parents with effective parenting skills. This study has 

revealed that by way of positively influencing self-reliance and, parental acceptance and parental 

control contribute to better academic performance. The authoritarian parenting style was 

associated with low academic performance among adolescents in school. The children of 

authoritarian parents scored very low in self-esteem and academic performance. Authoritarian 

parenting style was negatively associated with adolescents‟ school grades. These finding suggests 

that there is no relationship between permissive parenting style and children's performance. 

Children of permissive parents were less competent with low self-esteem. Permissive parenting 

style associated with lower grades adolescents‟  in EGSCE . They found that adolescents of 

permissive and authoritarian parents scored lower grades than adolescents of authoritative parents. 

However, the current study found no significant relationship between permissive parenting styles. 

The study found no significant correlation between permissive parenting style and children's 

performance .Pearson Product Moment Correlation Coefficient was computed which indicated 

that there was a significant correlation between parenting styles and children’s performance. 
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The study found a strong positive correlation between authoritative parenting style and children's 

performance. These finding suggests that there was no relationship between permissive parenting 

style and children's performance. The findings also indicated a negative correlation between 

authoritarian parenting style and children's performance. The relationship between permissive 

parenting style and children's performance was found not to be significant. 

5.3 Recommendations 

Based on the findings of this study, the researcher recommends the following: 

5.3.1 Recommendations for Guraghe zone School Managers and Administrators 

The main purpose of this study was to establish the relationship between parenting styles and 

children's performance. The findings revealed that authoritative parenting style was associated 

with higher performance of children. The findings also found authoritarian parenting style to be 

associated with lower performance. Therefore, there was need for school managers and 

administrators to device program aimed at sensitizing parents on their parenting styles. The 

program  should help parents be aware and understand their parenting styles and their implications 

on children's performance. They should then be sensitized to adopt styles and practices of 

authoritative parents that were found to help children do well in school activities. The school 

managers should also device mechanisms of monitoring and evaluating the program for 

effectiveness. 

5.3.2 Recommendations for the Policy Makers in the Ministry of Education, Regional 

Bureau, Zone and Woreda Educational office 

Findings from this study revealed that authoritative parenting style yield good performance in 

school activities, while authoritarian style yields poor performance. In the light of these finding, 

the policy makers at the Ministry of Education, Regional Bureau, Zone and Woreda Educational 

office should develop policies that would encourage parents to adopt appropriate parenting styles. 

This can be done by use of seminars, workshops and focus group discussions at grass root levels. 

This can also be done by developing a handbook or manual on effective parenting styles for parents 

of school children. Policy makers at the Ministry of Education, Regional Bureau, Zone and Woreda 

Educational office can also provide comprehensive guidelines on community capacity building 

through training and sensitization on parenting styles.  
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5.3.3 Recommendations for Parents of Guraghe zone  

The study findings indicated that majority of parents in social science Guraghe zone authoritative 

parenting style in bringing up their children while some use authoritarian and permissive parenting 

styles. Authoritative parenting style was found to be associated with better performance in school 

activities while authoritarian parenting styles found to be associated with poor performance. 

Parents are therefore advised to adopt authoritative parenting style in bring up their children as it 

is the optimal child rearing style. 
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አዲስ አበባ ዩንቨርሲቲ 

የድህረ-ምረቃ ትምህርት ክፍል 

የስነ-ትምህርት ባህሪ ጥናት ኮሌጅ 

የትምህርት እቅድና አመራር ዲፓርትመንት 

የተከበራችሁ ወላጆች፤ 

የዚህ መጠየቅ አላማ በጉራጌ ዞን በሚገኙ የመሰናዶ ት/ቤት የወላጆች በልጆ የአስተዳደግ ሚና በትምህርት ውጤት ያለውን 

አስተዋጽዖ በተመለከተ መረጃ ለመሰብሰብ ነው፡፡  እርሶዎ ትክክለኛ መረጃ በመስጠት የሚያደርጉት መልካም  ትብብር ለጥናቱን 

አስተማማኝነት ላቅ ያለ ድርሻ አለው፡፡ 

እርሶዎ የሚሰጡት መልስ በሚስጥር በመያዝ ለጥናቱ ተግባር ብቻ የሚውል መሆኑን በእርግጠኝነት አገልጽልዎታለሁ፡፡ 

በመቀጠለም እያንዳንዱ ጥያቄ በሚገባ በማንበብና በመረዳት  ከእርስዎ አስተዳደግ ሁኔታና ከቤቶ ነባራዊ ሁኔታ ጋር 

በማስተሳሰር ምላሽ እንዲሰጡን እንጠይቃለን፡፡  በመጠየቁ ስም መፃፍ አያስፈልግም ፡፡ 

ስለ ትብብርዎን አመሰግናለሁ፡፡ 

ክፍል አንድ -ግላዊ መረጃ፤ 

መመሪያ I:- ትክክለኛ መረጃ ይፃፍ (መልሱ ይከበብ) 

1 የትምህርት ቤቱ ስም ………………………….. 

2 ፆታ           ሀ/ ወንድ       ለ/ ሴት  

3  እድሜ                           --------------- ዓመት  

4  የትምህርት ደረጃ …………………. 

     ሀ/ ምንም አልተማረኩም  

     ለ/ የመጀመሪያ ደረጃ ት/ት (1-8)ክ/ል ደረጃ ነበርኩ 

    ሐ/ የሁለተኛ ደረጃ ት/ቤት (9-12)ክ/ል ደረጃ ነበርኩ 

    መ/ ዲፕሎማ አለኝ 

    ሠ/ የመጀመሪያ ዲግሪ አለኝ 

    ረ/ ከዲግሪ በላይ  



ክፍልሁለት፡- 

መመሪያ፡- የሚከተሉት ጉዳዮች ቤተሰብ ለልጁ  ያለው  ክትትል፤ ግንኙነት የሚመለከቱ ተግባራት ናቸው፡፡በእነዚህ ተግባራት 

በአሁኑወቅት ህብረተሰቡ /አርሶዎ/በምንያህል ደረጃ በትግበራ እንደሚሳተፉ እያንዳንዱ ጥያቁ በማንበብ መልሶዎንየ”√” 

ምልክት በማድረግ በሳጥኑ ውስጥ ያመልክቱ፡፡ 

 

(    3-አስማማለሁ  2-አስማማለሁ / አልስማማም        1-አልስማማም  ) 

 

ተ.ቁ 
 

የመጠይቁ አይነት 
 

3 

 

 

2 

 

 

1 

 

1 ልጆቼ ማንኛውም አይነት የትምህርት ሆነ የሌላ ስራ በተቻለ ጥራት 

 እንዲሰሩእገፋፋቸዋለሁኝ፡፡ 

   

2 የልጆቼ ሀሳብ   የተሻለ ሆኖ   ከተገኘ እንዲነግሩኝ እፈቅድላቸዋለሁ፡፡    

3 ሁል ጊዜ ልጆቼ የማናግራቸው በፍቅርና በጓደኝነት ስሜት በተሞላበት ሁኔታ ነው፡

፡ 

   

4 ልጆቼ የሆነ ነገር እንዲሰሩ ስፈልግ ለምን መስራት እንዳለባቸው እገልፅላቸዋለሁ፡

፡ 

   

5 ልጆቼ በትምህርት ቤት ጥሩ  ውጤት   ሲያገኙ ከፍተኛ የሆነ አድቆትና  ማበረታቻ 

እሰጣቸዋለሁ፡፡ 

   

6 ልጆቼ በት/ት ቤት መጥፎ /ደካማ/ ውጤት ሲያገኙ ለወደፊቱ ጠንክሮ መስራት 

እንዳለባቸው እመክራቸዋለሁ፡፡ 

   

7 የልጄ የት/ት ስራ ላይ እሳተፋለሁ፡፡/ለምሳሌ የቤት ስራ ሲሰሩ በመርዳት የት/ት 

ቤቶች ፕሮግራም መሳተፍ......... 

   

8 የልጆቼ ጓደኛ እነማን እንደሆኑ አውቃለሁ፡፡    

9 ከጓደኞቼ ጋር ወደ ውጭ ከመውጣት ይልቅ  ከልጆቼ ጋር እቤት መቆየት 

ያስደስተኛል 

   

10 ለልጆቼ ከፍተኛ የሆነ እንክብካቤና ትኩረት እሰጣቸዋለሁ፡፡ 

 የእኔ ሀሳብ ሁልጊዜ ትክክል እንደሆነና ጥያቄ ውስጥ ማስገባት እንደሌለባቸው 

ለልጆቼ እነግራቸዋለሁ፡፡ 

   

12 ለሁሉም የቤተሰብ አባል ቤተሰቡን በሚመልክት ውሳኔ ላይ የተወሰነ ተሳትፎ 

ድርሻ እንዲኖረው ትኩርት አደርጋለሁ፡፡ 

   



 
 

 
 

13 ለልጆቼ አንዳንድ ነገሮች ከአወቂ ሰዎች የበለጠ ሊያውቁ እንደማይችሉ አምናለሁ፡

፤ 

 

   

14 ሰዎች የተለያዩ አቋም ሊኖራቸው የሚችሉባቸው (ለምሳሌ እንደ ፖለቲካና 

ሀይማኖት)የመሳሰሉን ለልጆቼእንዲነጋገሩ እፈቅድላቸዋለሁ 

   

15 ልጆቼ እኔ የማልፈልገውና የማልወደው ነገር ሲያደርጉ ቀዝቀዝ ያለና ቀና ያልሆ 

ስሜት አሳያቸዋለሁ፡፡ 

   

16 ልጆቼ ችግር ሲገጥማቸው ልዩ ድጋፍ አደርግላቸዋለሁ፡፡    

17 ብዙም ጊዜ ልጄ ከእኔ ጋር በመወያየት  ጊዜውን ያሳልፋል    

18 ለልጄ ብዙ ፍቅርና እንክብካቤ አደርግለታለሁኝ    

19 ልጄ በጥንካሬ እንዲሰራ በትግስት እመክረዋለሁኝ    

20 ለልጄ ት/ት ያለኝ አትኩሮት ዝቅተኛ ነው    

21 ልጄ ከእኔ ጋር የተለያዩ የክህሎት ስራዎች በመስራት ብዙ ጊዜ ማሳለፍ እወዳለሁ፡

፡ 

   

22 ለልጄ በቤት ውስጥ ግልጽ የሆነ የጥናት ፕሮግራም መድብላታለሁኝ፡፡    

23 የልጄ መደበኛ የሆነ የመተኛና የመነሻ ሰዓት መድብላታለሁኝ    

24 የልጄ ት/ት ብዙም አያስጨንቀኝም /ብዙም ትኩረት አልሰጠውም፡፡/    

25 ልጆቼ ከሎሎች የሀሳብ ልዩነት አንዲፈጥሩ  እፈቅድላቸዋለሁ፡    

26 .ልጆቼ  የፈለጉትን የተለያዩ ጉዳዮች እንዲፈፀሙ እፈቅድላቸዋለሁ፡፡    

27  የልጆቼ ባህሪ ችግር ቦታ አልሰጠውም፡፡ 
 

   

28  በልጆቼ አስተዳደግ እተማመናለሁ፡፡ 
 

   

29  ልጄን የእኔን ፍላጎት ተግባራዊ ባያደርግ አልቃወመውም፡፡ 
 

   

30  
ልጄን የባህሪ ችግር ማስተካከል ይከብዳል 

   

31 ልጄ ምን ማድረግ እንደሚፈልግ እጠይቀዋለሁ፡፡    

32 ልጄን የባህሪ ችግር ሲያሳይ እቀጣዋለሁ፡፡    

33 ልጄን የሥነ ምግባር ችግር ሲያሳይ ቅጣት ይሰጠዋል፡፡    

34  ልጄን እቆጣዋለሁ፡፡ 
 

   



 
 

 
 

 

  

 

 

 

 

35 ልጄን ያለምንም ምክንያት እቀጣዋለው፡፡ 
 

   

36 የኔ ሃሳብ ከልጄ ሃሳብ የተሻለ እንደሆነ አወየዋለሁ፡፡    

37  ልጄን ማግኘት የነበረበት እንዲያገኝ በማድረግ እቀጣዋለሁ፡፡ 
 

   

38 ልጄን ማግኘት የነበረበት እንዲያገኝ በማድረግ እቀጣዋለሁ፡፡    

39 ልጄን የባህሪ ችግር  አንዲት ማስተካከል አንዳለብኝ  አላውቅም    

 



ክፍል 3 ;- መመሪያ፡- የሚከተሉት ጉዳዮች ቤተሰብ   ለልጁ  ያለው  ክትትል፤ ግንኙነት የሚመለከቱ  ተግባራት ናቸው፡፡

በእነዚህ ተግባራት በአሁኑወቅ ትህብረተሰቡበ ምንያህል ደረጃ በትግበራ እንደሚሳተፉ እያንዳንዱ ጥያቁ በማንበብ 

መልሶዎንየ”√” ምልክት በማድረግ በሳጥኑ ውስጥ ያመልክቱ፡፡ 

                                                1.  ምንም አልሞክርም/  ምንም አልከታተልም  

                                                2. በጥቂቱ እሞክራለሁ/አንዳንዴ  እከታተላለሁ   

                                                3.  በጣም እሞክራለሁ/ሁል ጌዜ ክትትል አደርጋለሁ 

 የመጠይቁ አይነት 3 

 

2 1 

40 ልጆዎችዎ ትምህርት ቤት መሄዳቸውና አለመሄዳቸው ምን ይህል ለማወቅ 

ይሞክራሉ፡፡ 
   

41  ለልጆዎ ትርፍ ጊዜያቸውን በምን እንደሚያሳልፉ ምን ያህል ለማወቅ ይሞክራሉ፡

፡ 
   

42  ከት/ቤት ጊዜ በኋላ ልጆችዎ የት እንደሚውሉ ምን ያህል ለማወቅ ይሞክራሉ፡፡  
 

   

43 ልጆዎችዎ ባላቸው ገንዘብ ምን እንደማያደርኩበት ምን ያህል ለማወቅ ይሞክራሉ፡

፡ 
   

44 የልጆዎችዎ ጓደኛ እነማን እንደሆኑ ምን ያህል ለማወቅ ይሞክራሉ፡፡    

45 የልጆዎችዎ ወደ ትምህርት ቤት መሄዳቸው /አለመሄዳቸው ምን ያህል ለማወቅ 

ይሞክራሉ፡፡ 

   

46   ልጆዎችዎ ያላቸውን ትርፍ ሰዓት ምን እየሰሩ እንደሚያሳልፌ ምን ያህል ለማወቅ 

ይሞክራሉ፡፡  
 

   

47   ከትምህርት ቤት ጊዜ በኋላ ልጆዎች ት/ቤት እንዲውሉ ምን ያህል ለማወቅ 

ይሞክራሉ፡፡  
 

   

48 ልጆዎች ያላቸውን ገንዘብ ምን እንደሚያደርጉበት ምን ያህል ለማወቅ ይሞክራሉ፡

፡ 
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የልጅዎ ጓደኛ እነማን እንደሆኑ ምን ያህል ለማወቅ ይሞክራሉ፡፡ 

ልጅዎችዎ ምን ያህል ይቆጣጠራቸዋል/ይከታተሏቸዋል፡፡ 

   

50  ልጅችዎ  እራሳቸውን እንዲገልፁ ምን ያህል ያበረቷቷቸዋል ፡፡/ እነሱ በሚመለከቱ 

ውሳኔዎች ምን  ያህል እራሳቸውን እንዲገልፁ ያበረቷቷቸዋል/ 

   



ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

COLLAGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCTIONNAL PLANNING & MANAGMENT 

Dear parents:- 

The purpose of this questionnaire is to collect data on the role of parenting style on academic 

achievement of social science students in the case of Guraghe zone preparatory schools. your co-

operation in providing relevant and accurate data will be of  a great help of the study. Rest assured 

that your response will be used only for the purpose of the study and be kept confidential. Therefore 

please read and understand each of the items and give your  response the corresponds to the 

situation in your home environment and your child rearing styles. it is not necessary to write your 

name.  

                     Thank you for your co-operation  

Part one - personal data 

Direction I-write the required information or encircle the letter of your response. 

1. Name of the school ………………………. 

2. Sex      male ………………. Female……………. 

3. Age …………………… years 

4. Educational qualification 

i, illiterate  

ii, between primary grade (1-8)  

iii, between secondary grade (9-12) 

iv, college diploma  

V, first degree 

vi, above first degree  



Part two፡- Parental love/warmth 

Direction II፡- The following items are related to activities/The role parenting styles on academic 

achievement.  Kindly indicate your response by using a “√” mark on the box placed each item. 

                             ( 1 = Disagree 2 = Neither agree nor disagree 3 = Agree) 

No Items 3 2 1 

1.  I keep pushing my children to do their best in whatever they do       

2.  I allow my children to tell me, if they think their ideas are better 

than mine.  

   

3.  I always  speak to  my children with award and friendly voice.    

4.  When I want my children to do something, I explain why    

5.  When my children get good grade in school, I praise them    

6.  When my children get poor grades in school, I encourage them 

to try harder.  

   

7.  I am involved in  my children schooling like helping with home 

work, attending school program…... 

   

8.  I know who my children friends are.     

9.  I enjoy staying home with my children more than going out with 

friends 

   

10.  I give a lot of care and attention for my  children.    

11.  I tell to my children that my ideas are correct and that they 

shouldn’t question them. 

   

12.  I emphasize that every members of the family should have some 

say in family decisions.  

   

13.  I believe that children know more about something than  adults.    

14.  I allow my children to talk at home about thing like politics  and 

religion when one person may take different side from 

others.  
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15.  I act cold and unfriendly, when my child do something that I don’t like.    

16.  I help my children to  face some kinds of problems.     

17.  My children spent time, just talking with me.     

18.  I give my child a lot of care and attention.     

19.  I am patiently advise my child to work hard in school.     

20.  I pay little attention to my child learning    

21.  I like to spend much time working with my child on a number of skill.    

22.  I established to clear reading program at home for my children( to 

study hard).  

   

23.  I keep a regular morning and bed time schedule for my children.    

24.  I do not take part in my child education,     

25.  I allow my child to interrupt others    

26.  I allow my child to annoy someone else.  

 

   

27.  I ignore my child's misbehavior    

28.  I am confident about my parenting abilities    

29.  I don't scold or criticize my child when my child acts against my 

wishes 

   

30.  I find it difficult to discipline my child.    

31.  I tell my child what to do.    

32.  I spank my child when my child is disobedient    

33.  I grab my child when my child is being disobedient    

34.  I express strong anger toward my child.                                     

35.  I use threats as punishment with little or no justification      

36.  I know that my feelings are more important than my child's feelings.    

37.  I punish my child by taking away privileges with few explanations                

 

   

38.  I state punishments to my child but don't actually do them.  

 

   

39.  I am unsure how to solve my child's misbehaviors    

 



Part III- Parental control (supervision) 

Direction III፡- The following items are related to activities/The relationship between parenting 

styles and academic achievement/. Kindly indicate your response by using a “√” mark on the box 

placed each item.  

       1,I don not try /Never at all        2. Try a little / Sometimes   3 . Try a lot/ Always 

 

 Items 3 2 1 

40 How much do you try to know whether your children go to school 

or not? 

   

41  How much do you try to know what you children do with their free 

time? 

   

42 How much do you try to know where your children are in most 

afternoon after school ? 

   

43  How much do you try to know what your children do with their 

money? 

   

44 How much do you try to know who your children’s friends are?    

45 How much do you really know whether your children go to school 

or not 

   

46 How much do you really know whether what your children do with 

their free time?   

   

47 Do you really know where your children in most afternoons  after 

school? 

   

48 Do you really know what your children do with their money? 

 

   

49  How much do you really know who your children friends are? 

 

   

50 How often do you encourage your child to express their 

individuality and consider their opinions in making decisions that 

affect them? 
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