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Abstract
The aim of the study was to assess challenges and prospects of implementation of school
improvement program in General Secondary schools of Yeka Sub-city. The research
methodology used in the study was both qualitative and quantitative mixed approaches
which follows the descriptive survey research design. Purposive sampling, systematic,
and stratified sampling methods were employed to identify sample representative from
the population. The data were gathered through close and open ended questionnaire,
structured interview focus group discussions, and observation with checklist from a total
of 2,558 populations, a sample of 115 teachers and 187 students were picked as a
sample form four secondary schools. In addition to this, four school principals, four
woreda education office heads and four PTSA chairman were purposively selected for
key informants and also three sub city supervisors were taken purposively for focus
group discussion. Regarding the questionnaire distributed to sample size 115 teachers
and 187 students 295 out of 302 of distributed questionnaires were returned producing
over all 97.68%return rate. Descriptive statistics such as frequency, percentage, mean,
standard deviation, and P-value correlation

were employed to analyze the data

collected by the s questionnaire. The findings of the study revealed that SIP
implementation challenges such as awareness and self-evaluation were not conducted,
weak community participation, lack of commitment and skill by the teachers and
leadership, unable to ensures sustainable SIP implementation, unable to coordinate and
integrate works and work groups, unable to manage resources are some of the major
challenges in the implementation of SIP. Finally based on the findings the researcher
recommended to the concerned bodies and continuous awareness creation, bring
attitudinal change, strength bond with school community, assign qualified and strategic
focus leadership, set performance standards for each SIP domains, establish,
monitoring, and evaluation system, establish rewarding and reinforcement for better
performance, organize school Days experience sharing programs should be done to
improve SIP implementation.
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CHAPTER ONE
1. INTRODUCTION
This chapter outlines the background of the study, statement of the problem, research
questions, objectives, significance, delimitation, and limitation, and organization of the
study.

1.1. Background of the Study
The present Ethiopian Government recognized the inadequacy of education system and
introduced new Education and Training Policy showing that the education system was
entangled and in a complex problem of relevance, equity, accessibility and quality (TGE,
1994).
The policy emphasizes the cultivation of educated and trained manpower capable of
actively participating in multifaceted economic, social and political activities of the
country. Since the formulation of the Education and Training Policy (ETP of 1994), the
Ethiopian government has begun to undertake a dozen of measures so as to realize the
provision of ETP in line with quality improvement efforts. One of such measure was
launching the educational sector development program (ESDP) as of 1997 (MoE, 2002).
The measures taken in the education sector since the 1990s have culminated in bringing
about remarkable educational success of the country. For instance, gross enrollment rate
of the secondary school education at national level was changed. For instance, in Addis
Ababa in 2014, it has reached 76.68% for male, for female 78.66% (Addis Ababa
Education Bureau, 2014) which was only 97.90% for male, 73.20% for female in 2010.
With respect to analysis of equity in secondary education, it is evident that at least there
is one general secondary school for two woreda. In Addis Ababa gender disparity is
decreasing continuously for the last five years. Until the introduction of new strategy for
quality education, effort has been produced to improve quality of teaching and learning.
In this regard some measures taken including the supply of educational materials, the
decentralization of management, community mobilization for support schools, and
curriculum development effort and other quality ingredients (MoE, 2007b).
Although drastic Educational results have been achieved relatively in short period of
time, Quality Education in Ethiopia is a macro issue yet unaddressed. Challenges still
remain materialize general education quality. The Ministry Guideline commonly called
the blue print stresses the intended results were not attained within existing efforts in
1

providing quality education especially in the area of student‟s achievement (MoE,
2007b).
Accordingly it has now embarked on a huge educational campaign to ensure quality
education in the country. For this reason, Ministry of Education has issued General
Educational Quality Assurance Package (GEQIP). The General Educational Quality
improvement Package the second educational program which was formulated in 2006
and has been implemented since 2007. The package comprises six major pillars of
components called programs.
School Improvement Program (SIP) as one of the major components of the package is
offered towards the improvement of schools. School improvement program was
developed on the assumption that improving the overall practices and functions of
schools should be first priority to achieve educational goals. In this regard, it is believed
that schools are formal agencies for education where the future citizens are inculcated
and developed through the process of teaching learning. They are agencies that help
students to develop their potentials to the fullest possible level. According to Aggrawal
(1997), schools must improve their basic functions such as teaching learning processes,
empowering all stakeholders along with their active participation in the improvement
effort as well as creating conducive teaching learning condition. The school domain so
as to raise learner‟s achievement through School Improvement Program.
Generally School Improvement Program is aimed at maximizing student‟s achievement
through improving teaching learning process and any educational inputs and conditions
that may have potential effect on the teaching learning process.
After through awareness raising program and dissemination of invaluable documents
about the implementation of SIP, the program is launched in all schools yeka sub city in
2007. Since then the program being materialized by all schools to increase students
achievement. However, a series of assessment study need to be conducted at school level
to detail the need for effective materialize of the program. This study was, therefore,
designed to assess the challenge of SIP implementation of current school improvement
program in the government general secondary schools of Yeka Sub-City.
In the sub city of Yeka School improvement program has started implementation. Yeka
sub city is one of the sub cities of Addis Ababa city government which is bounded by
Bole sub city in the south and north east and Oromia in north east and in the west by
2

Cherkos and Arada sub cities. In sub-city there are seven government general secondary
schools. Implementing the school improvement program in the sub city may encounter
challenges as it is a new initiative in its kind. Hence looking at the implementation, the
challenges and prospects of school improvement program is timely.

1.2 Statement of the Problem
The planned and intentional implementations of SIP improve teaching learning process
and school facilities. As result it enhances students‟ achievement.
According to Hopkins, (2001:12) school improvement program focuses on:
Enhancing students‟ achievement by improving classrooms‟ practices and adapting the
management arrangement within school improvement program needs, different stages
activities to make schools better place for students learning. In addition to this the
program addresses schools use of self assessment before planning for improvement to
offer quality education to students.
The Ethiopian Ministry of Education introduced policies, strategies, and programs.
Furthermore, a lot of awareness creating experience sharing, training and so forth
activities were carried out to institutionalize the program in Ethiopia secondary schools.
Similarly, some official documents including the current Ethiopian education and
training policy (TGE, 1994) documents given special attention for the necessity of
ensuring quality education.
Recognizing the importance of improving access, equity, gender disparity the MoE has
introduced a new program which is called education sector development program that
long range rolling plan with the focus on the compressive development education. Sector
over twenty years period with objectives to improve educational quality, relevance,
efficiency, and expand access to education. According to World Bank (2001) indicated
that government perspective, the problems of education were massive, and identified
project were felt to provide inadequate out comes for improving the situation. The
situation wide approach was preferred as it was most likely to identify address, and
success in solving the most critical problem of education as whole.
Ministry of Education believed that that education sector development program is the
best approach as it covers all areas of education (MoE, 2002, and MoE, 2004). Clearly
the goal ESDP is to reconstruct and expand the education system make it more.
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Therefore, the Ethiopian government has launched ESDPI, ESDPII, ESDPIII, and
ESDPIV, ESDPV is on being practiced.
In the discussion so far, it has been explained that the expansion of education system at
different times resulted in achievements, in access, but has not been accompanied by
sufficient improvement in quality. According to MoE (2005) pointed out that in response
quality deterioration: ESDPIII gives high priority to quality improvement at all level of
education system. In response to dread full education scenario, the MoE and its
development partners have placed a high priority in improving the quality of education.
The MoE developed a new package of interventions that in 2007, within the framework
of ESDPIII, the MoE developed a new reform package intervention that is General
Education Quality Improvement Package (GEQIP) remedy to identified weakness of
education at both primary and secondary levels. Page 11 from my paper will be taken on
March 14, 2009 high level launching workshop for GEQIP has been conducted in Addis
Ababa.
The implementation the program faced many challenges, explicitly speaking the root
cause of phenomena on observed hindrance to implementation process are teachers and
leadership are not devoted to implement SIP, lack of ensuring adequate resources, lack
of creating readiness for systematic change, and lack of responsiveness and
accountability by teachers school leadership.
Yeka sub city is one of the Addis Ababa administration sub cities. GEQIP

was being

implemented in. general and SIP in particular. In implementation practices of SIP the
general secondary schools in the sub city were lagging behind in implementing the
program.
In the sub city the program not only facing implementation challenges but also did not
gain attention by other researchers at the sub city tries to fill the gap in giving due
attention to the effectiveness schools in implementing the program in the sub city
general secondary schools. Therefore, as the part their strategic mission schools must
identify strategic objectives. This study tries to scrutinize SIP implementation challenges
and prospects of Yeka sub city general secondary schools. It is based on this keen
interest that the researcher initiated to conduct this study.

4

1.3 Objectives of the Study
1.3.1 General Objective
The general objective of the study was to determine the challenges and prospects of
implementation of schools improvement program and to find out solution of SIP
implementation challenges in government general secondary schools of yeka sub city.

1.3.2 Specific Objectives


To find out the challenges faced while implementing SIP.



To investigate out the prospects realized by the schools.



To determine the existing practice in SIP implementation in the general
secondary schools?

1.4 Research Questions
To achieve the objective of the study the following guiding questions were posed.
1. What are the major challenges that the schools face with regard to SIP
implementation?
2. What are the key prospects of SIP implementation in the general secondary
schools?
3. What are the existing practice SIP implementations in the general secondary
schools?

1.5. Significance of the Study
The purpose of the study is to assess the implementation practice, prospects and
challenges of Yeka sub city General Secondary Schools. Which suggest solution for the
problem identified? To this end the study has the following importance.


Encourage secondary schools to create conducive and better learning
environment.



It provide information for teachers, students, parents and different level
stakeholders how school improvement should be implemented so that,



They can take timely corrective action.



The study will contribute more to empirical literature in the field and to fuel
future investigating by interested researchers.



The study will indicate options how policy makers, public sectors, private sectors
should link their strategy system with the aim of the country.
5

1.6. The scope of the study
Core businesses of every school are implementing SIP effectively and efficiently as a
result ensure provision of quality education in the respective schools. This study
restricted its scope to SIP implementation challenges in Government General Secondary
schools of yeka Sub city. Even though it is possible to scrutinize SIP Implementation
challenges from different Stakeholders and other point of view, in this study sub city
educational leaders, secondary schools academic staffs are considered as prime source of
primary data collection and analysis. This is due to the reason that they were crucial
actors in the implementation of SIP at the investigative area. In this respect the other sub
city supervisors would be a part of the study.

1.7 Limitations of the Study
While carrying out this study, in adequate secondary data sources specific to
implementation of SIP in government general secondary schools would be a challenge,
less return of the questionnaires, limited understanding of respondents about SIP are to
major limitations It was essential to perceive that these problem did not have any
significant bias with the findings of the study.

1.8 Operational definitions of terms


Implementation: transferring formulated strategies, plan, and
programs into action.



Participation: Taking part by students, parents, and teachers from problem
identification up to monitoring and evaluation in the implementation of SIP.



Challenges: These are problems and obstacles of leadership which hinder the
implementation of school improvement program.



School improvement program: Enhancing the educational input and educational
process to improve student‟s achievement.



Leadership: A process whereby an individual influences a group of individuals to
achieve common goals.
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1.9 Organization of the study
This paper is presented in five chapters. The first chapter gives a general back ground of
the problem, statement of the problem, objective of the study, research question and
other related themes of introduction. Related literature review is presented in chapter two
which gives due attention to the conceptual meaning, principles, overview of Ethiopian
education, empire trends, and other countries experience. In chapter three research
metrology and background of the study issue are addressed. Chapter four includes
analysis of the data, interpretation and discussion on. The last but not the least chapter
five states conclusion and recommendation based on findings and conclusion of to study.
Reference as well as appendix is also included at the back and main body of paper.
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CHAPTER TWO
REVIEW OF RELATED LITERATURE
2.1 Introduction
This chapter deals with the concept of school improvement, over view of modern
education in Ethiopia after 1994, General Education Quality Improvement Package,
rational of school improvement program, principle or tenets of school improvement
program, focus areas of school improvement program, the school improvement cycle,
planning for implementation of school improvement, process of change and school
improvement, historical development of school improvement program, the school
effectiveness, the concept of leadership, domains of school improvement, challenges of
school improvement, quality education in Ethiopia and new initiatives, the experience of
school improvement in other countries, and the over view of school improvement in
Ethiopia.

2.2. The Meaning or Concept of School Improvement Program
According to Lambert (2003) school improvement means making schools better place
for learning. This relies on changes at both the school level and within classrooms,
which in terms depend on schools being committed to fulfill the expectation of children
and their parents. In the other words, if schools where children attend regularly learn
effectively and complete successful school must notify parents in writing of and must
collaborate with parents to develop and implement and improvement plan in which
parents, school staffs, and students share responsibility for improving academic
achievement (Lambert, 2003). Harris (2004) stated that school improvement is
systematic effort aimed at change in learning condition and other related internal
condition with alternate aim of accomplishing educational goals more effectively.
School improvement as an approach to educational change, vested on numbering of
assumption, among which is a key focus on the internal condition of the schools. These
included not only teaching and learning activities of the school, but also if organizational
norms, professional learning system knowledge transfer process leadership management
and respective to the external learning (Hopkinks, Aniscow & West, 1994).
According to Simpkins (2009) school improvement is discussed in context of the need to
provide quality education to promote high achievement of all. School improvement is
not isolated process administered by higher level administer, rather teachers are crucial
8

to school improvement and are pivotal in promoting high levels of achievement in all
their students. In other words, school improvement refers to a systematic approach that
improves the quality of schools. If there is better teaching there is better learning. This
implies better learning means better student which give as better student with
opportunities for a better life (NEAEA, 2014).
School improvement is important because it focuses on the journey to success and
necessary condition to support successful changes. According to Hopkins (1994:75)
school Improvement is an approach to educational reform that focuses on the process as
well as results. School improvement is raising student‟s achievement through enhancing
the teaching-learning Process and conditions which support it. It is strategic plan for
improving the school‟s capacity for providing quality education. When in the school is
strong improvement of took place authentic instruction principle tended to have higher
percentage of students in task. When there is a shared vision among the staff and the
teachers are active participants in deciding on the reform. We believe that framework for
understanding the success of school improvement efforts includes several perspective
and standards.

2.3 Overview of Modern Education in Ethiopia After 1994
Ethiopia is one of the subs Saharan country with its educational institutions is in low
standard. For instance World Bank report (2001) indicated that Ethiopia is one of the
most educationally disadvantaged countries of the world, and the education sector is
characterized by extremely low participation rates and low quality at all levels. Before
discuss issue on current participation rates and quality education. It is important to look
at history of modern Ethiopian education after 1994 briefly in relation to its expansion
and quality. After Ethiopian Revolutionary Democratic Front (EPRDF) took power in
1991. From 1991, tremendous sectorial policies, strategies, and development programs
have been introduced throughout the country. Education is one of the sectors which have
been given focus by the government. For the first time New Educational and Training
Policy was formulated in 1994 (TGE, 1994). Some of the elements policies are briefly
presented below.

9

2.3.1 Educational Policy
The government formulated the National Education and Training Policy (ETP in 1994,
and within the framework of the ETP the first five year education sector development
program (ESDPI) in 1997 as part of a twenty year education sector plan. Followed by
consecutive important organizational, financial and programmatic measures, the
objectives set for ESDPI was improving primary enrollment. When ESDP II was
launched in fact greater gross enrollment improvement changes have been shown. On
the contrary quality was low. When ESDP III was launched the gross enrollment rate
(GER) increased from 61.6% to 91.3% net enrolment from 52.2% to 77.5%. It is clearly
known that achievement in access have not been accompanied by improvement in
quality.
As indicated above policy document, the major aim of the education sector is to provide
quality education with an ultimate objective of achieving universal primary education
over a period of 20 years. The policy also aimed to make education more relevant by
emphasizing problem solving skills, providing vocational education and training at
different educational levels in line with human resource requirements of the economy,
providing good quality secondary and higher education in equitable way, and make
special non-formal education available in line with the needs and capability of the
Country. Moreover, the policy also aimed at improving the training and career
development of teachers, decentralization of management, and administration of
education increasing resource by encouraging community participation. Introducing cost
sharing mechanisms, and increasing involvement of private sector improving
collaboration of the education sector with the other sectors (MoE, 1994).

2.3.2 Education Sector Development Program (1998-2015/16)
ESDP is a long range rolling plan with a focus on the comprehensive development of
education over a twenty year period with objectives to improve educational quality,
relevance, efficiency, and expand access to education. According to World Bank (2001)
indicated that government perspective, the problems of education were massive, and
identified project were felt to provide inadequate outcomes for improving the situation.
The sector wide approach was preferred as it was more likely to identify, address, and
success in solving the most critical problems of education as a whole.
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Ministry of Education believed that education sector development program is the best
approach as it covers all areas of education (MoE 2002, and MoE, 2004). Clearly, the
goal of the ESDP is to reconstruct and expand the education system make it more
relevant to the present and future needs of the economy. Therefore, the Ethiopian
government has launched ESDPI, ESDPII, ESDPIII, and ESDPIV. This successive five
year nationwide education sector development program (ESDPI, ESDPII, and ESDPIII
have already been implemented and by now ESDP IV is on being practiced.
2.3.3. General Education Quality Improvement Package (GEQIP)
In the discussion so far, it has been explained that the expansion of education system at
different times resulted in achievements in access, but has not been accompanied by
sufficient improvements in quality. According to MoE (2005) pointed out that in
response to quality deterioration; ESDP III gives high priority to quality improvement at
all level of the education system.
In response to the dreadful education scenario, the MoE and its development partners
have placed a high priority on improving the quality of education. In 2007, within the
framework of the ESDP III, the MoE developed a new package of interventions that is,
General Education Quality Improvement Package (GEQIP) to remedy identified
weaknesses of education at both the primary and secondary levels. On March 14, 2009
High level launching workshop for GEQIP has been conducted in Addis Ababa.
2.3.3.1 Components of GEQIP
The draft of GEQIP 2007 shows that the reform package, the General Education Quality
Improvement Package (GEQIP), encompasses four key areas of intervention (i) the
Teacher Development Program, (ii) curriculum improvement, (iii) leadership and
management, and (iv) the School Improvement Program – and two complementary
packages, „Civics and Ethical Education‟ and „Information Communications
Technology‟.
A key recommendation of the education sector Annual Review Meeting (ARM) in 2007
was that, MOE and Development Partners (DPs) work together to implement the GEQIP
through a pooled funding mechanism. During the annual review meeting of MoE 2007
the proposed program will support the implementation of the first four of the six
components of the GEQIP, namely: Teacher Development Program (TDP) including
English Language Quality Improvement Program (ELQIP); Curriculum, Textbooks and
11

Assessment; Management and Administration Program (MAP) with an Education
Management Information System (EMIS) sub-component; and School Improvement
Program (SIP) with a School Grants sub-component.
The overall objective of the proposed Program is to improve the quality of general
education (Grades 1-12) throughout the country.

2.4 Focus Areas of SIP
In the existing literature, the SIP aims to support schools by addressing the following
key areas are, ensuring teachers are competent and motivated, Promoting active learning
methods supported by appropriate teaching learning aids, promoting the active
participation of students and parents in school governance, Ensuring safe, sound and
effective learning environment ,Establishing relevant curriculum, Ensuring empowered
and supportive school leaders, Ensuring the students is properly prepared for school
which includes (ensuring good health, nutrition, Access to Easy Child Care and
Development (ECCD and the support of parents), Ensuring empowered supportive
school leaders, Advocating for supportive supervision (from government) and an
acceptable level of government budget allocation. Each of these is equally important, if
any are weak, the strength and the success of the whole school will be affected.

2.5 Principle or Tenets for School Improvement Efforts
Successful implementation of school improvement program requires a good
understanding and consensus of a guiding principles or tenets that serves as guidelines.
Based on Hopkins, (in Ribbins, and Elizabeth Burridge, 1994: 79-80) these principles
include that major point at for action would be on teaching and learning in class rooms,
so that all students develop the intellectual and imaginative e powers and competences;
such education practice can only be sustained through ongoing staff development.
Leadership should empower people so that all members so school community should
actively build and share a common vision of its major objectives. Furthermore, the above
principles, et. al. 1996(in Reynolds, et. al. 1996:80-87) put the following principals of
school improvement practice.
Principle one: without a clear focus on the internal conditions of the school,
improvement efforts quickly become marginalized.
Unless especial attention is given for internal conditions of the school, the school
improvement given as policy directives couldn‟t be successful.
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The internal condition include: a commitment to staff development; practical efforts to
involve staff students and the community in school policies and decision; effective
coordination strategies ;proper attention to the potential benefits of enquiry and
reflection and commitment to collaborative planning activity.
Principle two: school improvement will not occur unless otherwise clear decision is
made about development and maintenance. Maintenance is good performance that
schools are practicing; whereas development is a new innovations that school need to
implement for the process and to add value; however, schools have problems of
balancing of the two; that is there is in adequate distinction between plans for
development and plans for maintenance. Thus, clear decisions have to be made for the
amount of resources, time and energy used for maintenance and for development.
Principle three: successful school improvement involves adapting external change for
internal purposes. Schools have seen externally general change efforts as opportunity of
progress rather than seeing them as problems. Therefore, they have to adapt external
changes to their internal purpose by linking to their priorities.
Principle four: educational change should based principally on the school as a unit, and
on the teacher as circular in the change.
School should work as a unit for improvement involving all the school communities.
The school improvement should affect all levels of school; that is senior team level who
is responsible for overall management and the staff development; the department of
working group level, consists of groups responsible for curriculum, teaching and
learning, and the individual teacher level, responsible for the developing class room
practice and teachers own professional development.
Principle five: data about the schools performance creates the energy for development.
Ainscow and his colleagues 1994:12(in Reynolds, et al. 1996:85-86) have suggested that
enquiry and reflection are effective for the development when there are: systemic
collection, interpretation and use of school- generated data in decision making; an
effective strategy for reviewing the progress and impact of school policies and
initiatives; wide spread staff involvement in the process of the data collection and
analysis; a clearly established set of ground rules. For the collection, control and use
school generated data.
Principle six: successful school improvement efforts engender a language about teaching
and change.
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One of the characteristics of successful schools is that teachers talk about teaching such
as discussing with each other about the nature of teaching strategies; establishing
specification of guidelines for the chosen teaching strategies; agreeing on standards used
to assess student progress and mutual observation and partnership teaching in the class
room.

2.6. Rationale of School Improvement Program
Based on the plan international (2004) the school improvement help the program
initiatives of government and others in achieving the goals of education for all by 2015
especially this program targets to support school based improvement plans, raise the
quality of children‟s basic education, achieve the enrollment, attendance and completion
rates that meet the education for all goals; achieve quality of access to school for both
girls and boys and achieve prospects for completing school. So, to achieve such purpose
of school improvement program, plan international (2004) has also suggested core
elements that have greater implication by the program show this program aims to help
schools to address core elements such as:
"Ensuring teachers are competent and motivated, promoting active learning
mode of delivery accompanied with appropriate teaching and learning
material, promoting the active participation of children’s and parents in
school governance ensuring a safe, sound learning environment establishing a
relevant curriculum, ensuring and supporting school management and
advocating supervision!” (Plan International, 2004: page)
So, the importance of SIP is tremendous. Creating learning organization through the
methods of updating and upgrading, engagement of school community, practicing active
learning and continuous assessment using appropriate teaching materials, evaluate
curriculum, and creating conducive learning environment.

2.7 The School Improvement Cycle
In the Ethiopian context, the school improvement cycle comprises four major stages:
self-assessment, planning, implementation, and monitoring (MOE, SIP Guideline, 2010).
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Figure 2.1: The School Improvement Cycle

Stage 1: selfasessment

stage 4:
monitoring

stage2: planning

stage 3:
implementation
Source: MOE, SIP Guideline, 2010, p. 18.
Information gathering from various stakeholders communicates their judgment.
Organizing this data is a best meet changing needs and address school and system
priorities. During processes, strategies and time frames within the three year cycle are
largely managed by each school to best address their specific environment, the timing of
yearly surveys, completion of school plans, provision of SIP committee depart, and
external validation are practically, at fixed points within the cycle. According to
Hopkins, (2001:12):
School improvement program focuses on enhancing student’s achievement
by improving classroom practices and adapting the management
arrangement within school improvement program needs, different stages
activities to make school better place for students learning. In addition to
this the program addresses schools use of self assessment before planning
for improvement to offer quality education to students.
So every school which implement school improvement program must given emphasis to
pass through different stages and to engage school community in all stages. As a result
improve classroom practices and school condition based on the data collected plan and
offer quality education to students.
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Moreover, according to Gallagher (2004) system embrace changes through data
generation and self-assessment are more likely to give quality education to students, And
continues assessment and improvement can focus on any or all dimension of system of
quality learners, learning environment, content, possess and outcome, to some up,
School improvement program implementation need self-evaluation identify the area. To
be focused, planning based on assessment, implementing the plan, follow up and
evaluation of the implantation.
Each school will prepare a strategic three- year school plan an annual operating plan;
self-assesses on annual basis and report the result against this plan to the school
community. Every school takes part in external validation in the third year of the cycle
to gain an objective evaluation of its success and standards of performance and to
communicate next planning for continuous improvement (ACT, 2009).
1st year review, plan, implantation, monitoring, reporting
2nd year review, plan, implementation, monitoring, reporting
3rd year review plan implementation reviewing external validation
In the beginning of the school improvement program such as main activities are
preparation, collection of information , system survey , deciding the performance level
of school, designing school improvement plan, implementation of the plan, monitoring
and evaluation as well as reporting are conducted by participating all stakeholders(
parents, students and teachers etc) . In the second year, schools evaluate the
improvement achieved in line with the goals set and priorities identified. The process is
represented in the following picture.
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Figure 2.2: Continuous Improvement Cycle

1st Year






2nd Year

Conduct self assessment
Planning
Implementing
Monitoring and evaluation
Making report







Self evaluation
Plan
Implementation
Monitoring and evaluation
Making report

3rd Year
 Self-evaluation
 Plan
 Monitoring and evaluation
 Reviewing
 External validation
Source: MOE, 2006

2.8 Planning For the Implementation of School Improvement Program
Planning and implementation process involves an interactive analysis the existing
conditions in which the educational system realized in it. It is through realistic planning
and effective implementation of the plan that all the objective of educational institutions
can be changed. Planning needs assessing the working condition of environment
identifying problems and the sources, generating alternatives, evaluating alternatives,
making decisions communicating, managing resources and activities in implementation
and revising is necessary.
Furthermore the Ethiopian context planning for the implementation of school
improvement program is extremely important to review. According to MOE (1999:6988) the planning for the implementation consists facilitating the internal conditions and
conducting self-evaluation, prioritizing planning implementing monitoring

and

evaluation, making report in respective of resource needed. As mentioned in MOE
(1999:70) there are what expected to be done in the first year of the program. In the
same pattern the program continues up to three years. What makes different the year and
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three from year one is that assessing yearly self-assessment in light of school
improvement. To do so, school leaders have to make smooth relationship with external
supporters, fostering the awareness in the teaching staff and supportive staff, and collect
information about the readiness of the school for the implementation of the program,
sharing idea with the learning community of the school the preparation made to
implement school improvement program (MoE 1999:72).
The planning process is pivotal and fundamental for the overall success of the program
implementation. Hopkins (2001: 293) states that the time spends in planning should be
valued as enabling for the more efficient use of time and resources. Planning is not the
affair individual person who assigned lawfully as a leader of the school, but also need
the participation of all actors. In addition to this, Hopkins (2001:293) states that
collaborative planning is a foundation to set common goals, reserved differences and to
take action together.

2.8.1 Strategic Planning for School Improvement
In the effectiveness organization work is planned out in advance. Planning basically
means setting performance expectations and goals for groups and individuals to channel
their effort towards achieving organizational objectives. Strategic management in school
can be conceptualized as a management process including various stages: environmental
analysis; planning; and structuring; staffing and directing; implementing (action);
mentoring and evaluating at the school level. According to Gallagher, K. (2004: 10),
setting informed and achievable long term strategic goals based on priorities derived
from annual self-assessment of course, understanding of the agreed learning outcomes
for students as its commitment and that are articulated through the school plan and
capable of giving focus, direction, and motivation quality excellent schools.

2.9 Process of Change and School Improvement
School improvement is the process of change. The relationship of school improvement
and change explained by Fullan, 1992 (quoted in Stoll and dean fink, 1996:44) when he
indicates that "successful school improvement depends on understanding of the problem
of change at the practice and the development of corresponding strategies for bringing
about beneficial reforms"(p.27). Stoll and Fink (1996:44) also pointed out the relation of
school improvement and change when they state "Although not all change is
improvement, all improvement involves change." In supporting above idea, Hopkins
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(1994:36) pointed out as the school improvement is a change process that has three over
lapping phases. These are initiation, implementation and institutionalization.
Initiation:-is a decision of starting an innovation and developing a commitment.
There are number of factors related to initiation. These are issue like pressures
availability of consultancy support and the quality of school‟s internal condition and
organization (Reynolds, et al.1996:69). Moreover, according the analysis of miles (1986)
factors that make successful initiation include innovation that tied to a local agenda and
high profile local need; a clear, well organized approach to change; an active advocate or
champion who understand the innovation and support it.
Implementation:–it is during this phase that skills and understanding of change are
needed and responsibility is delegated to working groups of teachers. Activates under
taken during the implementation phase include: the carrying out of action plans, the
development and sustaining of commitment, the checking of progress and the
overcoming of the problem Reylods, et al.(1996:70).
Institutionalization :-It is a phase when innovation and change stop to be considered as
something new and became part of the schools usual work (Hopkins, Mel Ainscow and
Mel West, 1994:38).The key activities at this stage, according Miles, 19986 (in Hopkins,
Mel Ainscow and emphasis an embedding the change within the school‟s structures, its
organizations and resources, the elimination of competing or contradictory practices;
strong and purposeful links to other change efforts, the curriculum and class room
teaching; widespread use in the school and local area; an adequate bank of local
facilitators-advisory teachers for skills training.

2.10 The Historical Development of School Improvement
In the previous decades, in different corners of the world school improvement was an
issue. Recently the issue educational change and transformation is becoming slogan of
the day. The development of school improvement is passed through five stages.
Dates from mid-19690‟s at this time, the concern was adoption of curriculum materials.
The curriculum material reform was planned to have a major impact on student
achievement. However, the program had failed to have an impact on teaching for the
reason

that teachers were not communicated well and involved in the production

process of the curriculum, and the in service training related was fundamental. The
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second stage covering from 1970s was a period of organizing the previous school
improvement approach i.e. the curriculum reform movement. The school improvement
internationally displayed a technological view of change in which curriculum
innovations were mainly introduced top-down to school from outside. The focus was on
the schools formal organization and curriculum, outcomes were taken as given, and
innovation was targeted at the school rather than individual teachers. To shows the
weakness of the previous school improvement Fullan , 1987 (quolod by Hulpia, and
Martin Valke, (2004:107) states: "We learned more about what not to do than anything
else , do not ignore local needs; don‟t introduce complex, vague innovations, do not
ignore training needs, do not ignore local leaders and opinion makers; and so forth". It
was obvious that implementation of change was a complex and lengthy process that
needs a combination strategic planning g individual learning and teacher commitment
(Hulpia, and Martin Valcke, 2004:108).
The third stage was from the later 1970s to the mid-1980s was a period of success.
Assumptions and approach of school improvement paradigm of the early (1980s school
improvement was characterized by bottom up approach to school improvement, in which
improvement attempts were owned by those with in school, although outside consultants
or experts could offer knowledge for possible use .By the end of 1980 to journey was
also undertaken to enable schools to evaluate their processed and outcomes (Town send,
1997:17)
The fourth stage was lasted by the year 1995s, Marzano, (2003:158) school
improvement in this stage characterized by systematic school reform. It does not mean
that the fourth phase is the end era of school improvement; however, this phase was
pioneer for the current approach of school improvement. During this period some largescale studies of school improvement projects were held. The OECD-ISIP was also at
work at that time producing case studies developing strategies for the school
improvement and much was learned about the dynamics of change in the projects.

2.11 The School Effectiveness
The school effectiveness refers to effectiveness enhancing conditions at school level
(Scheerens, 2000). Reynolds and packer (1992) conclude from their review of school
effectiveness research that schools have an independent effect of only 8-15 percent on
student‟s outcomes. In addition to the above definition, it includes all the contextual‟
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motivation, community involvement, professional leadership, shared vision and goals,
learning environment, purposeful teaching, high expectation, positive reinforcement,
monitoring progress, pupil rights and responsibilities, and home school partnership.
These definition imply that schools have different possibilities to accomplish tasks at
certain levels of effectiveness within a given resources and means.

2.11.1 The First Generation of School Effectiveness Studies
The school effectiveness research has emerged in the 1969 against the studies of
Coleman, et al. 1966, Plowden 1967, and Jencks et al.1972, who argued that home
background had a far greater influence up on the development of student than did the
school attended. They underestimated the influence of school to students‟ high lives
(Stoll, and Dean Fink, 1996:27). The Coleman report was pessimistic when pointed out
that school characteristic account for only 10% of the variance of student‟s performance
(Hulpia, and Martin Valcke, 2004: 293).
To combat this view a wide spread research efforts were made by separating the impact
of family background from that of the school impact to show that as school make
difference through social background has also influential role (Stoll, and Dean
Fink,1996: 27) Macbeath, and peter mortimore, 2001: 6).
In the first generation of school effectiveness studies, the Edmonds‟ (1978) five factors
are often mentioned in supporting the schools influence students‟ achievement and to
indicate the characteristics of school effectiveness. These are: strong educational
leadership; high expectation of student‟s achievement, an emphasis on basic skills: safe
and orderly climate and frequent evaluation of student‟s progress (Reynolds, et al. 1996:
40: Ribbins and Elizabeth Burridge, 1994: 20).

2.11.2 The Second Generation of School Effectiveness Studies
After the mid- 1980s the second generation of school effectiveness studies were realized
by taking advantage of criticism previous studies. The studies of Mortimore, et al.(1988)
in united Kingdom, Taddlie and string Flied (1993) in united states of America and
studies of some other countries like the Netherland, Hung Kong and Norway like can be
mentioned ( Reynold, D. et al.1996:41).
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During this period, the eleven factors that effective schools should possess were
provided by summons et al. 1995(in Macbeath and peter Mortimore (2001:7). These
eleven factors are shown in table below.

Table 2.1: Eleven factors for effective schools
No

School Effectiveness

School Improvement Program

1

Professional leadership

Firm and purposeful participative approach

2

Shared vision and goals

The leading professional unity of purpose
consistency of practice collegiality and
collaboration

3

A learning environment

An orderly atmosphere an attractive working

4

Concentration in teaching and
learning

Maximization of learning time academic
emphasis

5

High expectation

High expectation all rounded

6

Positive reinforcement

Communicating expectation providing
intellectual challenges clear and fair discipline

7

Monitoring pupils progress

Evaluating school performance
monitoring pupil performance

8

Pupil rights and responsibilities

High pupil self- esteem, position of
responsibility

9

Purposeful teaching

Effective organization

10

A learning organizations

School based staff development

11

Home school partnership

parental environment(Sammons et al. 1995)

Source: Stoll and Fink, (1996:31)
One can understand that both models have their own criteria or parameters. School
improvement is pivotal for schools in promoting high levels of achievements in all their
students. In other words, school improvement refers to a systematic approach that
improves the quality of schools. School improvement focus on improving the school
environment and the process of teaching learning. Which results with better student who
have opportunities for a better life (NEAEA, 2014)? Whereas, school effectiveness is a
concept that is difficult to measure. To most educational planners, << effectiveness >> is
the measure of factors that enhance a child‟s learning, irrespective of their background.
While many models of school effectiveness exist, the eleven factors model suggests that
professional leadership, share division and goals, learning environment, concentration in
teaching learning, high expectation.
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Although academic success as the sole measure of determining effectiveness has been
subject to much criticism for focus not individual to neglect of the as community, but on
the high achievers often to neglect of this students who are unlikely to reach set targets,
it is nevertheless largely accepted in much of the literature as a measure of a schools
success. A number of theories have been presents, some of which focus on technical
organizational factors of schools. More et al, 1998, scheerns, 1992, and that have to
institutional, community factors (sergovanni, 1992) cited in (blair, 2002) as an outcome
of deflate the question of leadership a school has gained central importance.
2.11.3 Difference of School Effectiveness and School Improvement Paradigm
The school improvement and school effectiveness put under two different parts of
knowledge or domain. They came from different places intellectually, methodologically
and theoretically (Reyonlds.et al 1996:100). Based on the empirical evidences the school
effectiveness has its own belief or understanding concerning operationalization,
conceptualization and measurement compared with changing approaches of school
improvement program (Dimmock, 1993:190).
Generally, the school effectiveness movement discovered what build school
effectiveness whereas school improvement investigates how schools improve or change
(Hulpia and valck, 2004:110). In supporting this idea, Reynolds, et al (1996:1)
underlined that school effectiveness requests the question what to do schools really seem
in their everyday operations? Whereas the school improvement request how does
schools develop overtime?
Difference between school effectiveness research (SER) and school improvement
research (SIR) (Based on: Creamers and Reezigat, 1997).
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Table 2.2: Difference between SER and SIP
SER
What needs to be changed in their schools in
order to become more effective?
Focus on theory and explanations
Program for research
Searching for stable causes and effects
Searching for objective knowledge
Interested in abstraction and generalization
Output criterion, mostly cognitive skills
Roots in scientific research
Top down
Quantitative techniques, sophisticated
techniques for data analysis
Focus on student learning / classroom level
School =static
Source: Hulpia, H. and Martin Valcke (2010).

SIP
How do schools bring about the processes
of change?
Focus on change in educational practice
Program for innovation
Dealing with changing goals and means
Dealing with subjective knowledge
Interested in local factors
Processes
Roots in educational practice
Bottom up
Qualitative techniques
Focus on school level
School= dynamic

2.12 The Concept of Leadership
Leadership is the ability to influence people forwards the accomplishment of goals. It is
a Vision for future and the process of change to reach the goals and the future (Chanda
1997). Furthermore, leadership is the function of knowing yourself (personality) having
a vision that well communicated, building trust among colleagues, and taking effective
action to realize your own leadership potentials (Bennis 2003). It is also getting people
work for you when they are not obliged and is a dynamic relationship based on mutual
influence and common purpose between leaders and followers. Leadership can be
defined as speaking, listening and acting in a way that mobilizes self and others to take
effective actions to realize vision and dream (Friedman 2005).
Never underestimate the role of leadership. Leadership is responsible for championing
the cause for getting the ball rolling and keeping it rolling without strong leadership, the
program won‟t succeed. Leadership must be dedicated to the program 24 hours a day,
seven days a week. Remember, a champion never rests on his/her laurels.
Harris and Linda Lambert (2003) describe and concept of leadership by explaining the
leadership an enacted variable, dependent up on interaction between leader, followers
and context.
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South worth, (2004) also noted the relationship of leadership and context when he states
that: Leadership contingent up on environmental and contextual factors – one
characteristic that makes out successful leaders of school is their ability to understand
the context in which they operate. Leadership is a shared function and only expresses
itself with and through other. But, cannot be delegate. The expansion of leadership is
empowering others and develops school.
In empowerment as Areavo, (1997: 14) states "people are encouraged to be open,
creative and innovative in finding new ways to work within the system that enable
everyone to achieve the system wide vision". Leadership is critical and essential
generating capacity for school improvement. It builds capacity for individuals to flourish
and for schools to continually improve and change.
To leadership change is, the leader must understand change. To understand change, the
leader must understand how to change; the leader must personally experience the
changer process to identify with the personal struggle faced by members of his/her
organization (Calabrese, 2002:326).
It is necessary to treat staff development as collective essential work linked to the day to
day work in school to enhance pupils‟ learning .In other words, staff development should
be used as an internal capacity for school improvement.
As a part of their work with staff development, principals have to construct different
opportunities for teachers to meet, interact and reflect. It becomes the principals‟ task in
leadership practice, to create support and stability over time in order to develop their
teachers, and to treat staff development us an internal capacity for school improvement.

2.12.1 The Role of School Leadership (School Directors) in Implementing SIP
To build leadership capacity through distributed leadership of the head teachers is still
vital. Head teachers empower others to lead and they serve as catalysts for changes
(Harris, and Linda Lambert, 2003: 38-39). Hallinger and Heck, 1996(in Harris et. Al.
2003) indicate four areas in which the head teachers influence the school. The first is
through establishing and conveying the purposes and goals of the schools. A second is
through the interplay between the schools organization and its social network. A third is
through influence over people, and fourth is in relation to organizational culture.
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Successful change leaders articulate a vision, shares authority, responsibility to
accomplish it. Sandra and et al. (1997: 167) indicated that there is also need to consider
the internal dynamics of policy making, deriving from the interaction of key players and
interests involved in policy processes, and the implementation approaches adopted.
Elmore and McLaughlin‟s discussion of the relationship between policy and reform in
Sandra and et, al 1997: 167 provides a useful starting point for thinking about these
dynamics. They point to three „loosely connected‟ levels of policy‟.
Effective change in education practices requires more than positive hopes and
aspirations, though these are very important in mobilizing initial and continuing support
for change. Long term effective change of a progressive kind in education requires the
operationalization of ideas and, more importantly, their institutionalization in structures,
cultures and practices (1997: 171).
As Harvey and Hergert (1986) in Sandra and et, al (1997: 172) point out, „Whether the
program, practice or policy sticks after attention has been directed elsewhere depends
largely on what occurs during the institutionalization phase‟. While structural change is a
useful focus and essential to institutionalization, in-service or professional development
is also important to effect change in both organizational culture and practices.
As Penny Tripcony (1995) in Sandra and et, al 1997: 173) in order a program
implementation to be effective the mobilization of support for progressive change is
central to institutionalization of policies over time, a process which operates at a number
of levels. …significance of developing support at the local sites of practice, for example
schools and other institutions. Besides He added that dealing strategically with
bureaucracies at both state and national level is also important.
UNESCO (1979) also suggested that the application of the regulation concerning the
rights and the duties of teachers should be responsibility of suitably constituted bodies
which should not be subjected to extraneous pressure of any kind. Many educators
consider that school principals are powerful potential source of help or hindrance to the
teacher in the implementation process of school program (Fullan, 1991; Ornstein and
Hunkins, 1998). The school administrative parties including the principal should be fully
involved in the design and implementation of school program.

26

Fullan (1991) and Gaynor (1998) argued that effective education administrators and
principals regularly and frequently check on the teachers to solicit needs and inquire how
things are going on. This makes teachers feel valued and care for, and a clear signal is
given so that real administrative support increases the degree of implementation of a
program at school level.
Solomon (2002) noted that while a new plan or program is being designed and
implemented, a communication channel must be kept open so that the program does not
come as a surprise to the implementers. Frequent discussion about a new program
among teachers, principals, and other education experts is a key to successful
implementation. Other scholars also forwarded that local education authority‟s
involvement and supervision are important for ensuring teacher productivity and
effectiveness of schools. If local education authorities and school principals are
adequately trained, they tend to manage and treat teachers properly.
The above explanation shows that enhancing the professional competence of the staff of
educational leaders by providing special training for people involved in the work could
ultimately contribute to help teachers perform their functions effectively and efficiently.
The more towards better methods of supervision, with emphasis on professional
leadership, governance, communication and human relations is essential for achieving
aims of schooling by adequately trained, they tend to manage and treat teachers properly.
For instance, Lyons and Collins (1980: 125) argued from education administrative point
of view:
… Teacher morale and confidence, as well as competence, must be built up
from within the profession. Those who are untrained or inexperienced must
be helped and guided towards making a worthwhile contribution.
One of the role of school principals promote teachers professional development which
involves enhancing teaching effectiveness (to teach all students in increasingly diverse
contexts at high levels) and supporting professionals growth that is permitting the
transition to roles of higher status and responsibility within the teaching professional
(mentor teacher, experienced teacher). Moreover, establish professional development at
school (involves and requires institutional support).
Those who are competent must be encouraged to release their full potential so as
to bring about desired changes.
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This shows that the assistance that the administration provides to teachers is important to
achieve educational objectives. Finally, according to Williams (1979) and Glover (1996)
educational administrators‟ appointments, promotions and transfers for these are
supported to change the behavior of teachers in one way or another. This justifies that
teachers efficiency can be increased or decreased based on roles played by the
administration. Variables related with school such as teaching, learning, administration,
students.

2.13 The Domains and Elements of school Improvement
The performance of school improvement is measured against four core area of school
improvement. The domains are: teaching and learning; learning environment; school
leadership; and community participation. These four cores are described by important
indicators and standards and characteristics of effective school. School review, analyze
their system and process against
2.13.1 Teaching and Learning
It is obvious that the core business at the school teaching learning.The

teaching

–

learning process remains the main determinant of educational outcomes. Fullan (1992),
Hopkins et al (1994), Hopkins and Harris(1997) in Harris, A. (2002:1) have also
indicated that << ... the school improvement research base highlights the centrality of
teaching and learning in the discipline of sustained school improvement. It is to say the
importance of multi- level intervention and mobilizing change at school, department, and
classroom level.>> We are convinced however that powerful leaning does not occur by
accident. It is usually the result an effective learning condition created by a skillful
teacher. In justifying the necessity considering difference in students, Callahan, J.F. et al.
(1998: 305-306) shows that as the key responsible professional; teachers are expected to
design appropriate teaching strategies and tactics so as to accommodate the available
served individual differences. Clark, L .H. et al , (1986: 49) , further stated that " --- The
strategy, in this case the asking of specific question and handling of answers, are
variously known as tactics , operations, of techniques."
2.13.2 Student Environment
The existence of safe, conducive climate and healthy school environment the
preconditions to realize teaching .learning process effectively and efficiently.
Educational environment needs to establish safe, supportive, welcoming and inclusive
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for all learners. Responding this, Nielson (1997), suggest that creating a positive
comfortable learning environment is necessary. Similarity, the school improvement
frame work, MoE (2007:6) suggest that to design learning environment that could
effectively meet the diverse needs of the learners. Duke (2002) states that to sustain and
maintain school safety and balance of effort should focus one there fundamental tasks:
promoting appropriate behavior and effectively managing misbehavior when it occur.
A secured school can be considered a place where students and staff not only physically
and psychology state, but where they believe themselves to be safe (Duke, 2002). This
means a secured disciplined environment. Individual and government property are not
subject to theft, damage. Students and staff respect one another and behave in ways that
contribute to effective teaching and learning.
As strong instructional leadership, clear school mission and accompanying instructional
program, high expectation of students and parents and frequent monitoring op pupils
important factors school culture and climate is also decisive factor to realize quality
education. Culture is the way things are done in an organization, and climate is the way
people feel about that culture Mcewan (2003:45) state that culture is made up of the
feeling, belief and values staff members, students and teachers that evolve over time.
Marking school conducive climate to learning is challenging task for even the most
effective instructional leaders, so safe conducive climate and healthy school environment
plays a significant t role for the school improvement comprises student focus, student
empowerment and student support which is the decisive aspect of domains for the
implementation of sip in the school.
2.13.3 Leadership and Management
According to Harris, A. et al (2005:167) leadership is essentially the process of building
and maintains a sense of vision, culture and inter personal relationships whereas
management is coordination, support and monitoring of organizational activities. To
enact both roles successfully requires a careful balancing act Mauriels J.J. et.al (1989:57) further urge that a discussion of meaning of terms leadership and management has
some similarities to the discussion of administration. You the common wisdom approach
set policy, school offices administrator, and it should not try to do the other‟s job.
<<with a joint effort and administrative support, however, policy making is not very
effective. The same is true of management and leadership without good management of

29

the process; leadership initiatives can lose their powers. school leadership can be
performed in terms of the following five critical dimensions: human leadership involves
showing high sensibility and concern for other needs; structural leadership- implies
strong emphasis for careful planning and clear time lines; political leadership- demands
anticipating and describing skillfully with organizational conflict; cultural or symbolic
leadership- involve the use of celebration and symbols to shape values, build moral; and
educational leadership involves the encouragement of teachers to continuously develop
their professional competency.
2.13.4. Community Involvement
The term "participation" can be interpreted in various, depending on the context, Shafer
clarifies different degrees or levels of participation, and provides seven possible
definition of the term including some of the form involvements are, through the mere use
of a service (such enrolling children in school or using primary health facilities),
participating at school involvement through contribution (or extraction of money,
material and labor‟s), participation through consultation on particular issue, involvement
in a delivery of a service often as partner with other actors, participation of delegated
powers, and involvement in real decision making at every stage including from
identification of problems up implementation and evaluation.
2.14 Challenges for School Improvement Program
A number of countries introduced school improvement program to assure the provision
of quality education in their respective institutions. However, most of them found it too
complex to implement it. In various countries the challenges are different on the basis of
their environment or context. School improvement program is very complex which
encounters by tremendous obstacles that challenges the implementation (Stoll and Fink,
1996). These challenges include, the complexity of the program, mobility of teachers
and principals, and sustaining commitment, lack of involvement of stakeholders, lack of
resource to encourage in significant change. Stoll and Fink (1996:55) have also indicated
lack of commitment or reluctant to change as a major challenges to success of SIP.
According to Anderson (1991:84) among others reluctant to change can happen due to
absence of awareness creation on the intended purpose or objective or change. Lack of
knowledge and skill needed to make the change and the backward belief that changes
will not make any difference to them.
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In this condition, Ayalew (2000: 133) has also noted that, people working in an
organization establish social relationship and when change disrupts their relationship and
they resist either overtly or covertly to maintain the existing situation. So, the
implication is that enhancing commitment and creating common understanding have
vital importance for effective implementation of the intended change. Since prioritizing
the areas of concern for improvement is one the major tasks in school improvement
planning, failing prioritize properly is likely to result in a successful effort.
Increasing the number of students who are coming to school less socialized, less
prepared to deal with materials, and more frequently from family setting that are not
supportive: the aging and democratization of teachers due to declining resources,
increasing level of bureaucratization and rapid and frequent demand for change that
come central authorities work less autonomous and more integrated with that of other
teachers,.
School

improvement

hindered

by

various

impediments

that

challenge

the

implementation. These challenges comprise coordination problem, (ineffectiveness of
leadership) law support from top level officials.
The difficulty to change school management and working culture as a problem to the
SIP in emphasizing this, Havelock and Huberman (as cited in Rondinelli et.al 1990),
expressed that promoting change is difficult task under any condition, but it is especially
challenging in less developed countries. Moreover, Hopkins (2002: 57) has stated that
lack of adequate preparation such as vision buildings, building organizational capacity,
consensus on purpose and low resource allocation were the major challenges to SIP.
School leader, particularly, have a key role to play in setting direction and creating a
positive school culture, including prospective school mindset, and supporting and
enhancing staff motivation commitment needed to foster improvement and promote
success for schools in challenging circumstances. Moford (2008) stated that, the major
leadership challenge for schools leaders to be able to understand and act on context,
organization and leadership of the school, answers interrelationship between the three
elements. Empirical studies in signal about successful leadership in the SIP showed that
the main challenges facing school leaders including: ensuring consistently good teaching
and learning integrating a sound group of basic knowledge and skills with in aboard and
balanced curriculum managing behavior and attendance; strategically managing
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resources and the environment building the schools as a professional learning
community and developing partnership beyond the school to encourage parental support
for learning and ne learning opportunities.
2.15 Quality Education in Ethiopia and New Initiatives to SIP
Improving the quality of education is spoken and slogan of the day throughout the world.
The approach addresses the problem in an efficient educational institution. A number of
countries launched initiatives to address quality education. For instance, Ireland
introduced raising school standards initiative (SSI) that target improving the identified
weak schools. In addition to this country Australia formulated school excellence
initiative (SEI) which focuses improving the quality by making schools attain high
standards in student learning.
In response the quality of education the Ethiopian government introduced education and
training policy in 1994. Furthermore, based on the objectives of ETP and to speed up the
county‟s development Ministry of Education (MOE) raised initiative quality of
education. This initiative called: General Education Quality Improvement Package
(GEQIP) IN 2007 that c o0mprise six programs. So the school improvement is the means
to ensure the provision of quality education throughout the country.
2.16 The Experiences of School Improvement in Some Other Countries
This part comprises some experiences over the world which exercises school
improvement program. It was the United States and the Great Britain which first started
the program (Reynolds, et.al. 1996: 97). The international school improvement project
(ISIP) coordinated by

Organization for Economic Cooperation and Development

(OECD) besides, started the SIP in 1982 by countries come together OECD (Reynolds,
et.al. 1996:ix).
2.16.1 School Improvement in United Kingdom
Great Britain is one of the countries which have a long history exercising school
improvement program to raise provision of quality education. Based on Hopkins
(1987:8) school improvement four major focus subject talks that improve SIP. These
were school Based Review or school improvement, the Role of internal support, the role
of head teachers and internal change agents in school improvement and the development
and implementation of school improvement policies by education Authorities.
International school improvement program (ISIP) intended in United Kingdom to
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improve teaching and learning of the students. According to Hopkins et. al.(1994:74)
expressed that since 1990s the model of IQEA was the activity of many schools across
the world.
Improvement Quality Education for All (IQEA) is the result of international school
improvement program which aimed on the improvement of teaching by improving the
major agents of school that is support school improvement effort by developing a critical
and self-critical but supportive school culture. Much of the IQEA work focus enhancing
schools‟ capacity for development or internal conditions of the school and classroom
development, innovative work quickly becomes marginalized. This shows that focusing
to improve same area of partial improvement is not guarantee the school improvement;
whole system needs the emphasis to be handling well to bring quality education and to
implement school improvement.
2.16.2 School Improvement in Australia
School improvement program in Australia has a number of decade‟s history. The recent
initiative is the school Excellence initiative which is being on implementation since
2004. It is major frame work for enhancing high standard in students learning
innovations and best practice in ACT government schools. The core of the initiative is
excellence in student‟s achievement and learning ACT Ministry of Education, Youth and
family service (2004:17).
Furthermore, this authority described it is evident that in devolving decision making to
the local school level different patterns emerge during next decade, however highly that
parents and students will be encouraged to be the closely involved in school decision
making and the school excellence comes to bring quality in the four domains of
schooling, learning and teaching, leadership, management, community involvement.
This initiative has much similarity to the SIP introduced to the Ethiopian schools in
2006.
2.16.3 The USA School Improvement Program
2.16.3.1 The Boston School Improvement Program
The school improvement in Boston focuses, on student work and data, professional
development plan learning and best teaching practice, aligning resources with
instructional focus and involvement of parents and community.
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2.16.3.2 The Chicago School Improvement Program
The Chicago school improvement aimed at five core domains .These were school
management community support, student centered learning environment, professional
development, and quality learning experience. Self-evaluation is conducted on these five
domains and planning is undertaken to achieve them (MoE, 1998 E.C:12).
2.16.4.SIP Implementation Is Improving Schools in Hong Kong
Schools in Hong Kong are transforming the quality of education for all they delivered
what they set out promote discussion about the school leadership style within
participating schools to help staff from various levels in the school to share experiences
of how leadership leads. Such discussions have identified a number of key aspects of
leadership role. The first underlines the responsibility of school leaders in establishing a
clear <<vision>> or set objectives for school relates to the way individual knowledge,
skills, and experiences is helped the extent to which the school is able to transcend
traditional notations of hierarchy or role in bringing together the <<best team for the job.
>> A third aspect is the way leadership is used in group or team meetings. Leader
behavior is obviously an important determinant of group effectiveness, but a strong
commitment to the quality of relationships within the group can sometimes lead to
cohesiveness, with a corresponding decline in the quality of critical which each
individuals bring to the group. Forth, they have been keen to explore with participating
schools the opportunities for <<spreading>> the leadership functions throughout the
staff or group. This means accepting that leadership is a function to which may staff
contribute, rather than a set of responsibilities vested in a small number of individuals or
jobs.
2.17 Empirical Literature
2.17.1 Others Countries Experiences
2.17.1.1 Leadership practical’s in improving schools in Hong Kong
Schools in Hong Kong are improving the quality of education for all them deliberately
prepare to promote discussion about leadership style with the participating schools and
support staff from different levels in the schools to share thought of how leadership
leads. Such discussions have identified a number of key factors of the leadership role.
The first aim underlines the responsibility of school. Leaders in the establishing a clear
vision or set of purpose the school the second relates to the way individual knowledge,
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skills, and experience harnessed and extent to which to the school is able to transcend
traditional nation of hierarchy or role in bringing to get their << best team for job. >>A
third condition is the way leadership is used in group or team meetings. Leader behavior
is clearly an important determinant of group cans same lead to over cohesiveness, with a
corresponding decline in the quality of critical thinking which individuals bring to the
group. Fourth, they have been keen to explorer with participating schools the
opportunities for spreading the leadership function throughout the staff group. This
means accepting that leadership is a function to which may staff may contribute, rather
than a set of responsibilities vested in a small number of individuals or job (Huber,
2010).
2.17.1.2 The role of schools leader in United Kingdom and links with school
improvement
According to Day and sammans (2013) United Kingdom has a relatively decentralized
education system. With many leadership and management decision taken at a school
level. This is a consequence of introduction of local management of school (LMS) the
develop autonomy a resource allocation on and priorities of local authorities to school
governances.
In England, head teachers are held accountable for school performance through a highly
developed national accountability framework. Includes individual target setting for each
school, the publication of exam results and national inspection regime where reports on a
performance of individual‟s schools are publicity available and parents are encouraged
to examine these reports when choosing a school for their child. The considerable
autonomy and control that school leaders have in the same areas is thus linked to high
levels of accountability and high areas of national guidelines prescriptions head teachers
professional association have called for more intelligent accountability, more flexibility,
on staff pay and condition and in particular more support and less pressure for school
leaders from national agencies and central government (Dayx Sammons, 2013). In
United Kingdom effective head teachers provide a clear vision and sense of dissection
for the school. They prioritize they focus the attention of staff on what important and not
let them get divert on side hacked with initiatives that will have little impact on work the
students. They know what is going in their class rooms. They have a clear view of
strength and d weakness of their staff. They know how to build on the strength and
reduce the weakness they focus their program of staff development on the real needs of
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their staff and school. They gain this view through a systematic program of maintaining
and evaluation. Their clarity of thought sense o purpose and knowledge what is going to
mean that effective principals can get the best out of their staff, which is the key to
influencing work in the class rooms and raising the standard achieved by (NCSL,
2001).The challenges facing schools: ensuring the consistently good teaching and
learning integrating a sound grasp of basic knowledge and skills with in a broad and
balanced curriculum managing resources and environment; building the school as a
professional and learning community and developing partnership beyond the school to
encourage parental support for learning opportunities (Day& Sammons, 2013).
2.17.1.3 Kenyan School Improvement Project Experience
Kenya is a developing country which has 45 million populations. In the previous times,
Kenyan schools were in low standard. After the implementation of the reform, various
remarkable improvements have been registered. For instance, poverty has decreased
GDP of the country improved consistently totally promote teacher growth, recognition
opportunity and wellbeing.
The Approach of Implementation of the Project
The approach of implementation of implementation the improvement reform is clinical
methods teacher development and improved management. According to cogan in john
T.lovel and et.al.(1993:9) defined clinical supervision as the rational practice design to
improve teachers classroom performance.
Method of Evaluation of Project Implementation
Kenyan school improvement focuses on the individual school. Data of implementation
collected through classroom observation and semi structured interviewee with school
administrators, teachers, and parents.
Classroom Teaching Strategies
Kenyan reform promotes student center teaching strategy.

2.18 An Overview of School Improvement in Ethiopia
As education at the center of the government policies, it places so enormously huge
responsibility on every structure in the educational bodies in particular. It is the most
important instrument for the production educated and skilled citizens and change the
behavior of the society to the desired direction and change adopting the society with new
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technology and scientific aspiration, initiates socio-economic cultural development t of
the country. In the country to make education an instrument of development, the new
educational and training policy was promulgated and implemented since 1994E.C. The
implementation of new policy facilitate pivotal role in all levels of education to ensure
equity, access. It also tried to ensure the quality of education. Some of them are
enhancing the competency of teachers through short-term training program improvement
of curriculum, creation of awareness of the school community to develop the sense of
ownership to increase participation in the school, increasing educational; materials,
supporting the schools to turns classroom with Platha (MOE 1999:1).
Supplying and accessing whatever above mentioned couldn‟t bring the necessary result
of education sector (MOE 1999:1). This statement in a sense, narrowing some parts of
the schools and statistics and narrowing the gap of equity couldn‟t be guarantee the role
of education supposed to ensure the quality of education yet not solved. According to
MOE (1999) the evidence from research conducted shows students with different levels
were scoring below average result in their education. This is because of the teachinglearning was systematic and scientific rather than practicing routine or traditional
approach in teaching and learning and didn‟t focus on students. Ministry of Education
making the collaboration with the regional educators by scaling up best practice of the
schools of the country and confronting with the experience obtained from the other
countries school improvement program was introduced (1999:2).
The school improvement designed by focusing on provision of quality education in the
classroom and improving the achievement of students (learning outcomes) by
identifying the domains that have an impact on learning outcomes of the students (MoE
1999:1).
In the year of 1999 E.C Ministry of Education have identified four domains of school
improvement assuming high performing schools support students learning through best
practice across a range of elements within the four domains of school improvement.
The four domains are, teaching learning, safe conducive school environment, leadership
and management, and community participation. These four domains are the pillars and
further can be broken down in to three elements each domain.
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2.19 Research Gap
With intention of making schools better place for learners schools adopted school
improvement program. In this effect several impressive results and critical challenges
are recognized in implementing SIP. In order to show SIP implementation challenges to
suggest on findings of the study in the schools. Some of the studies have focused on
different issue in different areas of the country.
For instance, Kinde (2014) conducted research on factor affecting the implementation of
school improvement program in the secondary in Nekemte town. In his study stated that
factors affecting the implementation are poor awareness to stakeholders, unsatisfactory
budget allocation to implement the program, shortage of school facilities, lack of
commitment and skill by school leadership, poor participation school community, and
turn over by and educational leadership.
Habtamu (2014) also conducted research on assessment of implementation program in
selected secondary schools of west wollega zone. In his study stated that implementation
challenges are low school management commitment, poor community mobilization by
school leaders, and shortage of school facilities.
However, there is still an unsolved SIP implementation challenges real gap recognized in
General secondary schools of yeka sub city and, especially, no research undertaken
regarding SIP implantation challenges in yeka sub city General secondary schools. So, to
explore these factors in detail and to recommend possible solutions to the problems, the
researcher has initiated and focused on the assessment of SIP implementation in General
secondary school of yeka sub city.
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CHAPTER THREE
THE RESEARCH DESIGN AND METHODOLOGY
3.1. Introduction
This study aimed to assess the school improvement program implementation challenges
in general secondary school of Yeka sub city. This chapter comprises research design,
research approach, data source, population size and sampling techniques that was used in
data collection, data gathering tools, procedure of data collection and method of data
analysis.
3.2 The Research Deign
The objective of this study was to assess challenges of implementation of school
improvement program in general secondary schools of Yeka sub city. Hence, descriptive
survey method is appropriate, on the assumption that could reveal the practices,
challenges and prospects of the implementation.
3.3. The Research Method
Mixed method approaches were used in this study, combining both qualitative and
quantitative approaches. The reasons that the researcher used a mixed method
approaches were to create a better understanding of the research problem and result in
quality findings. Since qualitative method is to appropriate to study the selected issue in
depth and to assess altitude, behavior and opinions of the respondents, on the other hand
quantitative method helps researchers to study the selected issue in depth. Since SIP can
achieved through the participation of different stakeholders by combining the
stakeholders theories, methods, empirical materials, the researcher can overcome the
weakness or intrinsic biases and problems that come from single method, single
observer, single theory.

3.4 Sources of Data
To accomplish the study and to get reliable and valid information, the data were
collected from different sources. These were primary and secondary data sources.
3.4.1 Primary Data Sources
Primary data sources were collected from sample respondents. These sources were
selected as the researcher presumed that they are core area for encompassing daily
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activities in applying the SIP such as principals, teachers Students, woreda educational
office leaders, PTSA heads, and sub city supervisors were used as primary data sources.
3.4.2. Secondary Data Sources
Secondary data sources were collected from relevant manuals and technical documents,
from education office and schools and sub city annual meetings.

3.5 Population Size and Sampling Techniques
The major purpose of the study was to investigate the challenges that faced during the
implementation of SIP in the general secondary schools. In this study to select
respondent from the total population both probability to create equal chances to
respondents and non-probability sampling were used in order to include key informants.
Systematic, stratified, and purposive sampling were employed.
The target population of the study were six groups, that include (teachers, principals,
students, chairman of PTSA (parents teachers students association representative), sub
city supervisors, and woreda educational office leaders) of Yeka sub city government
General Secondary schools. The researcher had planned to use those who have direct
relation and are the right source of information on the implementation of SIP in the
respective schools.
In Yeka sub city of Addis Ababa city Government , there are seven General secondary
schools namely; BirhanGuzo, Millennium, Kara Alo ,Keftegna 12, Kokebe Tsibah
preparatory, (first cycle part) , Tesfa Birhan, and woderad preparatory. There are 452
teachers in the seven schools. Out of them four General Secondary schools namely,
Birhan Guzo, Millennium, Karaalo, and Kefitegna 12, were selected using random
sampling (lottery method) to give equal chances to each schools .Out of the seven
schools 57.14% will be taken as a sample schools. In the sample schools there were 275
teachers.
From the four samples schools out 275 teachers 115 respondents of teachers were taken.
On the other hand out of 2268 total population of grade 10 students 187 students were
taken as sample. Accordingly, simple random sampling, stratified sampling and lottery
method were employed to identify teachers and students from different strata in order to
give equal chances. Taking the proportion of percentage the sample of each school
teachers and students.
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Altogether, 115 teachers, 187 students, 4 principals, 4 PTSA chairman‟s, 4 woreda
educational office heads, 3 sub city supervisors total 317 sample subjects were
participated. Increasing the size of the sample increases the precision of samples
(Bryman, 2012).
Table 3.1: Sample size of Quantitative Data
No

Name of schools

Teachers

Students

Population

Sample size

Population

Sample size

M

F

T

M

F

T

M

F

T

M

F

T

1

Millennium

43

16

59

18

7

25

254

329

583

21

27

48

2

Kara

71

22

93

30

9

39

396

501

897

32

41

73

3

B/Guzo

49

11

60

23

4

27

154

221

375

12

18

30

4

Kefetegna 12

54

9

63

20

4

24

174

239

413

22

14

36

217

58

275

91

24

115

978

1290

2268

87

100

187

Total

Source: Teachers and students population yeka sub city education office
Table 3.2: Summary of sample size and sampling technique
N
o
1

Type of data
Teachers

Total
population
275

Sample
size
115

2

Students

2268

187

3
4
5
6

School principals
Sub city supervisors
PTSA heads
Woreda educational office
leaders
Total

4
3
4
4

4
3
4
4

2559

317

7

41

Sampling technique
Systematic
random
sampling
Systematic
random
sampling
Purposive sampling
Purposive sampling
Purposive sampling
Purposive sampling

3.6 Instruments for Data Collection
3.6.1. Quantitative Data Collection Tool/Questionnaire
Questionnaire is one the tools which is highly recommended for information gathering.
It allows taking measurement for and against particular viewpoints. Questionnaires also
considered as ideal for collecting data from teachers and students they allow information
to be collected from larger to small number of respondents within a short time and
ensure anonymity and also eliminate interviews bias (Orodho, 2009). In addition to this,
it may give chance to large samples can be made use and these result can be made more
dependable and reliable (Kothari, 1990). The questionnaire was asked for the purpose of
quantitative data. It comprises items using 3 points likert scale to measure the
implementation of SIP and challenges and stake holders' participation in the
implementation of SIP.
The item was close ended and open ended questionnaire helps for respondents to write
their feeling without restriction and research gets additional information in relation to the
prepared question a demographic sheet was included with the questionnaire was done by
the researcher in the English language and was translated in to Amharic version and
checked by an individual who have a very good ability of both English and Amharic
language. The Questionnaire was distributed to 115 teachers and 187 student
respondents.

3.6.2. Qualitative Data Collection Tools
3.6.2.1. Interview
An open ended interview was prepared in order to get detailed information of SIP
implementation challenges and stakeholder‟s participation in the implementation in their
respective schools from woreda education office leaders, challenges and stake holder
participation in the implementation of SIP in their respective schools. The interview is
use full tool because it is an active process which directly involves the interviewer and
interviewee due to this, the interviewee is relatively free to give response. In order to get
the required information, woreda education office heads, PTSA heads, and principals
were interviewed.
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3.6.2.2. Focus Group Discussion
Focus group discussion (FGD) gives chance to engage people with various experiences
to the issue. It initiates active interaction among the participants and maximizes
possibilities to show issue in better way. The researcher developed checklist/guiding
questions and wrote minutes of the discussions. The focus group discussion was
conducted with 3 sub-city secondary school supervisors to collect information about SIP
implementation practice and challenges.

3.7. Procedures of Data Collection
The questionnaire interview and FGD question were primarily prepared in English, and
then translated in to Amharic. This because the official language of the city is Amharic
and this helps to avoid communication barrier on one hand, and make the respondents
freely and confidently react to the question on the other.
Following this, letters of permission was obtained from AAU, and samples Woredas to
get access to all necessary information sources. Finally, the questionnaires were
distributed to the final respondents of the study by the researcher, of course with the
help; of school principals, homeroom teachers. These assistants were given short
orientation about the general objective of the questionnaires, main parts and how can
going to be filled by the respondents. Respondents were given ample time (three days at
least) to complete the booklet and return them to the researcher.
Moreover interview was conducted with school principal‟s woreda education office
heads, and PTSA chairman. Interviewees were visited and briefed on the objective of the
study and up on the conviction enquired and the time of their utmost convenience to hold
the session. This was also true for FGD with sub city supervisors. The researcher has
expanded all sorts of efforts to create a positive atmosphere during the conduct of the
session.

3.8. Methods of Data Analysis
The methods of data collection of this research were mainly using questionnaire,
interview focus group discussion.
 And observation checklist the researcher approach was highly qualitative due to
this reason the data analysis
 Focused on qualitative data analysis the major procedures I used for qualitative
data analysis were I used an audio
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 Recorder when conducting focus group discussion in observation check list I
observed in the sample school and
 Recorded the data furthermore, the data analysis,

I had classified data in to

different team, data form key
 Informant, interview and fGD have been carefully transcribed and analyzed in
line with the specific objectives
 Responses which were obtained from questionnaires coded , classified and
then the data feeds in to computer
 And analyzed using statically package for social scientists (spss) version-20
software the collected data through
 Questionnaire were arranged in using frequency, percentage, mean, standard
divination, the p-value scores.

3.9. Ethical Consideration
In this study, attention was given to ethics in data gathering process. The researcher
properly informed the participants about the purpose of the study to have informed
consent. To implement the research, the necessary approval and permission letter was
written and obtained from Addis Ababa University Department of Educational
Leadership and Management, and submitted to the study area. At the time of
questionnaire distribution, all sample of the population were treated in ethical manner
with the mutual understanding of each other. Furthermore, brief orientations were given
about the title purposes and aim of the study to woreda education office leaders. The sub
city assisted the researcher by inviting FGD participants. On top of this, responses kept
confidential.

3.10 Validity and Reliability of the Instrument
Researcher used the following mechanism to make the research reliable and valid.
Primary the data collection instrument were constructed based on the research questions
.the second point ,the questionnaires were organized in English and interpreted in to in
order confusion of language among respondents , thirdly advisor of the research and
other two experienced colleagues were asked to verify the questionnaires and offered
feedback .based on the feedback obtained from them the researcher made modification
on the questionnaires .but the most important mechanism was data triangulation in each
steps of data gathering ,presentation and discussion process.
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CHAPTER FOUR
PRESENTATION, ANALYSIS AND INTERPRETATION OFDATA
4. Introduction
This chapter emphasized on presentation, analysis, and discussion of the collected data
which was obtained through questionnaire, interview, and focus group discussion. To
address the research objectives, analysis and interpretation of the collected data was
triangulated with the existing literature as deemed necessary. Overall, the chapter
includes: demographic characteristics of respondents, response rate, research findings,
analyses and interpretation of the result findings .in addition to this ,this the
questionnaire, interview and focus group discussion, information from documents
(minutes ,reports ,plans) was used as a supplementary and some of them were quantified.
4.1. Background characteristics of sample respondents
The characteristics of respondents have their own impact on the reliability of the
collected data. For the reason that the characteristics like their sex, age, service years,
and educational qualification are presented here under.
Table 4.1: Sample teachers' background characteristics
No Item
Response
Number Percent
1
Sex
Male
91
79.1
Female
24
20.9
Total
115
100
2
Age category
20-25
17
14.8
26-30
71
61.7
31-35
4
3.5
36-40
13
11.3
41 or above
10
8.7
Total
115
100
3
Work experience 3 or below 3 years 19
16.5
4 to 7 years
40
34.8
8 to 11 years
29
25.2
12 to 15 years
11
9.6
above 15 years
16
13.9
Total
115
100
4
Education level
MA/MSC
14
12.2
BA/BSC/BED
101
87.8
Total
115
100
Source: Researcher’s Field Survey, 2016
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Cumulative Percent
79.1
100
14.8
76.5
80
91.3
100
16.5
51.3
76.5
86.1
100
12.2
100

Concerning the sex of teacher respondents, table4.1 item 1 shows out of 115
respondents, 91(79.1%) respondents were male and 24(20.9%) were females. This may
indicate, though both sexes are represented in this study, Yeka sub-city general
secondary schools are dominated by male teachers.
Regarding respondents age in the same table item 2 shows out of 115 respondents
71(61.7%) with the range of 26-30 years. 17(14.8%) respondents are within in the range
of 20-25 years (newly deployed teachers who are doing their indication program.
Thirteen (11.3%) respondents are within the range of 36-40 years,4(3.5%) respondents
within the range of 31-35 years and 10 (8.7%) respondents are 41 years and above. This
implies currently there is significant portion of young teachers in general secondary
school which is a good potential for the implementation of SIP in the respective schools.
Concerning work experience, the same table item 3 shows out of 115 respondents ,40
(34.8%) were with the low work experience three or below three years; 29(25.2%) were
with the range of work experience 8 to 11 years ,11(9.6%) were with the range of work
experience 12-15 years ,and 16(13.9) were 15 years and above.
With regards to qualification out of 115 respondents ,as it can be seen in table 4.1,item
4,the majority (87.8%) respondents first degree holders on the other hands ,14(12.2 %)
have second degree .this fits with Ministry of education standards general secondary
schools should be fulfilled by first degree holders (ETP,1994,).
Table 4.2: Sample Students' characteristics in terms of sex and age
Variables
Sex

Age

Variable
Male
Female
Total
16-17 years
18-19 years
Total

Frequency
77
293
180
132
48
180

Percent
42.8
57.2
100
73.3
26.7
100

Cumulative percent
42.8
100

100

Source: Researcher’s Field Survey, 2016
As it is seen in table 4.2, the status of respondents on the basis of their sex indicate that
both female and male .students that are 293(57.2%) were female and 77(42.8%) were
also males. Regarding respondents age, out of 180 respondents 132(73.3%) respondents
were with an age range of 16-17 years, whereas, 48(26.7%) respondents were within
range of 18-19 years . indicating that most students in the subsidy general secondary
school are with the age range 16 -17 years.
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With regards respondents' grade level, 180 (100%) respondents were mostly taken from
grade 10 because they have a long duration in school relatively with grade 9th and have
more understanding about the implementation of school improvement program.

4.2. The Practice of School Improvement Program Implementation
Under this section school improvement activities that are expected to be carried out by
general secondary schools in relation to SIP are presented and discussed with respect to
the four school improvement domains namely teaching and leading school environment
leadership and management and community participation.

4.2.1. Preparation for implementing SIP
It is already discussed that the SIP cycle starts with preparation, which in turn includes
awareness creation, self-assessment and planning. Accordingly, the researcher has
assessed the practice of the preparation in the surveyed schools.
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Table 4.3: Perception of Respondents on Preparation for SIP Implementation
N
o

Item

1

Organize
awareness
creation about
SIP, work
shop/training,
orientation are
given
Conducted
self-evaluation
& collect
information
about school
performance
involving
stakeholders
Prepared 3
years strategic
plan

2

3

4

5

Prepared action
plan from the
three
years
strategic plan

Allocate
adequate
budget for SIP
implementatio
n

Respondent
s

Responses

Mea
n

SD

Over
all
mean

PValu
e

5

4

3

2

1

T(n=115)
%
S(n=180)
%
Total
%

2
1.74
2
1.11
4
1.36

7
6.09
7
3.89
14
4.74

15
13.04
18
11.67
33
11.20

91
79.13
153
85
244

-

2.30

0.88

2.25

0.06

2.21

0.78

T(n=115)
%
S(n=180)
%
Total
%

1
0.87
8
4.44
9
3.05

4
3.48
9
5
13
4.40

28
24.35
34
18.89
62
21.02

82.71
78
67.83
129
71.67
207
70.17

4
3.48
0
0
4
1.36

2.30

0.87

2.36

0.39

2.42

0.77

T(n=115)
%
S(n=180)
%

15
13.0
4
3
1.67

Total
%

18
6.10

T(n=115)
%
S(n=180)
%
Total
%
T(n=115)
%
S(n=180)
%
Total
%

5
4.34
1
0.55
6
2.03
-

51
44.3
5
53
29.4
4
104
35.2
5
5
4.34
2
1.11
7
2.37
1
0.87
18
10
19
6.44

10
8.69

39
33.91

0
0

3.74

0.83

3.19

0.07

11
6.11

104
57.78

9
5

2.65

0.77

21
7.12

143
48.47

9
3.05

26
22.6
60
33.33
86
29.15
3
2.6
33
18.33
36
12.20

50
43.47
80
44.44
130
44.06
111
96.52
119
66.11
230
77.97

29
25.2
37
20.5
66
22.37
10
5.55
10
5.55

2.19

1.56

2.1

0.18

2.16

0.77

2.04

0.64

2.18

1.83

2.23

0.77

Source: Researcher‟s Field Survey, 2016. Items scaled as 1, 2, 3, 4, and 5have been re
categorized as 1 and 2 = law extent, 3= moderate, and 4and5 as high extent
Key: T = Teachers, S = Students X = Mean, SD = Standard deviation P-value at α=0.05
and degree of freedom=293 Scales: <1.49 = very low 1.5-2.49 = low 2.5-3.49 = medium
3.5-4.49 =high >4.5 = very high
According to SIP implementation guideline (1999) states that SIP implementation has
been successful as awareness, alignment, assessment and achievement were visible and
all stakeholders in the school are engaged.
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In this scenario, the researcher was interested to gather information regarding awareness
creation about SIP concept in the study setting and it can be interpreted and analyzed as
follow.
Regarding the level of awareness creation in the sample schools as table 4.3 item 1
depicts that majority of respondents rated as low. 91(79.13%) of teacher respondents and
153(85%) of student respondents replied low. Accordingly, teachers with the (x=2.30,
SD=0.88) and students with (x=2.21, SD =0.78) of these principal stakeholders were not
fully informed or communicated. The overall mean x=2.25 indicating communication
about SIP implementation was not effective. The overall mean implies awareness
creation effort were low. The significance level (p=0.06) is greater than 0.05, this
indicates that there is no significance between the opinions of teachers and students
regarding creating awareness creation programs were not held for teachers and students.
Most of FDG‟s participants on their side confirmed that awareness creation
implementation orientations were not organized. The interview made with PTSA, school
principals, and woreda education office heads also confirmed that awareness creation
programs were not held with stakeholders. Hence, from the survey of qualitative and
quantitative information it can be conclude that awareness creation was poorly
undertaken in yeka sub city general secondary schools. Since teachers and students are
principal stakeholders in SIP cycle. Poor awareness creation in the schools is likely
adversely affecting the next stage of the cycle.
In the same table, item 2, indicates respondents were asked whether or not studied
schools conducted self-evaluation during the preparation period. Among the surveyed
respondents 82(71.31%) of teachers 129(71.67%) of replied that low extent level. While,
28(24.35%) of teacher respondents 34(18.89%) of students said that the school under
study are at medium extent level. The remaining 5(4.35%) said that the school
understudy are at high extent level. The rating of teachers and students with (x=2.30,
SD=0.87) and (x=2.24, SD= 0.77) respectively this implies like the issue of awareness
creation, self-evaluation was not properly undertaken in the study schools. The overall
mean x=2.36 shows that the school understudy did not perform according the procedure
of SIP implementation guideline. The significance (p=0.06) there is no difference
between the opinions of teachers and students.
Thus it is possible to conclude that the schools understudy did not conduct selfevaluation based on SIP implementation indicators.
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Once awareness is created and self-assessment is carried out, the next step in the process
of SIP implementation is formulating three years strategic plan. In the same table item 3
depicts whether the surveyed school had prepared the three years strategic plan in
accordance in line with SIP implementation guideline frame work (MoE, 2006).
Respondents were asked their knowledge on the issue. Majority of teachers 66(57.4%)
replied the surveyed schools were at high extent level on this issue. On the other hand,
majority of students 113(62.78%) replied that the surveyed schools are low extent on the
issue. While, 39(33.91%) of teacher respondents said the schools were at low extent
level. On the contrary, 56(31.11%) the remaining teachers and students respondents
10(8.69%) and 21(7.12%) said that the surveyed schools were at medium extent level.
The rating of teachers and students with (x=3.74, SD= 0.83) and (x=2.65, SD=0.77)
respectively. That shows their agreement of the total respondents on the issue. The
significance level (p=0.07) is greater than 0.05, (p=0.03) this implies there is uncertainty
among respondents. However, FDG participants, school principals, PTSA chair men,
and woreda education office heads confirmed that the surveyed schools prepared
strategic plan or blue print. Thus, it can be conclude that even though school prepared
strategic plan, it is prepared without concrete evidence and participation of stakeholders.
The researcher also observed the existence of strategic plan in the surveyed schools.
According to Gallaghrk.(2004:10) studying informed and achievable long term strategic
goals based on priorities developed from annual plan.
In table 4.3 item 4 teachers and students were asked whether the surveyed schools
prepared action plan or not. 79(68.67%) of teachers and 197(64.8%) of students replied
that the surveyed schools are at low extent level on this issue on the other hand
10(8.68%) of teachers and 3(1.66%) of students said that the schools are at high extent
level. The remaining 26(22.66%) of teachers and 60(33.33%) said revealed that the
surveyed schools are at medium extent level. Teacher and students reported their
agreement (x=2.19, SD=1.56)and (x=2.16, SD=0.77) respectively. The overall mean
(x=2.1). The significance level (0.18) it is greater than 0.05, this implies there is no
significant difference between the opinions of teachers and students. In relation to this
issue The FGD participants and interview participants confirmed that the surveyed
schools prepared action. Thus, it is possible to conclude that though the surveyed schools
prepared action plan, the action plan, and the action plan is prepared without concrete
evidence and participation of stakeholders.
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The next question was about resource allocation which required implementing the SIP
plan as depicted in table 4.3 item 5 reveals that 111(96.52%) of teachers and
129(71.66%) of students replied respectively believed that the budget allocation was
low, while 1(0.87%) of teacher respondents and 18(10%) student respondents said that
the budget allocation was high, the remaining 3(2.6%) of teacher respondents and
33(18.33%) of student respondents said that at medium extent level. Consequently,
teachers and students expressed their agreement (x=2.04, SD=0.64) and (x=2.23,
SD=0.77) believed that budget allocation in the surveyed school for the implementation
of the program. The overall x=2.18 shows the agreement of the majority of respondents
on the points. The significance level (p=1.83) is greater than 0.05 this indicates that there
is no significance difference between the opinions of teachers and students. Thus, it can
be conclude that budget is not fairly enough to implement the strategic plan the research
further triangulated the survey findings through qualitative data interviews made school
principals, PTSA chairmen, and woreda education heads as well as FGD participants
with sub city supervisors believed budget shortage was exist in almost in all school. This
problem is evident particularly in view of capital budget required for expansion of class
rooms, lab, and school facilities etc. the situation is contradicts with the government
provision of quality education.
4.2.2. Teaching and Learning Domain
The teaching learning process remains the main determinant for educational outcomes.
Teaching and learning domain in this study is assessed on based the conceptual
dimensions. For instance, Fullan (1992) (in Harris, A (2002:1)) stated that the school
improvement research highlights the centrality of teaching and learning in the pursuit of
sustained school improvement. According to Collahan (1988:388-340)to learn
effectively students should know how they are doing similarity to be an effective
teacher, you must be informed on what the students knows, feels and can do so that you
build on students skills, knowledge, and attitude.
This shows continuous feedback is indication of student‟s progress and problems in
order to plan appropriate learning activities. According to Ornstaein (2004:24) teachers
are considered as the primary group in the curriculum development and they have the
responsibility to development and evaluate the curriculum.
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Table 4.4: Teaching and Learning Domain
N Item
o

Respondent
s

1 Establish values of

T(n=115)
%
S(n=180)
%
Total
%
T(n=115)
%
S(n=180)
%
Total
%
T(n=115)
%
S(n=180)
%
Total
%
T(n=115)
%
S(n=180)
%
Total
%
T(n=115)
%
S(n=180)
%
Total
%
T(n=115)
%
S(n=180)
%
Total
%
T(n=115)
%
S(n=180)
%
Total
%
T(n=115)
%
S(n=180)
%
Total
%

learning and
teaching.

2 Help teachers
through supervision
and monitoring and
evaluation to master
the subject they teach

3 Conduct the tutorial
class to support the
slow learners

4 The school promotes
the participation of
students in school
decision making

5 Students are
motivated participate
to act as club leader

6 Class rooms are
suitable for teaching
learning process

7 Motivate teachers
who evaluate and
reflect on the
problem of
curriculum

8 Establish continuous
professional develop
ment program for
experienced teachers
and couching and
monitoring system
for newly deployed
teachers

Responses
5
2
1.74
1
0.56
3
1.02
6
5.22
11
6.11
17
5.76
10
8.69
9
5
19
6.44
1
0.867
2
1.11
3
1.01
2
1.74
12
6.67
14
8.41
0
0
15
8.33
15
5.08
0
0
37
20.56
37
12.54
11
9.561
42
23.33
33
11.19

4
50
43.48
115
63.89
165
55.92
77
66.96
104
57.78
181
61.36
11
9.56
30
16.67
41
13.89
10
8.69
37
20.56
47
29.25
3
2.61
3
1.6
6
4.21
0
0
20
11.11
20
6.7
4
3.48
60
33.33
64
21.69
79
68.69
48
26.67
127
43.05

3
40
34.78
28
15.55
68
23.05
24
20.87
42
23.33
66
22.37
91
79.13
101
56.11
192
65.08
22
19.13
30
16.67
52
17.63
50
43.48
31
17.22
81
27.46
2
1.74
43
23.89
45
15.25
9
7.83
46
25.56
55
18.64
23
20
52
28.89
75
25.42

2
22
19.14
35
19.44
57
19.32
6
5.22
18
10
24
8.13
2
1.74
39
21.67
41
13.89
81
70.43
110
61.11
191
97.9
18
15.65
87
48.33
105
63.98
56
48.69
39
21.66
95
32.2
88
76.52
30
16.67
118
40
2
1.74
19
10.56
41
13.89

1
1
0.87
1
0.56
2
0.68
2
1.74
5
2.7
6
2.03
1
0.87
1
0.56
2
0.67
1
0.86
1
0.56
3
1.02
42
36.52
47
26.11
89
62.63
57
49.56
63
30.56
120
40.6
14
12.17
7
3.89
21
7.11
0
0
19
10.56
19
6.44

Mea
n

SD

Overall
mean

Pvalue

3.24

0.82

3.35

0.22

3.44

0.81

3.7

0.67

3.74

0.08

3.77

0.98

3.23

0.43

3.14

0.44

3.03

0.66

2.4

0.93

2.5

0.16

2.6

1.2

2.2

0.81

2.1

0.71

2.1

1

1.52

0.53

1.9

0.71

2.3

1.05

2.02

0.58

2.46

0.17

3.5

1.11

3.86

0.58

3.6

0.12

3.4

1.18

Source: Researcher’s Field Survey, 2016. Items scaled as 1,2,3,4,and 5have been re categorized as 1 and 2 = law extent , 3=moderate
,and 4and5 as high extent

Key: T = Teachers, S = Students X = Mean, SD = Standard deviation P-value at α=0.05 and degree of freedom=293 Scales:
<1.49 = very low 1.5-2.49 = low 2.5-3.49 = medium 3.5-4.49 =high >4.5 = very high
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In table 4.4 item 1 the respondents were asked to show their feeling whether schools
have established values of teaching learning. On this issue, 52(45.22%) teacher
respondents replied high extent level and 116(64.91%) student respondents replied high
extent level to indicate that schools had established collaboratively developed values and
beliefs that guide effective teaching learning process, however, 40(34.78%)teacher
respondents said moderate extent level and, 28(15.55%) replied moderate extent. The
remaining 23(20.01%) of teacher respondents and 36(20.01%) of student respondents
said that the sample schools under study are at low extent level. As a result teachers and
students expressed their agreement (x=3.54, SD=0.87) and (x=3.87, SD=1.08). In a
relative manner, the positive perception by the majority could be result from widely
displayed values, mission, and vision statements on board, posted boards and wall of the
schools.
Therefore, accordingly the overall score value, it can be concluded that schools
established values to guide teaching learning process. The significance level (p=0.22)
greater than 0.05, this shows that there is no significance difference on opinions of
teachers and students.
The overall mean x=3.7 shows an agreement of the total respondents with the point.
Effective school leaders had a very strong and clear vision and set of values for their
school, and established a clear sense of direction and purpose for the school they acted
as a touchstone against which all new developments, policies or initiatives were tasted
(Day & summons, 2013).
As it is seen in table 4.4 item 2 depicts weather school principals support teachers in
class room through supervision to improve teachers‟ competency and to check teaching
learning process in the class room. Regarding this issue the majority of respondents
77(66.96%) of teacher respondents and 104(57.78%) of student respondents replied that
the sample schools understudy are at high extent level to indicate that principals group
visited class room and observed the actual teaching learning process and gave feedback
as an input to the teachers while, 24(20.87%) of teachers respondents and 42(23.33%) of
student respondents answered that the schools moderate extent level. The remaining 8
(6.96%) of teacher respondents and 23(12.22%) of student respondents said that the
schools under study are at low extent level. Consequently, teachers and students
expressed their agreement (x=3.7, SD=0.67) and (x=3.77, SD=0.98) in a relative
manner, shows their agreement over the issue that principals visited class room. The
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overall mean according the schedule they designed. Thus it can be conclude that
principals visited class rooms. The result of significance level revels that (P=0.08) is
greater than 0.05, this indicates there is no statistically significant difference among the
response of teachers and students. According to Kimbell (1967:71), supervision provides
opportunity for teachers classroom examine the relationship between their anticipated
and actual behavior in classrooms. This was confirmed by interview &FDG participants.
The same table 4- item 3 indicates whether school principals organize tutorial for slow
learner. Regarding this issue, majority of respondents 91(79.13%) of teacher respondents
and 101(56.11%) of student respondents replied that the sample schools areat moderate
extent level which indicates the existing practice in supporting slow learners is on
average good. Yet, an emphasis is needed to realize full satisfaction among all
respondents group. While, while 21(18.25%) of teacher and 39(21.67%) of students
replied that the schools are at high extent level the remaining 3(2.61%) of teachers and
40(22.23%) of students answered that the schools are low extent level. Teachers and
students with the (x=3.16, SD=0.43) and (x=2.99, SD=0.66) implies the agreement of
teachers and students respondents with the point. Therefore, based on overall score
value, it can be concluding that the significance level (P=0.44)is greater than 0.05, this
shows there is no significance difference between the opinions of teachers and students.
As in table 4, item 4, respondents were asked whether students were participated in
school decision making. Thus,77(66.96%) of teacher respondents and 104(57.78%) of
student respondents answered that the schools areat low extent level. Interview a FGD
participants and document analysis confirmed that schools did not strive highly for the
participation of students as club member, club where as 22(19.13%)of teacher and
22(16.67%) of students said the schools are at moderate extent level. The remaining
11(10%) of teacher respondents and 11(12%) of student respondents replied that the
schools are high extent level replied. Consequently, teachers and students expressed their
agreement (x=2.4, SD=0.93) and (x=2.6, SD=1.2) respectively. This indicates that the
participation of students through their representative in decision making in various
school issue is unsatisfactory. The significance level (p=0.16) is greater than 0.05, this
indicate there significant difference between the opinion of teachers and students. It is
possible to conclude that the participation of students in school decision making is poor.
As it is reveled in item 5 of table 4, 60(52.1%) of teachers and 134(74.4%) of students
said low this implies the sample schools understudy did not work to empower students.
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Whereas, 50(43.8%) of teachers and 31(17.22%) of students said that the schools are at
moderate extent level. The remaining 5(4.4%) of teachers and 15(8.3%) of students said
that the schools are at high extent level. Teachers and students expressed their agreement
(x=2.2, SD=0.81) and (x=2.1, SD=1) respectively. The overall x= 2.1 indicating the
majority respondents are dissatisfaction with the school effort. The significance level
(p=0.71) is greater than 0.05.This shows there is significant difference between the
opinions of teachers and student. Thus, it is possible to conclude that the established
system to participate students in various clubs.
As it is shown in table 4.4 item6, respondents were asked their feelings it class rooms
were suitable for teaching learning process. Regarding this issue, a greater majority of
respondents, 113(9825%) of teachers and 102(52.22%) of students replied low. While,
2(1.74%) of teachers and 43(23.89%) of students said that the schools are at moderate
extent level. The remaining only 35(19.44%) of students answered that the schools are at
high extent level. Consequently, teachers and students expressed their agreement on the
issue with (x=1.52, SD=0.53) and (x=2.3, SD=1.05) respectively. The overall x=1.9.
This implies the disagreement of the respondents against the existence of suitable class
rooms. The significance level (p=0.71) is greater than 0.05, this indicates that there is
significant difference the opinions of teachers and students.
Accordingly to SIP implementation guideline (2011:7) articulated that teachers should
provide input for curriculum development. This can be achieved when principals
motivate teachers to do so in relation to this. The data in item 7 of table 4.4, revealed that
113(98.3%)of teacher respondents and102(56.6%) student respondents felt that low.
While, 2(1.74%) of teachers and 43(23.89%) of students said that the schools are at
moderate extent level. Only 35(19.41%) of students said the schools are at high extent
level on the issue. Teachers and students expressed their agreement (x=2.02, SD=0.5 and
(x=3.5, SD=1.11) this indicates the schools understudy are under low extent level. The
overall x=2.46 the significance level (p=0.17) is greater 0.05, this indicates there is no
significant difference between the opinions of teachers and students. Therefore, based on
the overall score value, it can conclude that teachers were not encouraged to evaluate the
curriculum in the sample schools.
Concerning item8 of table 4.4, item 8 respondents were requested whether sample
schools were established continuous professional development or not. Relation to this
majority of respondents 90(78.25%) of teacher respondents and 90(50%) of students
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replied the school leadership established continuous professional development program.
While, 23(20%) of teacher respondents and 52(28.89%) of students respondents said the
school are at moderate extent level. The remaining 2(1.7%) of teachers and 38(21.12) of
students answered low. Teachers and students reported their agreement with (x=3.9,
SD=0.58) and (x=3.4, SD=0.58). This implies the schools tried to create learning
organization. The overall x=3.6 implies the sample schools introduced CPD. The
significance level (p=0.12) is greater than 0.05.which implies that there is significant
difference the opinions of teachers and students.
4.2.3. Community Participation
According to Sergiovanni (2001) quoted in (Harris et al, 2005) communities are efficient
for devolvement of social, academic, intellectual, professional, and other forms of
human capital. The only way to beat complexity, uncertainty and continuous change that
schools face and still maintain order by creating local communities of responsibility that
are able to contribute a higher level of disciplined self-management among students,
teachers, heads, parents and other members local school community. Everyone involved
in or interested in the work of school has a role to play in the process of improvement
planning implementation n, of the program, the entire school community shoaling
involved in all stag of the process: assessment, planning, implementation, monitoring
and evaluation and reporting on progress. Parents and communities as a whole have a lot
to contribute to improve the school since they are consumer of the result the school
improvement.
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Table 4.5: Perception of sample students and teachers on community participation
N Item
o

Responden
ts

Responses
5
4

3

2

1

1 Create
opportunities
for parents
serving on
committees
school
management
body
2 Make
teachers held
consultation
with parents
and pupils at
least twice a
year
3 Motivate
school
management
accomplish
various
projects
through
community
mobilization
4 Developed
school
development
plans are
through
consultation
and
participation
of parents

T(n=115)
%
S(n=180)
%
Total
%

1
0.87
2
1.11
3
1.02

15
13.04
42
23.33
57
19.32

25
21.74
47
26.11
72

1
0.87
2
1.11
3

1.02
1
0.87
2
1.11
3

T(n=115)
%
S(n=180)
%
Total
%

1
0.87
1
0.56
2
0.68

T(n=115)
%
S(n=180)
%
Total
%

1
0.87
1
0.56
2
0.68

T(n=115)
%
S(n=180)
%
Total
%

10
8.69
42
23.33
52
17.63

73
63.47
105
58.33
160

54.24
1
0.87
1
0.56
2

1
0.87
27
15
37

24.40
111
96.52
149
82.77
252

0.68
1
0.87
1
0.55
2

12.54
10
8.69
13
7.22
23

85.42
102
88.69
164
91.11
257

1.01
2
1.7
1
0.556
3

0.68
18
15.65
20
11.11
102
34.57

7.79
20
17.39
18
10
38
12.88

87.12
34
29.56
33
18.33
67
22.71

1.02
33
28.69
67
37.22
24
8.13

Mea
n

SD

3.4

1.16

3.4

0.88

2.04

1.35

2.1

1.05

2.13

1.11

1.19

1.09

2.85

1.24

3.64

1.14

Over
all
mean
3.4

Pvalu
e
0.19

2.07

0.18

2.06

0.23

3.71

0.17

Source: Researcher‟s Field Survey, 2016. Items scaled as 1, 2, 3, 4, and 5have been re
categorized as 1 and 2 = law extent, 3=moderate, and 4and5 as high extent
Key: T = Teachers, S = Students X = Mean, SD = Standard deviation P-value at α=0.05
and degree of freedom=293 Scales: <1.49 = very low 1.5-2.49 = low 2.5-3.49 = medium
3.5-4.49 =high >4.5 = very high
In table 4.5 in item 1 respondents were requested whether schools were created
opportunities for student‟s parents in order to support schools to inculcate students‟
behavior and to support schools financially and materially. the two respondents group,
73(63.47%) of teachers and 105(58.33%) of students replied high. On the contrary
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26(22.61%) of teachers and 49(27.22%) of students said low extent level. The remaining
15(13.04%) of teachers and 42(23.33%) of students respondents said that moderate
extent level. Teachers and students expressed their agreement (x=3.27, SD= 1.16) and
(x=3.77, SD=0.88) respectively. These indications of the schools understudy were
created opportunities to ensure sense of ownership. The overall mean 3.52 shows that the
schools understudy strived to improve the participation of parents. The significance level
(p=0.19) is greater than 0.05.This indicates that there is no statistical significance
difference between opinions of teachers and students regarding the engagement of
parents in various school committees.
As can be observed in item 2 table 4.5, respondents were requested if teachers held
consultation with student‟s parent. 111(96.5%) of teachers and 149 (82.77%) students
replied that low extent level while 2(9.56%) of teachers and 27(15%) depicted that
moderate extent level. The remaining 1(0.87) and 10(1.11%) replied that high.
Consequently, teachers and students expressed their disagreement (x=2.02, SD=1.35)
and (x=2.26, SD= 1.05) respectively, this indicates the schools were at low extent level
in this aspect. The overall mean= 2.11 shows the teachers and students „parent
participation were unsatisfactory. The significance level (p=0.18) is greater than 0.05,
this implies there is no significance difference between the opinions of teachers and
students on the issue.
Therefore, based on overall score value, it can be concluded teachers and student‟s
parent consolation at least twice a year is unsatisfactory.
As illustrated in table 4.5, item 3 the respondents were asked to show their feeling if the
school management accomplish various school projects through school community
mobilization. Regarding this 102(88.69%) teachers and 164(91.11%) of students replied
low extent level. But, 10(8.69%) of teachers and 13(7.22%) of student said that the
sample are at moderate level. The remaining 1(0.87%) of teachers and 1(0.55%) said
that the school are at high extent level. Teacher and students expressed their
disagreement (x=2.13, SD=1.09) respectively. This indicates that the sample schools
understudy were at low level in community participation. The overall mean x=2.18
shows the disagreement the respondents in school community mobilization. The
significance level (p=0.23) is greater than 0.05, this indicates that there no opinions
between teachers and students. Based on the data the sample schools were poor in school
community mobilization for school development.
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According SIP implementation guideline (MoE, 2006/07) school community should
participation from problem identification viewing item 4 table 4.5 majority of teacher
respondents 67(58.25%) and students 100(55.55%) replied that the status of sample
school were in low extent level in participation school community from problem
identification up to monitoring and evaluation. while, 3(2.6%) of teachers and 9(5%) of
students said that the sample schools are high extent level. The remaining teachers and
students 20(17.39%) and 18(1) answered that the schools are at moderate level.
consequently, teachers and students expressed their agreement (x=2.33, SD=1.24) and
(x=2.8, SD=1.14) respectively, this means that on this issue the schools were at low
extent level. The overall mean x=2.5 this indicates the participation of school
community in the sample schools were at low extent level. The significance
level(p=0.17) is greater than 0.05 this implies that there is significance difference
between the opinion of teachers and students. From this one can conclude that the
participation of school community in the study area was unsatisfactory.

4.2.4 Leadership
Instructional leadership has emphasized the importance of establishing clear educational
goals, planning the curriculum and evaluating teachers and teaching. It sees the teacher
does prove.
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Table 4.6: Leadership
N Item
o

Responde
nts

5

1 The school
management
consistently
defines the
school vision,
mission, goals
and values to
students and
teachers.
2 Regular
communication
mechanisms
with the
stakeholders
are in place

T(n=115)
%
S(n=180)
%
Total
%

3 Human and
financial
resources are
managed and
utilized to
support the
achievement of
high level of
student
attainment
4 The school
leadership
gives attention
for special
needs education
the needy
children
5 The school
leadership give
special
attention for
girls student

4

Responses
3
2

Mean

SD

1

2
1.74
2
1.11
4
1.36

5
4.35
10
5.56
15
5.08

49
42.61
133
73.89
182
61.69

57
49.56
29
16.11
86
29.15

2
1.74
1
0.56
3
1.02

2.54

0.86

2.82

1.22

T(n=115)
%
S(n=180)
%
Total
%
T(n=115)
%
S(n=180)
%
Total
%

1
0.87
2
1.11
3
1.02
1
0.87
1
0.56
2
0.68

1
0.87
2
1.11
3
1.02
1
0.87
13
7.22
14
4.74

42
36.52
134
74.44
176
59.66
58
50.43
133
73.89
191
64.74

80
69.56
30
16.67
110
37.29
54
46.96
33
18.33
87
29.41

2
1.74
1
0.56
3
1.02
1
0.87
2
1.11
3
1.02

2.58

1.07

2.67

1.09

2.54

0.57

2.91

1.29

T(n=115)
%
S(n=180)
%
Total
%
T(n=115)
%
S(n=180)
%

1
0.87
2
1.11
3
0.34
1
0.87
2
1.11

58
50.43
100
55.56
158
54.24
27
23.47
66
36.67

45
39.13
58
32.22
293
34.92
66
57.39
91
50.56

20
17.39
8
4.44
28
9.49
20
17.39
21
11.67

3.59

1.14

3.34

1.26

3.06

1.23

2.78

1.10

157
53.22

41
13.89

1
0.87
2
1.11
3
1.02
1
0.87
1
0.55555
6
2
0.68

Total
%

3
1.02

93
31.52

Over
all
mean
2.68

Pvalu
e
0.07

2.62

0.42

2.72

0.97

3.67

0.13

3.16

0.07

Source: Researcher‟s Field Survey, 2016. Items scaled as 1,2,3,4,and 5 have been re
categorized as 1 and 2 = law extent , 3=moderate ,and 4and5 as high extent
Key: T = Teachers, S = Students X = Mean, SD = Standard deviation P-value at α=0.05
and degree of freedom=293 Scales: <1.49 = very low 1.5-2.49 = low 2.5-3.49 = medium
3.5-4.49 =high >4.5 = very high
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Viewing item 1 of table 4.6 majority of teacher‟s respondents 57(49.58%) teachers and
133(73.89%) students‟ respondents replied the sample schools understudy are an average
or moderate extent level. While, 51(44.35%) of teachers and 30(16.67%) of both
respondents said that the schools at low extent level. The remaining respondents
7(6.89%) of teachers and 12(6.67%) of students said that the school are high extent
level.
Teachers and students expressed their agreement (x-2.54, SD=0.86) and (x=2.82,
SD=1.22). This implies the schools understudy is at moderate extent level on the issue.
The overall mean 2.68. This indicates the respondent‟s agreement on the issue. The
significance (p=0.07) is greater than 0.05 this indicates that there is no difference
between the opinions of teachers and students from this we can conclude. The school
understudy is at moderate extent level on the issue.
Item 2 table 4.6 the respondent asked whether the school have regular communication
mechanism. The Data reviled that 60(53.9%) of teachers and 134(74.44%) of students
replied the school under study are on average while 2(2.74%) of teachers and 4(2.22%)
said the schools are at high extent level. The remaining 17(14.78%) and 42(23.33%) said
that the school under study are at law extent level. Teachers and students expressed their
agreement (x=2.58, SD=1.07) and (2.67, SD=1.09) respectively. This means that, the
regular communication b/n schools and stake holders is on average the overall mean
value, 2.62 this implies the communication b/n schools and stake holders is at moderate
extent level. The significance level (p=0.42) is greater than 0.05. This implies there is no
significance difference b/n the opinions of teachers and students from this one can
conclude that the regular communication mechanism b/n schools and stake holders are
on average.
Item 3 table 4.6 the respondent were requested to show their feelings if the management
managed school resources for student‟s high level achievement. Regarding this issue, the
greater majority of respondents 58(50.43%) teachers and 131(72.77%) of students
replied the schools are at moderate level. While 55(47.83%) teacher respondents and
35(19.44%)of student respondents answered that law. The remaining 2(1.74%)0f teacher
respondents and 14(7.78%) of students respondents said that the school are at high
extent level. The rating of teachers with the (X=2.54, SD0.57) and students with
(X==2.91,SD=1.29) agreed that the sample schools are at moderate extent level. The
overall mean=2.72 shows that the schools are at medium extent level. The significance
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level (p=0.97) is greater than 0.05, this indicated that there is no significance difference
b/n the opinions of teachers and students that the school leadership managing resources
is on average extent level.
In Item 4 of table 4.6, respondents were requested whither the school leadership gives
attention foe special needs education and needy children in this regard, the majority of
60(52.17%ofteacher respondents and 100(55.56%)of student respondents described that
the states of the school is moderate. But, 9(7.82%) of teachers and 12(6.66%)of student
respondents said that the schools are at low extent level. The remaining 45(39.13%) of
teacher and 58(32.22%) of student respondents said that the schools are at high extent
level. The rating of teachers and students with(X=3.59, SD=1.14) and (X=3.34,
SD=1.26). This indicates the schools under study are at medium extent level. Theo veer
mean X=3.67 shows that the uncertainty of respondents with the issue. The significance
level(p= 0.13) is greater than 0.05. This implies there is no significance difference b/n
the opinion of teacher and student Respondents .based on this data ,o0ne can conclude
that the attention given the special needs educat8ion in the sample schools is at moderate
level.
Concerning item 5 of table 4.6, respondents were requested to the rate the degree to
which the leadership given special to for girl students. The data revealed that
66(57.39%) of teachers respondents and 91(50.56%) of students replied the in the study
area are at moderate extent level to empower girls students. Accordingly, the rating of
teachers with (x=3.06, SD=1.26) and students with (x=2.78, SD=1.10). This indicates
the uncertainty of respondents in the aspect of empowering girl students. The overall
mean x=3.16 shows the status of leadership in this aspect is medium. The significance
level (p=0.07) is greater than 0.05. This implies there is significant difference between
the opinions of teachers and students.
From this we can conclude. The attention given to girl students in the study area at the
medium extent level.

4.2.5 School Environment Domain
Schools safety concerns the condition that should be in place to show that every
responsible or accountable effort has been made to provide a secured learning
environment. Educational environment needed to be safe, supportive, welcoming and
inclusive to all learns. In line with this, Nielson (1997) describes that creating a positive
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and comfortable learning environment essential if the educational experiences are able to
be successful and rewarding for all students. Similarity the school improvement
guideline, MoE (2006), describes that schools should create learning environment that
effectively meet the diverse needs of the learners.
Table 4.7 Safe environment
N
o
1

2

3

Item
The school
discipline
policy is well
announced at
the beginning
of the year and
is being
verbally
W-ell care for
school
facilities
furniture and
laboratory
plasma
equipment is
evident
All or majority
of students
have
satisfaction
with their
school

Responde
nts
T(n=115)
%
S(n=180)
%
Total
%

5
2
1.74
1
0.56
3
1.02

Responses
4
3
71
40
61.74 34.78
105
38
58.33 21.11
176
78
59.66 26.44

2
1
0.87
34
18.89
35
11.86

1
1
0.87
2
1.11
3
1.02

Mea
n
3.62

SD

3.38

1.23

T(n=115)
%
S(n=180)
%
Total
%

1
0.87
1
0.56
2
0.68

1
0.87
4
2.22
5
1.69

13
11.30
43
23.89
56
18.98

98
85.22
131
72.78
229
77.63

2
1.74
1
0.56
3
1.02

2.14

0.54

2.29

1.15

T(n=115)
%
S(n=180)
%
Total
%

1
0.87
2
1.11
3
1.02

1
0.87
2
1.11
3
1.02

10
8.69
23
12.78
33
11.18

102
88.69
152
84.44
254
86.10

1
1.744
1
0.56
3
1.02

2.12

0.52

2.17

1.23

0.18

Overal
l mean
3.51

Pvalue
0.59

2.21

0.24

2.14

0.08

Source: researcher‟s field survey, 2016. Items scaled as 1, 2, 3, 4, and 5 have been re
categorized as 1 and 2 = law extent, 3= moderate, and 4and5 as high extent
Key: T = Teachers, S = Students X = Mean, SD = Standard deviation P-value at α=0.05
and degree of freedom=293 Scales: <1.49 = very low 1.5-2.49 = low 2.5-3.49 = medium
3.5-4.49 =high >4.5 = very high
As it is reveled in item 1 of table 4.7, respondents were requested to rate the degree to
which the school discipline policy well announced at the beginning of the year and being
verbally. Regarding this, 73(63.48%) of teachers and 106(58.89%) of students replied
the school understudy were at high extent level. While 40(34.78%) of teachers
respondents and 38(21.11%) of student respondents said moderate. But 1(0.87%) of
teacher respondents and 2(1.11%) answered that the sample schools understudy were at
low extent level. Consequently, teachers and students expressed their agreement(x=3.62,
SD=0.13) and (x=3.38, SD=1.23). This is an indication the sample understudy created
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conducive and disciplined teaching learning environment. The overall mean x=3.51 this
indicates the school understudy had controlled behavior students. The significance level
(p=0.59) is greater than 0.05, this indicates there is significant difference between the
opinions between teachers and students. Thus, it is possible to conclude that the schools
understudy had school policy to the teaching learning process. Moreover, the school
community was governed by the policy.
With regard to item 2 in table 4.7, respondents were asked whether or not the school pay
attention for the school facilities and furniture. Regarding this. 100(86.96%) of teachers
and 132(73.34%) of students replied that sample schools were at low extant level. While,
B(11.30%) of teacher respondents and 43(23.89) answered that the sample schools under
study were at moderate extant level the reaming 2(1.74%) of teacher responds and
5(2.78%) of students respondents said that the school understudy were at high extent
level. The rating of teachers and students with (x=2.14) SD=0.54and x=2.29, SD=1.15).
This indicates the attention time given to school property is at low extant level. The
overall =2.21 shows the schools were didn‟t use school facilitates efficiently and
effectively. Thus it is possible to conclude that the concern by the school is low and the
attentions given for the maintenance of school furniture were at low extant level.
Concerning item 3 of table 4.7, the respondents were requested to rate the degree to
which all of students have satisfaction with their school regarding this issue the data
revealed that 103 (90.43 %) teachers, and is 153(85%) students stated that the schools
effort to create satisfaction for students is at low extent level. When as, 10(8.69%) of
teachers and 23 (12.78%) of students replied that the respective schools are at medium
extant level. The remaining 2(1.74%) teachers and 4(2.22%) said the schools are at high
extent level. Accordingly, the rating of teachers with the (x=2.12, SD=0.52) and
(x=2.17, SD=1.23) respectively, this means the schools under study are at low extent
level. Overall mean x=2.14 shows the students in the study area are dissatisfied which
the school has to work hard to satisfy to the demand of their respective students. The
significance level (P=0.08) is or rather than 0.05, this indicates that there is no
significance difference between the opinions of teachers and students.
Therefore, it can be concluding that the sample schools effort which tried to satisfy their
student‟s poor.
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4.2.6. Challenges Faced during SIP Implementation
The last objective of this study was to figure out the main challenges observed during the
SIP implementation.

As, it was mentioned in review literature part of this study,

numerous factors are likely to hinder the effective realization of SIP. In this study,
sample respondents (both students and teachers) were asked to assess about 8 predefined challenges. FDG and key informants were also asked to comment on to what
extent the listed difficulties are affecting the SIP implementation. Survey respondents
gave their responses in the way that is summarized in the following table.
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Table 4.8: Observed challenges by sample students and teachers
No
1

2

3

4

5

6

7

8

Item
High turnover
in the area of
academic staff

Transfer
of
experienced
teachers and
principals

Shortage of
material,
skilled human
resource and
financial
resource to
accomplished
the program
Insufficient
school
facilities of
laboratory,
library and
plasma
Unable to
ensure
sustainable
implementatio
n of SIP
Lack of
integration

parents low
interest to
participate

Trends to
falter without
strong
continual
commitment
by the
leadership

Responde
nts
T(n=115)
%
S(n=180)
%
Total
%
T(n=115)
%
S(n=180)
%
Total
%
T(n=115)
%
S(n=180)
%
Total
%

Responses
5
4
14
94
12.17
81.74
23
135
12.78
75
37
229
12.54
77.63
16
64
13.91
55.65
24
70
13.33
38.89
40
134
13.56
45.42
75
20
65.2
17.39
128
24
71.11
13.33
44
43
14.92
14.58

3
5
4.35
13
7.22
18
6.10
26
22.61
48
26.67
74
25.08
4
3.5
18
10
182
61.69

2
2
1.73
7
3.89
9
3.05
6
5.22
26
14.44
32
10.85
10
8.69
9
5
19
6.44

1
0
0
1
0.56
1
0.34
3
2.61
12
6.67
15
5.08
6
5.22
1
0.56
7
2.37

T(n=115)
%
S(n=180)
%
Total
%
T(n=115)
%
S(n=180)
%
Total
%
T(n=115)
%
S(n=180)
%
Total
%
T(n=115)
%
S(n=180)
%
Total
%
T(n=115)
%
S(n=180)
%
Total
%

40
34.78
69
38.33
72
24.41
59
51.3
52
28.89
71
24.07
2
1.74
1
0.56
3
1.02
0
0
7
3.89
7
2.37
2
1.74
8
4.44
10
3.39

29
25.22
32
17.78
98
33.22
8
7
10
5.6
108
36.61
10
8.69
11
6.11
21
7.12
19
16.52
21
11.67
40
13.56
31
26.96
49
27.22
54
18.3

4
3.48
13
7.22
17
5.76
14
12.17
21
11.67
35
11.86
13
11.30
13
7.22
242
82.03
11
9.5
44
24.44
77
26.10
6
5.22
6
3.33
12
4.07

16
13.91
16
8.89
32
10.85
7
6.09
17
9.44
24
8.13
2
1.74
1
0.56
3
1.02
5
4.348
3
1.67
8
2.71
5
4.35
1
0.56
6
2.03

26
22.61
50
27.78
76
25.76
27
23.48
80
44.44
57
19.32
88
76.52
154
85.56
26
8.81
70
60.86
105
58.33
163
55.25
71
61.73
116
64.4
33
11.19

Mea
n
4.09

SD

3.66

1.21

3.73

0.86

3.38

1.09

3.9

1.03

3.31

0.78

3.61

1.36

3.8

1.13

4.01

0.47

3.7

1.66

3.6

1.02

3.8

1.33

3.4

1.08

3.54

1.165

3.5

1.24

3.7

1.42

0.73

Overall
mean
3.87

P value
0.16

3.55

0.18

3.34

0.48

3.7

0.07

3.8

0.17

3.7

0.16

3.5

0.14

3.6

0.16

Source: researcher‟s field survey, 2016.Items scaled as 1, 2, 3, 4,and 5 have been re categorized
as 1 and 2 = law extent , 3=moderate ,and 4and5 as high extent
Key: T = Teachers, S = Students X = Mean, SD = Standard deviation P-value at α=0.05 and
degree of freedom=293 Scales: <1.49 = very low 1.5-2.49 = low 2.5-3.49 = medium 3.5-4.49
=high >4.5 = very high
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As it has been shown in item 1, Table 4.8, respondents were asked whether the surveyed
schools were affected by high turnover of academic staff or not. 108(93.91%) of teachers
and 158(87.78%) of students replied that the schools are adversely affected by high
turnover academic staff. However, 5(1.73%) of teachers and 13(7.22%) of students said
that they are moderate extent level on this issue. The remaining 2(1.73%) of teachers and
7(3.8%) of students answered that the schools are at high extent level affect the
implantation of SIP. Consequently, teachers and students expressed their agreement on
the issue (x=4.09, SD=0.73) and (x=3.66, SD=1.21) respectively, this indicates that the
surveyed schools are highly affected by high turn over the overall mean x=3.87. Shows
that the agreement of teachers and students.
Therefore, based on the overall score value, it can be concluding that schools are
adversely affected by high turn over the academic staff. The significance level (p=0.16)
is greater than 0.05, this indicates that there no significance difference between the
opinions teachers and students.
As illustrated in table 4.8, item 2 above, respondents were asked to reply whether
transfer of experienced teachers and principals hindered the implementation of SIP or
not. majority of respondents 80(69.56%) of teachers and 94(52.22%) of students replied
that replied

high extent level which shows transfer of experienced teachers and

principals affected the realization of SIP in the sample schools. While, 26(22.61%) of
teachers and 74(25.08%) of students said that moderate. The remaining 9(7.83%) of
teachers and 38(21.11%) said low. Accordingly, teachers with (x=3.73, SD= 0.86) and
students with (x=3.38, SD= 1.09). The overall x=3.55 shows the agreement of
respondents. The significance level (p=0.18) is greater than 0.05. This implies there is no
significance difference between the opinions teachers and students. Based on this we can
conclude that fast transfer teachers and principals adversely affect the implementation of
SIP.
Concerning item 3 of Table 4.8 respondents were asked whether there is shortage of
material financial resources or not. Great number of respondents 95(82.59%) of teachers
and 128(71.11%) of students confirmed that there is in sufficient of materials and
financial resources. While 4(3.5%) of teachers and 18(10%) of students said that the
school under study are at moderate extent level the reaming 16(13.91%) of teachers
10(5.56%) of students answered that disagreed is being challenge the shortage of
materials and financial resources for the implementation of SIP. Teachers and students
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(x=3.6, SD=1.03) and (x=3.9, SD=0.78). This implies that theirs shortage of materials
and financial resources for the implementation of SIP. The overall X=3.9 indicating that
agreement of teachers and students for insufficient of materials and financial resources
for the implementation of SIP the significant level (P= )is greater than 0.05 this indicates
that there is no significant difference between the opinion of teachers and students.
As table 4.8, item 4, above participants were asked whether in sufficient school facilities
hindered the implementation of SIP. Majority of respondents 65(57.39%) of teacher and
119(66.11%of students confirmed that there is shortage of school facilities in the sample
schools that impeded then implementation of SIP. While, 20(17.4%0 of teachers
and29(6.11%) of students said that shortage of school facilities library ,natural sciences
labs, pedagogic center heeded sip implementation at law extent level. Only
29(25.22%)of teachers and 32(17.78 %)of students replied that shortage of school
facilities hindered the implementation of sip at moderate extent level. Respondents
justified that insufficient school facilities with(x=3.61, SD=36) and X= 3.8,SD=1.13)
indicating that the insufficient of school facilities are hindered the implementation of sip
the overall X=3.7 shows the agreement of teacher and student respondents. This implies
there were in sufficient of school facilities in the sample schools under study. The
significance level (P=0.06) is greater than 0.05, this indicates that there is no
significance difference b/n the opinions of teachers and students. It is possible to
conclude that there were insufficient of school facilities that invaded the implementation
of SIP.
Table4.8, item 5, respondents were asked whether sample schools ensured sustainable
implementation of SIP or not. In this regard expressed their disagreement majority of
respondents 86 (74.78%) of teachers and 132 (73.29%) of students replayed that the
sample school are at high extent level which unable to ensure sustainable
implementation of SIP. But, 21(18.26%) and 38(21.11%) said low. The remaining 8(7%)
of teachers and 10(5.6%) of students answered that the sample schools under student are
at moderate extent level. The rating if teachers and students with (X=4.01, SD=0.47) and
(X=3.7, SD=1.66) respectively. Overall, X=3.8, this implies the schools under study are
at high extent level that are being unable to ensure sustainable implementation of SIP.
The significance level (P=0.08) is greater than 0.05, this implies there is no significant
difference between the opinions of teachers and students. Thus, it is possible to conclude
the sample schools under study are unable to implement the program consistently.
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Table 4.8, items 6 above participants were asked lack of integration in the study area
hindered the implementation of SIP or not. Thus 90(78.26%) of teachers and 155(86%)
replayed that lack of integration in the study area hindered the implementation of SIP at
high extent level. While 10(8.96%) of teachers respondents and 11(6.11%) answered the
schools are at moderate extent level the remaining 15(13.04%) of teachers and
14(7.78%) of Students said that schools under study are at low extent level.
Consequently, the rating of teachers and students (X=3.6, SD=1.02) and (X=3.8,
SD=1.33) respectively. Agreed that the implementation of SIP is hindered lack of
integration. The overall X=3.7 shows the schools under study are impeded by lack of
integration. The significance level (P= 0.16) is greater than 0.05, this indicates that there
is no significant difference between the opinions teachers and students. Thus it is
possible, to conclude that lack of integration among stockholders of sample schools are
hindered SIP implementation.
In item7, table 4.8, the data revealed that (60.86%) teachers and 105(58.33%) teachers
agreed on parents have low interest to participate while 19 (16.52% )of teachers
and 21(7.12%)the respondents at the sample schools are ate moderate extent. The
remaining 16(13.9%) of teachers and 47(26.11%) said that the issue at moderate extant
to hinder that implementation of sip. The rating of teachers and students with
(x=3.4,so=1.08)and (x=3.54,so=1.17)respectively, shows their agreement over that the
students that the students‟ parents have the low interest in the school actives . That
over all x=3.7 shows the parents to parents low interest to parents too participants in the
school programs. The significant level (=0.16) is greater than 0.05, this indicates that
there is no significant different between the opinion of teachers and students thus, it can
be conclude that the participation school community in the surveyed schools activity is
unsatisfactory.
In item 8 of table 4.8 both groups level wanted to the statement tends to falter without
strong continual commitment by the leadership. Both groups, 73(63.14%)of teachers
and 124(68.84%)of students replied that high this shows complacency of school
leader ship against their

promises made to achieve school standards . while

31.(26.96%)of teachers and 49.(27.22%)of students answered that the schools are at
moderate extent level . the remaining 1 (9.57%)of teachers and 7(3.89)said that the
school understudy are at low extant level consequently; teachers and students expressed
this agreement (x=3.5,so=1.24 )and (x=3.7,so =1.42 ).this implies that the school
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leadership in the sample schools do not focus on the strategic issue .that is ensuring
quality of education .the overall x=3.6 indicates the agreement of the total respondents
with the point. the significance level of (p=0.16)is greeter that there is no significant
difference between the opinions of teachers and students . therefore ,it can be conclude
the school leadership in the sample schools have not strategic looking , continually
focus on routine work.

4.6 Findings from Interviews
4.6.1 The Overall Response of School Principals about The Practice of SIP, School
community participation, challenges face in implementing SIP (N=4)
It is clear that the school management who have a good quality in educational leader
ship and committed for him\her duty and responsibility play the first role to change both
the image of school development in all aspects and academic achievement in general,
this implies that the degree of factors. That resist to monitor SIP implementation and
their result highly depend up on quality of school directors‟ competency in general and
management techniques in particular.
The findings reported from the decision of school directors of sample schools through
interview, their the practice of SIP the extent of degree of school community
participation in the implementation in the implementation of SIP and challenges face
during implementing SIP in the selected school could be stated as follow
4.6.2 The Overall Response of PTSA (N=4.) about the practice of SIP, SIP key SIP
implementation indicates SIP implementation challenges
Based on the findings of the study, even though the school leadership focus on routine
work. They have the same positive changes they strive to change their school. For
example they mobilize the student‟s parent to contribute finance to support the school.
The leadership tried to make conducive to teaching- learning. Some of the key indicators
of SIP implementation are, some teachers tried to conduct, action research, active
learning, continuous assessment.
Based on the finding of study PTSA chairman stated that many teachers are lack of skill
and commitment to conduct action research, continuous assessment, and active learning.
They are lack of positive attitude for SIP.
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4.6.3 Reponses of Woreda Educational Office Heads about the practice of SIP, SIP
key SIP implementation indicates SIP implementation challenges.
It is clear that as a woreda educational office heads should play a high degree of role to
provide direction and support and monitor the schools to institutionalize SIP and in
mobilizing

stakeholders.

However,

the

school

community participation

was

unsatisfactory. In fact, in some schools students parent contribute finance and material to
make schools better place for teaching learning process.
The findings result showed that, all woreda educational office have common agreement
to implement SIP properly. However they didn‟t accomplish their mission. The woreda
educational office confirmed that some key SIP implementation indicators for example
some teachers conduct tutorial classes, conduct action research, conduct continuous
assessment, and active learning. On the contrary, they mentioned some SIP
implementation challenges are student‟s absenteeism, poor parent‟s participation, lack of
skill and commitment by the school leadership and teachers

4.7. Observation with Checklist Findings
School Observation: Are the most widely used methods in gathering of data for specific
study; the observation method is the most commonly used in studies relating to
behavioral sciences. The observation method is the most commonly used in studies
relating to behavioral sciences. Observation becomes a scientific tool and method of data
collection for research purpose systematically planned and reached and subject to checks
controls on validity and reliability (Kothari, 1990). Observation with checklist was
conducted at sample school namely millennium general secondary school TesfaBrhan,
Keftegna 12 General secondary schools. The researcher prepared checklist for the
observation. Purpose of this data collecting tools is important to assess the current status
of SIP implementing challenges and prospects. In the selected sample schools. Hence,
the researcher used non participatory observation together the original Information about
teaching method, assessment, school facilities, and co-curricular. The researcher
conducted school visited for four hours. My study involved observing sample schools.
Each observation lasted one hour. I recorded the presence of SIP implementation
indicators and school infrastructures in the respective sample school in present (%). The
observation form also included a section of asking school observer to indicate whether.
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Sample schools were organized with infrastructures and sample schools had SIP
implementation indicators or not.
Student center teaching learning method,- active learning occurs when students are
given the opportunity to interact with the subject matter of the subject matter of subject
they learn. Active learning instructional method that engage students in learning process
(prince, 2004). Observation was conducted in one class for one period English subject in
the respective class teachers form decision group then students present their work by
their work by their representative but the teachers, use they do not use variety active
learning methods.
Action research- there growing concerns among stakeholders and educational
practitioners about the provision of quality of education. One of the key indicators of SIP
implementation is to conduct action research at classroom or school level to solve
teaching learning process problems. Accordingly to Rawlinson and Little (2004) action
their own instructional practices as they monitor improved student learning. Every
teacher was encouraged to conduct action research at classroom school level. The
sample schools teachers and leadership professional development vice principals stated
that 3-4 teachers conduct action research every year in the sample schools. Even though
the teachers conducted action research, they did not reflect their work to the other
teachers to share experiences and findings.
Continuous Assessment- continuous assessment or class room assessment or strategy
implemented by teachers to ascertain the knowledge, understanding and skills attained
by students (USAID, 2003). It is integrated with instruction to improve, help, shape, and
directs the teaching learning process. Continuous assessment in academic and practical
subjects, including aptitude tests will be conducted to ascertain the information of all
round profile of students (TGE, 2003). In four sample schools one class room was
observed at English session for one period all most in all class room teachers were used
homework, class work, assignment, group work, quiz, oral presentation, debate, oral
questioning. Where as in some teachers there wrong conceptualization.
Natural Science Laboratories: surprisingly all sample school have three lab rooms
independently, however, they are not well equipped with materials chemicals and trained
lab technicians. This indicate they are not fully operational, they need due attention of
the school read leadership

for true reason they ensure effective teaching and learning.
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Libraries: the observation data revealed that almost 4(100%) have libraries. The
respective sample school students and teachers were used library at lunch time, break
time and after class.
Plasma TV: All samples general secondary schools have plasma TV to as an
instructional media. However in most sample school there is attitudinal problem with
class teachers.
Staff lounge: 4(100%) almost all sample lounge but there seem to be considerable
dearth of lounge facilities.
IT Lab: Almost all samples schools 4(100%) 2-3 IT room each with 30-40 computers to
use students independently.
Pedagogical center: Center 2(50%) sample schools have pedagogic center the place
where teachers and students produce teaching aids from their environment.
Anti HTV AIDS Club: Due attention is given to cross cutting issue almost all sample
schools have Anti HIV/ AIDS club.
Environmental Education and protection club: 3(75%) sample school were
established and working on environmental education protection.

4.8. Prospects of Implementation of School Improvement Program
Prospects of school are: the opportunities that can taken in to account in judging the
bright future of the implementation of school improvement program. According the data
gathered quantitatively and qualitatively, the opportunities include, teachers participate
in continuous professional development program, teachers conduct tutorial program for
slow learners, schools employed plasma assisted instructional media, furthermore, few
teachers‟ conduct action research, continuous assessment, active learning at classroom
level. The other bright future of SIP is availability of viable policies, strategies, and
programs. Hence, the school improvement program could not the school facilities and
teaching learning process and did not institutionalized well. So there it needs grate
attention from all concerned bodies.
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CHAPTER FIVE
SUMMARY, CONCULSIONS, AND RECOMMEDATIONS
5.1 Introduction
This chapter consists of major findings of the study, conclusion drawn on the bases of
findings and recommendations to identify draw backs of the implementing program
suggested with their respective of concerning body‟s.

5.2. Summary of the Findings
The study was conducted to investigate the challenges and prospects of implementing
school improvement program in government general secondary school of yeka sub city.
In order to achieve this purpose the following question were raised.
1. What are the major challenges that the schools face with regard to SIP
implementation?
2. What are the key prospects of SIP implementation in the general secondary schools?
3. What are the existing practice SIP implementations in the general secondary
schools?
The study attempts to achieve the following specific objectives
 To find out the challenges faced while implementing SIP.
 To investigate out the prospects realized by the schools.
 To determine the existing practice in SIP implementation in the general
secondary schools?
 In this research the method used was descriptive survey method and both
quantitative and qualitative data were also used. The information gathered from
both primary and secondary sources the primary sources. The primary sources
were students, teacher, principals, woreda educational office leaders, PTSA
chairman, and sub city supervisors. The secondary sources were relevant manual,
document review, and sub city and school annual meeting reports. The data
gathering used in study were; questionnaire which both close ended and open
ended items, interview, focus group discussions, and observations checklist, and
document review were used to obtain sufficient and efficient information.
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Regarding the sample schools, out of the seven general secondary schools in the sub city
four governments general were selected using random sampling (lottery method) in the
sub city the number of respondents of this study were 317.out of the total 317
respondents, 115 teachers, and 187 students were identified by using systematic
sampling and stratified sampling and 4 PTSA chairmen, 4 principals 4 woreda
educational office heads, 3 sub city supervisors were selected using purposive sampling
to include the key informants
The data gathered were analyzed by using percentage, frequency counts, mean, standard
deviation scores, and T-test values. According the analysis of basic question and
interpretation of data the fallowing key findings of the study are summarized as follows.
With regarding to the characteristics of the respondents, they were selected from various
categories of education system at the sub city more dominant schools (teachers, students,
PTSA members, principals, and supervisors). The distribution of the data by sex 79.1%
of male teachers and 20.9% are female teachers. The distribution of the data by age.
Respondents within the range 20-15 years 14.8%, 16-30 years 61.7%, 31-35 years 3.5%,
36-40 11.3%, and 41 and above 8.7%. The distribution qualification and work
experience all academic teachers and principals are degree holders. Regarding work
experience. 3 and bellow 3 years work experience 16.5% 4 to 7 years work experience
34.8% 8 to 11 years.
 Concerning preparation for implementing SIP, 106(92.17%) teachers and
171(96.67%) students reported that awareness creation to teachers, students, and
student parents were conducted at low extent level, respondents also evaluated that
surveyed schools were conducted self evaluation at low extent level. Even though the
survey schools prepared strategic plan and action plan, it was no prep based on t5he
collected data evidences. 114 (99.12%) of teachers and 152(84.44%) of students
reported that allocation of financial resources was allocated to implement the
program.
 With regard teaching and learning 52(45.19%) of teachers and 116(64.45%)
confirmed that schools were established teaching learning values. 83(72.18%) of
teachers and 115(63.89%) of students reported that school principals supported
teacher at class room at high extent level. 91(79.11%) teachers and 101(56.11%) of
students reported that the surveyed schools conducted tutorial class for slow learners
at medium extent level. 82(71.29%) teachers and 111(61.67%) of students together
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confirmed that schools encourage students to participant school decisions making in
various school issue at low extent level. 60(52.17%) teachers and 134(86.83%)of
students confirmed that the motivate students at low extent level.113(98.25%)
teachers and 102(52.12%) students confirmed that class room are suitable at low
extent level. 113(98.3%) teachers and 102(56.6%)of students reported that the
schools are3 at low extent level to motivate teacher in order to evaluate the
curriculum. 90(78.25%) teachers and 90(50%) students reported that the school
conducted continuous professional development at high extent level.
 Regarding

community

participation

domain,

74(64.34%)

teachers

and

107(59.44%) students reported that the surveyed schools created opportunities for
parent serving on committees for school management body. 112(97.39%) of teachers
and 151(83.88%) of students reported that the surveyed schools were held
consultation with parents pupils at least twice a year. 104(90.39%) and 165(91.67%)
of students confirmed that schools motivate school management to accomplish
school projects through community mobilization at low extent level. 67(58.25%) of
teachers and 91(55.5%) of students reported that the school development plan
through consultation and participation of parents at low extent level.
 Regarding leadership domain, 59(51.3%)of teachers and 133(73.89%) reported
that consistently define school vision, mission at low extent level. 82(71.3%)
teachers and 135(75%) of student reported that the surveyed schools were
established communication mechanisms with the stakeholders at low extent level.
58(50.43%) of teachers and 133(73.59%) confirmed that the surveyed the schools
managed resources to improve the achievement of schools of students at medium
extent level. 59(51.3%) of teachers and102(56.67%) of students surveyed schools
gave attention for special needs education to the needy children at high extent
level.66(57.39%) of teachers and 91(50.56%)of students confirmed that the school
leadership gave special attention at medium extent level.
 Concerning school environment domain, 73(63.48%) of teachers and 106
(58.89%) of students confirmed that the surveyed school announced the school
policy at the beginning of the year at high extent level. 100(86.96%) of teachers and
132(73.34%) of students leapt safe the school furniture at low extent level.
103(90.43%) of teachers and 153(85%) of students reported that all the majority of
students were satisfied by their schools at low extent level. With regarding observed
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challenge 104(93.91%) of teachers and 153(87.87%) students reported that the high
turnover in the area of academic staff hindered the implementation of SIP.
80(69.56%) of teachers and 94(52.22%) students confirmed that fast transfer of
teacher and school leadership impeded the implementation. 95(82.59%) teachers and
152(84.44%) students reported that the storage of material resources hinder the
implementation of SIP in surveyed school. 66(57.39%) of teachers and students
ensured that insufficient of school 96(74.78%) teachers and 132(73.335%) students
reported that the surveyed schools were unable to implement the program.
Consistently 90(78.20%) and 155(86.12%) students confirmed that there was lack of
integration among different q work groups of system in implementation of the
quality education package program. 80(69.56%) teachers and 112(62.22%) students
reported that parent had low inters to take part in school affairs 73(63.47%) teachers
and 124 (68.84%) students confirmed that tends to faster without strong continual
commitment by the leadership.
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5.3 Conclusions
In the light of the findings, the following conclusions were drawn.
There is no doubt that well implemented school improvement program have a valuable
asset to schools and thereby to improve the provision of quality education in the schools
with this understanding, the general secondary schools understudy has implemented
school could not strictly follow all methods of implementing SIP. Hence, based on the
findings of the study, the following conclusions can b drawn.
The study implied that planning for SIP, for implementation lack conducting awareness
creating, and self evaluation. Furthermore, the schools leadership did not prepare
strategic plan based on the SIP frame work. The schools did not allocate adequate budget
for SIP implementation furthermore. The study revealed that the schools did not work to
empower students and motivate to participate in co-curricular activities and in school
decision making.
Teachers and students pointed out the school leadership did not work point in to
existence of conducive learning environment and fill facilities.
Teachers and students pointed out the school leadership did not put out the school
leadership did not put in the existence conducive learning environment and in adequate
school facilities.
The study clearly indicated that there were poor practice community participation and
mobilization.
In the majority of the school leadership did not inspire the stakeholders by promoting
school vision, goals and mission of the school. Furthermore, the school leadership did
not establish regular communication mechanisms with the school community.
Most of the schools the students were dissatisfied due to teaching learning problems.
Among those, absence suitable teaching method, shortage of reference materials,
shortage of laboratory equipments and chemicals. Moreover, poor maintenance of school
materials.
In the majority of schools, there were challenges that hinder the implementation of SIP.
Key challenges faced during SIP implementation were found to be, shortage schools
facilities, unable to ensure sustainable implementation of SIP, lack of integration among
work groups in the education system, parents have low interest to participate, and the
leadership tends to falter without strong continual commitment.
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5.4 Recommendations
It is concern of educational leaders and researchers to conducive and favorable condition
for the implementation of SIP. This study on the state of identifying SIP implementation
implementing SIP challenges to effective implementation of the program. Taking the
findings of this study into account, the researcher has forwarded the following
recommendation to the stakeholders.

5.4.1. Recommendation for School Principals
1. In order to implement SIP in line with the framework deep awareness
creation has to be made to stakeholders.
2. School leadership should bring attitudinal change on stakeholders through
repeated awareness creation, and training.
3. Should strengthen the bond between the school and community.
4. Community participation, which has not been satisfied, addressed needs to be
approached through innovative mechanisms the common trend in maximizing
the community should be revitalizing.
5. Effective schools leaders should have the necessary conceptual and technical
skills to perform their functions properly. The principals should be highly
facilitated and experienced, in order to achieve the desired learning outcomes.
6. SIP is boarder issue facing the problems in order to implement the program
effectively in the school environment school leadership should be strategic
focus.
7. The school leadership has to achieve an integrated harmony among strategy,
structure, systems and skills, staff, and style.

5.4.2 Recommendation for Addis Ababa Educational Bureau
1. The

Educational

Bureau

should

allocate

sufficient

budget

for

the

implementation of SIP.
2. The Bureau should establish monitoring strong and evaluation system.
3. The Bureau should establish rewarding and reinforcement system for better
performance.
4. Addis Ababa Educational Bureau should organize school Days or experience
sharing programs to scale up best practices in the implementation of SIP and
solving implementation challenges throughout the city‟s General Secondary
schools.
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5. Addis Ababa Educational Bureau should set performance standards for each
SIP domains

5.4.3 Recommendation for Future Researchers
The main focus of this study was assessed key SIP implementation challenges the
secondary schools. The findings were shown that there was a major limitation of in the
implementation of SIP. However, future researchers should focus on the implementation
of SIP by participation parents, students and school supporting staffs.
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Annex I
ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES,
COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES
DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT
A questionnaire to be filled by teachers
This questionnaire is designed to assess the prospects and challenges of implementation
school improvement program in government general secondary school of yeka sub city
in Addis Ababa city administration.
The information gathered through this questionnaire will be used for academic research
purpose only and kept confidentially in this case, you‟re genuine and relevant
information will greatly contribute to the success of this study. You are kindly requested
to fill out the questionnaire carefully and honestly.
General instruction
N.B you do not need to write your name.
Answer by rating scale by putting a tick mark“√” on the box provided.
 If you want to change any of your response, make, sure that you have cancelled
the unwanted one.
 Please, follow the instruction provided for each part.
Thank you in advance for your cooperation
Section 1: background information
1.1 Name of the school _______________________
Direction: please put a tick mark (√) in the space provided after each alternative.
1.2 Sex:

male ( )

1.3 Age: 20-25 ( )

female (
26-30 (

)

)

36-40 ( )

1.4 Educational background MA/MSc ( )
1.5 Work experience

BA/BSC/BED ( )

3 or below 3 years ( )
8-11 years (

41 above ( )

)

4 -7 years (

)

12-15 years (

20 and above years (

i

)

)

Section 2: Preparation for, SIP implementation
Please rate the number scale that represents your perception in the appropriate box
please put a tick mark (√) by using the following scales: high extent =3; medium
extent=2; low extent=1;
No.

Principals, vice principals…..

2.1

2.3

Organize awareness creation about SIP, work
shop/training, orientation are given
Conducted self-evaluation and collect information
about the school performance involving stakeholders
Prepared 3 years strategic plan

2.4

Prepared action plan from the three years strategic plan

2.5

Allocate adequate budget for SIP implementation

2.2

5

4

3

2

1

Section 3: 1 Teaching and learning domain
Provision of quality education enables students to achieve knowledge, skills, and
attitude. It is your school performance that determines students‟ achievement. Thus, rate
genuinely your school performance and put a tick mark (√) as follow: high =3; medium=
2; low= 1
No.

principals by principals, vice principals …

3.1

Establish/set up collaboratively developed values,
guiding principles of learning and teaching.

3.2
3.3
3.4
3.5
3.6
3.7
3.8

Help teachers through supervision and monitoring and
evaluation to master the subject they teach
Organize and conduct the tutorial class to support the
slow learners.
The school promotes the participation of students in
school decision making
Students are motivated to participate to act as club
leader
Classroom are suitable for teaching learning process
Motivate teachers evaluate reflect on the problem of
curriculum
Establish continuous professional development program
for experience teachers and coaching and mentoring
system for newly deployed teachers.
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5

4

3

2

1

Section 4:2 Safe and enabling school environment
Please rate how school environment is well equipped and organized and suitable for
provision of quality education to students by placing a tick mark in the appropriate box
put tick mark (√). Use the following scales; high extent=3; medium extent =2; low
extent=1
No.

Principals, vice principals…

5

4

3

2

1

4.1

The school discipline policy is well announced at the
beginning of the year and is being verbally
4.2
The school environment is peaceful where there is no
fear of abduction and harassment
4.3
Well care for school facilities furniture and laboratory
plasma equipment is evident
4.4
All or majority of students have satisfaction with their
school
Section 5: 3 Leadership and management domain
Please rate the number scale that represents your perception in appropriate box put tick
mark (√) about the following share and consistent school and system vision, goals and
priorities. Use the following: high extent =3; medium extent=2; low extent=1
No.
5.1

5.2
5.3

5.4
5.5

Principals, vice principals…
The school management consistently defines the school
vision, mission, goals and values to students and
teachers.
Regular communication mechanisms with the
stakeholders are in place.
Human and financial resources
are managed and
utilized to support the achievement of high level of
student attainment
The school leadership gives attention for special needs
education the needy children
The school leadership give special attention for girls
student

iii

5

4

3

2

1

Section 6: 4 the Parent/Community Participation Domain Please rate the number
scale that represents your perception in appropriate box put tick mark (√) about the
following school and stakeholders effective community participation

management

practice use the following scale : high extent=3; medium extent=2; low extent=1;
No.
6.2

Principals, vice principals….
Make teachers held consultation with parents and
pupils at least twice a year

6.3

Motivate school management accomplish various
projects through community mobilization

6.4

Developed school development plans are through
consultation and participation of parents

5

4

3

2

1

Section 7: Difficulties/challenges Introducing/implementing new programs usually or
confronts challenges or difficulties challenges to SIP are listed below. Rate them
according

to level of perception put tick mark (√) very high extent=5; high extent=4;

medium extent=3; low extent=2 very low extent=1
No.
1
2
3
4
5
6
7
8

Challenges
High turnover in the area of academic staff
Transfer of experienced teachers and principals
Shortage of sufficient material, skilled human resource,
and financial resource to accomplish the program
In sufficient school facilities of laboratory, library,
plasma
Unable to ensure sustainable implementation of SIP
Lack of effective guidance from leadership
Parents low interest to participate
Tends to falter without strong continual commitment by
the leadership

5

4

3

2

1

8. Please mention other challenges that are not listed above
_______________________________________________________________________
_______________________________________________________________________
9. What solution do you suggest for the challenges you provided above?
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Annex II
የአዱስ አበባ ዩኒቨርስቲ
የዴህረ ምረቃና ምርምር ት/ቤት
የትምህርትአመራርእናአስተዲዯርትምህርትክፍሌ
በተማሪዎችየሚሞሊመጠይቅ
በየካክፍሇከተማአጠቃሊይሁሇተኛዯረጃት/ቤቶችየት/ቤትመሻሻሌፕሮግራምመርሐግብ
ርትግበራናያጋጠሙተግዲሮቶችበተመሇከተየዲሰሳጥናትሇማካሄዴየሚረዲአግባብነትያ
ሇውመረጃሇመሰብሰብየተዘጋጀመጠይቅ፡፡
መግቢያ
የኢትዮጵያመንግስትየትምህርትጥራትሇማሻሻሌከሚያዯርገውጥረትአኳያበስሩስዴስት
መርሐግብሮችንያቀፇአጠቃሊይት/ርትጥራትማረጋገጫፓኬጅ

(general

education

quality improvement package (GEQIP) በስራ ሊይ አውሇዋሌ፡፡ ከነዚህ ስዴስት
አጠቃሊይ የት/ርት ጥራት ማረጋገጫ ፓኬጅ መርሐ ግብሮች አንደ ከ1999
ዓ.ምጀምሮበመተግበርሊይየሚገኝየት/ቤትመሻሻሌመርሀግብርነው፡፡
ይህመርሐግብርበስሩበአጠቃሊይትምህርትየተማሪዎችውጤትመሻሻሌያተኮሩአራትዋ
ናዋናርዕሰጉዲዮችእናአስራሁሇትን/ጉዲዮችእንዯዚሁምየተሇያዩስታንዲርድችናየትግበ
ራጠቋሚዎችያቀፇነው፡፡
እንዯ አዱስ መርሐ ግብር በተግባር ሊይ ሲውሌ ዯግሞ በአተገባበሩ ሂዯት የታዩ
ጠንካራ ጎኖችንና ግዴፇቶችን (ችግሮችን) በመፇተሻ ጠንካራ ጎኖችን ሇማጠናከርና
ዯካማጎኖችን ሇማስተካከሌ የሚረዲ ምርመር መካሄዴ ይኖርበታሌ፡፡
ይህመጠይቅበየካክፍሇከተማአጠቃሊይሁሇተኛዯረጃየት/ቤትመሻሻሌመርሐግብርአተገ
ባበርያጋጠሙተግዲሮቶችበሚመሇከትጥናትበማካሄዴየታዩትጠቃሚሌምድችንሇማስቀ
ጠሌናችግሮችንበመሇየትመፍትሔሇመስጠትናሇፕሮግራሙአተገባበርመሻሻሌየሚረደ
አስተያየቶችንማቅረብየሚያስችሌተገቢየሆነመረጃሇመሰብሰብየተዘጋጀነው፡፡
ጥናቱትምህርታዊጉዲዮችሊይያተኮረቢሆንምከጥናቱየሚገኙውጤቶችሇመርሀግብሩበተ
ሟሊሇመተግበርመሻሻሌጠቃሚናጉሌህአስተዋጽኦሉያበረክቱይችሊለተብል
ይታመናሌ፡፡

v

ስሇዚህሇጥናቱወሳኝነትያሇውንግሌፅናበሐቅሊይየተመሰረተመረጃእንዱሰጡበትህትናእን
ጠይቃሇን፡፡
 በመጠይቁሊይስምመፃፍአያስፇሌግም፡፡
 የሚሰጡትማንኛዉምመረጃበሚስጥራዊነትይጠበቃሌ፡፡
 መረጃውላልችተሳታፉዎችከሚሰጡትመረጃጋርበመዋሃዴስሇሚተነተንበግሇሰብ
ሊይየተመሰረተውጤትአይዘግብም፡፡
ስሇትብብርዎበቅዴሚያእናመሰግናሇን፡፡
ክፍሌ 1፡አጠቃሊይመረጃ
1.1 . ት/ቤቱየሚገኝበትወረዲ -----1.2 . ፆታወንዴ (

) ሴት( )

1.3 . የክፍሌዯረጃ -------------------1.4 . ዕዴሜ --------------------------ክፍሌ 2፡በት/ቤትመሻሻሌመርሐግብርአፇፃፀምየተዯረገቅዴመዝግጅት
በመርሐግብርአፇፃፀምሊይየተሟሊዝግጅትበማዴረግወዯተግባርሇመግባትየተከናወኑተግ
ባራትግምገማ፡፡
ይህንንጉዲይበሚመሇከትከዚህበታችሇቀረቡትየትግበራጠቋሚዎችበምርጫዎስር‹‹√››
ምሌክትበመጠቀምግምገማዎንያስቀምጡ (ከፍተኛ፤ 3= መካከሇኛ፤ 2= ዝቅተኛ፤ 1)
ተ.
ቁ

የትምህርትቤትር/መምህራን

5 4 3 2 1

2.
1

ሇባሇዴርሻአካሊትሥሌጠናተሰጥቷሌ፡፡

2.
2

የት/ቤትየአፇጻጸምብቃትግምገማመረጃሰብስበዋሌ

2.
3

የ3 ዓመትአብይ (ስትራተጂክ) ዕቅዴአሇው

2.
4

የሶስትዓመትስትራተጂክዕቅደንመሰረትያዯረገየአንዴዓመትየዴርጊት
መርሐግብርአዘጋጅተዋሌ

2.
5

መርሐግብሩንማስፇፀሚያበጀትመዴበዋሌ

vi

ክፍሌ 3፡የት/ቤትመሻሻሌመርሀግብርየትግበራጠቋሚዎችበአብይርዕሰጉዲዮች
3.1 ዓብይርዕሰጉዲይ (መማርማስተማር)
ጥራትያሇውመማርማስተማርበተጨባጭመረጃሊይማህበረሰብየሚፇጥርከመሆኑምበሊይ
መምህራንናተማሪዎችየሊቀእዉቀትሇመሻትናእምቅችልታቸውንሇመጠቀምከፍተኛጥ
ረትየሚያዯርጉበትንክንውንነው፡፡
ይህንኑበሚመሇከትከዚህበታችሇቀረቡትየትግበራጠቋሚዎችስር

‹‹√››ምሌክት

በመጠቀም ግምገማዎን ያስቀምጡ(ከፍተኛ፤ 3= መካከሇኛ፤ 2= ዝቅተኛ፤ 1)
ተ.ቁ

የትምህርትቤትር/መምህራን

3.1

የትምህርትቤትአመራር፣ ራዕይ፣ እሴት፣ ተሌዕኮአዘጋጅቷሌ፡፡

3.2

መምህራንበሚያስተምሩትትምህርትጥሩእውቀትአሊቸው

3.3

ተማሪዎችዯከምያለባቸውንየትምህርትዓይነቶችበመሇየትእንዱያሻሽለሇማዴረግየ
ሚያስችሌየተሇየፕሮግራምአዘጋጅተዋሌ

3.4

አብዛኞቹመምህራንየክፍሌትምህርቱንከተጨባጭየሕይወትተሞክሮዎችጋርእያገና
ዘቡእንዴያስተምሩአዴርገውዋሌ

3.5

ተማሪወችሇሚሰራቸውስራዎችጥራትያሇዉናግሌጽየሆነግብረመሌስ(feedback)እን
ዴያገኙአዴርገዋሌ
የትምህርትቤቱውሳኔዎችሊይተማሪዎችንአሳትፇዋሌ

3.6

5 4 3 2 1

3.7

ተማሪዎችንበአመራርሊይ
ክበባትአመራርሊይእንዱሳተፈአዴርገዋሌ

(ሇምሳላበተማሪመማክርት፣

3.8

የመማሪያክፍልችሇመማርማስተማርምቹናቸው

3.9

መምህራንየስርዓተትምህርቱንክፍተትየሚገመግሙበትስርዓትዘርግተዋሌ

3.10

በት/ቤታችንያለአብዛኛዎቹመምህራንሇተማሪዎቻቸውተገቢውንአክብሮትስሇሚሰ
ጡየዯህንነትናበራስየመተማመንስሜትአዴሮብናሌ

3.11

በትምህርትቤትመምህራንእናርዕሰመምህራንሙያቸውበተከታታይሙያማሻሻያ
(CPD)
ከፍየሚዯረግበትንናአዲዱስመምህራንየሚበቁበት
(coaching
and
mentoring)
ስርዓትተዘርግተዋሌ፡፡

vii

ክፍሌ 4
አብይርዕሰጉዲይየትምህርትቤትሁኔታናአካባቢ
ሁለንምበእኩሌነትየሚያይመሌካምአቀባበሌየሚያዯርግማህበረሰብያሇውትምህርትቤት
እርስበእርስበመከባበርሊይየተመሰረተግንኙነቶችንያጎሇብታሌ፡፡
ሇእያንዲንደተማሪፍሊጎትተስማሚየሆነናአካባቢሉፇጠርይገባሌ፡፡
ተማሪዎችበትምህርትቤትማሕበረሰብውስጥየዯህንነትስሜትእየተሰማቸውየትምህርታ
ቸውንጉዲይውሳኔበመስጠትተሳትፇውየራሳቸውንአስተዋጽኦማበረከትእንዱችለአቅማ
ቸውእንዱጎሇብትናዴምፃቸውዋጋእንዱኖረውማዴረግይገባሌ፡፡
ይህንኑጉዲይበሚመሇከትከዚህበታችሇቀረቡየትግበራጠቋሚዎችበምርጫዎችስር
‹‹√››ምሌክትበመጠቀምግምገማዎንያስቀምጡ

(ከፍተኛ፤

3=

መካከሇኛ፤

2=

ዝቅተኛ)
ተ.ቁ

የትምህርትቤትር/መምህራን

5 4 3 2 1

4.1

የትምህርትቤቱአመራርየተማሪዎችየዱሲፕሉንመመሪያሇተማሪዎችግ
ሌጽአዴርገዋሌ፡፡

4.2

ትምህርትቤቱሇሴትተማሪዎችየሚያሰጋመሆኑንአስመሌክቶከወሊጆች
መረጃበመሰብሰብናበመተንተንከስጋትነፃመሆኑንስታስቲካዊመግሇጫ
ዎችአዘጋጅቶአቅርበዋሌ

4.3

የመማሪያክፍሌንብረትስርቆትውዴመትመቀነሱንበየዲሰሳጥናቶችያ
መሇክታለ

4.4

ተማሪዎችከማስተማሩተግባርትህትና፣ቅንነት፣እኩሌት፣
አክብሮትየሊቀብቃትንየማግኘትየመሊበስውጤትእንዲሊቸውአውቀዋሌ

ክፍሌ 5፡ዓብይርዕሰጉዲይየትምህርትቤትአመራር
የትምህርትቤትአመራርሇትምህርትቤቱግሌፅራዕይመቅረፅእናከትምህርትቤቱማህበረሰ
ብጋርበመተባበርመመሪያዎችንበማውጣትወዯራዕይመምራትይኖርበታሌ፡፡
ራዕዩተማሪንማዕከሌያዯረገእናበመምህራንትኩረትበመስጠትተከታታይመሻሻሌንየሚ
ፇሌግነው፡፡አመራሩናየትምህርትቤቱማህበረሰብየጋራኃሊፉነትየሚጠይቅተግባርነው፡፡
ይህንንጉዲይበሚመሇከትከዚህበታችሇቀረቡትየትግበራጠቋሚዎችበምርጫዎስር
‹‹√››ምሌክት በመጠቀም ግምገማዎን ያስቀምጡ (ከፍተኛ፤ 3= መካከሇኛ፤ 2=
ዝቅተኛ፤ 1)

viii

ተ.
ቁ

የትምህርትቤትር/መምህራን

5 4 3 2 1

5.1

የትምህርትቤቱአመራርዘወትርየትምህርትቤቱንራዕይ፣
እሴቶችይገሌጻሌ፡፡

5.2

በትምህርትቤትመዯበኛየግንኙነትዘዳዎችዘርግተዋሌ

5.3

የሰሇጠኑመምህራንናበቂገንዘብበመመዯብየተማሪዎችውጤትሇማሻሻ
ሌስራሊይአውሇዋሌ

5.4

የሌዩፍሊጎትትምህርትፕሮግራምሇመተግበርእንዱቻሌየሰሇጠኑመምህ
ራን፣
አስፇሊጊየሆኑቁሳቁሶችእናምቹሁኔታሇመፍጠርጥረትአዴርገዋሌ፡፡

5.5

የሴትተማሪዎችውጤትሇማሳዯግስሌትበመዘርጋትስራሊይአውሇዋሌ

ተሌዕኮ፣

ክፍሌ 6
ዓብይርዕሰጉዲይ 4 የህብረተሰብተሳትፎ
ጥራትያሇውአጋርነትና(partnership)
የግንኙነትመረብንከወሊጆችናከሕብረተሰብጋርመፍጠርትምህርትቤቶችተማሪዎቻቸው
ንከህብረተሰቡጋርሇማቀራረብያስችሊቸዋሌ፡፡
እውነተኛናቀጣይነትያሇውአጋርነትትምህርትቤቶችሇህብረተሰቡመረጃዎችንሇመስጠ
ትናሕብረተሰቡበሚጠብቃቸውትሌሞች (expectations) ምሊሽሇመስጠትይረዲቸዋሌ፡
፡
ይህንኑጉዲይበሚመሇከትከዚህበታችሇቀረቡትየትግበራጠቋሚዎችበምርጫዎስር‹‹√››
ምሌክትበመጠቀምግምገማዎንያስቀምጡ (ከፍተኛ፤ 3= መካከሇኛ፤ 2= ዝቅተኛ፤ 1)
ተ.ቁ

የትምህርትቤትር/መምህራን

5

6.1

ትምህርትቤቱየወሊጆችእናየመምህራንየግንኙነትሥራዘርግቷሌ

6.2

በት/ቤቱየተማሪዎችፕሮግራሞችናውጤቶችሪፖርትማዴረጊያመዯበኛየሆነ
የጊዜመርሐግብረአሇ

6.3

የተሇያዩፕሮጀክቶችበሕዝብንቅናቄይፇፅማሌ

6.4

ሇማሻሻሌቅዴሚያየተሰጣቸውጉዲዮችወሊጅንበማማከርነው

ix

4

3

2

1

ክፍሌ 7፡ያለተግዲሮቶች
በአንዴት/ቤትአዱስፕሮግራምሲተገበርየፕሮግራሙትግበራሉያዯናቅፈየሚችለተግዲሮ
ቶችሉያጋጥሙእንዯሚችሌግሌጽነው፡፡
በዚህምመሰረትበትምህርትቤትመሻሻሌፕሮግራምትግበራሊይእንቅፊትሉሆኑይችሊለየ
ተባለተግዲሮቶችንተዘርዝረዋሌ፡፡
በተሰጠውመስፇርትመሰረትየግልትንግምገማያስቀምጡ፡፡ (ከፍተኛ፤ 3= መካከሇኛ፤
2= ዝቅተኛ፤ 1)
ተ.
ቁ

ተግዲሮቶች

7.1

የመምህራንናየትምህርትባሇሙያዎችፍሌሰትመጨመር

7.2

ሌምዴያሊቸውመምህራንናየትምህርትቤትአመራርበዝውውርመሄዴ

7.3

የመሌካምአስተዲዯርችግሮች

7.4

ትምህርትሚኒስቴርያመጣውየተማሪዎችውጤትስታንዲርዴሇመዴረ
ስከባዴመሆን

7.5

የቅንጅትችግር

7.6

በቂግብዓትአሇማግኘት (የቁሳቁስ፣የሰሇጠነየሰውኃይሌ፣የፊይናንስ)

7.7

የት/ቤትመሰረተሌማትአሇመሟሊት፣ቤተመፃህፍት፣ቤተሙከራ፣
መምህራን

7.8

ውጤታማአመራርአሇመስጠት

7.9

ወሊጆችሇመሳተፍያሊቸውፍሊጎትአናሳመሆን

7.1
0

በትምህርትአመራሩቁርጠኛናቀጣይነትያሇውአመራርአሇመስጠት

8

የት/ቤቱ

መሻሻሌ

5

ፕሮግራም

ትግበራ

ሉያዯናቅፈ

የሚችለ

4 3 2 1

ያሌተጠቀሱ

ተግዲሮቶች ካለይጥቀሱ፡፡
--------------------------------------------------------------------------------------------------------9 ካሇፈ ሇጠቀስዋቸው ተግዲሮቶች የመፍትሔ ሀሳብዎን ያስቀምጡ
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Annex III
ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES,
COLLEGE OF EDUCATION AND BEHIVIORAL STUDIES
Master’s Thesis
FGD Guidelines
Part I: Guidelines for sub city supervisors
1. How do the scholars implement SIP? Give comments and suggestions?
2. Does the school leadership encourage distributed and skillful leadership?
3. What are the major challenges in the implementation of school improvement
program?
4. What solutions suggest in solving the challenges?
Part II: Principals interview question
1. Has your school improvement plan on the basis of the priority need if so, do
practically perform on the basis of your plan?
2. In your school to what extent stakeholders participate in the planning and
implementation program?
3. How does your leadership experience emphasize team work and compressive
school improvement? What are the motivating factors that encourage the
school community
4. Do you have best practice in implementing SIP?
5. Do you face challenges in the implementation SIP?
Part III: Woreda education office heads interview questions
1. What type of activities undertaken by woreda education office leaders to
implement SIP?
2. Is stakeholders involving effectively in SIP implementation?
3. What are the roles political leaders in supporting SIP?
4. What kind of leadership challenges are facing in implementation of SIP?

xi

Annex IV
PTSA Interview Question
1. How did the school implement SIP?
2. What solution suggests solving the challenges?
3. What kindof challenges faced the schools in implementation of SIP?
4. Did the school leader ship encourage you to participate in decision making?

xii

Appendix-V
Observation checklist
The availabilities of resources, facilities and status of school environment conditions
No

items
Very
good

1

Key SIP Implementation
Indicators




2

3

Conduct action research
Conduct continuous
assessment
Conduct active learning


Important clubs
 First aid service club
 Anti HIV/AIDS club
 Environmental education and
protection club
School facilities
 library
 plasma TV
 staff lounge
 IT lab
 Natural science laboratories
 Pedagogical center

xiii

good

conditions
fair
poor

Vary
poor

Annex VI
Focus group discussion with sub city supervisors
In yeka sub city there are seven general secondary schools. Though SIP is not
implemented according to SIP implementation framework there are some positive
changes in the respective schools some of the positive changes are parents support
schools in finance some school stakeholders participate in decision making about
teaching learning agenda and establish continuous professional development.
Generally, the FDG participants confirmed that some teachers conduct tutorial class
action research, continuous assessment, active learning. improvement observed in
involving PTSA in decision making process, working towards community participation
in contributing labour, cash and materials however, continuing discussion about students
achievement in addition to this even if the participation is encouraging it was below the
expectation, it needs great attention of stakeholders.
During the implementation SIP and supervision in the respective schools we observed
various challenges were observed. Some of them are absence of sense of ownership,
high high turn over by the academic staff which demands great attention of the
government, lack of coordination, shortage of resources, and lack of commitment and
skill by the leadership.
The remedies to improve the implementation school improvement programs mentioned
as follow, communicate properly the formulate strategy to implementer establish
organizational structure, inspire leadership commitment, capacitate the program
implementers through training and awareness creation design implement reward system,
reconciling functional area conflicts, establish sound monitoring and evaluation system,
and conduct research development.
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