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Abstract 

The purpose of the study was to investigate the disciplinary problems of students in selected 

secondary schools in Arada Sub-city. A descriptive survey research was used to achieve the 

purpose of the study. On top of this, the research sample was composed of 54 teachers, 8 

principals and 20 students of the two selected sample schools in Arada sub-city. These samples 

were drowning from the total population using simple random and availability techniques. 

Moreover, the data gathering tools for this research were questionnaire, interview and focus 

group discussion. Data collected using these instruments were analyzed using descriptive 

statistics percentage and frequency. Besides, thematic analysis was used to analyze qualitative 

data. Finally, the study revealed that coming to school habitually late, not doing homework or 

assignment and cheating in examination were the major types of disciplinary problems observed 

in the schools. The findings of the study also revealed that lack of uniformity (consistency) 

enforcing rules, bad influence outside the school and lack of parental control were the major 

cause for the observed disciplinary problems of students in Arada sub-city government 

secondary schools. With regard to techniques of students disciplinary problems relived that 

promote autonomy, enforce rules, consistent manner were the major techniques of students’ 

disciplinary problems. Therefore, it was recommended that the school principals, teachers and 

other stakeholders should set some sorts of rules and regulations specific to the school with the 

active involvement of the students, in addition to the rules and the regulations of the country, 

Parents and the society should understand that their contribution to students ‘disciplinary problem is 

great and should participate thoroughly and follow up on the day to day activities of their children 

by having close relationships with their schools. More ever, teachers, principals need to be good 

models to their students on how to deal with students behavioral problems. 
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CHAPTER ONE 

INTRODUCTION 

Disruptive behavior in the secondary schools has become a great problem. Teachers have 

complaints against behavioral problems relating to students in classroom management. The 

classrooms where disruptive behavior occur frequently gets less academic engaged time, and the 

students in disruptive classrooms stand in low category in achievement tests. Furthermore, 

attempts to control disruptive behaviors cost considerable teachers’ time at the expense of 

academic instructions in the class. School discipline issues such as disruptive behavior and 

violence also have an increased effect on teacher stress and burnout.  

1.1 Background of the Study 

Human resources development constitutes the foundation upon which material development can 

occur, and education represents a major form of human resources development. Besides, it is 

widely believed that the expansion of educational opportunities is a keystone to the nation’s 

accelerated socio-economic development. However, ensuring universal of general education 

without compromising quality is among the top priorities and with a daunting challenge, 

especially for the developing countries.(MoE, 2005 , UNESCO, 2005). 

Student misbehavior, which refers to a behavior that disrupts the learning-teaching process, 

creates psychological and physical discomfort and harms property, is with far reaching 

implications towards the achievement of educational goal. Globally, the role of student's 

discipline in quality education has been increasingly recognized. Accordingly, well-managed 

schools and classrooms are found to contribute to educational quality. Students, teachers and 

administrators should agree upon school and classroom rules and policies, and these should be 

clear and understandable. Order, constructive discipline and reinforcement of positive behavior 

communicate a seriousness of purpose to students (Craig, Kraft & duPlessis, 1998). Moreover, 

mismanaged student misbehavior results in juvenile delinquency.( Michael Shader,2005). 
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Student’s discipline is a prerequisite to almost everything a school has to offer students (Selfert 

and Vornberg, 2002). Seifert and Vornberg further link discipline with both the culture and 

climate of the school thus: “In order for a satisfactory climate to exist within a school, a certain 

level of discipline must exist”. In schools where discipline is a serious problem, for example, 

where students bully others, parents can transfer their children to ‘better’ schools. And because 

the well behaved usually perform well (Rigby, 2000), their transfer can affect the overall 

performance of that school. Troublesome students can sometimes make teachers react 

emotionally to the extent of using punishment. But punishment, instead of curbing behavior, can 

aggravate it (Dreikurs et al.,1998). In the words of McManus (1995): punishment does not 

discourage misbehavior but rather reinforces the pupils’ view of adults as treacherous”. 

Students’ indiscipline seems to be ubiquitous in the 21st

Discipline is the kind of concern which suffers in its discussion and application from both 

extremes. On the one hand traditionally (and still currently) it is perceived as a totally negative 

kind of things where the parent a teacher stands in authoritative fashion holding a bull ship a 

constant threats of punishment over students’ head. As the other extreme, substantial number of 

psychologists and educators appear to be saying" Don’t be too hard on the child. Don’t punish 

him it is not his fault." Added to these extremes no surprisingly, is the failure to agree on what 

discipline (as a set of behaviors) we deem appropriate in a classroom. Both parents and teachers 

have different view of discipline, and in the confusion, the discipline problem gets worse decade 

after decade. Discipline may be operationally defined as a set of behavior considered appropriate 

in a particular teaching- learning setting, discipline is but one aspect although a high significant 

aspect of classroom management. Discipline does have to do with control, however we seek to 

bring it about externally or internally control in the sense of placing reasonable limits on the set 

of behaviors in which a child may engage in particular educational clinical setting ( Clark, 1986). 

 century in secondary schools. Child’s 

discipline is a part of socialization. With recent increase in school enrolment, students discipline 

problems are bound to accentuate and cause more burdens on teachers and school administrators. 

Students’ indiscipline has plagued schools leading to series of unrest. It is observed that students 

resort to unconstitutional measures in channeling their grievances; and it is not unusual that 

schools have been blamed for the awkward and uncivilized behavior demonstrated by the 

students  
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Misbehaviors being taken as any acts that violate established or implied rules or acts that disrupt 

the normal teaching learning process are caused by factors related to students, teachers, school 

and home environments.   

On top of that ESDP IV stated in the health policy issued in 1993 by then, Transitional 

Government of Ethiopia that the acquisition of harmful habits such as cigarette smoking, alcohol 

consumption, drug abuse and irresponsible sexual behavior will be discouraged. 

But, as we observed in our daily lives, teachers, administrators, parents and community 

continually complain about discipline very high in terms of difficulty and frequency of 

occurrences. These problems can be frustrating to the teachers, and since they have significant 

implication for affection the behavior of students. For instance, some students are late coming to 

class, especially in the first. You can observe this in Deg/Belay Zeleke No 1. and Bethlehem 

secondary schools. The records showed that about 150 students were late in the month of 

October in Deg/Belay Zeleke No 1. Secondary school and 210 students were also registered as 

late comers in the same month in Bethlehem secondary school. Therefore, to reduce the late 

coming students cooperative effort is needed. 

However a few students usually misbehave and their misbehavior is one of the major problems 

of school systems. Students’ discipline, being one of the most difficult problems of schools, 

occupies much of time of school administrators and teachers.  

There are many different kinds of students who attend school. The major objective of education 

is to help each of these students achieve his maximum potential. The primary function of student 

personnel services and activities therefore is to provide a set of specialized service which will aid 

the school, and ultimately the student to accomplish that objective. The techniques and 

approaches that can be applied to maintain discipline are diverse and many. The common 

approaches range from the authoritarian to the approach which considers the creation of positive 

social and emotional climate to involve students’ different activities. The techniques are the 

specific measures that teachers use either to prevent the possible classroom misbehavior before 

they occur or curatives that are taken just on the spot or after the incident has happened to put 

amend to the misbehavior (Melaku Yimam, 2002). 
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The preventive techniques include disciplining provision of freedom, sharing responsibility, 

incentives, etc. the curative measure include ignoring, eye contact, proximity, humor appeal out 

suit, separation, restriction, teachers analysis and open discussion. There may be very 

complicated and problematic cases which teachers are not trained nor equipped to handle. The 

root causes of many problems of indiscipline are often not found in the schools. They are 

actually symptoms of problems which are beyond the scope and the ability of school to handle, 

problems that arise as a result of broken homes, being exposed to peer pressure outside the 

school and so on. Such cases require the intervention and assistance of professionally trained 

social workers, counselors and even the police, who have the know-how and expertise to deal 

with them (Vernon F. 1995) 

According to Vernon F. (1995),punitive response punitive responses refers to the use of verbal 

threat and put-downs, a loud voice sarcasm, the placing of a student’s name on the board, 

removal of a privilege, assignment of additional work or writing sentences, time out or other 

isolation with no associated skill development activity, or physical punishment or suspension. 

Punishment for misbehavior has several serious problems. First, and perhaps for most, it does not 

teach students’ alternative methods of behavior that can be used to prevent future behavior 

problems. Because schools are educational institutions it seems contradictory that children who 

have difficulty would be punished rather than receive instruction in how to behave more 

productively, second and perhaps of equal importance in school setting punishment appears to 

inhibit learning(Kasambira, 1993). 

According to Kasambira(1993),there are many reasons given for which discipline problems 

frequently arise in the classroom. Although some disciplinary problems may be caused by 

outside factors such as disruptive home environment, probability the majority of the discipline 

problems originate from difficulties within the school environment. Thus discipline problems can 

be examined as teacher related problems or students related problems. 

Related to this, it explained lack of planning can create a chaotic atmosphere in any classroom as 

one of teacher - related problems, and poor grades, learning problems, the inability to attain some 

measures of success in completing school assignments and the pressure to meet university or 



5 

 

college entrance requirements may cause disruptive behavior in students as one of student – 

related problems.  

The most frequently problem that have been seen in the schools are late coming to school not 

doing homework, or class work, cheating not bringing book to class, ruddiness to teachers, 

inattention, disrupting class, stealing, lack of punctuality, fighting or quarreling, smoking, using 

illegal drugs so there and other makes the teaching learning environment in convenient to both 

teachers and students. The morale of teachers on the learning environment is endangered in this 

situation, if left unchecked, can degenerate further and get out of control.  

This study was to identify some serious problems of misbehavior among certain groups of 

students and also high incidence of minor misbehavior which disrupts schools and classroom life 

persistent disruptive behaviors as well as the more serious problems indiscipline can how a 

cumulative and adverse effect. The researcher is related to the identified problem, and there is a 

critical problem of students’ misbehavior. That is what motivated the researcher to study the 

problem.  

1.2 Statement of the Problem 

Disciplinary problems are the most prevalent problem that disrupts the education in most 

secondary schools. The reality of most secondary schools in Ethiopian, students do not behave 

according to the norm of the school. Because of this reason disciplinary problems of students has 

become one of the obstacles facing the education system, and it has brought a great impact on the 

teaching learning process particularly at high school level(Teshome,2013). 

Fekadu (2000) indicated different societies and different school system have different 

expectation   of adolescent students. If adolescent student’s behavior is out of the expectation; it 

is considered to be a problem. In other words a behavior is considered to be a problem, if it is 

assumed to have harmful effect on the individuals and if it creates social disapproval. Similarly 

few studies were conducted on students’ misbehavior. For instance, Selamawit (2012) reported 

that detachment from families, low status of family background and low family income 

facilitated the disruptive behavior of students in the schools. Likewise, Asnakew(2005) indicated 

that, the causes for problem behaviors can differ depending on their type (e.g. substance abuse, 
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aggression, etc). However all studies were conducted outside of the study area, Arada sub-city,  

City government of Addis Ababa, even though all were conducted in secondary schools. All the 

above studies were not studied in one of the schools of the study areas of this research and there 

is no study conducted on students’ disciplinary problems in Arada sub-city. Hence this study 

would contribute to closing the research gap. 

Students’ disciplinary problems should be taken into consideration by all teachers, 

administrators, parents and other concerned bodies such as officials, Woreda administration 

police, in order to create conducive environment for teaching learning process. Of course 

prevention is better than cure and so it always wise to try to prevent disorder in the school and 

the environment rather than have to cure. The following problems were representative of the 

kind of disciplinary problems  would be have to deal with such as, late coming, stealing, 

inattentions, fighting, cheating, not doing homework or class work and others. For these reasons 

this study attempts to assess the causes of students discipline problems in selected Secondary 

Schools of Arada sub-city. For that matter the study tried to seek answer to the following basic 

questions. So, as to address the major and specific objectives. To this end the researcher stated 

the following questions to be answered at the end of the research. 

1. What are the major student’s disciplinary problems in the Secondary Schools of Arada 

Sub-city? 

2. What are the major causes of students’ disciplinary problems in the schools? 

3. What are the techniques used by administrators and teachers to tackle students’ discipline 

problems? 

1.3 Objectives of the Study 

1.3.1 General Objective 

The main objective of the study was to investigate the major types, causes and techniques used to 

manage students’ disciplinary problems in selected Secondary Schools of Arada sub-city in 

Addis Ababa. 
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1.3.2 Specific Objectives 

Based on the major objective of the study the researcher identified the following specific 

objectives  

i. Assess the main students’ disciplinary problems seen in  Secondary Schools of Arada sub-

city. 

ii. Describe the major causes and consequence of students disciple problems  

iii. Analyze techniques used by administrators & teachers to manage students’ misbehaviors 

in the secondary schools. 

1.4. Significance of the Study 

This study would have the following significance  

 It may help Arada sub city education officials understand the causes of students’ 

misbehaviors in secondary schools. 

 It may also help secondary school principals; administrators and teachers use better 

ways of managing students’ misbehaviors. 

 It may also serve other researchers as a stepping stone to conduct further research 

studies of wider scope. 

1.5. Delimitation of the Study 

The scope of this study is delimited only to Arada Sub city secondary government schools. It 

does not include non government secondary schools and primary schools of government and non 

government education. In addition to this, there may be number misbehaving of students. 

However; this study basically deals with Misbehaving of students inside and outside the class. 
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1.6. Limitation of the Study 

One of the constraints of the study was less cooperation of administrator to collect the desired 

information about disciplinary problems of students. In addition to this constraint respondents 

take long time to fill and return the questionnaire.  

Whatever the inconvenience is there the researcher tried to move time and again to the 

respondents and convince the above bodies by approaching politely and telling them the 

importance of the study. Then, there were willing to collaborate with the researcher in   giving 

information needed in the study.  

1.7. Operational   Definitions of the Key Terms 

Student’s misbehavior: -including the behavior of the students that disrupt the teaching and 

learning activity creating physical and psychological discomfort, doing harm to properties of the 

school or within the class room (Good, 1973). 

Teaching Learning Process: refers to the formal interaction among students themselves and 

students and teachers 

Discipline:- the process or result or directing or subordinating immediate wishes students, 

disciplinary problem, impulses, desire, or interest for  the sake of an idea or for the purpose of 

gaining more effective dependable action(Good,1973).. 

Truancy student is a student who is absent by his own free will and usually doesn’t refer to 

legitimate absences. Or the action of staying away from school without any reason. 

Curative techniques: - is the techniques which undertaken when some disciplinary problems 

happened in ordered to minimizing the reoccurrence of some indiscipline actions.  

Preventive techniques: - it is the process of controlling some an immoral action where 

facilitated with bad conduct of students before the problems occurred.  

Cause: - The relatively approximate factors that are necessarily antecedent to condition or 

existence of a given phenomenon (Hoult, 1997) 
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Government School: - Schools which are administered or run by Government. 

Parent Student Teacher Association: An 0rganization of Teachers, Students and Parents of 

Pupil that works for the improvement of the school and the benefit of pupils. 

1.8. Organization of the Study 

 The study consists of five chapters. Chapter one, consists of back ground of the study, statement 

of the problem, objectives of the study, delimitation of the study and limitation of the study. 

Chapter two consists of the review of related literature. Chapter three consists of the research 

design, methodology, courses of data sample size and techniques data gathering instruments, 

procedures of data collection and data analysis procedures. Chapter four consists of data analysis 

and interpretation while the last chapter, chapter five consists of summary, conclusion and 

recommendations. 
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CHAPTER TWO 

2. Review of Related Literature 

This chapter discusses the meaning and concept of discipline, sign of indiscipline, types of 

students, discipline problems, Factors that affects student’s behavior, categories of discipline 

problems and disciplinary techniques respectively. 

2.1. The meanings and concepts of discipline 

The word discipline has wider meaning and concepts that have been used in the field of 

education. The oxford advanced learners’ dictionary  defined that discipline is the practice of 

training people to obey rules and orders and punishing them if they don’t; the controlled 

behavior or situation that result from this training.  

Semantically, discipline means the order maintained and observed among pupils, or other 

persons under control or command It is "a system or method for the maintenance of order; a 

system of rules for conduct" . It presupposes the training of students to proper action by 

instructing and exercising them. Thus, it is a question of mental and moral training. Within this 

interpretation, the teacher can be seen and the teacher was traditionally seen - as a discipline-

master, a master in a school employed not to teach, but to keep order among the pupils (Oxford 

English Dictionary, 2003). 

Discipline has two different but related meaning. First discipline is a planned series of activities 

or exercises considered necessary for attainment of a certain goal. An example is the training of 

athlete for a race or for some other athletic contest. This meaning would include the development 

of regular exercise, eating, and sleeping habits as well as certain restrictions. Another example of 

this meaning is the college curriculum leading to a degree. In the first sense discipline also 

means a set of laws affecting conduct such as the discipline of church, the law, or medicine. This 

meaning may be called positive "discipline”. Second discipline means punishment for conduct 

that is considered undesirable. Failure to achieve a required standard in school, for example may 

result in punishment or discipline. The punishment may also be the natural result of undesirable 

conduct such as the morning after a binge or failure in a contest because of breaking training. 
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This meaning may be called negative discipline. Its purpose is to prevent conduct that is 

undesirable. It is intended to help the individual understand what is necessary to attain the goal 

and to motivate him to keep the exercise and the rules that has been set up     (Jones, 1963). 

Student’s discipline is a prerequisite to almost everything a school has to offer students (Selfert 

and Vornberg, 2002). Seifert and Vornberg further link discipline with both the culture and 

climate of the school thus: “In order for a satisfactory climate to exist within a school, a certain 

level of discipline must exist”. In schools where discipline is a serious problem, for example, 

where students bully others, parents can transfer their children to ‘better’ schools. And because 

the well behaved usually perform well (Rigby, 2000), their transfer can affect the overall 

performance of that school. Troublesome students can sometimes make teachers react 

emotionally to the extent of using punishment. But punishment, instead of curbing behavior, can 

aggravate it (Dreikurs et al.,1998). In the words of McManus (1995): punishment does not 

discourage misbehavior but rather reinforces the pupils’ view of adults as treacherous”. 

Students’ indiscipline seems to be ubiquitous in the 21st century in secondary schools. Child’s 

discipline is a part of socialization. With recent increase in school enrolment, students discipline 

problems are bound to accentuate and cause more burdens on teachers and school administrators. 

Students’ indiscipline has plagued schools leading to series of unrest. It is observed that students 

resort to unconstitutional measures in channeling their grievances; and it is not unusual that 

schools have been blamed for the awkward and uncivilized behavior demonstrated by the 

students  

Mbiti (2007), revealed that discipline a concept is used to mean moral capacity or disposition 

which is ingrained into the human personality. It becomes a powerful habit for self-control. 

Mwangi (2006), says that discipline is a set of procedures designed to eliminating behaviors that 

compete with effective learning. These definitions emphasized the role of the 

administrator/teacher as that of Simultaneously, dealing with learning and any behavior that 

conflicts learning. 
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This is supported by (Okumbe, 1988, Mbiti, 2007). Discipline is also regarded as training that 

develops self-control Oothizen (1998). It must always be prospective, that is directed at 

developing the adult of the future. Mbiti (2008), views discipline in three major schemes each of 

which gives 

It’s justified position on how it should be managed. These schemes include – the traditional 

scheme of discipline, the free expression scheme of discipline, and the modern scheme of 

discipline. The traditional scheme of discipline is guided by the basic idea that the child was born 

naturally bad. In this view, all children are naturally inclined to do evil unless adults control them 

properly. 

Discipline is the act of using reasonable controls in an effort to produce desired behavior. Vernon 

F. (1995:260). There are many reasons given for why discipline problems frequently arise either 

in the school or classroom. Although some discipline problems may be caused by outside factors 

such as disruptive home environment, probably the majority of the discipline problems originate 

from difficulties within the school environment, thus teacher related problems, and student 

related problems and home-environment related problems. 

To accomplish the related problems effectively there should be discipline in the classroom, and 

school, otherwise whatever we do it is difficult to reach our destination. As Student(1995:8) 

reports in his research study stated the nature of behavioral problems as follow, late in coming to 

school, not doing work, not bringing books to class, inattention, using foul language / swearing 

rudeness to teachers, truancy, disrupting class, stealing, minor vandalism, smoking, drinking and 

bullying. Beside lack of punctuality the behavioral problems cited by most students were related 

to lack of motivation and inattentiveness in class. Indiscipline in the family and society are 

growing problem and it effects are reflected in the school. 

Discipline is often mistakenly thought of as classroom management. But it represents a narrow 

reality and so cannot be used as a synonym for classroom management. However, it is highly 

important to understand what discipline involves and how, as one aspect of classroom 

management, it relates to the large picture in a vital manner (Harrison, 1968). 
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As Bear (2010:1) noted traditionally, with respect to school discipline, American educators have 

had two distinct aims: (a) to help create and maintain a safe, order, and positive learning 

environment, which often requires the use of discipline to correct misbehavior; and (b) to teach 

or develop self – discipline. Both aims are equally important and should always be included in 

the development and evaluation of school discipline practices. Whereas the first is generally 

viewed as an immediate aim (to stop misbehaver and bring about complicate), the second is 

viewed as long term (to develop autonomy and responsible self-discipline school help prevent 

the future occurrence of behavior problems.  

Generally, the notions of discipline include both discipline as a body of knowledge and 

discipline as a means of control (Marshall, 1989: 109). Pedagogically, discipline relates to the 

schools function to socialize its members. Students but also teachers - are subjected to the 

schools institutional influences, which are codified in many explicit and implicit rules and 

regulations. Student behavior that deviates from school expectations tends to be interpreted as 

problematic and/or indiscipline. Behavior is viewed as desirable or avoidable within the 

framework of the school rules, in comparison with and in accordance to established norms 

(Koutseliani, 2002: 354).  

For example, these norms include the following of school standards: few noises in the classroom, 

consistency, respect for the teacher, and accepted forms of communication in the class: raising 

the hand, respecting other student’s right to talk etc. In this way, the school institution functions 

as provider of social skills and moral knowledge. They are mainly learned as socially generated 

patterns of thinking and acting, and they also define the issues of discipline and classroom 

management. As socially constituted, students usually learn to internalize them without being 

forced to do so. Accordingly, teachers are authorized by their professional code: the using of 

power regulation in classrooms, grouping of homogenous student behavior, and employing 

disciplinary systems of rewards and punishments (Koutselini, 2002). 

In practice, the term discipline means "the required action by a teacher or school official toward 

a student (or group of students) after his or her (or their) behavior disrupts the ongoing 

educational activity or breaks a pre-established rule or law created by the teacher, the school 

administration, or general society" (Wolfgang et al., 1999: 3). It has two main goals: i) to ensure 
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the safety of students and staff, and ii) to create an environment that can contribute to purposeful 

learning. School discipline seeks to encourage responsible student behavior and to provide all 

students with satisfying school experience. Roughly, it is business of enforcing classroom rules 

that facilitate classroom management and student learning and minimizing disruption. But, 

simultaneously, it is actions and attitudes that are expected to produce a certain character and/or 

pattern of desired student behavior.  

2.2. Sign of Indiscipline in a School 

Disruptive is not merely a naughty behavior of student but it goes beyond the normal the routine 

disturbance in the classroom. Sometimes a single child disturbs the whole classroom so much 

that neither the child who creates disruption not the other children sitting beside him/her can 

learn. Disruptive behavior directly put teachers, children and parents in embarrassing situations. 

Therefore it becomes a matter of great concern for the educators. They put their heads down and 

think an effective treatment that how a teacher may cope with such behavior and how the child 

and the other children can be protected. 

It is natural for a purple to resist his teacher. It is healthy and it can be invigorating for them 

both. The best works of art are created in different media ; it is harder to shape marble than wax 

yet when the resistance is never broken down but hardens in to hostility and when the teacher 

finds the same hostility or at best a sniggering indifference year after year there is something, 

very far wrong. Sometimes the purples are wrong; sometimes the teacher is wrong; sometimes 

there is a deep seated dislocation in the community to which they both belong and their hostility 

reflects it (Hight, 1950) 

2.2.1. Types of Students’ Discipline Problems 

All students do not experience the same kind of discipline problems, but the difference seems to 

be mainly a matter of degree rather than type. At present there are probably few students’ 

discipline problems which are unique to only one school. Though, in general, primary schools 

probably encounter fewer disciplinary problems than do secondary school.  
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Students’ disciplinary problems, although it manifests in different ways, is experienced in 

learners of all ages. Montgomery (1998:131) says that learner misconduct is more common 

amongst secondary school learners than in primary school learners. He further says that boys are 

more frequently involved in misconduct than girls. According to him juvenile delinquency and 

violent and criminal activities are manifestations of adolescents rejecting authority within the 

community. He further indicates that certain forms of behaviors are associated with one another 

as interdependence among behavior problems Charles (2008) describe some  types of 

misbehaviors are likely to occur in the class room some frequently, some rarely. It is often 

helpful to talk with students about these kinds of disciplinary problems, at least those that affect 

the class most often. This helps students understand the undesirable effects of such behavior and 

encourages the class to think of ways in which self-defeating behaviors can be avoided. These 

types of misbehavior are as follows: 

Inattention- daydreaming, doodling, and looking out the window, thinking about things 

Irrelevant to the lesson. 

Apathy—a general disinclination to participate, as demonstrated by sulking, not caring, being 

afraid of failure, not wanting to try or do well. 

Needless talk—chatting during instructional time about matters unrelated to the lesson 

Moving about the room—getting up and moving around without permission, congregating in 

parts of the room 

Annoying others—provoking, teasing, picking at, calling names. 

Disruption—shouting out during instruction, talking and laughing inappropriately, is having 

Confrontations   with others, causing “accidents”. 

Lying—falsifying to avoid accepting responsibility or admitting wrongdoing or to get others in 

trouble. 

Stealing—taking things that belong to others 
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Cheating—making false representations or wrongly taking advantage of others for persona 

benefit 

Sexual harassment—making others uncomfortable through touching, segregated language or 

sexual innuendo. 

Aggression and fighting—showing hostility toward others, threatening them, shoving pinching,  

Wrestling, hitting, bullying. 

Malicious mischief;- doing, intentional, damage to school property or the belongings of others. 

Defiance of authority; - talking back to the teacher, hostilely refusing to do as the teacher 

request. 

According Ayalew Shibeshi (1996: 209) reported some types of disciplinary problems in junior 

and senior secondary schools based on the results of his study entitled ―School Discipline and 

Corporal Punishment in Ethiopian schools‖. They are listed below according to their seriousness 

from high to low.  

Not doing homework ,cheating in examination ,tardiness or late coming, truancy or absence, 

jumping over the fence , lack of interest in education ,poor classroom participation, Property 

damage or vandalism, telling lies, fraud, fighting among students, bad habits e.g. smoking, 

getting drunk, Insulting/attacking, teachers, profanity and theft.  

Rosen (1997:51-52), an American author also, distinguishes the following  types of disciplinary 

problems which may lead to a learner‘s suspension, namely: defiance of school authority, not 

reporting to after school detention or Saturday school, class disruption, truancy, fighting, the use 

of profanity, damaging school property, dress code violations, theft and leaving campus without 

permission. 

Possible factors and sources of student discipline problems many attempts have been made by 

various scholars to identify factors that affect student’s behavior in different countries. As Adane 

and Melaku Yimam (2002) stated that the majority of students in most schools don not 

misbehaved and their behavior is one of the major problems of school systems. Students 
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discipline being one of the most difficult problems of schools, occupies much of the time of 

school administrators and teachers. The two most important factors which will influence the 

effectiveness of the school administrators and teachers are:- 

i) Their perception of the cause of student discipline problems and 

ii) The approaches they utilize to prevent over to solve them.   

Some causes of student’s misbehavior can be categorized into three groups of factors. 

2.3. Factors that Affect Students’ Behavior 

2.3.1. School Related Factors 

Factors which may determine the types of problems in schools are the size of the school, the 

managerial skill of the principal and the socio-economic backgrounds of the learners. Goldstein, 

Harrotunnian and Conoley (1994:9) maintain that, the nature of leadership and governance in a 

school could have a significant influence on the lack of discipline on those schools. They also, 

express their opinion that, the size of the school can determine the extent of the disciplinary 

problems, because bigger schools are more at risk than smaller school. 

Hernandez and Seem (2004:256) believe that, school violence is a reflection of the school 

climate. Factors such as higher expectation among school staff, learners and parents learner 

achievement, orderly school and classroom environment and high educator moral may lead to the 

positive treatment of learners. In order for a satisfactory climate to exist within a school, a certain 

level of discipline must exist. In schools where discipline is a serious problem, for instance, 

where students bully others, parents can transfer their children to better ‘schools, because the 

well behaved usually perform well. Troublesome students can sometimes make teachers react 

emotionally to the extent of using punishment. The school can contribute to the development of 

behavior problems in several rather specific ways. Teachers may be insensitive to student's 

individuality and may require a mindless conformity to rules and routines. Teachers may hold 

too high or too low expectations for the student‘s achievement, conduct and communicate to the 

student who disappoints these expectations that he/she is inadequate or undesirable ( Fekadu 

Wakjira 2000:39) 
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Students by themselves misbehave because of poor teaching, irrelevant curriculum inflexible 

school schedule, insufficient adaptation and individualization of school problems to student’s 

educational background. 

2.3.2. Parent or Home Related Factors 

Since it is at home where a child starts learning and continues his learning in school, it is 

essential to discuss the life situation of the student at home with regard to discipline. Because the 

child are the reflection of the home, the school situation and the society where he has been 

brought up. 

According to Turchenko (1976:18) a child at the moment of birth is but a biological organism 

that turns in the a person or rational human being capable of working and creating only in the 

process of adults influencing the child by training and by introducing him to value systems and 

patterns of behaviors. Alemaehu Tegenu (2012: 19) lists different causes of students’ 

disciplinary problems. These are low income, large family size, lack of offering love to children, 

little value to education and frequent conflicts and divorce were factors identified on the part of 

the parents. Besides, community related factors which include unemployment, low living 

standard, illegal video house, camping life, undermining unskilled labor and the ethnic group 

engaged in unskilled labor have identified to be the causes of student misbehavior 

2.3.3. Community Related Factors 

The immediate social environment in which youngsters live can provide them both good and bad 

things indiscriminately. Things that are usually considered based are those that endanger their 

present or future life and bring about distraction sooner or later. 

The environment where a child lives has a great influence on, schools cannot operate in isolation; 

whatever happens and whatever is tolerated in the world has an effect in our school. The 

attitudes of adult with whom pupils come into contact, either by direct experience or through 

communication media condition that attitude of pupils to all influences on their lives (Turner, 

1973). 
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It is impossible, of course, to entirely separate out personal problems from social ones. Student’s 

problem behavior in the classroom cannot be isolated from the factors that originate from 

society. Children who have not formed a proper judgment about right behavior because of their 

age and social experience normally tend to imitate the behavior around them, which can be 

explained as social learning theory. Social learning theory proposes that many behaviors develop 

as a result of our observing what other people do, which is a key concept in understanding how 

children develop their knowledge of social role and their sense of identity in school (Long, 

2000). From social learning theory, it is not difficult to assume that children’s viewing of 

violence on television can be causally linked with  subsequent aggressive behavior Another point 

is family influence, which has been established beyond reasonable doubt that the family can play 

significant role to curb students’ disciplinary problems. In addition to the above category of 

cause of students’ disciplinary problems, Charles (2008), describe and lists ten the following 

specific causes of students’ misbehavior. 

Unmet needs. In the classroom, students continually try to meet needs related to security, 

belonging, hope, dignity, power, enjoyment, and competence. When any of these needs is not 

being satisfied, students become unsettled, distracted, and more prone to misbehave. Thwarted 

desires when students fail to get something they want badly, they may complain, become 

destructive, sulk, pout, or act out. 

Expediency Students always look for ways to make their lives easier and more enjoyable. They 

take shortcuts, conveniently forget what they are supposed to do, look for ways to get out of 

work, and intentionally break rules. 

2.4. Categories of Discipline Problems 

According to Kauffman (Cited in Fekadu, 2000), students’ problem behavior originated from 

three sources: From adolescents themselves, from the school and the society at large. 

Again Kasambira(1993) noted, source and causes of discipline problems, have are many reasons 

given for why discipline problem frequently arise in the classroom. Although some discipline 

problems may be caused by outside factors such as a disruptive home environment or bad 

influence outside of the school, probably the majority of the discipline problems originate from 
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difficulties within the school environment. Thus discipline problems can be examined as teacher 

related problems or student related problems. 

2.4.1. Teacher Related Problems 

As teachers, we don’t like to accept the idea that we ourselves often cause discipline problems in 

our own classroom. Our behavior with students and our failure to provide well – planned 

relevant learning experiences can often lead to disruptive incidents in the classroom. The 

following factors illusorily potential sources of problems for teachers. 

Inexperience: - In general, in experience in working with a particular group of students or lack 

of knowledge about intergroup relations often causes problems for beginning teachers. New 

teachers are usually very anxious about being able to maintain control and, in the process, may 

set in appropriable disciplinary procedures for themselves and the students. Thus it is only by 

having many experiences related to classroom management, in which teachers work with a 

variety of students from different age groups: social backgrounds, and socioeconomic levels, that 

new teachers gradually come to master the problems associated with class discipline. 

Communication:- Regardless of their rapture, problems which results from ineffective 

communication slits on the part of the teacher continues to grow in number, and no doubt are 

related to larger societal problems. 

Attitude: -Attitudinal differences effective classroom management demands the realization on 

the teacher’s part that differences in students altitudes towards school exists. Many students 

don’t view school as an important and exciting place. To be in fact, they consider it boring other 

students may enjoy school but find a particular subject uninspiring.  

2.4.2. Personal Problems 

 Leave your personal problems outside the classroom; it is essential that you concentrate all your 

energies on creating a stimulating atmosphere. It is unfair for teachers to allow their personal 

problems to affect the academic and social development. 
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Planning: - Planning is an essential if the educational needs of each   student are able to be met 

within the instructional program. Too often teachers don’t have plan for teaching. They may 

have a few ideas, but not an actual in any classroom. Planning involves setting realistic 

objectives for the class as a whole and for individual students. 

Appropriate instructional materials: - very closely related to planning is the need for 

curriculum and instructional materials appropriate and relevant to the background and needs of 

the student. 

Classroom setting: -The physical as well as the conditional environment of the classroom can be 

major source of descriptive behavior in students. 

2.4.3. Student Related Problems 

Behavioral problem of some students could be an obstacle of to exercise or do practical activities 

in a class. The negative peer pressure on their classmate affects students’ learning. Borich 

(2000:339) supports this idea by saying “without mutual feelings or trust and respects you will 

be unable to assume the role of an instructional leader in your classroom.” That means unless the 

act of misbehavior, like cheating, deliberately destroying things /materials, playing with hands, 

feet, pen etc disrespect and others are minimized students’ learning process in different activates 

or subjects will be impossible. 

In addition to these, there are also, other factors that may hinder students’ learning process in the 

classroom. To mention some peer pressure, academic success and boredom. 

Kassambira,(1993:100)added, on lack of academic success, " poor grade, learning problems, the 

inability to attain some measure of success in completing school assignments, and pressure to 

meet a university or college entrance requirements may cause disruptive behavior in students." 

Therefore, students should work hard to overcome the problems mentioned above so that they 

can understand effectively whatever they learned. 

2.5. Disciplinary Techniques 

The specific disciplinary management techniques that teachers employ to maintain can be 

classified as: preventive techniques and remedial /curative techniques. Constant monitoring is a 
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technique that is both preventive and curative. It is an activity that makes all and even student 

under a constant observation of the teacher. The preventive to effect of constant monitoring is 

that the students don’t dare to create a problem at all, because they feel that intensifies 

communication between the teacher and the students. The aim of preventive teaching is to 

develop self-discipline to the students. 

There are many discipline and classroom management approaches and systems available for 

teachers. Advice to teachers ranges from clear expectations with rewards and punishments to 

engaging students in the classroom management process. In practice, apparently a small minority 

of teachers uses those techniques in their pure form. Rather, most teachers eclectically 

incorporate a few techniques into the basic discipline system they have always used. They make 

them personally fit (Wolfgang, 2001). 

Within discipline approaches, there is no single model of the best technique available because of 

the differences among teachers, students and school contexts. Teachers know explicitly and/or 

implicitly that no technique or recipe can work successfully for all students at all times. Nor will 

the same technique always succeed for the same student as she/he may have different reasons for 

her/his behavior or she/he may exhibit different kind of misbehavior. Actually, most teachers do 

not use the same techniques with all students. Some students need only to be looked at in order 

to stop their misbehavior. With others, more confrontation may be needed, together with some 

discussion of how they can get back to their tasks. 

In classrooms, teachers are rarely "discipline purists:" they tend to use many techniques, but with 

their own "spin" on those techniques (Wolfgang et al, 1999:3). However, they may have a 

certain tendency to favor some approaches at the expense of others. Thus, teacher’s management 

strategies are linked with the professional issues of power and control. Pedagogical situations 

usually permit teachers to use their abilities to decide how much power is needed for a particular 

student under each particular situation. Based on their past experiences with their students and an 

intimate knowledge of them, teachers make their decisions as to how much power and which 

techniques would be the most effective with the particular students.  
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Thus, teachers’ actions should be interpreted according to some sort of power continuum 

(Wolfgang et al. 1999; Wolfgang, 2001), which allows us to explain those actions and their 

intended consequences. For example, students requiring strong intervention should face the 

teacher s physical intervention. However, gradually, the teacher would teach or lead the students 

to respond by using techniques of less and less power. As a result, the students learn gradually to 

control themselves and only light techniques are needed, or none at all. This is because the 

teachers professional task is to implement a system of classroom management and discipline that 

will ultimately help students become self-disciplined. Therefore, the ability to escalate and de-

escalate the power of their actions is an integral part of the teaching profession. With this power 

regulation in mind, it is suggested that a minimum intrusion is first applied. If this fails to be 

effective, a move to increased power or interference in discipline problems becomes appropriate. 

The teachers’ actions can be interpreted along a continuum of degrees of power and control over 

the student behavior. This investigation presents a power continuum as a construct and a 

presentation related to degrees of teacher professionalism, power issues, practical discipline 

techniques, and their intended consequences. The teachers’ power continuum is dependent of the 

respective student behavior: the kind of a student role a teachers actions authorize; the degrees of 

student autonomy a teacher’s actions permit; the response they receive; and their interpreted 

effects on the student side.  

Important, as the teacher increases the power aspects of her/his actions, the students’ room to 

move simultaneously decreases. Therefore, the balancing of power regulations becomes a central 

task in discipline and classroom management problems. If the teacher sees the rules and 

regulations as the sole keeper of the discipline then the rules easily become the oppressor of 

her/his reflective mind. Thus, classroom management easily declines into a formal bureaucratic 

procedure, a kind of technical control that is run for the sake of the system irrespective of the 

interests of the students concerned (Doll, 1993). In such a situation, the pedagogical principles of 

learning in a caring and personalized environment become easily ignored at the expense of 

students and teachers reflective development. 

One of the main issues in the discipline debate has been a failure to identify conceptual bases for 

appropriate pedagogical performances (cf. Burnett & Meacham, 2002). The problem has been 



24 

 

that practical tasks and associated behaviors have often become the performance criteria rather 

than underlying constructs and ideas. Also, the conceptual bases have neglected some important 

dimensions such as caring and moral dimensions between teachers and students (Tirri & Husu, 

2001). Such neglect has often led to one-sided standardized techniques of discipline being 

applied over a wide range of students or led to a situation where there is no evaluation at all. 

Consequently, there is a need to give further consideration to discipline and classroom 

management problems as perceived relationally by teachers and students 

As Bear (2010:1) notes self-discipline is seen in social and morally responsible behavior that is 

motivated primarily by intrinsic factor, not solely by anticipation of external rewards or fear of 

punishment. Research show that self-discipline promotes positive relations with other and a 

positive school climate, Fosters academic achievement, and promote self-worth and emotional 

well-being strategies for developing self-discipline are commonly part of evidence based 

programs for character education and for social and emotional learning. Such programs include 

the following strategies; implementing curriculum activities that teach social, emotional and 

behavioral competencies, providing multiple models of social and moral problem solving and 

responsible behavior, provide multiple opportunities for students to apply skills of social and 

moral problem solving and responsible behavior such opportunities would include class meeting 

in which classroom and school wide problems are addressed, challenging self-cantered thinking. 

This recommendation applies to each of the learning contexts above but especially to the context 

to disciplinary encounters. Nearly all children tend to excuse or justify moral transgressions with 

various rationalizations. 

2.5.1. Preventive Disciplinary Problems 

Bear (2010) supports the effectiveness of an authoritative approach to discipline (as opposed to 

an authoritarian or permissive approach) in prevention of behavior problems. Authoritative 

teacher sets high standards and hold high expectations: enforce rules and standards in affirm, 

fair, and consistent manner; and promote autonomy by encouraging students’ active participation 

on decision regarding their behavior. Although authoritative teachers use punitive and reactive 

strategies when needed, they focus for increasing the like hood that students will exhibit 

appropriate behavior willingly rather than grudgingly. 
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The quality of the teacher-student relationship is not primary concern. Warmth, acceptance, and 

support are delivered none contingently and thus are not conditional up on a student’s behavior. 

Effective teachers strive to develop a positive relationship with every student in their classrooms, 

and seek to promote positive relationship a sense of community among the students themselves. 

In sum, authoritative teachers create a classroom climate, and school wide climate, in which 

students follow norms for appropriate behavior out of respect for the teacher and one another. 

2.5.2. Correcting (Curative/ Rehearsal) Misbehaver 

Research supports an authoritative style of discipline not only in the prevention of behavior 

problems but also in their correction. Authoritative educators guide rather than control students. 

They view disciplinary encounters not merely as situation that may require punishment as a 

means of correction, but as opportunities to each appropriate behavior problems. Similar to their 

approach to prevention, authoritative educators combine responsiveness e.g. Demonstrating, 

supporting and caring strive to prevent lasting harm to the teacher student relationship with 

demanding e.g. remaining firm, communicating clear expectations of appropriative behavior 

imposing fair consequences As Clark (1986:111-112) stated that when correcting misbehavior 

effective educators tend to use one of the two general types of behavioral techniques: punitive 

and replacement.  

First try to make sure that you yourself are not part of the problem. Some teachers act as though 

they want to create misbehavior. They are martinets, bullies inefficient in competent or bores. 

They come to class late or start class late they waste time. Their work habits are sloppy, and so is 

their class organization. They abuse their students by being sarcastic, calling them names, 

making fun of them and their mistakes, giving them injudicious tongue lashings, and generally 

treating them like dirt. Other teachers are unconsciously discourteous, brusque, and 

unsympathetic they are unfair and inconsistent in their demand. Some acts as though they 

disliked students. It is difficult to get cooperation from people who feel you like them (Clark, 

1986).  

Second try to make sure that your classes are not part of the problem. Often the curriculum and 

teaching method cause problems planning are the key to good teaching. Their classes never seem 

to go anywhere because they have no real objective. There is no variety every day the class 
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repeat the same monotonous grind. Boring class are always invitations to misbehavior. 

Sometimes the class contains dead spots in which students have really nothing to do. The 

assignment are vague students are not sure what they are supposed to do and now they are 

supposed to do it. Such assignments are frustrating. Also frustrating are lessons that are too hard 

to easy, too fast or too slow (Clark, 1986). 

Third, each students how to behave. Discipline must be taught. It does not come naturally. 

Teaching discipline is the most basic of the basis. The steps in this process are  

1. Establish self – discipline in yourself 

2. See to it that students know what is expected of them and why. 

3. See to it that the students live up to these expectation (In the realm of school behavior, as 

in other area, practices tends to make perfect 
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CHAPTER THREE 

3.  Methodology 

This section of the research study deals with method and design, sources of data, sample and 

sampling techniques, data collection instruments, procedure of data collection and data analysis 

procedures. 

3.1. Research Design 

In this study, a descriptive method was used because it enables the researcher to illustrate the 

state of existing student discipline problems in the sub-city. As noted by Sharman (1992), 

descriptive study is concerned with the present and attempts to determine the status of the 

phenomena under investigation. The main objectives of descriptive research are to identify 

present conditions and point to present need, to study immediate status of phenomena, and to 

find finding. 

Both quantitative and qualitative methods of data collection were used in this study. Because, 

they would help the researcher to collect and analyze data obtained from various groups of 

respondents. In relation this, Creswell (2012)suggested that, a mixed method research is a 

procedure for collecting, analyzing, and mixing both quantitative and qualitative methods in a 

single study or series of study to understand the research problems. Also supported it blends of 

quantitative and qualitative data merge the data and use the results to understand the research 

problems.  

3.2. Source of Data 

In this research primary and secondary data were used as source of data. The reason of using this 

data source was that a research study cannot be accepted if it is done without data sources. These 

primary data were directly collected from sampled participants of teachers, students and 

principals from the selected schools of the sub-city. And the secondary data were obtained from 

document analysis of the two schools. 
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The selection of these participants as sources of data was based on the expectations that they 

could provide better information and their experience in relation to the topic. Besides this the two 

selected schools were considered convince for addressing the study objectives.  

3.3. Sample Size and Sampling Techniques 

In Addis Ababa city government administration, there were ten sub-cities. Out of these sub –

cities took 1 (10%) of them. Of course, the study was focused only on the purposely selected 

sub-city; this    sub city was Arada which is approximately located at the center of the region 

administration. Because of this location, the researcher had assumed that many students come 

from different areas of the region with various disciplinary problems. In this sub-city there were 

five government secondary schools located at different places in it. From this five schools the 

researcher purposely selected two 40% of them represented the other governmental secondary 

schools in the sub city. When the researcher purposely selected these schools than the others, he 

had assumed that their location was exposed to various habits, such as smoking, drinking 

alcohol, stealing, etc. 

The respondents of this study were teachers, students and principals of the two randomly 

selected government Secondary Schools of Arada Sub-City in Addis Ababa city administration. 

Namely, Dej /Belay Zeleke Number1 and Bethlehem Secondary Schools.  
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Distribution of sample size of teachers’ respondents 

Name of school Field of study Grade Population Sample size (50%) Sampling 

technique 

9 10    

Dej/ Belay 

Zeleke  No

Natural   sciences 

1 

13 12 25 12 Random 

 Social    sciences 12     9 21 11 Random 

 Bethlehem  Natural   sciences 17 16 33 16 Random 

 Social    sciences 16 13 29 15 Random 

Total   58 50 108 54  

 

Based on the above table, from the total of 30 of grade nine natural science   teachers’ 

population, 50% (15), 28 of grade Nine social science teachers 50%(14), 28 of natural science 

teachers 50%(14) and 22 of grade Ten social science teachers 50%(11) of them were selected 

randomly as sample size for the study using random probability sampling method.  
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Distribution of sample size of Students’ respondents  

Name of School Sex Grade level Population Sample size 

(1.05%) 

Dej/ Belay Zeleke  No Male  1 194 237 512 5 

Female  233 203 436 5 

 Male  270 162 432 5 

Female  366 156 522 5 

Total   1143 759 1902 20 

 

Again, the researcher had taken 10 students from grade nine and 10 students from grade ten were 

selected to be included in the study as sample using random probability sampling method.  

Sample size of principal respondents 

School Sex Experiences Population Sample 
size 

Sampling 
techniques 

  1-5 6-10 11-15 16-20 21-25 >26     

Beklay 
Zeleke No 1 

M   1 1 1 1  4 100 Availability  

F          

Bethlehem  M  1 1 1 1  4 100 Availability 

 F          

Total    2 2 2 2  8 100  
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At last, the researcher had taken the total principals of the two schools which were eight in 

number four from each school using the non probability sampling method.     

3.4. Data Gathering Instruments 

When collecting relevant data and information, the researcher used the following instruments. 

Namely, questionnaire, focus group discussion, interview and document analysis. The 

questionnaire was designed for teachers because the teachers are directly related or faced to the 

problems by the students. Focus group discussion was prepared for students to generate reliable 

information, while interview was designed for principals to support the study to find out the 

bigger issues as general. The data obtained through each of the following instruments is valid 

and reliable because they are specifically designed based on the information providing behavior. 

3.4.1. Questionnaire 

The questionnaire is the main instrument prepared to obtain information from respondents of the 

study. The rationale for employing a questionnaire is that, it is much more efficient, less 

expensive and permits collection of data from large sample with in short period of time(Gay and 

Airasion, 2000) 

The questionnaire designed by the researcher was prepared based on literature review on students’ 

discipline problems. Because a questionnaire can fully help the researcher to find out the all 

probable problems without any shame of talking with the teachers and it is used to collect data in 

short period. A self - developed questionnaire was employed to explore the perceived 

observations of Secondary School teachers regarding disciplinary problems of students in schools 

(Ghazi, 2013). It consisted of 47 items, 46 items are close - ended while 1 item is open – ended. 

The nature of the responses to close - ended items are: For the first two multiple choice items the 

responses were calculated by the percentage, given the respondents’ responses on the items while 

the other close-ended rated in five point Likertscale;5 = strongly Agree (SA); 4 = Agree(A); 3= 

Undecided(UD); 2= Disagree (D) and 1= Strongly Disagree(SDA), and other frequencies like 

very often,often, sometimes, seldom and never were employed. 
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In order to take some necessary correction and modification on the draft questionnaire, pilot test 

was conducted before final distribution of the questionnaire to respondents. The drafted 

questionnaire was distributed to the 16 teachers, which were selected randomly from Meskerem 

secondary school which was not the sample schools of the study area. After the questionnaire had 

been filled and returned from 16 respondents each of the items were examined and refined, 

unclear, repeated and ambiguous statements were corrected. Then the final questionnaire was 

developed. The reliability of the questionnaire particularly the internal consistency of the total 

items cumulative reliability was r=0.84 

As can be seen from the results, the items were consistent among them and with the items as a 

whole in all factors were sufficiently valid and highly reliable to the intended information. For 

standard attitude test, the reliability ≥ 0.70 is reliable, hence r=0.84 shows the questionnaire that 

the researcher used had high reliability and at the same time the questionnaire is valid. 

3.4.2. Focus Group Discussion 

 The researcher used focused discussion to find out what might be a reason for misbehaving both 

in and out of school and detail information from the students themselves. For focus group 

discussion with seven guide items were conducted in the randomly selected two schools, two 

focus group discussion in each school. In due course randomly selected of grade 9 and 10 

students of each school were the participants of the study. More ever, the obtained information 

from the focused grouped discussion triangulated with the other obtained information to know 

the validity and reliability of the information example, types and causes of disciplinary problems 

of students 

3.4.3. Interview 

In this study, interview guide questions were prepared by the researcher for the principals in the 

selected Secondary Schools. So that, generalized reasonable and overall related problems related 

to student’s misbehavior would be figured out. The interview was used because the researcher 

can have detail information with a short period of time. As an interview is reciprocal affair, it is 

advantageous for data quality and reliability. Due to this property it is easy for participants to ask 
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for clarification as well as for interviewer to probe for more information                                                     

(Choen cited in Edae, 2010). 

An interview guide was prospered by the researcher encompassing the basic questions of the 

study. Each interviewee was asked six guide questions. In addition different questions were 

raised for clarification and discussion. 

3.5. Procedures of Data Collections 

The following procedures of data collection were used in the assessment of the students’ 

discipline problems in the two randomly selected government Secondary Schools of Arada Sub-

city of Addis Ababa city administration. 

First, the questionnaire was designed and distributed among teachers by the researcher. Semi-

structured interview was designed for principals and made while focus group discussion was 

designed for students and made in randomly selected students after securing consent on fixed 

time schedule. 

Finally, the collected data was arranged for the purpose of data analysis & writing of the report. 

Moreover, a close following up was made to obtain reliable data. 

3.6. Data Analysis Procedure 

Hence, the researcher has gathered both quantitative and qualitative data, analyze both data sets 

separately, compared the results from the analysis of both data sets and interpret as to whether 

the results support or contradict each other. Finally the research analysis of each data set, the 

researcher merged the results accordingly.  

To meet the purpose of the study, mixed research method was used to get adequate information. 

For close ended questions in the questionnaire the researcher used quantitative techniques. The 

quantitative method was stated by categorizing and tabulating the data collected through close-

ended questions in the questionnaire. The tabulated data were expressed in simple descriptive 

tools like; percentage to indicate general inclination in the data. The other responses of open-

ended questions in the questionnaire, focus group discussion and interview were qualitatively 
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using narratives. The qualitative data were recorded and interpreted by categorizing them into 

sub categories and themes and narrating the responses. The analyses of both quantitative and 

qualitative data were done separately. Once quantitative data were analyzed, it was supported by 

qualitative data to see whether the results have convergence or divergence. 
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CHAPTER FOUR 

DATA ANALYSIS AND INTERPRETATION 

The purpose of this study was to investigate the secondary school disciplinary problems in Adds 

Ababa particularly in Arada sub city. 

This chapter presents the analysis and interpretation of data collected from respondents such as 

teachers, students and principals through questionnaire, focus group discussion and interviews.  

The analysis of the whole study was made as follows. Regarding the questionnaire, it was 

analyzed by grouping their sections in different tables. In the table indicates in this chapter the 

percentage of the frequencies   where   calculated. The value of each one is rated using like rate 

scale, strongly disagree, disagree, undecided, agree and strongly agree. 

 Similarly, never, seldom, sometimes, often and very often were used to rank the responses. 

Concerning the focus group discussion, the response of each group was quoted to strengthen the 

responses of teachers while the responses of the principals trough interviews’ was also 

strengthen the responses of teachers trough questioner and the responses’ of students through 

focused group discussion. 54 questionnaires were distributed among teachers and all were 

returned back. Likewise, a total of 20 grade nine and grade ten students with equal number of 10 

students from each two schools participated in the focus group discussions. The focus group 

discussion were made in four groups of students , two groups in each two schools with one group 

of grade nine students  and with another grade ten students with equal members of 5 students in 

each groups.  

With the principals, 8 principals in which 4 from each of the two schools were selected to 

participate in the research.  
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Table 1 Amount of Time/ effort devoted to disciplinary matters over the years 

School  Sex  Grade  Experiences Time spent  % 
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Belay Zeleke  
M  10 9 1 6 4 3 2 3 1 3 7 7 1 35.1 

 F 2 2 1 2 1  - -   3 1  7.40 

Bethelhem  M 12 13 2 6 5 4 4 1 3 14 5 2 46.30  

 F 4 2 - 2 3 1 - -  1 2 3  11.11 

Total   28 26 4 16 13 8 6 7 2 7 26 16 3 100 

Based on the above table, teachers responded that 28 (51.85%) the same, 14 (25.92) 

more,7(12.96%) less,3(5.55%)much more and 2(3.7%) much less. Students also supported the  

Teachers’ ideas. Likewise, all the six principals also supported that they experienced the same 

time over years continual as they said. So, as we can see in the above analysis, majority of 

teachers and principals spent their time on students,

Based on this item teachers reported that 27(50%) a few isolated problem cases 16(29.62%) 

some problems in each class, 6(11.11%) some problems but only by certain academically weak 

pupils, 4(7.4%) most serious lack of discipline in the whole school while the rest 1(1.85%) only 

a problem when certain teachers are teaching. On the contrary, students on the focus group 

discussion almost all of them pointed out that there are some problems in each class. Again 

 discipline problems all the time. 
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school principals supported that discipline problems hinders the smooth application of teaching 

and learning process. So, it can be concluded that a few isolated problem cases is a serious 

disciplinary problem that observed among students of the Schools. 

Table 2 Behavioral problems in class 

 

 
Behavioral problems 

frequency  
Never Seldom Sometimes      often Very often 
N % o N % o N % o N % o N % o 

Not bringing books, in the classroom 
class 

2 3.7 13 24.07 26 48.14 5 9.25 8 14.81 

Trying to gain influence among his/her 
fellows negatively    

4 7.4 14 26.42 25 46.29 7 12.96 4 7.4 

To gain power in class room   5 9,25 26 48.14 17 31.48 5 9.25 1 1.85 
Not doing work in the classroom  2 3.7 17 31.48 25 46.29 6 11.11 4 7.4 
Not doing homework or assignment  0 0 10 18.51 9 16.67 30 55.56 5 9.26 
Entering in the classroom with screaming 
sound  

6 11.11 10 18.51 27 50 6 11.11 5 9.25 

Sleeping during teaching  5 9.25 18 34.33 27 50 3 5.55 1 1.85 
Chatting with one another during 
teaching 

1 1.85 14 25.92 27 50 8 14.81 4 7.4 

Shifting from one chair to another  0 0 6 11.11 25 46.29 17 31.48 6 11.11 
In attention during teaching  1 1.85 11 20.37 13 24.07 26 18.14 3 5.55 
Cheating in examination  0 0 5 9.26 17 31.48 29 53.70 3 5.56 
Stealing  1 1.85 11 20.37 13 24.07 26 48.14 3 5.56 
Unnecessarily arguing with teacher  1 1.85 10 18.51 30 55.55 10 18.51 3 5.55 
Bringing noisy devices in the classroom 
such as ringing phones  

3 5.55 16 29.62 26 48.14 5 9.25 4 7.4 

Start answering before the question is 
completed  

8 14.81 14 25.92 14 25.92 16 29.62 2 3.7 

Play with hands, feet, pen, etc  3 5.55 12 22.22 16 29.62 21 38.88 2 3.70 

Shouting loudly to create the thrill in 
classroom 

4 7.4 10 18.51 27 50 8 14.81 5 9.25 
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As indicated on the above table  there are 15 questions each question ranked in the scale of 

never, seldom,  sometimes, Often and very often, showing the behavioral problems of students. 

Not bringing books in the classroom; Teachers said that 13(24.07%) of the students seldom do 

not bring their books in the classroom, 26(48.14%) sometimes they don’t bring their books in the 

classroom and 8(14.81%) very often don’t bring their books. Students also responded for this 

item in their focus group discussion they concluded that not bring books is almost a common 

problem because they afraid of someone will steal their books. For this reason teachers always 

complain and suspend students from the classroom particularly, English and Mathematics 

teachers because they always enter to class. Principals also responded that coming to school 

without necessary material like books, exercise books is the major problem of most students in 

the schools. So, not bringing books in the classroom is behavioral problem that is sometimes 

noted among the students of the schools. 

Trying to gain influence among his/her followers negatively; concerning this item reported 

that 14(26.42%) seldom, 25(46.29%) some times, 7(12.96%) often, and 4(7.4%) very often and 

never each. On the contrary students on the focus group discussion responded that some students 

sometimes trying to gain influences among their followers negatively because of close relation 

among themselves. The same is true for principals. So, trying to gain influence among his/her 

followers negatively is behavioral problem that is sometimes 25(46.29%) observed among some 

of the students of the schools. About 20.36% of the students often tried to get influence among 

the fellow students. 

To gain power in the classroom; Based on this item, teachers responded 26(48.14%) seldom, 

17(31.48%) sometimes, 5(9.25%), often and never each. And, Students in the focus group 

discussion don’t take it as a problem in their schools or classrooms. Likewise Principals also 

supported that this problem is not a major one... According to most of the teachers (about 

57.39% of them) it can be seen that to gain power in the classroom is a behavioral problem that 

is seldom noted among students of the schools 

Not doing work in the classroom Concerning this teachers reported that 25(46.29%) some 

times, 17(31.48%) seldom, 6(11.11%) often, 4(7.4%) very often and 2(3.7%) never. Students 

believed that this depend on the teachers’ attitude. If he/she is very strict every student does 
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his/her work in the class room. Otherwise a single student does not do his /her work in the class 

room. Principals also believed that not doing work in the class room is a common problem. So, it 

can be seen that not doing work in the classroom is a behavioral problem that is not a usual 

problem among students of the schools. 

Not doing homework or assignment. Based on this item, Teachers responded 9(16.67%) 

sometimes10 (18.51%) seldom 30(55.56%) often, 5(9.26%) very often. Students also said that 

students don’t do what they are told to do, and even when they do just they copy from their 

friends. Concerning this, Principals reported not doing homework or assignment is a problem of 

students. Therefore, it can be seen that not doing homework or assignment is a behavioral 

problem that is often30 (55.56%). Of the respondents observed. 

Entering in the classroom with screaming sound; on this item teachers noted that, 27(50%) 

some times, 10(18.51%) seldom while 6(11.11%) replied never and often each, and the rest 

5(9.25%) very often. Students and principals also responded that entering in the classroom with 

screaming sound is a behavioral problem that is sometimes observed among students of the 

schools. 

Sleeping during teaching; 27(50%) teachers responded sometimes, 18(33.33%) seldom, 

5(9.25%) never and 3(5.55%) often. On the opposite Students and principals responded that 

sleeping during teaching is not problem of students, this does not mean there is no problem but 

this happen in rare cases. Therefore, the researcher seen that sleeping during teaching is a 

behavioral problem that is not usually observed among the students of the schools. 

Chatting with one another during teaching; 27(50%) teachers responded sometimes, 

14(25.92%) respond seldom and 8(14.81%) respond often. Students in their focus group 

discussion also believed that during teaching, students chatting with their friends are common. 

Principals also supported that this problem happened especially when teachers can’t manage 

their classrooms properly. So, it can be seen that chatting with one another during teaching is a 

behavioral problem that is not usually exercised among the students of the schools. 

Shifting from one chair to anther; Concerned this teachers mentioned that 25(46.29%) some 

times, 17(31.48%) often, 6(11.11%) seldom and very often each. Students also realized that only 
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few students practiced this activity. Similarly principals strengthen few students’ sometimes 

students’ shift from one chair to another, especially in a poor class room management as they 

observed. So advices are necessarily given to those students who shift from one chair to another.   

Inattention during teaching; concerning this item, teachers realized that 26(48.14%) often, 

13(24.07%) some times, 11(20.37%) seldom and 3(5.55%) very often... Students also respond 

that inattention during teaching is a problem because students don’t understand what they learn, 

they lose attention. Principals also said that students’ failure comes from lack of attention, 

because they are not motivated to learn. So it can be seen that in attention during teaching is one 

of the school problems that need to overcome.  

Cheating in examination; Teachers responded that 29(53.70%) often 17(31.48%) sometimes 

5(9.26%) seldom and 3(5.56%) very often. Based on what often reported cheating in 

examination bothered teachers and schools. Student’s added here again some students want to 

cheat in examination because, they don’t study hard. Concerning this all the school principals 

agreed that cheating in examination is the problem of students that is often 29(53.70%). 

Therefore, the researcher perceived that cheating in examination is problems that should be 

stopped.  

Stealing;   from the total sample taken teacher respondents 26(48.14%) often, 13(24.07%) 

sometimes, 12(22.22%) seldom and 3(5.56%) very often. Students and principals also realized 

that stealing in the school experienced sometimes by few students. It can be concluded that 

stealing is a behavioral problem that is usually seen among the students of the schools. 

Unnecessarily arguing with teachers; 26(48.14%) of the teachers responded sometimes. 

12(22.22%) seldom, 10(18.52%) often, 5(9.26%) very often, while 1(1.85%) never insignificant 

number. The student discussion result also showed that some students unnecessarily arguing with 

their teachers. Principals also believed sometimes students unnecessarily arguing with their 

teacher and even I a few students unnecessary arguing with the school administrators. So, the 

researcher saw that unnecessary arguing with teachers is a behavioral problem that is not usually 

observed among the students of the school. 
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Bringing noisy devices in the classroom; With regard to this item 26(48.14%) of the teacher 

face this problem sometimes 16(29.62%) seldom, 5(9.25%) often, 4(7.4%) very often and 

3(5.55%) never.  Students also discussed that a few students bring noisy devices such as mobile 

phone, and game devices etc. Again the principals suggested that bringing noisy devices in the 

school occurred but by very few students did it because if someone brings these materials the 

school has been taken measurer. It can be concluded that bringing noisy devices in the classroom 

is a behavioral problem that is not usually observed among the students of the schools. 

Blaming one another upon any mischief; Teacher respondents were asked to indicate the 

frequency with which ‘blaming one another upon any mischief’ occurred as behavioral problem 

in the surveyed schools. Over 21(38.89%) of them indicated that the problem occurs sometimes 

followed by seldom18 (33.33%).About 15(27.78%) of teachers witness that the problem never 

occurs. It can be concluded that blaming one another up on any mischief is a behavioral problem 

that is not usually noted among the students of the schools.  

Shouting loudly to create the thrill in classroom; Concerned this item, teachers responded that 

27(50%) some times, 10(18.51%) seldom, 8(14.81%) often. 5(9.25%) very often and 4(7.4%) 

never. Of the teacher-respondent had said sometimes student shouting loudly to create thrill in 

classroom. Moreover students on focus group discussion indicated that students shout when they 

get out or get in to the classroom. Principals also share students’ idea that mostly when they get 

out of the class or when they feel something unhappy they create loud sound. So it can be 

concluded that shouting loudly to create the thrill in classroom is a behavioral problem that is not 

usually exercised among the students of the school.  

Play with hands, feet, pen etc.: based on this item teachers realized that 21(38.88%) often, 

16(29.62%) sometimes, 12(22.22%) seldom and 3(5.55%) never. On the side of the teachers the 

highest percentage from this analysis shows that students sometimes play with their hands, feet, 

pen etc. students also responded that most students sometimes play in the class room with their 

hands, feet, pen within the students doing their work or attending class attentively. Principal also 

added that students play with hands, feet, pen when they are not motivated. Therefore, teachers 

should manage their class while teaching their students in order to avoid   disturbances. 
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Table 3 behavioral problems outside class 

 

situation  Frequency 

Never Seldom Sometimes 4often Very often 

No % No % No % No % No % 

Initiating quarrel among the 

students 

2 3.7 12 22.22 28 51.85 7 12.96 5 9.25 

Wandering in veranda to distract 

students’ attention 

1 1.85 7 12.96 28 51.85 13 24.07 5 9.25 

Using rough language with other 

students and teachers in and 

outside class 

1 1.85 12 22.22 20 37.03 18 33.33 3 5.55 

Deliberately destroying things/ 

materials of the school 

2 3.7 6 11.11 29 53.7 16 29.62 1 1.85 

Ignoring teacher’s direction 2 3.7 5 9.25 29 53.7 14 29.62 4 7.4 

Coming to school habitually late  0 0 6 11.11 7 12.96 38 70.37 3 5.56 

Drug use/abuse(alcohol, chat, 

smoking) 

2 3.7 10 18.51 21 38.88 17 31.48 4 7.4 
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Initiating quarrel among the students; According to this item, respondents of teachers 

suggested that 28(51.85%) some times, 12(22.22%) seldom, 7(12.96%) often (9.25%) very often 

and 2(3.7) never.  Of due this course, students and principals also agreed on sometimes initiating 

quarrel among students. It can be seen that initiating quarrel among the students is a behavioral 

problem that is not usually observed among the students of the schools.  

Wandering in veranda to distract students’ attention; according to this item, teacher 

respondents who gave their responses were as follows፡ Among the total respondents of 54 

teachers, 28(51.85%) almost more than half of the respondents believed that sometimes students 

wandering in veranda to distract students’ attention, 13 (24.07%) agreed that this discipline 

problem happened often. The students also agreed in the focus group discussion when the 

students wandering in veranda, the whole class have been disturbed. Principals also supported 

that wandering in veranda distract students’ learning attention. Therefore, the researcher 

concluded that wandering in veranda to distract students’ attention is a behavioral problem that is 

not usually observed among the students of the schools. 

Start answering before the question is completed; this item indicated that, 16(29.62%) of the 

teachers faced this problem often, 14(25.92%) some times and seldom each, 8(14.81%) never 

and 2(3.7%) very often the least percent in the analysis. Students on focus groups discussion also 

realized that some students always start answering without teachers’ permission and before the 

question is completed by the teacher. At this time, the other students will be disturbed. Principals 

also supported that, some students answer before the question is completed is a common problem 

in the classroom, but if the teacher is strictly control the students, it will not be happened. It can 

be concluded that Start answering before the question is completed is a behavioral problem that 

is often exercised among the students of the school. 

Using rough language with other students and teachers; according to this item teachers 

responded that 20(37.03%) some times, 18(33.33%) often, 12(22.22%) seldom, 3(5.56%) very 

often and the rest 1(1.85%) never insignificant percent. The result showed that less than half 

20(37.03%) of the students are using rough language with other students and teachers. 

Concerning these students in the focus group discussion supported the above results. Likewise, 

the principals also perceived that some students used rough language when they communicate 
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with the other teachers and students. Therefore even the result showed less than half students use 

rough language, it should be corrected eventually. 

Deliberately destroying things /materials; based on this item teacher ranked the following 

percentage: 29(53.7%) some times, 16(29.62%) often and 6(11.11%) seldom while, never and 

very often are insignificant. As we have seen from the above analysis the highest percent shows 

that sometimes students deliberately destroying things. On the contrary, students on the focus 

group discussion proposed that there are a few students deliberately participate in this activity. 

Principals also supported only a few students engaged on this activity. So even though the 

respondents suggested differently, it should be needed critical thoughts. 

Ignoring teachers’ direction; responses obtained from this item are: 29(53.7%) some times, 

14(29.62%) often, 5(9.25%) seldom, 4(7.4%) very often and 2(3.7%) the least percent never 

showed in the analysis. But students in the focus group discussion opposed that only very few 

numbers of students exercised this activity. Likewise, the principals supported the students’ idea 

that very few students ignore teachers’ direction. As we have seen in the teachers’ responses 

more than half students ignoring teachers’ direction. If so, this is the dangerous one that should 

be needed attention even though it is some times. 

Coming to school habitually late; as indicated on the above table, teachers responded that 

38(70.37%) often, 7(12.96%) sometimes 6(11.11%) seldom and 3(5.56%) very often. Students 

also agreed in their group discussion, most students come to school late; coming late to school is 

common, some students do it intentionally, while others do because of family problems. Again, 

Principals supported that coming to school habitually late is a primary problem student’s 

behavior which needs day to day follow-up. But even if principals work on this issue they could 

not bring up to an end, especially in the morning. So the researcher perceived that coming to 

school habitually late is a behavioral problem that should be avoided.  

Drug use /abuse (alcohol, chat, smoking etc); regarding this teachers reported that 21(38.88%) 

some times, 17(31.48%) often, 10(18.51%) seldom, 4(7.4%) very often and the rest 2(3.7%) 

never which is insignificant percent. On the contrary of that, students on the focus group 

discussion noted that there are not drug use /abuse (alcohol, chat, smoking etc) students. 

Similarly, principals also said that there aren’t drug use /abuse students in the school compounds. 
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So, the researcher concluded that drug use /abuse is not a usual behavioral problem among the 

students of the schools. 

Table 4 Parental related causes of behavioral problems 

causes of behavioral problem 
(items) 

Frequency and percentage distribution 

SD D UN A SA 

N % o N % o N % o N % o N % o 

insufficient supervision  1 1.85 14 25.92 24 44.44 11 20.37 4 7.40 

Lack of parental control 0 0 3 5.56 2 3.70 32 59.26 17 31.48 

Broken home 0 0 9 16.67 10 18.52 25 46.29 10 18.52 

Financial problem 0 0 28 51.85 6 11.11 14 25.93 6 11.11 

Over indulgent parents 
negatively. 

2 3.7 12 22.22 20 37.03 16 29.62 4 7.40 

Having too much money 7 12.96 22 40.74 15 27,78 10 18.52 0 0 

Stress created by pressure to 
succeed 

9 16.67 17 31.48 12 22.22 15 27.77 1 1.85 

 

Note: SD = strongly disagree, D= Disagree, U= Undecided, A= Agree, SA= strongly agree  

As indicated in table 4 above, item for item analysis was made for parental related factors that 

that cause behavioral problems of students in secondary schools.  
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Insufficient supervision; concerning this item, teachers’ realized that 24(44.44%) undecided, 

14(25.92%) disagree, 11(20.37%) agree, 4(7.4%) strongly agree and the rest 1(1.85%) 

insignificant numbers more or less none. The above analysis shows that the highest percentage of 

teachers responded undecided. On the side of students and teachers through the focus group 

discussion and interviews respectively supervision of students’ discipline problem is not enough. 

Because of different point of views among individuals.  Some individual said punishment is 

necessary while other said counseling and creating smooth relation with students’ to minimize 

students’ discipline problems. So the respondents opinion towards to improve students discipline 

problem is varied. The number of the respondents agreed and disagreed is almost the same. 

Lack of parental control; Teachers’ explanation was 32(59.26%) agree, 17(31.48%) strongly 

agree, while 3(5.56%) disagree and 2(3, 70%) undecided. More or less students and teachers’ 

also supported the teachers responded that most did not control their children’s discipline 

problems. Therefore, according to most of the teachers’ responses (90.74%) lack of parental 

control is one of the causes that contribute to the behavioral problems of students.  

Broken home; regarding this, teachers reported that 25(46.29%) agree, 10(18.52%) strongly 

agree and undecided each. While, 9(16.67%) disagree. Similarly, students’ indicated that 

students those who come from broken home have got mostly discipline problem in the school 

and outside the school. Principals also added that when divorce occurred in the family children 

were not treated properly resulted misbehaved. So most the respondents (64.81%) agreed that 

broken home is one of the causes of students’ discipline problems. 

Financial problem; concerning this, Teacher responded that, 6(11.11%) undecided, 14(25.93%) 

agree, while 6(11.11%) strongly agree and 28(51.85%) disagree. Based on this Students also 

discussed and responded that they could not come to the point financial problem is causes of 

discipline problems. Principal also supported the idea of students’ responses, Students without a 

daily bread may not lack moral and respect the school rules and regulations even they may or 

may not full fill the required school materials. So from the respondents’ responses (51.85%) 

financial problem is not causes of behavioral problems of students.  

Over indulgent parents negatively ; in reference to this item teachers stated that 2(3.7%) 

undecided, 16(29.62) agree 12(22.22%) disagree, 4(7.4%) strongly agree and 20(37.03%) 
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strongly disagree. Students and principals also perceived that teachers’ supported that the 

teachers responses that (59.25%) disagreed over indulgent parents not the causes of the 

behavioral problems of the students of schools. Therefore, from the above analyses the 

researcher concluded that over indulgent parents were not major behavioral problems of 

students.  

Having too much money; Teacher respondents stated that 22(40.74%), disagree 15(27.78%) 

undecided, 10(18.52%) agree and 7(12.96%) strongly disagree. According to the teachers 

respondents reported too much money couldn’t make students to be misbehaved that is (53.70%) 

disagree. Students and principals also accepted that too much money is not the cause of students 

discipline problems. Therefore, the researcher concluded that having too much money is not the 

major causes of students’ disciplinary problems. 

Stress created by pressure to succeed; Teachers respondents indicated that 17(31.48%) were 

disagree, 12(22.22%) undecided, 9(16.67%) strongly disagree, 15 (27.78%) agree, and 1(1.85%) 

strongly agree. Student’s focus group discussion and principal interview result also show the 

same response that they believe almost all students don’t fell in stress created by pressure to 

succeed. Instead most of the students are carless. Therefore, Stress created by pressure to 

succeed could not be the cause of behavioral problems of students.  
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Table 5 Teacher related causes of misbehaviors 

causes of behavioral problems Scale 

SD D UN A SA 

N % o N % o N % o N % o N % o 

Lessons we  teach  are beyond 
the students’  back ground  

5 9.26 15 9.26 9 16.67 21 38.89 4 7.4 

Lessons are boring 7 12.96 20 37.04 18 33.33 9 16.67 0 0 

Classroom management is 
weak 

0 0 14 25.93 12 22.22 20 37.04 8 14.81 

Lack of uniformity 
(consistency) enforcing 
discipline  

0- 0 5 9.26 10 18.52 24 44.44 15 27.78 

Note: SD = strongly disagree, D= Disagree, U= Undecided, A= Agree, SA= strongly agree 

Lessons we teach are beyond the students’ background; Out of the total teacher- respondents’ 

21(38.89%) were agree, 9(16.67%) were undecided, 5 (9.26%) were disagree and strongly 

disagree each. While, another one 4(7.4%) strongly agree is the least in the scale. Based on this 

item, Students accepted that the subject they learn depend on the teachers’ methodology and 

knowledge. If students once they think difficult they suffer year to year to cope. All principals’ 

also agreed that students’ background is a decisive one to understand the subject matter of the 

subjects. If one fails to understand the subject matter of the subject, he/she has to ask the subject 

teacher. According to the above analysis (46, 29%) agreed up on lessons we teach are beyond the 

students’ background.  So the researcher concluded that the lessons we teach are beyond the 

students back ground is cause of the students’ misbehavior.  
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Lesson is boring; Based on this item teachers believed that 18(33.33%) were undecided, 

20(37.04%) disagree, 9(16.67%) were agree and the rest one 7(12.96%) were strongly disagree. 

It can be seen that Lesson is boring is not a behavioral problem that is (50%) disagree. To the 

contrary, students stated that if the lesson is attractive we learn too much and we don’t 

misbehave. Otherwise if the approach of the teacher is not attractive we feel boring.  Principals 

also agreed that lesson boring is the cause for students discipline problems 

 Classroom management is weak; Teachers of all 14(25.93%) disagree, 12(22.22%) undecided, 

20(37.04%) agree and 8(14.81%) strongly agree. From the above analysis the teacher respondent 

reported that (51.85%) agree on weak classroom management is the cause for students’ 

misbehaver. In addition, students responded that some teachers instead of controlling the class 

they take action such as suspension, or insulting. Principals also strengthen that the ability to 

manage the classroom is very important if not weak classroom management is the cause of 

disciplinary problem. So the researcher concluded that weak Classroom management is the cause 

of behavioral problems of students.  

Lack of uniformity (consistency) enforcing discipline; in this case, teachers reported that 

24(44.44%) agree, 15(27.78%) strongly agree, 5(9.26%) disagree3 (5.56%) undecided. Students 

in the focus group discussion mentioned that   the school at the beginning of the year for one or 

two moths  try to in forcing discipline soon after two months, no one give attention to it . So, 

students start to change their behavior because of this lack of uniformity is the cause of students 

to misbehaver. Principal also  responded that  the way the  teachers control the students vary 

from teachers to teachers, some are constantly follow their students, the others sometimes they 

follow and leave then, this make students to be indiscipline. From the above analysis, it can be 

seen that (72.22%) agreed lack of uniformity (consistency) enforcing discipline is one of the 

causes of behavioral problems of the students. 
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Table 6 Environmental related causes of misbehavior 

causes of behavioral problems Scale 

SD D UN A SA 

N % o N % o N % o N % o N % o 

Bad influence outside the 
school 

0 0 2 3.70 5 9.26 30 55.56 17 31.48 

Peer pressure 0 0 4 7.41 20 37.04 22 40.74 8 14.81 

Influence from media 0 0 6 11.11 19 35.19 21 38.89 8 14.81 

 

Note: SD = strongly disagree, D= Disagree, U= Undecided, A= Agree, SA= strongly agree 

Bad influence outside the school; Based on this item teachers responded 30(55.56%) were 

agree and 17(31.48%) strongly agree, 5(9.26%) undecided, and 2(3.70%) disagree. Student also  

mentioned that  the environment of the school is the main cause of students’ discipline problem 

because, outside  the school there were few drug use houses like alcohol, pool, chat etc. 

Likewise, principals agreed outside the school there are few drug use/abuse that makes students 

to misbehave. It can be concluded that bad influence outside the school is a cause of behavioral 

problem that is (87.04%) agree is observed among the students of the schools. 

Peer pressure; Regarding to this item teachers suggested that 22(40.74%) agree, 8(14.81%) 

strongly agree, 20(37.04%) undecided and the rest 4(7.41%) disagree. Teachers responded that 

pear pressure is cause of students misbehaving that is (55.55%) agree.  On the side of students, in 

the focus group discussion, they also agreed that students fail in discipline problems because of 

their friends or peer pressure. Principals also accepted this; peer pressure is the cause of 

behavioral problems of students depending on the situation. Therefore, peer pressure is one of 

the causes of behavioral problems of students. 
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Influence from media; Teacher-respondents indicated that 21(38.89%) agree, 19(35.19%) 

undecided, 8(14.81%) strongly agree and 6(11.11%) disagree.  Concerning this item, students 

also added that media influences has got some impacts on behavioral problems of students the 

same is also true for the principals. So, it can conclude that influence from Media (53.7%) is one 

of the causes that contribute to behavioral problems of students. 

Table 7 Techniques used to minimize students,

Suspension; concerning this item teachers responded that 30(55.56%) inappropriate and 

24(24.44%) appropriate. In the case of students in the focus group discussion also supported that 

students should not be suspended from school. Likewise principal also admitted students’ idea 

that students should not be suspended from school unless conditions are forced to do it. 

Therefore, students’ should not be suspended from school has got an acceptance by most of 

respondents. 

 disciplinary problems 

Types of Techniques  Responses 

Appropriate Inappropriate 

No of respondents % No of respondents % 

suspension 24 44.44 30 55.56 

Proximity control 26 48.15 28 51.85 

Promote autonomy 33 61.11 21 38.89 

Enforce rules 32 59.26 22 40.74 

Consistent manner 29 53.70 25 46.30 
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Proximity control; Based on this item teachers reported that 33(61.11%) appropriate and 

21(38.89%) inappropriate. On the side of students in focus group discussion, they supported the 

teachers, responses. Similarly, principals also strengthen the teachers, students, responses.  So, 

proximity controls is a necessary techniques to minimize students disciplinary problems of 

students.  

Promote autonomy; the result of this item, from the teachers, respondents showed that 

28(51.85%) appropriate and 26(48.15%) inappropriate. This analysis realized that more than half 

teachers, respondents agreed on the appropriateness techniques of using promote autonomy to 

minimize students, 

 

discipline problems. If someone let his /her students’ free, the develop 

responsibility, and this led to respect rules and regulations of the school or norms of the society. 

Similarly, the students in focused focus group discussion, supported that if everyone has got 

freedom to govern himself /herself, he/she will develop self-discipline. Principals also added that 

if students are given freedom they will behave properly. So the researcher concluded that 

‘promote autonomy’ is one of the techniques used to minimize students’ disciplinary problems.  

Enforce rules; From the total teacher respondents, 32(59.26%) appropriate and 22(40.74%) 

inappropriate. On the other hand, students responded in the focus group discussion said that rules 

should not be enforced or imposed up on the students. If rules are enforced they may lack 

freedom. Principals also added on the teacher responses that rules must be applied strictly in the 

school. Therefore, it can be concluded that rules implementation is good for correcting 

misbehavior. 

Consistent manner; Teachers realized that 29(53.70%) appropriate and 25(46.30%) 

inappropriate that consistent manner should be developed to prevent students’ discipline 

problems. Students also noted that, Consistent manner should be developed to improve discipline 

problems. Likewise, principals also admitted ‘Consistent manner’ is an important to prevent 

disciplinary problems of students in the schools. So the researcher can conclude that consistent 

manner is a technique used to minimize disciplinary problems of students in the schools. 

 



53 

 

CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATION 

5.1. Summary 

The purpose of this study was to investigate the major disciplinary problems, causes and 

techniques used to manage students’ discipline problems. The study attempted the following 

research questions: 

1. What are the major students’ disciplinary problems in the government Secondary 

Schools? 

2. What are the major causes of students’ disciplinary problems in the schools? 

3. What are the techniques used by administrators and teachers to tackle students’ discipline 

problems? 

In order to get relevant data from respondents, the researcher used both quantitative and 

qualitative methods of gathering data from different groups of respondents as well individuals. 

Based on the frequency counted from the questionnaire of teacher respondents gathered, the raw 

data were tallied, tabulated and quantitatively analyzed regarding the types, causes and 

techniques used to manage disciplinary problems of students in the schools. The researcher has 

listed some common students’ disciplinary problems and asked teacher respondents to identify 

their degree of their occurrence in school by using the rating five point Likert scales. These are፡ 

5= Strongly Agree (SA), 4= Agree (A), 3=Undecided (UN), 2= Disagree (D) and 1=Strongly 

Disagree (SD).Likewise, frequencies were also employed as, Very Often, Often, Undecided, 

Seldom and Never. Then, the frequency of occurrence was changed into simple percentage. After 

that the qualitative data obtained from focus group discussion of students and the qualitative data 

obtained from the interview of principals, analyze separately in words. Lastly, merge the results 

and compare whether they support or contradict each other.  
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1. The major students’ disciplinary problems in the surveyed schools include: 

a) Coming to classroom habitually late is the major disciplinary problem of students in 

secondary schools, 38(70.37%) from the total respondents confirmed that is often 

occurred. 

b) Not doing homework or assignment is also another major disciplinary problem of 

students it can be seen that not doing homework or assignment is a behavioral problem 

that is often 30 (55.56%). Of the respondents observed. The researcher concluded that 

most students come to school without doing homework or assignment.  

c) Cheating in examination: Based on what often reported cheating in examination bothered 

teachers and schools. Cheating in examination is problem of students that is often 

29(53.70%). Therefore, the researcher perceived that cheating in examination is problems 

that should be stopped. 

2. Major causes for disciplinary problems are፡ 

a. . Lack of parental control- according to the respondents responses 25(46.29%) 

agreed that lack of parental control was the second major cause of disciplinary 

problems of students is the secondary schools. Therefore, it can be concluded that 

broken home is major one that can be observed among the students of the school. 

b. Bad influence outside the school; all respondents mentioned that the environment of 

the school is the main cause of students’ discipline problems because outside the 

school there were few drug use houses like alcohol, pool, chat etc. It can be 

concluded that bad influence that is 87.04% agreed that bad influence outside the 

school is a cause of behavioral problem observed among the students of the schools. 

c. Lack of uniformity (consistency) enforcing rules is the major cause of students’ 

disciplinary problem in the secondary schools that respondents 72.22% agreed on 

this case. The respondents reported that at the beginning of the year for one or two 

months tried to enforce discipline, soon after two months no one gives attention to it. 
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So, students start to change their behavior because of lack of uniformity is the cause 

of students to be misbehaved. 

3. Techniques used by administrators and teachers to prevent or cure observed disciplinary 

problems are 

Promote autonomy; the result of this issue showed that 33(61.11%) of the total respondents 

agreed, if someone lets his/her students free they develop responsibility. This may lead to respect 

the school rules and regulations or norms of the society. Everyone has got freedom to govern 

himself/herself that he/she will develop self-discipline. So, promote autonomy is one of the 

major techniques that should be developed in the secondary schools to manage students 

disciplinary problems.  

Enforce rules; from the total respondents realized that 59.26% rules must be implemented 

strictly. If rules are missed, students will ignore the direction of teachers and administrators; 

even, they did not tolerate and respect each other. So, the rules and regulations of the school 

should be practiced throughout the secondary schools to prevent and correct students’ 

disciplinary problems. 

Consistent manner; from the total respondents 30(55.56%) realized that consistent manner 

should be developed by administrators and teachers to prevent and correct students disciplinary 

problems. As the result of this the researcher concluded that consistent manner is very important 

to prevent and correct students’ disciplinary problems. 

5.2. Conclusion 

Based on the major findings of the study, the following conclusions were drawn: 

1. Coming to classroom habitually late, ,not doing homework or assignments unnecessarily 

arguing with teachers, deliberately destroying things/ materials, ignoring teacher’s 

direction, initiating quarrel among the students, and wandering in veranda to diverge 

students’ attention were some  types of disciplinary problems in government Secondary 

schools of Arada sub-city, in Addis Ababa. 
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2. , lack of parental control, bad influence outside the school , lack of 

uniformity/consistency, enforcing discipline, peer pressure, Broken home are some causes 

of disciplinary problems in secondary schools. These causes/factors were increased the 

misbehavior of students’ in the schools. 

3. Teachers and administrators were used consistent manner, enforce rules and promote 

autonomy to manage students’ disciplinary problems. 

4. Out of the total respondents 28(51.85%) of them were reported that they spent their times 

on students’ discipline problems in their daily activities over the years. But change has not 

come yet, it is completely a tired some activity that faced the school community. 

5. Disciplinary problems of students are a serious one challenged the teaching and learning 

process. Nowadays, the problem is widely spread in most government secondary schools 

of Arada sub-city, in Addis Ababa. It hinders the smooth application of school tasks. 

6. To sum up, even though the respondents perceived almost the same kinds of disciplinary 

problems, causes and techniques to manage the student’s disciplinary problems, there 

might be differences among themselves as we have seen from the analysis. 

5.3. Recommendations 

Based on the above conclusions, the following recommendations were given by the researcher. 

1. Coming to school habitually late, not doing homework or assignments and cheating in 

examination are among the major types of disciplinary problems of students’. 

        To reduce the above problems the researcher recommended that the school principals, 

teachers and other stakeholders should set some sorts of rules and regulations specific to the 

school with the active involvement of the students, in addition to the rules and the regulations 

of the country.  

• Promote continues counseling services for misbehaved students. 



57 

 

• Create close relation with parents/community and discuss on the issue of students’ 

discipline problems. 

• Coordinate all staff members to follow up students’ discipline problems. 

• . Sitting arrangement of students should be separately far during the examination. 

2.  Lack of parental control, bad influence outside the school and lack of uniformity 

/consistency/ enforcing discipline are among the major causes of students’ discipline 

problems. In order to minimize or avoid these causes of discipline problems all concerned 

bodies should work cooperatively with the school. 

• It would be better if school promote cooperative relationship with parents for the 

improvement of students’ academic and disciplinarily matters.  

• It would be also important for schools to initiate interactions with the community and 

give orientation about their schools. 

• Continuous discussion should make among the students themselves to overcome the 

discipline problems. 

• Create smooth relation with all students and understand their problems.  

3. Promote autonomy Enforce rules and Consistent manner are among the techniques used to 

manage students’ discipline problems. Of course improving and expanding and counseling 

services to help the misbehaved students should come first before taking any action. 

• Parents must not be ignorant of their child‘s behavior in order to shape them in a 

desirable manner and to create conducive atmosphere by having integrated 

relationships with their school. 
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• . Schools should have strict rules and regulations and should incorporate in its rules 

what is forbidden and give awareness to the students early and should implement the 

rules strictly and consistently. 

• Parents and the society should understand that their contribution to students 

‘disciplinary problem is great and should participate thoroughly and follow up on the 

day to day activities of their children by having close relationships with their teachers. 

•       Teachers need to be good models to their students from the first day of the class. 

It is also advisable that teachers have a genuine interest and positive outlook to help 

students.  

• Use positive reinforcement and reward for those students who behaved properly 

4. Finally, the researcher recommended that students’ disciplinary problem is a challenge one 

that needs further deep and comprehensive study in the government secondary schools of 

Arada sub-city, in Addis Ababa. 
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APPENDEX 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

Department of Educational planning and management 

A. Questionnaire to Asses Disciplinary Problems of Students’ in Selected Secondary Schools of 

Arada Sub-City in Addis Ababa 

Dear Teachers  

The purpose of this questionnaire is to collect data related to disciplinary problems of students in 

randomly selected government Secondary Schools in Arada Sub – City of Addis Ababa. Your 

suggestions are valuable to the success of this study. Hence, I am confident that you will 

appreciate the effect of honest and frank responses. Your response will be used only for research 

purposes. So you are kindly requested to provide genuine responses. 

                                                                                                    Thank you in advance 

Part I: - General Information (Mark “X") 

1. Name of the school ------------------------------------------------------------------------------ 

2. Sex --------------- Male            Female 

3. Qualification:-  Diploma            Bachelor Degree           Masters Degree 

               Specify any other ------------------------------------------------------------ 

4. Experiences :-1 – 5 years           6 – 10 years             11 – 15 years 

             16 – 20 year           21 – 25 years                     26 and above years  

 



 

 

Part II. Read the following items and mark “X" 

1. How much time/ effort did you spend to discuss in discipline problems over the years? 

• Much less         , less        , the same         , more             , much more         

2. How serious is the discipline problem in your school ( Tick out any) 

- No Problem at all -----------------------          

- A few isolated problem cases --------         

-  Some problems but only by certain academically  weak pupils           

- Some problems in each class -------------      

- Only a problem when certain teachers are teaching              

- Many serious problems -----------------        

 

 

 

 

 

 

 

 

 

 



 

 

3. Types of behavioral problems  

 

 

 
No 

 
Behavioral problems  

Frequency 
Never Seldom Some 

times 
often Very often 

1 Not bringing books, in the classroom      
2 Trying to gain influence among his/her 

fellows 
     

3 To gain power in class room      
4 Not doing work in the classroom      
5 Not doing homework or assignment      
6 Entering in the classroom with screaming 

sound 
     

7 Sleeping during teaching      
8 Chatting with one another during teaching      
9 Coming to classroom habitually late      
10 In attention during teaching       
11 Cheating in examination      
12 Stealing      

13 Unnecessarily argufy with teachers      
14 Bringing noisy devices in the classroom such 

as ringing phones   
     

15 Blaming one another upon any mischief      
16 Initiating quarrel among the students      
17 Shouting loudly to create thrill in classroom      
18 Wandering in veranda to distract students’ 

attention. 
     

19 Start answering before the question is 
completed. 

     

20 Play with hands, feet, pen etc.      
21 Using rough language with other students and 

teachers 
     

22 Deliberately destroying things/ materials       
23 Ignoring teachers direction      
24 Shifting from one chair to another      
25 Drug use/abuse(alcohol , chat, smoking)      



 

 

4. Cause of behavioral problems 

 

 

 

 

 

 

No 

 

causes 

Scale 

Strongly 

disagree  

Disagree  Undecided  Agree  Strongly 

agree 

1 Not enough supervision      

2 Lack of parental control      

3 Broken home      

4 Financial problem      

5 Overindulgent parents  negatively       

6 Having too much money      

7 Stress created by pressure to 

succeed 

     

8 Lessons we teach  are beyond the 

students’  background  

     

9 Lessons are boring      

10 Classroom management is weak      

11 Lack of uniformity (consistency) 

in forcing discipline  

     

12 Bad influence outside the school      

13 Peer pressure      

14 Influence from media      



 

 

5. Some techniques used to minimize students’  disciplinary problems  

 

 

 

 

 

 

 

6. What should be done to improve students’ discipline problems in your school? 

 

 

 

 

 

 

 

 

 

 

 

Types of 

techniques  

Responses Appropriate Inappropriate 

1 suspension   

2 Proximity control   

3 Promote autonomy   

4 Enforce rules   

5 Consistent manner   



 

 

 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Focus group discussion with groups of secondary school students 

Name of the school -------------------------------------------------------------------------------- 

Grade ----------------Total number of group members ------------------- 

1. How much time / effort did you spend to discuss on discipline problems in your school 

over the years?  

2. How serious is discipline problem in your school?  

3. What are the major disciplinary problems of students in your school?                 

4. What are the major causes for students’ discipline problems in your school?        

5. What techniques are used to control students’ discipline problems in you school?                    

6. What should be done to improve students’ discipline problems in your school?          

 

 

 

 

 

 



 

 

 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION AND BEHAVIORAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Dear principals  

These interview questions are prepared to collect data for the purpose to solve students’ 

discipline problems. The questions will be responded orally by the principals related to discipline 

problems of students from the randomly selected government secondary schools in Arada sub- 

city, A.A. Hence I am confident that you will appreciate the effect of honest and frank responses. 

Your response will be used only for research purposes. So you are kindly requested to provide 

genuine responses.                                       Tank you in advance 

I. General information  

1. Name of the school ---------------------------------------------------------------------------- 

1. Sex --------------- Male           Female               

2. Qualification:-  Diploma              Bachelor Degree            Masters Degree 

               Specify any other ------------------------------------------------------------ 

3. Experiences :- 1 – 5 years            6 – 10 years                           11 – 15 years 

             16 – 20 years                21 – 25 years             26 and above years        

II. Interview questions 

1. How much time did you spend to control disciplinary problems of students in your school 

over the years? ---   

2. How serious is discipline problem in your school? - 



 

 

3. What are the major disciplinary problems you have observed in your school?   

4. What are the major causes of behavioral problems of students in the school?  

5. What techniqus do you use to control students’ discipline problems in your school? - 

6. What should be done to improve disciplinary problems in your school? 
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