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Abstract

The main purpose of the study  was to assess  factors affecting self-employment  of government

TVET graduates in South West Shoa zone of Oromia region. To achieve the objectives of the

study, descriptive survey and purposive sampling method was used. From 277 self-employed

graduates, 86 were selected by simple random sampling, out of 40 unemployed graduates 18

were selected by purposive sampling, 3 TVET College Deans were selected by available

sampling methods and 3 Entrepreneur trainers were selected by purposive sampling method.

Totally 109 respondents participated in the study. The college selected in this study were:

Waliso TVET College, Tulu Bolo and Leman TVET Inistitutes. Questionnaire prepared in terms

of open and closed ended item, semi structured interview and FGD were the main instruments

used to collect data. Both quantitative and qualitative data were collected and analyzed. The

data obtained through the questionnaires were analyzed using percentages. The information

acquired through open- ended questionnaires, semi structure interview and FGD were

analyzed to complement the quantitative data. As regard to the factors affecting self-

employment, it was found that 59% & 57% of the self-employed graduates, and most of the

FGD participants responded that ‘lack of working place’ and ‘ lack of credit access ‘ that led

the graduates not to be self-employed. Hence, the graduates could not access the premises and

credit services opportunities provided by the government. In addition lack of market access

was the other factor mentioned by the graduates whereas the Deans and instructors believed

that graduates’ attitude, lack of self-determination and lack of risk taking behavior were

factors that hinder self-employment. Self-employed graduates also mentioned hard work

(93.6%), need to achieve life goal (96%) and self-determination (96.6%) as the first three

important factors of personality traits for self-employment. Vocational guidance and

counseling service was also rated medium and below by 85% of the graduates that implies

weak service. Based on the findings lack of premises, lack of credit access & start-up capital ,

absence of hard work and self-determinations were concluded as the major determinant factor

for self-employment. To this end, the concerned body should provide the premises, credit

access and strong vocational guidance and support service should be given to facilitate and

encourage  the graduates for self-employment.
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CHAPTER  ONE

1. Introduction

In this chapter, the background of the study, statement of the problem, research questions,

significance of the study, delimitation of the study have been treated one after the other.

1.1 Background of the study

One of the principal goals of Education is to prepare future citizens to live and work in the free

market condition. As a result, there is a need to create a direct link between the labour market

and education which would allow for the higher utilization of the human potentials of the

country (Fagerlind  and Kanaev 1998:23).

Among the educational settings, TVET institutes are one component in Education and Training

programs that have been widely expanding globally. Considering it as a very important

program to economic development in providing the required human capital as well as creating

potential entrepreneurs, UNESCO’s report (1996:11) has described the role of TVET as

follows:

TVET is concerned with the acquisition of knowledge and skills for the world of work to

increase opportunities for productive work, sustainable lively hoods, personal

empowerment and socio-economic development for both women and men, in both urban

and rural communities. A quality TVET program plays an essential role in promoting a

country’s economic growth and contributing to poverty reduction as well as ensuring the

social and economic inclusion of marginalized communities.

UNESCO views TVET as the master key to poverty alleviation and social cohesion and as

central to the promotion of sustainable development.

With regard to the Ethiopian TVET program, as part of the 1994 Education and Training Policy

(ETP), it is intended to play crucial roles in producing human capital contributing to the

economic development. The Ethiopian TVET qualification frame work (MoE, 2003:12) also

explained that the reformed TVET system is to be wage and self-employment orientated,
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demand-driven and out-come based, and thus appropriate to the development needs of the

Ethiopian Economy.

With respect to the above , TVET graduates’ career options , having acquired the necessary

skills at institutions either wage employment or self-employment ventures, in which both are

important that the former is to feed the industry with the required skilled Human power and the

latter is to create employment opportunities through starting micro and small business. In view

of this, the Plan for Accelerated and Sustained Development to End Poverty (PASDEP)

assumed the TVET program to offer “… relevant and demand-driven training that corresponds

to the needs of economic and social sectors for employment and self-

employment”(MoE,2002:8). Self-employment, therefore, is considered as an alternative

occupational choice to TVET graduates. This option is achieved through starting micro and

small enterprises ventures which is considered to be the basis for economic development and

betterment of lively hood of citizens.

The significance of the roles of micro and small business, as basis for a nation’s economic

development, is to ensure the growth of big firms and industries through innovative and

creativity and, as a result, the decrease in unemployment by creating job opportunities and

increase productivity. This idea is again strengthened by Fisseha (2011:16) that the

development of self-employment is considered as a means of rapid economic development

leading to a gainful of employment for the masses. The big firms and industries are emerged

from such small business enterprises which were introduced by potential entrepreneurs. This

therefore, tells us that entrepreneurial participation of the TVET graduates and creating

conducive environment for their involvement is paramount importance in the expansion of

small business enterprises.

Despite the fact that encouraging and enhancing self-employment is crucial to betterment of

life and economic development, there are a number of factors that affect self-employment.

There are various approaches and theories to the factors affecting self-employment

involvement of individuals (Edan, 2012). Although the approaches and theories vary in the

emphasis they give to specific factors and lack of inclusion of all factors, they are rather

complementary to each other.
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In general, according to individual approaches of various scholars, the factors affecting self-

employment can be summarized as follows;

 Psychological factors (personality traits) such as attitude, self-determination , self-

confidence, achievement motivation, innovative behavior ,etc.,

 Socio-cultural factors such as the values given to self-employment (societal attitude and

family influence), religious and cultural influences , etc. in the Ethiopian context , there

is negative image in the society on the TVET program considering it as a training

program for failure of grade ten or intellectual inferior so that they do not qualify for

higher education (Lelisa,2007:17). This   negative image held by stakeholders hinders

the graduates’ vocational preparation to create their own jobs.

 Government policies such as incentives, opportunities, facilities and support services

etc., that motivate self-employment.

 Political factors such as the political system and stability, security, promotion of free

market, individual freedom and provision and motivation of private enterprises, etc.

 Socio-economic and demographic factors of graduates

 Institutional strength and quality of training offered as far as the entrepreneurial

practices and services provided in the area of career and vocational counseling etc., and

 The sector of the training area affects the graduates entrepreneurial involvement as

regard to the priority given by self-employment facilitators.

Although TVET graduates are expected to contribute to the poverty reduction efforts through

creation of jobs and increase productivity. It is observed among the graduates of the institution

under study that most of them are observed to be unemployed and they face so many challenges

to be self-employed which is the main reason that evoked the researcher to conduct this study.

1.2 Statement of the problem

The driving goal of the national TVET strategy of Ethiopian (2008) is to strengthen the culture

of self-employment and support job creation in the economy (MoE, 2008:31).

After having acquired the necessary skills, TVET graduates career options are either wage

employment or self-employment, in which both are relevant that the former is to supply the
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industry with skilled labor and the latter is job creation. Consequently, as per the national

TVET strategy (2008), self-employment is considered as a major career choice for TVET

graduates.

However, TVET graduates are incapable of engaging in self-employment. Besides, they are

often not primed with the expertise and the most of all the knowhow, capitals and materials

fundamental to establish their own business (Molla, 2008).

Therefore, with respect to the national TVET strategy, TVET graduates are expected to play

active innovative roles in self-employment ventures which have a broader implication to the

economic and social development. However, as to the student researcher experience (being

working in TVET institution as dean for the last six years) is concerned most of graduates are

jobless and face many challenges for self-employment. Definitely this is the difficulty and

challenging situation – confronting TVET at the national level in general and South West Shoa

Zone in particular. This reality is confirmed by the tracer study that was conducted in the year

2013. by South West Shoa Zone TVET office on graduates from government TVET institution.

This tracer study shows the following major findings that indicate the employment status of the

target government TVET institution graduates of the zone in the year 2012 G.C.

Table 1: Employment status of 2013 Government TVET graduates (Lev.I-IV) in South
West Shoa Zone

S.N Total no. of graduates Employed graduates Unemployed
graduates

Wage employed Self-employed

M F T No. % No. % No. %
1 324 255 579 116 20 114 19.7 349 60.3

Source: South West Shoa Zone TVET Office Report (2013 G.C.)

The finding of this tracer study indicated that only 20% & 19.7% of the graduates could be

wage and self-employed respectively. The remaining 60.3% of graduates were unemployed.

This fact shows that limited capacity of the national economy of the country cannot absorb all

TVET graduates for wage employment. On the other hand, due to many reasons; number of

self-employed graduate was very low. Thus, heavy dependence on wage employment in

modern sector is not the right strategy in many countries particularly in developing countries

like Ethiopia. This situation calls to pay attention to the other possible alternative that enables
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graduates to be self-employed. This is because providing only training is not an end by itself

unless graduates could be employed (Wanna, 2002).

In relation to this MoE (2005:1) stated as follows: “TVET is an instrument for producing

technician equipped with practical knowledge, who unlike in the past, would be job creators

rather than expecting jobs to be provided by government”. Therefore in order to solve the

problem of self-employment there is a need to analyze factors affecting self-employment of

TVET graduates.

There are diverse approaches and theories to analyzing the factors affecting self-employment

efforts of individuals. Fisseha (2011) and Eden (2012) have pointed out personality traits,

socio-cultural factors, economic conditions and the combination of these factors as the major

issues influencing self-employment. Another approach to the factors affecting self-employment

is economic aspect, non-economic aspects as described by Khanka (2003). Corson (1991:241)

stated that unemployment is caused by problems related to the school curriculum, and

Simmons (1980:158 ) in the opposite view  confirmed that unemployment is not educational

problem, as cited in Yekunoamlak (2000:19-20).

As mentioned above, there are countless approaches to analyzing the factors affecting self-

employments. The types of classifications of the factors responsible for self-employment are

almost as many as the numbers of scholars and researchers. In general, the above approaches’

difference is not significant that the factors mentioned in all authors are, in one way or another,

related to each other. None of the above researchers identify the factors related with the

government support and TVET Institution factors separately, and also the researcher want to

make further study on psychological and socio-cultural influence on the graduates self-

employment success.

So much so that the major factors that affect self-employment ventures can be classified in to

four sets of factors: The government support services, services provided by TVET

College/Institutions, personality (psychological) factors, and socio-cultural factors,.

Thus, the research that will be under taken intended to answer the following basic questions;
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1. How adequate are the government support services to contribute to the TVET

graduates’ self-employment decisions?

2. How adequate are services provided by TVET College/Institutions to get graduates

ready for self-employment?

3. To what extent do the personality traits (psychological factors) affect the graduates’

self-employment efforts?

4. Do the socio-cultural  factors influence the graduates in starting their own ventures?

1.3 Objective of the Research

The general objective of this research was to assess the factors affecting TVET graduates’ self-

employment ventures while the specific objectives of the study include:

1. Assess the adequacy of the government support services contribution to the TVET

graduates’ self-employment.

2. Assess the adequacy of the TVET institution  services contribution to the TVET

graduates’ self-employment.

3. Identify the influence of the socio-cultural environmental factors such as values,

attitude, traditions etc., on the graduates in starting their own new business.

4. Identify the extent of the personality traits that contribute to TVET graduates’ self-

employment  participation.

1.4 Delimitation of the study

The study is delimited to government TVET graduates in South West Shoa Zone of Oromia

region because the researcher is working as a Dean in one of the TVET Institution and there

was need to assess the problem associated with self-employment of graduates. The institutions

are Waliso TVET College, Tullu Bolloo TVET institution and Leman TVET institution.

Moreover, Level I up to  Level IV programs are chosen, this is because   most graduates of the

target institutions are trained by these  levels and the problem was seriously found at these

levels.
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The target population of this study will be on the last two years (2012-2013) graduates of the

regular (day) TVET program. Since it is an aspect of tracer study, it specifically focuses on

factors affecting self-employment, such as: government support related factors (Access to

credit facility, premises/business shelter, and  market access), Availability of the required

training inputs (training materials and qualified trainers), Socio-cultural factors, personality

(psychological factors) traits. As far as geographical area is concerned, although the graduates

of the zone are expected to be dispersed all over the country, the geographic coverage of the

study is limited to South West Shoa zone. This is because the number of graduates who work

outside this area is thought to be insignificant besides the resource limitations.

1.5 Limitations

The serious challenge the researcher faced was obtaining the addresses of the randomly

selected respondents according to the telephone addresses they left after graduation (at exit

time). Some of them had changed their addresses or did not respond. Thus, an attempt was

made to get some of them through a snowball method, i.e., search them through asking persons

who knew where they could be found. Even among the accessed, some failed to send back the

questionnaire due to being busy on their jobs. All these made the collection of the data very

difficult, tiresome and time consuming. Time constraint was another challenge because the

researcher was conducting the research while working as a Dean at one of the TVET

institution under study.

1.6 Significance of the study

TVET for wage employment is becoming expensive, since supply of labor exceed the capacity

of modern sector. Hence, the rate of unemployment among TVET graduates is increasing.

Giving attention to self-employment is, therefore, very sensitive and timely issue for TVET

system of the country. And the study is expected to have the following contributions:

1) The study may provide some information about the current status of TVET

program in relation to self-employment

2) It helps to identify the factors that affect self-employment of TVET graduates.
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3) It will also help TVET institutions to know their contribution to the career of the

graduates, the quality of training they have been offering, the methods of training

they have been employing, etc.

4) Parents and prospective graduates (even future trainees) may also gain advantage

from the findings. Parents may use the findings in providing support to their

children after graduation in engaging them to an entrepreneurial venture. It may

also help future trainees in motivating and developing the courage toward self-

employment a head of their graduation.

5) It could have importance to provide some suggestions that used to take corrective

measures to alleviate the problem.

Finally, an attempt will be made to present the research finding as ways and means of

disseminating the result to stake holders.

1.7 Definition of Basic Terms

The following are basic and most frequently used terms throughout this thesis:

Entrepreneur is a person who started a new business venture or self-employment, instead of

wage employment, which was enhanced by the skills acquired from TVET training

and has the entrepreneurship personality (Hisrich and Peter, 2002:10).

Competence: Sum of interrelated abilities position and application of knowledge, behavioral

pattern and skills, and ability to combine these elements at any given time (MoE,

2006a).

Graduates : an individual who has satisfactorily completed all requirement of an educational

program and has been awarded a diploma or certificate (Good, 1973).

Self-employment is defined as the state of  earning income directly from one’s own business,

trade or profession rather than a specified salary or wage from the employer

(Morton, 1996).
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Technical Vocational Education and Training: refers to all form and levels of educational

process involving, in addition to general knowledge, the study of technologies and

related sciences and the acquisition of practical skills, know-how, attitudes and

understanding relating to occupation in the various sectors of economic and social

life (UNESCO, 1989).

1.8 Organization of the study

The study consists of five chapters. The first chapter includes introduction of the study:

statement of the problem, significance of the study , delimitation of the study, limitation of the

study and definition of basic terms. The second chapter deals with the review of the related

literature. The third chapter contains research design and methodology. The fourth chapter

comes with data presentation, analysis and interpretation. The collected and analyzed data

through the application of  percentage is discussed in this part. The summary of findings,

conclusions and recommendations of the study are presented in the fifth chapter. Lastly ,

bibliography and appendices are made part of the thesis.
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CHAPTER TWO

2. RELATED LITERATURE

2.1 Overall Understanding of Technical and Vocational Education and

Training (TVET)

Vocational education has its origin when man began to live together and started to produce for

his basic needs. The primitive people probably used the digging stick, stones, axes and fire to

clear the vegetation for hunting and gathering their food supply. Knowledge continued to be

passed from father to son verbally and was meager in quantity. At this period the process of

learning was spontaneous imitations of skills (Abramson, and other 1979: 19 and Brembeck,

1972:2) as cited in Yekunoamlak (2000).

TVET is a comprehensive term referring to the educational process, which involves, in addition

to general education, the study of technologies and related sciences and the acquisition of

practical skills and knowledge relating to an occupation in various sectors of economic and

social life (UNESCO, 1984). It is the major link connecting the school system and the

employment market, which means that developments in TVET are intimately linked to general

trends in the economy (UNESCO, 1989).

In 1999, at the Second International Congress on Technical and Vocational Education in Seoul,

and at the 30th session of the general  Conference of UNESCO in  Paris, it was agreed to adopt

the phrase “Technical and Vocational Education and Training (TVET)” to describe the

combined process of education and Training and recognize the common objective as their

immediate goal. The congress emphasized that TVET should be a multi-domain concern,

requiring  collaborative and integrated approaches. TVET programs should be designed as

comprehensive and inclusive systems, accommodating the needs of all learners and accessible

to all. Special efforts were needed to reach marginalized groups and programs should be

designed to facilitate entry into the main stream. TVET programmers needed to be gender

balanced, attracting men in to previously male-dominated occupations. TVET  is an integral
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component of lifelong learning and as such plays a crucial role in helping individuals and

countries to achieve a culture of peace, environmentally sound sustainable development , social

cohesion and international citizenship (UNESCO,1999).

2.2 Objective of Technical and Vocational Education Training

The overall objective of the National TVET Strategy is to create a competent, motivated,

adaptable and innovative workforce in Ethiopia contributing to poverty reduction and social

and economic development through facilitating demand – driven, high quality technical and

vocational education and training relevant to all sectors of the economy, at all levels and to all

people (MoE, 2006). UNESCO (2007) stated that TVET is an essential; it is not sufficient

condition for the development of the economy or society. Training people and adults for

different skill and services occupations use it to resolve the problem of unemployment.

TVET represents a comprehensive and inclusive approach intended to help people achieve their

full educational and vocational potential and as a result make meaningful participation in

development effort of their community. In most countries of the world, thus, the introduction of

systematic, well planned and rigorous programs of TVET has become a vital component of

educational and training programs. Similarly, ILO (1996) stated that provision of TVET enable

trainees not only to acquire skills in specific occupations that lead to wage employment in the

economic sectors but also enable them to prepare for self-employment.

2.3. Vocational Training and the Labor market

The relationship between vocational training and the labor market is seen in light of the relation

between the function of education as investment in human capital and as a filter that sorts

individuals according to their talents. If much attention is given to the investment side

disregarding the filtering function, more educated people beyond the capacity of the economy

will be produced.

On the other hand, if more emphasis is placed on the filtering function, the required manpower

to run the modern economy may not be attained. Therefore, in order to satisfy the need of

vocational graduates, training centers and the labor market, it is necessary to strike the balance

between these two functions of education as stated in Eliasson, G. (1994:27).
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The labor market is a mechanism upon which the effect of vocational training programs on the

trainees is judged. To this end, Vocational training is viable when job related to the training

exist in the labor market. In such occasions, Vocational training graduates do have advantage

for getting initial employment opportunity over their non-vocational counterparts Phelps,

Bishop and Suk (in Wanna, 1992:57-61).

In some developing countries there exists too much unemployed school Leavers with

inappropriate skills. On the contrary, there is acute shortage of certain skilled labor force which

Necessitates government officials to import appropriately trained people from abroad

(Derebssa,1997: 9). This mismatch entails that there is lack of labor market information.

Labor Market Information System (LMIS) is very important information tool which provides a

timely data for vocational training centers on the type of occupation and number of the skilled

labor-force required by the economy. It can serve as an "early warning system" on what is

happening in the labor market including the current employment patterns and problems

associated to it, as well as future trends and opportunities.

LMIS also brings together the required information and actors so as to facilitate the decision

making process. Such act of coordination avoids wastage of scarce resources and duplication of

efforts (Atchoarena, 1994:38-39). Skills being offered by vocational training centers have to be

relevant and meet the demand of the labor market.

In developing countries like Ethiopia in general and particularly in South West Shoa zone, the

supply of vocational graduates exceeds the demand in the labor market. There is also a

tendency to rely on the formal sector for wage, employment. As a result, the labor market

became saturated. In order to wisely use limited resources and adjust to the changing

employment pattern, vocational training programs need to be relevant and targeted to prepare

youngsters for self- employment in the informal sector.

2.4 Consequence of unemployment on TVET graduates

Unemployment among young people who have received TVET  training  and certificate  seems

today, in the great majority of developing countries, including Ethiopia, to pose a very serious

problem which is challenging preconceive ideas about the general question of unemployment
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among young people. Only a few years ago, the question of unemployment principally concern

young people who had little or no education, and the classic theory blamed insufficient training

for the difficulties experienced by these young people in finding jobs. Now the increasing

numbers of young unemployed in a new category “graduates” have revealed the need to rethink

fundamentally the whole problem (Morio and Zoctizoum,1980:1).

The problem of unemployment of graduates may have so many causes, such as demographic

factor, mismatch between demand and supply of labor force, lack of employment – relevant

training and inability of modern sector to absorb all graduates among others. In order to solve

these problems, the close interaction between employment and TVET makes it essential for the

two to be considered simultaneously. Thus, it seems pointless to provide TVET without the

certainty that it will lead to employment. And hence, graduates may face  with

multidimensional problems which arise from unemployment (Getachew, 2005:45-50).

Unemployment among graduates means lost what is invested in human resources, lost

individual identity, and of social life or the problem may arise in relation to occupation and

social position of each graduate in the community. Moreover, it may also lead to question of

usefulness to society and traditional value. And above all, it may affect their hope to earn more

money to support their families and to be independent (Standing, Sender and John:1996:23).

Therefore, in order to make effective TVET system and hence it enable graduates to be

employed (wage or self), it is important to evaluate the system from the perspective of its

effectiveness based on the employment related criteria. The criteria may include the percentage

of trainees in gainful employment after training, how long after training it takes to be

employed, employees’ satisfaction with the performance of graduates, and the relevance of

training to actual employment etc (AU, 2007:9).

2.5 TVET in Ethiopia

Education in its traditional form has a long history in Ethiopia. However, prior to the

20thcentury the educational system was predominantly religious oriented to serve the manpower

need of the church and the state. Even though education in Ethiopia started earlier, skilled

workers like wood carvers, metalworkers, leather workers and potters were despised and

discriminated in the society. They were considered as low caste and derogated. In support of
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this Pankhurst in Wanna (1998) states, that Ethiopia had its own craftsmen and artisan for

centuries. However, these men and women of talent were delegated to a lower status by the

traditional Ethiopia for a long time. In our society, especially in rural areas, potters,

blacksmiths, weavers, tanners are isolated and despised. They are labeled as sorcerers as having

evil spirits. In some instances, these craftsmen were killed by fellow countrymen due to

misguided beliefs (Wanna, 1998).

Modern education was introduced during the reign of Menlik II with establishment of Menlik II

School in 1908, which makes a significant step in the history of education in Ethiopia. The sons

of nobility were given instructions in languages and diplomacy. Meanwhile, according to the

study by Lellisa (2006:34) schools were established in Addis Ababa, Dire Dawa and Harar

teaching religion, history and academic education. Integrated with these embroidery and home

science training were given to females and for males, different handcrafts and agricultural

training were given. From 1930-1934 additional schools were established and they were giving

training in some vocational subjects related to production. For instance: 1) in Empress Menen

School (1931) arts, dressmaking, home management and physical education were given, 2) in

1932 training in blacksmith, shoe making etc. were give to orphan students in Gullele and 3)

the first vocational school  of Addis Ababa was established by the ministry of Education in

1941 under the name of ‘Ecole National des Arts’ commonly known as “ENAT”. French was

used as a medium of instruction in addition to Amharic. Later on, the MoE changed the name

of the school to “Technical School” and the languages of instruction became Amharic and

English (MoE, 1973).

As time went on, then the need for better educated people and skilled workers to fill the vacant

places in the government organizations and industries increased from time to time.

Hence, as cited in Desalegn (1996:84), writers like that of Vestal (1965:14) mentions that on

the eve of the Italo-Ethiopian war of 1935, about 200 Ethiopians were sent abroad for further

education. But, over 10% of these young people were murdered by the fascists and many of

them died over-seas. Moreover, the above mentioned training schools were also short-lived due

to the Italian fascist invasion. The condition of the education system during the Italian

aggression was also expressed by the MoE (1984: 6): as follows
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The Italian aggression affected education in a number of ways. The government
school system was closed down (schools were used as barracks and hospitals).
Protestant Missions remaining expelled, only Catholic Missions remaining to
accept students in a four grade system where emphasis was on religion, the
Italian language and subservience to the Mussolini regime. In 1937...over 3000
young educated Ethiopians, estimated at 75% of available administration and
technical personnel, were massacred.

It was after the expulsion of the Italians that the Ethiopian government paid some attention to

the establishment of technical vocational schools in Ethiopia as part of its educational system.

As a result, some technical vocational schools were established.

Table 1. Vocational/Technical Centers established between 1840-1960s
Name of Vocational/Technical School Year established
1. Addis Technical School 1942
2. Addis Ababa Commercial School 1943
3. Addis Ababa Building Trade School 1946
4. Ambo Agricultural Schools 1946
5. Jimma Agricultural Schools 1955
6. Bahir Dar Polytechnic schools 1964

Source: Ministry of Education (2002)

These Vocational/Technical schools were few in number and could not serve students from all

over the country. As a result, graduates from high schools who could not join tertiary level of

education lacked skills to be employed in different sector of the economy. In order to alleviate

the problem of unemployment and with the objective of making the curriculum job oriented so

as to produce middle level manpower, the concept of Comprehensive program was introduced

in 1961 to the secondary schools of Ethiopia as stated in Wanna (1998). During these years

concerning the effectiveness of the Technical Vocational areas, the Japan International

Cooperation Agency (JICA) (1996) states that training in Technical Vocational areas in

Comprehensive schools can be said to comprise only of classroom theoretical discussion

without any lab or workshop practical support.  Thus, it can be safely asserted that no

meaningful and effective Technical Vocational training is given in Comprehensive school in

Ethiopia. It was said further that the Ministry of Education (MoE) experts advances two major

reasons. The first is the acute shortage of equipment and supplies in the schools, and the second

is the extremely overcrowded classes, which makes practical training in workshops virtually

impossible.
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Later on, it was also found that the comprehensive schools were unable to address the problem

of unemployment effectively. Then, it was decided to strengthen other Vocational Technical

schools in order to give effective skills training. The 1994 education system is the present

system, which is established on the basis of the new Education and Training Policy of the

country that was declared in April 1994.

Furthermore, according to MoE (2002) a new TVET policy was developed and emphasized on:

1) Parallel to general education, diversified technical and vocational training will be

provided for those who leave school from any level of education,

2) Training will be provided in Agriculture, crafts, and construction in the form of

apprenticeship for those with the appropriate age and leaving primary school,

3) Technical and Vocational training in Agriculture, Industry, Construction,

Commerce and home science will be provided after primary education for those

who may not continue general education,

4) Technical training will be provided for those who complete grade ten for the

development of middle level manpower, provide basic education and integrated

knowledge at various levels of vocational training, and

5) Official certification will be given to those complete technical and vocational

training programmers.

In conclusion, even though vocational education was as old as mankind, its development is still

at early stage in developing countries like Ethiopia.

2.6 Self-employment

Self-employment refers creating one’s own job or business, trade or profession rather than

expecting for employment from government or private organizations. In other words,  self-

employment refers working for one self (MoE, 2005). Similarly, ILO (1996) defines; self-

employment as working for one’s self rather than for another person or company. To be self-

employed, an individual is normally highly skilled in a trade or has a niche product or service
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for his or her local community. Self-employment is one of the areas of employments that self-

employed individuals are engaged in some kind of economic activity from which they directly

receive either the rewards of their labor, in terms of output itself or profits from the sale of the

output (ILO, 1986).

To sum up, based on these definitions in relation to the ventures of the TVET graduates, self-

employment, job creation and micro or small business/firm undertaking are taken as similar

concepts though they are not exactly the same in other contexts.

2.6.1 The Role of Self-Employment

2.6.1.1 Economic Development

According to ILO (1986) in developing countries, where there are shortages of skilled labor,

capital, managerial materials, the promotion of self-employment may be an important approach

to economic development. It involves adapting imported equipment to meet local needs or

producing entirely new capital goods, which are relatively, labor intensive. Moreover, it is

believed to be a substantial contribution to income generation, especially for low-income

population class.

In the same way, ILO (1999) stated that self-employment empowers people to make choices

and promotes cohesion and stability of societies. The growth of self-employment has become

the highest priority for national and international economic policy. Growth of self-employment

will contribute more increasing personal and national economic security, to reduce waste,

increasing efficiency, improving equity and reducing poverty and to strengthening social

integration than any other socio-economic achievement (ILO, 1996 and UN, 1997).

2.6.1.2 Poverty Reduction

Poverty is caused by inadequate incomes and incomes result in most societies from

employment; employment creation is thus perceived, as the main goal of most poor countries

and self-employment is believed to be a fruitful source of job (ILO, 2001). Similarly, AU

(2007) stated that self-employment in Africa, therefore, is directly responsible for the

improvement of the standard living of large numbers of people, since the largest part of the

economy in Africa is informal.
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According to AU (2007), at the present there is a fresh awareness among policy makers in

many African countries and the donor community makes employment opportunity in poverty

reduction. Hence, they are trying to provide employable skills that make peoples to be able to

create jobs through TVET and other forms of training. Therefore, many African countries in

their poverty reduction strategy documents intended to develop TVET to facilitate integration

in to the labor market and emphasize the need to promote self-employment. This is because the

key to poverty reduction in socio-economic growth and the creation of employment for all, and

poor people without employable skills cannot benefit from the poverty reduction potential at

socio economic growth (World Bank, 1995). In correspondence to this idea, AU (2007) pointed

out that self-employment consists large part of the people in developing countries and it is

increasingly important for poverty reduction.

2.6.1.3 Solving Socio-Cultural Problems

Many developing countries face difficulties in providing adequate employment for their rapidly

increasing labor force. This is because the formal sector cannot employ all labor force, which is

increasing more from time to time. Moreover, the informal sector, which is labor intensive and

hence has a remarkable capacity to employ large proportion of the labor force, was not given

adequate attention by governments. As a result many socio-cultural problems, including

unemployment  at the present challenging for many developing countries (UNESCO, 2005 and

AU, 2007). Similarly, UNESCO (2005) pointed out that self-employment contribute to the

achievement of the society (social, cultural, and economic development) and to great

democratization. At the same time, it develops the individual’s potential for active participation

in establishment of the socio-cultural developmental goals.

2.6.2 Self-Employment in Ethiopia

Since Ethiopia practices agriculture led economy, the idea of self-employment has not widely

distributed. Due to this fact, therefore, self-employment is at an infant stage in Ethiopia. In

order to build the entrepreneurial society, the bases of economy have to play on industry and

service giving sectors. However, Worotaw (2006) in Yordanos (2010:21) described that family

is the key to socio-economic development. If every family led a good life, then the country

becomes rich and developed country. To this regard, the base to entrepreneur is family.
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Moreover, according to Abosetegn (2007) research findings the discouraging factors for self-

employment in Ethiopia were in a case a condition demands as susceptible to unexpected crisis,

lack of industriousness and less expectation of investment were some of the discouraging

factors for self-employment.

2.6.3 The Contribution of TVET for Self-employment

The overall objective of TVET in general, the National Ethiopian TVET strategy in particular,

is to create competent, motivated, adaptable and innovative workforce contributing to poverty

reduction and social and economic development through facilitating demand-driven, high

quality technical and vocational education and training, relevant to all sectors of the Economy,

at all levels and for all people in need of skills development and specifically aimed to

strengthen the culture of self-employment and support innovation (MoE, 2006:10).

Furthermore, TVET institutions are encouraged to cooperate closely with the self-employment

promotion network in their local areas, such as microfinance scheme, chambers, MSE offices to

develop joint programs and TVET institutions managements’   board are expected to facilitate

this cooperation (MoE, 2006:25). Hence, some of the contributions of TVET for self-

employment specifically indicated as follows:

2.6.4. Contribution of TVET in providing practical Employable skills

TVET institutions are expected to provide trainees with the required generic skills which are

needed in the world of work in the formal, non-formal and informal delivery system through

cooperative training, on job training and in school practical training. TVET helps trainees in

mastering skills and concepts behind those skills, over a working life time is to get a first job

and then remain employable as technology and society change. As jobs and career increasingly

change over time, training for a very specific position may become less important in comparing

to vocational preparation that a high degree focus on developing transferable skills. Hence,

TVET programs are designed to provide generic or employable skills for trainees considering

the ever technological and societal changes.

Maur (in Welday 2010) stated that, in many societies life skills are deemed to include the range

of competencies and skills, cognitive, psychological and practical that are required for engaging
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effectively in an income generating occupation. In other words, skills for livelihood must form

a part of one’s life skills.

2.6.5 Contribution of TVET in Developing Entrepreneurial Culture

Entrepreneurship is the recognition of an opportunity to create value, and the process of acting

on this opportunity, whether or not it involves the formation of a new entity (schoof, 2006).

Entrepreneurship is the practical application of enterprising qualities, such as initiative,

innovation, creativity, and risk taking into the work environment and culture.

Different authors used different traits in order to measure whether the individual is successful

entrepreneur. But there are some common entrepreneurial traits. According to Holt (in Welday

2010), the major and common characteristics of successful entrepreneurs include self-

confidence and optimistic, able to take calculated risk, respond positively to challenges,

flexible and able to adapt, knowledge of markets, creative and need to achieve, take initiative,

perceptive with foresight and responsive to criticism

Therefore, technical and Vocational Education and training (TVET) have a role to play in

expanding job opportunities. TVET can contribute not only to expansion of job opportunities

but also to the reduction of poverty through income generation for vulnerable individuals and

families. Enhancement of the role of women in the labor market is also one of the priorities as

well as sustainable employment opportunities for the youth and rural population. Employment

subsidies for disadvantaged youth (school dropouts, youth with disabilities, etc) should also be

a priority (UNESCO, 2005).

Accordingly, vocational training for self-employment is carried out with the objective of

empowering young people to create their own jobs in the informal sector. It is believed that

before the youngsters are sent to be on their own, some kind of skill training will develop self

confidence among them and make the implementation process of self-employment activities

easier and more fruitful (King, 1985:29-34 stated in Yekunoamlak, 2000:16-17).

TVET improves employability, attitude toward skilled, manual work, and thus diverts at least

some young people from seeking the white-collar jobs. In many Countries, it is the absence of
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appropriate skills, rather than lack of jobs, that forms the main barrier to productive

employment of un employed.

In the modern sector, training as a solution to unemployment is not viable for two main

reasons. First, in the absence of job opportunities, the acquisition of labor market skills does not

lead to enhanced employment: vocational education and training alone, does not produce jobs.

Second, even where an expanding modern sector does offer employment opportunities, most

entry-level jobs do not acquire significant formal training before employment. It was also said

in some countries where there is lack of concentrated rural markets, where rural transportation

system are weak and where there are lack of access to credit and raw materials often limits to

productive self-employment and development of small enterprises (UNESCO, 2007).

To sum up, training youngsters for self-employment is not an easy task. Before commencing

the training, the target groups and their needs have to be identified. There should be clear

objective as to whether the trainees need courses in entrepreneurship, technical training and so

on. Some of the youngsters may start working with their own capital provided they get basic

skill training. Other group of young people may require some form of establishment fund

(Credit scheme) after completing the skill training.

2.7. Attitude Towards Self-Employment

In several   African countries including Ethiopia, TVET suffers from a relatively poor public

image. TVET is usually associated with blue collar jobs, low salaries and lack of personal

development opportunities, partly due to the low quality of previous TVET programs that did

not allow TVET graduates to successfully complete in the labor market.  TVET is generally

perceived as a place of last resort for those students or trainees who failed to get into higher

education. This misconception leads to negative attitude towards the role of TVET for self-

employment (UNESCO, 2005 and MoE, 2005).

The above studies examined that, what people do depends to a great  up on what people believe

in words and actions stem from concepts and attitudes. Positive attitude have power full

impacts and can change ideas, feelings, and perceptions, allocations of resources and orders of

priorities. Thus, the attitude of individual who engaged in self-employment and other
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supportive bodies is an important element in order to start up and be successful in business.

However, other study explained that there are attitudinal problems which in habit self-

employment during the process of startup self-business of TVET trainees and graduates, such

as lack of awareness and little attention given to self-employment, despite, it has great

contribution to the development of individual graduates and to the country as a whole (Lena

and Wong in Yordanos , 2010). Furthermore, MoE (2004) reported that trainees negative

attitude towards self-employment. similarly, Corderly and Sevastors (in Yordanos, 2010)

revealed that most families expected their children become government or private sector

employed and hence they do not provide adequate support for their children who are graduated

and intended to be engaged in self-employment.

2.7.1 Attitude of Trainees towards Self-employment

Most of the TVET trainees expected to be employed in the government or private sectors. But

the government or private sectors does not provide a job for all graduates. The majority of

developing countries hope for creating jobs lie in small business and in self-employment. Due

to this, education system are not only faced with problems of disseminating knowledge and

technical skills, but even more with the problem of developing attitudes and patterns of

behavior, in particular self-confidence, optimistic, willingness, able to take calculated risk,

respond positively to challenges, flexible and able to adapt, knowledge of labor markets,

creative and need to achieve , take initiative,  perception with foresight, responsive to criticism,

interest and initiative to engage in self-employment after training has completed (Hatten and

Ruhland,in Yordanos, 2010). Similarly, the TVET educators in addition to psychomotor skill

development should work on the attitude of  their trainees. Thus, success and development in

job creation is not completed until both skill and effective work habits and positive attitudes

have been learned and developed effectively.

A wide variety of research studies have shown differences between male and female

entrepreneurs: motivation for starting business; their preferences for venture risk; the type of

businesses they start; the process they use to identify business opportunities; the size of their

start-ups; the effort they expend in developing of those businesses; their confidence in their
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start-up efforts; their expectations for the performance of their business; and their performance

outcomes (Brush and others., 2006).

2.8 Major Factors Affecting Self-Employment

There are diverse approaches and theories to analyzing the factors affecting self-employment

efforts of individuals. Fisseha (2011) and Eden (2012) have pointed out personality traits,

socio-cultural factors, economic conditions and the combination of these factors as the major

issues influencing self-employment. Other authors like Saini and Rathore (2002) argue that

social, religious, socio-cultural, psychological, political and economic policies are the main

factor affecting self-employment. Another approach to the factors affecting self-employment is

economic aspect, non-economic aspects as described by Khanka (2003). Corson (1991:241)

stated that unemployment is caused by problems related to the school curriculum, and Simmons

(1980:158) in the opposite view  confirmed that unemployment is not educational problem, as

cited in Yekunoamlak (2000:19-20).

As mentioned above, there are countless approaches to analyzing the factors affecting self-

employments. The types of classifications of the factors responsible for self-employment are

almost as many as the numbers of scholars and researchers. In general, the above approaches’

difference is not significant that the factors mentioned in all authors are, in one way or another,

related to each other. In addition, the factors mentioned in one approach fills the gap in the

other approach. That is, despite the difference in their way of treating the individual factors,

they are complementary to each other. Thus it is advisable to take the factors in an eclectic

approach. Therefore, we can list them by taking into consideration the different approaches to

be inclusive as much as possible.

So much so that the major factors that affect self-employment ventures can be classified in to

four sets of factors: The government support services, services provided by TVET

College/Institutions vocational counseling services, and Socio-cultural factors. These factors

are elaborated below.
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2.8.1 Government support services  related factors

Government policies and actions are the economic and political environment which includes

various factors that affect the would-be self-employed. Among the economic factors lack of

capital, working place, facilities and market are at the forefront. The issue of start-up capital

and inadequate provision of micro credit services are therefore central to the TVET graduates

to start new MSE. The weak availability of credit services and the very limited accessibility of

financial institutions is a barrier to start a new venture. A World Bank report (2005) has

identified that some of the graduates are not interested to be self-employed due to lack of

capital, lack of training and lack of other support favored self-employment. The problem of

capital and inadequate provision of micro-credit services are therefore central to the TVET

graduates to start new micro and/or small enterprises.

Hence, government economic policies which encourage self-employment by providing credits,

working shades, market accessibility, and technical assistance (consulting personnel) are some

to mention few.

2.8.1.1   Access to Credit Facilities

The provision of external  finance, particularly institutional credit, is believed to be a corner

stone of any self-employment program, since most individuals entering self-employment are

poor and have shortage of money to start-up their own business. Usually problems related with

credit are seen to be obstacle to the promotion and development of small enterprises that are

created by self-employed, as entrepreneurs, project designers and other concerned bodies are

claiming (Neck and Nelson, 1987:173). Similarly, Harper (1984:103) and ILO (2004:102)

pointed out that access to financial services through micro financial institution protects and

empowers the poor by giving them choices. It is an important element of employment

promotion in countries where there is scarce resources. What distinguishes micro finance from

other financial institutions is the aim to serve the poor and poverty reduction by making

conducive economic climate

In the similar manner the credit provision service for TVET graduates in Oromia region is

conducted by Oromia Credit and Savings Institution located in every Woreda of every zones of

the region. The service provides loans under certain conditions. For any person to be eligible to
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get a loan, an individual has to be at least eighteen years old, be a permanent occupant of

Oromia region and respective zone and Woreda. An individual has to arrange for collateral in

the form of either personal or material guarantee. For loans to business enterprises,

cooperatives or such as share companies, it is indispensable to have a legal registration with

legitimate license. The loan size differs between Birr 3,000 and 75,000birr at Woreda level and

the loan must be paid back within 1-12months. The interest rate ranges between 10 to 15%,

conditional on the time of settlement. There is a grace period of 2 months for working capital

and 6 months for investment credit. Credit clients are supposed to make a deposit of 20% of the

request loan at the lending body for loan protection. Additionally, upon registering each of the

enterprises are obligated to open a bank account with at least 20% deposit.

2.8.1.2 Market Access

One of the merits of self-employment is that the people who are self-employed are a part of the

local community, and that they tend to employ and serve the needs of the poor people. As a

result, they may face a problem of demand for their product. This problem of demand forced

them to examine and find more market access; this is because the problem may lead them into

failure. Thus, self-employment cannot survive unless their product could sell on time and their

limited capital/money can circulate, since they have shortage of capital that may be used when

they faced problem of market access.

Lack of markets for the products or services at current level of production affects the future

expansion of the products of the SME in Ethiopia. The main reasons are market saturation and

no encouragement for existing business, the decline in the purchasing power of customers, high

competition and lack of suitable location (Wolday, 2010). Hence, lack of market for products

of the existing SME may influence negatively the attitude of TVET trainees in starting their

own business as self-employed due to the information they can get from their locality or their

experience in the business activities or their families if they are engaged in such activities.

2.8.1.3 Premises/Business Shelter

The place where business is being conducted may determine whether the business is successful

or not. Small business enterprises that are established by self-employed individuals might be

realized and survive successfully, if they can get the business shelter that enables them to
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undertake their business. Moreover, the place where the business shelter is sited is also very

important thing to be considered. Thus, the place where the business is conducted should be at

the business center and where customers are found. This is because it may bring interest and

confidence to the individuals who are engaged in the business, and in fact, it has high

probability to be successful.

Connected to the above, Neck and Nelson (1987:40) stated that although small enterprises that

are established by self-employed are born easily, their mortality rates are higher. This is

because they are at a disadvantage when attempting to promote their products. Advertising is

only economic if its costs can be spread over a large volume of sales, so that these advertising

media such as posters, radio and newspapers etc. are out of the reach of small enterprises.

Therefore, it is important to undertake the business at the right place and where people

frequently come for shopping.

Contrary to these, TVET graduates in South West Shoa zone have no enough access for work

premises from concerned body.

2.8.2 Factors related with Services provided by TVET College/Institutions

Providing the required training inputs is one of the relevant measures to maintain quality of

training. These inputs should have certain standards that relate to the objectives of the programs

of instruction. Thus, no program can be effective unless the inputs such as the trainees, the

trainers, mode of training delivery, the training equipment and instructional materials meet

certain standards (Getachew, 2005:25).

Thus, the trainees must have the aptitude, the ability and the motivation necessary to be

successful in the program to which they are assigned rather than assign students who have been

fail in all other educational activities. The trainees must have extensive training and experience

in the occupation or technology on which they are trained, the equipment and supplies must be

sufficient in quantity, and quality, on time, and similar to the equipment and supplies to be used

by the trainee when he/she is employed. Moreover, instructional materials such as text books,

operating manual, job sheets etc. must be organized in a manner to give adequate curriculum

for the specific program of institution (Molla, 2008:40).
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The quality of trainers in their entrepreneurial skills and awareness about the expected output

(entrepreneurial capability of graduates) is also one pivotal input. Encouragement to self-

employment is further stimulated by trainers (teachers), who can significantly influence

individuals to regard entrepreneurship as a desirable and viable career path as, Hisrich& Peters,

said in Fisseha (2011:31). Numerous reports also indicate that TVET teachers lack practical

skills, consequently, they graduate incompetent youths who do not suit the demands of the

works in industries and services vicinity (Mesfin 2004).

In general, the quality of TVET can be affected by inadequately trained staffs and instructors,

mode of training delivery, poor training equipment and inadequate supplies. Therefore, it is one

of the critical areas that require attention and determine the capacity of TVET centers to

provide efficient and effective training.

2.8.2.1 Work- Related training

The integration of training with the real world of work is very necessary. Work oriented

training should be recognized as an effective means for selecting and preparing for employment

(wage or self-employment). No one should leave from TVET system without the ability to earn

a living. Thus, the training that is provided should involve the knowledge and skills required to

the real world of work.

Similarly, ILO (2004:83) and Wanna ( in Yekunoamlak, 2000:18) point out that we may expect

TVET  institutions enable the trainees to create their own employment opportunities but it is

more reasonable to expect such training to enable graduates to do things which will not be

prevented from doing after their training. Thus, TVET is viable when it is related to the job that

exists in the world of work. And hence graduates do have more advantage to receive

employment, this is because they become skill full that help them easily manipulate the work

environment and machines as compared to their non-vocational counter parts.

To sum up, TVET institutions have to ensure that trainees are equipped with skills and

knowledge in a changing world at work. Thus, the very existence of TVET depends upon its

ability to provide meaning full instruction/training that meets the needs of the real world of

work, through which they can generate income to themselves and contribute to the
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development of the country (ESDP III, 2005:53). In general, in order to make demand driven

TVET system, it has to be more responsive to the demand of labor market through the

establishment of stronger labor market –training centers linkage, involvement of stake holders

in a training program design, employed labor market information system and tracer study

which track the destination of graduates in the job market can provide useful feedback for the

revision of training programs so as to enhance the employability of trainees.

2.8.2.2 Delivery of Co-operative Training in TVET

According National Technical & Vocational Education and Training strategy (MoE, 2008:31),

the flexibility of TVET delivery also allows for a strengthening  and further development  and

deepening of cooperative TVET . co-operative TVET training is a mode of TVET provided in

partnership between enterprises and TVET institutions. Usually, the bulk of practical training

takes place in an enterprise , while theory and initial practical exposure is provided by the

TVET institutions. In more advanced TVET system for instance in many European countries

cooperative TVET schemes are organized as formal apprenticeship training , implying a work

or apprenticeship contract between the trainee and the company (MoE, 2008:30).

The major advantage of Cooperative training  is its vicinity to the real world of work. Trainees

are systematically exposed to the world of work and learn the occupational practice in a real

life situations. Experience shows that this leads to significantly better training outcomes,

practical skills, work attitudes and theoretical comprehension of the occupational requirements.

Furthermore, enterprises get to know the trainees , which often lead to employment after

graduation. Through cooperative TVET schemes companies can also contribute to the further

development of TVET system.

To this end, maximum flexibility is given to TVET providers to negotiate and develop

relationships with individual employers, groups of employers or business associates about the

organization of cooperative delivery schemes. TVET providers will also be encouraged to

venture into more agreements with small companies and the micro enterprise sector as these

companies represent the target labor market for a large group of trainees. As a rule , providers

will have the freedom to develop cooperative TVET  program in accordance with specific

needs and potentials of companies and trainees , as long as the training is oriented on the
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occupational standards and will enable trainees to achieve the necessary competences of a

qualification or part of a qualification (MoE, 2004:12).

Finally, cooperative training tend to be more cost effective than school-based TVET , as

institution need not invest in sophisticated machineries and training periods in the institutions

will be shorter. At the moment, elements of cooperative TVET are included in the formal

TVET program in the form of workplace internships of several months. This represents an

important step forward in making the TVET system more relevant. However, cooperative

training should be deepened  to fully utilize its advantages for the TVET system.

2.8.2.3 Co-operative TVET  training for self-employment

Self-employment represents an important route into the labor market , especially in pre-urban

and rural areas. However, self-employment requires more than being technically competent in a

certain occupational field. In order to become successful , entrepreneurs need self-confidence,

creativity , a realistic assessment of the market , basic business management skills and

openness to risks. Starting a business, further  requires access to finance , access to necessary

permits and licensing , and access to land or structure to operate form. Against this background,

basic entrepreneurial and business management training will be incorporated  into all relevant

TVET programs. The TVET authorities will provide assistance to TVET providers to develop

appropriate training packages, drawing on the magnitude of international experience in this

field. TVET providers are also encouraged to consider the work environment in the local micro

and small business sector when designing their training programs (MoE, 2008:31).

Grubb, W. N. (1995:32),  indicates that one of the attributes employers value most in newly

hired employees is work experience. Cooperative education provides academic credit for career

work. Cooperative education is taking on new importance in school-to-work transition , service

learning ,and experiential learning initiatives.

This includes, for example, the introduction and use of appropriate technologies and

organization of internships or cooperative training programs with micro and small enterprise.

The TVET executive bodies will also undertake initiatives to strengthen and raise quality in

traditional apprenticeship training now cooperative training, as this mode of TVET delivery is
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particularly effective in preparing youth for self-employment. TVET institutions shall serve as

centers of technology capability, accumulation and transfer. They shall cooperate with the

private sctor in undertaking problem-solving research programs (MoE, 2007:35).

2.8.2.4 Vocational guidance and Counseling service

In addition to the trainers’ role for the entrepreneurial development of the trainees’ in training

institutions, career guidance and counseling support is another contributing component of the

quality of the TVET graduates. Hiebert and Borgen (in UNESCO,2002:131) have well stated

that guidance and counseling services are essential for the goals of TVET to be fully realized

and that they should for that reason be fully integrated with all TVET programming. These

services should be provided beginning at the time of enrollment in orienting their occupational

choice, inculcating positive attitude throughout their training and showing direction of their

career path through the provision of career information including entrepreneurship.

Hence, vocational guidance is the assistance given by institutions to match once abilities or

skills, knowledge and interest to the demand of the labor market and community. Vocational

guidance should help trainees to plan their training and career as well as to prepare to become

more employable. Vocational counseling is also an analytic and cognitive examination of one’s

professional abilities, job market opportunities and personal desires. In its simplest definition,

vocational counseling matches an individual to an employment area for the purpose of

producing a satisfying career and a happier human being. It helps trainees to integrate vocation

with the rest of their life (MoE, 2006).

In a rapidly evolving work environment, educational and vocational guidance and counseling

are critical and must constitute as an integral part of any TVET program, as they contribute to

enhancing the relevance and effectiveness of training. Counseling is necessary in order to

understand and appreciate the talents of students, help them to explore career alternatives,

develop educational and vocational training plans, relate effectively to others, and the labor

market (UNESCO, 1999:31).

However, the rigidly academic influence within the schools was causing large number of

students to leave prematurely and to flounder wastefully in their search for suitable
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employment(Parsons in Wolday, 2010:32). Hence, the vocational counselors should assist

TVET institutes to provide appropriate occupational training, building good partnership with

relevant stake holders, to provide well-organized labor market information for trainees to

identify their own talent to gain self-confidence, learn life skills, identify alternative

occupations (MoE, 2006).

2.8.2.4.1 The role of Career Counseling Service for Self-Employment

Like most of the various issues considered so far, career counseling services are an important

ingredient to enhance trainees’ self-employment. To do so, career counseling service is the

process of helping individuals to understand themselves and their world. It is the assistance

given to the individuals in making intelligent choices and adjustments. It is based on the beliefs

that the ability to make such intelligent choice is not innate but like other abilities must be

developed. Career counseling service not only help the trainees but also school principals and

other staff members to understand their students as individuals and to create situation in which

the students can learn more effectively (MoE, 2002). In the same way, UNESCO (2007)

described career counseling services as assistance given by institutions to match ones abilities

or skills, knowledge and interest to the demand of the market and community. Career

counseling services should help trainees to plan their education, training and careers, or adults

to plan their career or further training as well as to prepare to become more employable (wage

or self-employment). Career counseling service is more than providing information, it is a

blend of self-employment to adapt to a changing culture and economic situation and learning

and assimilation of career, providing educational, labor market and economic opportunities

information (ILO, 1986). Moreover, the counselor should assist trainees and graduates of

TVET’s to plan their educational as well as to adapt to have values need to cope with the life of

work. Haregewain and Yusuf (1994), indicated that, counseling assists students to understand

and accept themselves as individual, express and develop awareness of their own ideas,

feelings, values and needs.

According to the new national TVET strategy of MoE (2006), trainees attitude to be self-

employed can be created through career counseling service program. Thus, the TVET

authorities will develop concepts for the introduction of appropriate career counseling
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structures within the TVET system including a system of aptitude testing to support personal

career choices (MoE, 2006). Therefore, career counseling has the place in TVET institutions

and colleges. It plays a significant role in production and dissemination of information to

aware, facilitates the participation of all trainees of TVET in general, helps trainees in

particular to decide their choices at entry, guides is in the process of training, and supports in

creating job or employment after graduation. Therefore, due to this reason attention should be

given to the activities of career counseling in the training institutions as well as outside the

institutions, so that its contribution to the quality and relevance of training is indispensable

(UNESCO, 1996). Similarly, Makinde in Welday (2021:32) asserted that the counselor may

help the trainee by suggesting feasible employment openings and appropriate ways of applying

for work. According to Makinde the career counseling services of TVET colleges have a

significant tie between trainees and trainers attitude and perception.

Herr and Cramer (1988) also explained that, if the career counselor gave the training with

supplement of career counseling, then the trainee may have positive attitude towards self-

employment.  The results of studies discussed above are partly consistent with what Makinde

(1994) concludes that is the counselor may help the trainee by suggesting feasible employment

openings and appropriate of applying for work. ILO (1986) explained that, the career

counseling service is considered as one of the most persons who give a direction to trainees in

becoming an entrepreneur. Being an entrepreneur is expected of trainees after they have taken

all major, supportive and common courses. Similarly, MoE (2006)explained that, the career

counselor is the focal person in organizing self-employment support for TVET trainees and

graduates.

2.8.4 Socio-Cultural Factors

TVET trainee’s attitudes toward work and education/training actually have roots in society,

parents, community/society contribute significant influence towards the training formulation of

attitude in being self-employed. To become self-employed has a socio-cultural influence. Some

studies have shown that different cultures have varying values and believe (Lambing and

Kuehl, 2000:18-19). That is, some culture encourages self-employment whereas others

discourage, some promotes achievement whereas others give low value to self-employment.
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For example, the Japanese have been known to have an achievement oriented culture which

helps entrepreneurs persist until they succeed. That is, they give high value to entrepreneurship

and encourage entrepreneurs to succeed. On the contrary, in some cultures, self-employment

may be conceived as an occupation for low self-esteemed persons. For example, it is well

described in UNESCO (2002:132) that the negative social image held on the TVET program

discourages entrepreneurial ideas of TVET.

2.8.5  Psychological Factors

These are a set of factors that are related to the individual’s personality traits whether they are

innate or learned which determines the individual’s career direction. As regard to the

personality determinants, the controversy over learned (experience) or unlearned (inherited or

inborn) source of traits of personality has been endless that there is no agreement among

scholars. According to Lambing and Kuehl (2000:16), it is described that many people believe

entrepreneurs have special personality and that these traits cannot be taught. For instance,

Schumpeter (in Deakins, 1999:11) holds that only certain extraordinary people have the ability

to be entrepreneurs and they bring about extraordinary events. This implies that entrepreneurs

are born and nurture has lesser influence than nature in becoming an entrepreneur.

On the contrary, many other people, like Peter Drucker (in Lambing and Kuehl, 2000:15),

believe that socio-cultural influences (learned traits) are sources of entrepreneurial personality.

Kirzner also promotes that any one has the potential to be entrepreneur and he/she appears and

operates within set production constraints (Deakins, 1999:11). Both ideas imply that, everyone

having the inherited traits, environmental exposures are determinant factors of entrepreneurial

qualities.

However, still many others accept that both sources (nature and nurture) equally contribute to

the individual’s entrepreneurial personality. Thus, in this study, the researcher prefers to have

the stand with the third group believing both factors have their own share of contribution to the

entrepreneurial personality.

In relation to the psychological factors, a study conducted in India by D.V. Avasthi and Q.

Murtaza (in Batra & Dangwal, 2003:119) on ‘Perception of Polytechnic Students Regarding
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Factors Responsible for Growth of Entrepreneurship’ listed out twenty psychological factors,

namely, achievement, innovativeness, motivation, commitment, self confidence, risk taking

behavior, capability to cope with adverse situations, modern outlook, leadership, independence,

foresight and perceptiveness, hard work, determination, profile orientation, maturity,

intelligence, honesty/integrity, imagination, cooperativeness and quality consciousness. Though

the list included too detail traits which are redundant, the study was interesting. The findings of

the study showed that leadership, motivation, hard work and self confidence (55-67% of the

respondents) perceived as the most important factors responsible for entrepreneurial success.

According to the study, the next important factors were perceived as honesty and integrity

(47%), independence and commitment (each 35%), and achievement and innovativeness (each

34%). The data of the research and the findings showed that almost about nine factors were

more responsible for entrepreneurial achievements. Dollinger (1999:17) treated the individual

factors for creation of new ventures in terms of their sources in as personal resource

(psychological), sociological and demographic characteristics contribute to or detract from

his/her abilities to be an entrepreneur. They are summarized as follows:

Personal resources include need for achievement, locus of control, propensity for taking risk,

knowledge, training, experience, personal integrity and reputation (business ethics). They are

considered as factors emanate from within the self and are the accumulated human resources

that the entrepreneur contributes to the venture.

Sociological factors refer to the individual’s perception of the social supports that includes

perception of desirability, perception of feasibility, the presence of role models and mentors,

the impact of entrepreneurial parents, and establishment of network and contacts, i.e., social

capital which refers to the social relationships that people have. The characteristics and the intensity

of these relationships can determine people’s intention towards creating an enterprise (Linan, et al,

2009:6).

Having reviewed various approaches to the list of entrepreneurial personality traits, the

researcher is convinced to select the following ten lists of traits as comprehensive to include all

important qualities. These traits include Achievement motivation (need to grow), Creative and

innovative behavior,  Risk taking behavior,  The need for independence, Self-confidence
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(reduces uncertainty and failure), Leadership (interpersonal and administrative competence),

Self-determination (dedication to achieve success), Commitment (keen interest and devotion),

Hard work, and Imaginative (foresight and perceptiveness).

The listing of the above traits is suggested because there is controversy over the list of traits

and there is no agreed upon complete and universal list of the traits. Even there is some dispute

over whether entrepreneurial characteristics can be identified at all.
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CHAPTER THREE

Research Design and Methodology

This chapter consists of the research method, population and sample size, the sampling

techniques, data source and tools of data collection, and method of data organization.

3.1 Research Method

In an effort to investigate factors that affect self-employment, descriptive survey method was

employed. This is because the study is intended to make detailed description and analysis of

current factors that affect self-employment of graduates of Government TVET institutions in

South West Shoa Zone. Thus, the nature of the study needed wider description and

investigation of facts and opinions related with problems of self-employment. According to

Creswell (1994), descriptive survey method is used to gather information about the present

condition.

3.2 Population and Sample Size

South West Shoa Zone has 12 Woredas and one TVET College and three TVET institutions

currently being offering training, out of these 12 Woredas, five Woredas (Soda Dachi, Kersa

Malima, Goro, Bacho and Waliso Woredas) were  chosen using purposive Sampling

Technique. The criteria used to select the sample Woreda:

a) Presence of TVET institution

b) Presence of TVET institutions that have large number of graduates

c) Long experience of TVET institutions in offering of training

d) Woredas at Short distance from Woredas having TVET institutions

Therefore, seven Woredas were  excluded for two reasons : first  they have no any Government

TVET institution and second, the fourth TVET institute that was   new and have small number
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of graduates as compared to others so as to make coverage area of the sample Woreda to be

balance and at the same time to focus on the Woredas where the study problem is more serious.

Hence, the student researcher included: Waliso TVET College, Tullu Bolo TVET institution

and Leman TVET government institutions for the purpose of this study.

Table .1 Target population and sample size

SN. Type of respondent Population size Sample size
1 Self-employed graduates 277 91
2 Unemployed graduates 40 18
3 Deans 3 3

Entrepreneurship instructors 6 2
Total 326 114

Source: South West Shoa Zone TVET office report (2006 E.C.)

The target populations of the study were the self-employed and unemployed graduates of the

last two years from three TVET institutions. The sample size was 91 out of 277 the total

population.

3.3 Sampling Technique

Out of 277 Self employed graduates, 91  were selected  by using simple random sampling, and

3 college deans were selected by availability sampling technique. Besides,   out of 40

unemployed graduates, 18 and from 6 entrepreneur tanners 3 were selected by purposive

sampling technique. This is because, though random sampling is recommended as a of

informant selection, it is not always practicable and well organized as higher diffusion of

samples is costly (Alexiades 1996 and others as cited in Eden)means. Purposive sampling can

be more realistic than randomization in terms of time, effort and cost needed in finding

informants. FGD participants were selected based on recommendation from individual who

know the graduates and out of convenience.

Simple random sampling was used because in this sampling technique each individual is

chosen randomly and entirely by chance and also this method reduces biases and allows for

extension of results to the entire sampling population.
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3.4 Data sources

The data for the study was obtained from both primary and secondary sources. Primary data

was  collected from respondents: Graduates both self-employed and unemployed, Deans, and

entrepreneur course trainers. Self-employed graduates statistics , documents and reports  were

the secondary data sources for the study.

3.5 Tools  of Data Collection

In this research questionnaires prepared in terms of both closed and open ended items for self

employed graduates, semi structured interview for deans and entrepreneurs trainers and FGD

foe unemployed graduates were employed to collect pertinent data for the study. The

description of each tool discussed as follow:

3.5.1  Questionnaire

Questionnaire helps to gather data about the situation, practices and problems from large

number of respondents.  In this regard, questionnaire is believed to be advantageous that it is

possible to access a relatively large sample widely spread geographically: it also gives freedom

for the respondent in filling it and avoids bias of the interviewer; and it is less costly (Kumar,

R; 2005:101).  This tool assumed to be important since the target population is relatively large

and diversified in fields of studies, in their addresses and the sectors where they had been

working.

Based on this the structured questionnaire was administered to  86 sample self-employed TVET

graduates. The questionnaire consists of two parts: items on the background information of

respondents and items on factors affecting self-employment endeavor of government TVET

graduates depending on the literature and the basic research questions designed at the

beginning (in chapter one). The questionnaire was  prepared in English and later on translated

in to Afan Oromo for the purpose of clarity and understanding (to avoid inconvenience due to

language barrier) for respective respondents

3.5.2 Interview

According to Kothari (2004:98-99), some of the benefits of interview are:
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It allows getting more information and in greater depth can be obtained, since it is conducted in

face –to-face ,it has greater flexibility that gives opportunity to avoid misinterpretation and

additional information can be obtained and thus , suitable to small groups of respondents.

Therefore, semi-structure Interview was administered to gather data from two entrepreneurship

trainers and two Deans and one vice dean (because the researcher is a Dean in of the sampled

TVET Institution).

The data collected from these key respondents through interview was described qualitatively

and description of the responses were incorporated into the questionnaire analysis.

3.5.3 Focus Group Discussion

It is a more advantageous than any other instruments in that it does not only disclose what is

important to individual respondents, but it also attempt to provide situations where the synergy

of the group adds to the depth and insight. Thus, the group strives to provide in-depth

qualitative information which could not be obtained as efficiently by any other way (Anderson,

1990:241 cited in Motuma, 2006).

Hence, this instrument was employed to gather detail information from eighteen unemployed

TVET graduates of the sample TVET College/Institutions on factors affecting self-employment

of government TVET graduates and the possible measures to be taken to reduce the problem.

3.6 Procedure of Data Collection

The data gathering instruments were  designed on the basis of the reviewed literature  and the

basic questions. To ensure its validity and reliability the questionnaires were pilot tested in one

of the research site towns of the South West Shoa Zone before its actual use. Twenty

questionnaires were distributed to self-employed graduates who were  dwelling in Leman

Town.

After correcting the pilot tested questionnaire, the actual distribution was followed and close

supervision was exercised to ensure the questionnaire filling process conducted in the way to

receive reliable and dependable data.

To maximize the quality of the response and the rate of return, the time convenient for

respondents was arranged. The student researcher with his three assistants made the objectives

of the study clear to all sample respondents at the time of the questionnaire administration. In
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order to avoid confusion and to make the administration ease, a close follow up was maintained

to correct problems that may arise during filling of the questionnaire.  Moreover, the

questionnaire which were filled by self-employed graduates were translated in to Afan Oromo,

this was because doing so would make the questions easier and clear to the respondents.

3.7 Method of Data Analysis

The data collected through questionnaire were organized and tabulated. Thus, frequency and

percentage of the counted responses of the variables were used for descriptive analysis.

Interview  and FGD responses were also described and combined with the questionnaire

response descriptions. Thus, qualitative and quantitative analysis and, as a result, interpretation

of the implication of the data were described. Based on these analysis and interpretation,

conclusions and recommendations were drawn.

CHAPTER FOUR

Data Presentation, Analysis, and Interpretation

This chapter deals with the presentation and interpretation of the data gathered from the self-

employed  and unemployed TVET graduates, Deans and few Entrepreneur Instructors from the
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TVET institution under study. The data were collected through questionnaires, Interview, FGD

and documents. These data were analyzed and interpreted so as to treat the basic questions

raised in the first chapter.

Out of 91 questionnaires distributed to self-employed TVET graduates, 86 (94.5%)

questionnaires were completed. Based on the responses obtained from the sample respondents,

the analysis and interpretation of the data is presented immediately under each table.

Table 1   Sample and Sample size of Respondents

As shown in Table 1,  from 91 self employed graduates 86 ( 94.5%), from 40 unemployed

graduates, 18 ( 45%), 3 deans ( 100%)  and from 6  Entrepreneur  trainers 2 ( 33.3 % )  were the

respondents who participated in this study.

Table 2. Characteristics of Respondents’ by Sex, Age and Occupation

Item
self
employed
graduate

Un
employed
Graduates

Deans Trainers

No
Population Sample Response rate %

1 Self employed graduates 91 86 94.5

2 Un employed graduates 40 18 45

3 Deans 3 3 100

4 Entrepreneur  trainers 6 2 33.3

Total 140 109 77.9
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Sex              a)  Male
b) Female

No % No % No % No %

56 65 12 66.7 3 100 2 45

30 35 6
33.3

-

Total 86 100 18 100
Age            a)   Below 20

b)   21-25
c)     26-30
d)     Greater than 30

15 17.5 2 11.1
60 70 12 66.7
8 9 4 22.2
3 3.5 - 3 100 2 100

Total 86 100 18 100 3 100

a) Building Construction
b) manufacturing sector

Occupation c)  Other fields

44 51 12 66.6

31 36 4 22.2

21 13 2
11.1

Total 86 100 18 100

As indicated in  Table 2,  56 (65%), 12 ( 66.7), three and two of  self employed graduates, un

employed graduates, deans and entrepreneurs trainers were males respectively. While, 30

(35%), 6 ( 33.3) were female respondents from self employed graduates, un employed graduate

respondents respectively. This implies that  the number of male self-employed graduates were

greater than the females in the Zone and males were more successful in self-employment.

As regard to their age distribution, a significant number of them 60 (70 %) of self-employed

and 12 (66.7%) unemployed graduates were in their age range of   21- 25 years old. While 8

(9%) self-employed are between the age 26-30. And also 3 self-employed ,three Deans  and

two of the unemployed respondents were  greater than 30 years old.

With regard to occupation the majority of graduates are self-employed in Building Construction

44 ( 51% ),  and 12 ( 66.6% ) of the self employed and un employed graduates respondents

have  building construction  sectors occupation. While 31 ( 36.%)  and 4 (22.2 %) of  the

respondents  of self employed graduates and un employed graduates respondents have

Manufacturing  sector occupation. 21( 13%) and 2 (11.1%) of  both self employed graduates

and  unemployed graduates have others occupation. This shows that the majority of the

respondents were in the field of building construction.

Table 3. Characteristics of Respondents’ by Graduation Year and Education  Level
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As regard to the respondents’ type in terms of graduation year  53 (61.6%)  self-employed

respondents  were graduated in  2012 and  33 (39.1%) self-employed respondents were

graduated in 2013. Thus, it is possible to infer that the rate of self-employment in 2012 was

greater than the rate of self-employed in 2013. On the other hand 8 ( 44.5%) and 10  (55.5% )

of the respondents were 2012 and 2013un employed graduates.  Similarly, unemployed

graduates in 2013 were greater than  un employed graduates of 2014.

Concerning  educational level,  35 ( 41%) and  6 ( 33.3 %) of the self employed  and

unemployed graduates were level I and II  respectively whereas 51 ( 59 %) and 12 ( 66.7%) of

the self employed  and un employed graduates were level III and IV  respectively, this implies

that most self employed as well as un employed  graduates  were level III and IV  educational

level.

No

{{

Items Self employed Un employed

No % No %

1
Graduation year    a) 2004 EC

b) 2005 EC

53 61.62 8 44.5

33 38.38 10 55.5

Total 86 100 18 100

2
Education level a)  Level I&II

b)  Level III&IV

35 41 6 33.3

51 59 12 66.7

Total 86 100 18 100
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Table 4.   Self employed ’  Employment Characteristics

As shown in Table 4 item 1,   respondents current occupation to their field. Accordingly, it was

found that 49 (57%) of them were on a job related to their field of training whereas 20 (23.3%)

were on partially related job and the rest 17 (19.8) of them were purely on unrelated job.

Regarding  self-employment duration 53 (61.6%) respondents were self-employed immediately

after graduation. On the contrary, 30 (34.9%) of them were unemployed for certain period. This

implies  that  immediate chance for self-employment after graduation is a positive  trend.

Table 5.  Back ground of the TVET college/Institution Deans and Entrepreneur trainers

No Items
Deans Entrepreneur

Trainers
No % No %

1
Education level   a)  BA degree

b) MSc degree
1 2
2 -

Total 3 2

2 Work experience a)  below 5 years
b) 6- 10  years
c)  11-15 years
d)   16-20 years
e) above 21 years

- -

- 2
1 -
1 -

1 -
Total 3 100

No Items Alternative No %

1
Relevance of current occupation

with field of study
Directly related 49 56.9
Somewhat related 20 23.3
Unrelated 17 19.8

Total 86 100

2
Self-employment duration

Employed before training 3 3.5
Employed as soon as the
training is completed 53 61.6

Self-employed one year after
graduation

30 34.9

Total 86 100
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As  indicated in the above table, in item 1, 1 (33% ) 2 ( 100 %) of deans and entrepreneurs

trainers have BA degree. While, 2 (66.7%)   of college deans have MSc degree. This indicates

that the educational requirements of  deans and trainers in accordance with TVET requirement

Regarding work  experience of respondents, two of trainers have 6-10 years of work

experience.  While one of deans were served from 11-15 years, 16-20 years and above 21 years

respectively. This indicates that  both deans and trainers served above 5 years.

4.2 Factors affecting TVET graduates’ Self-employment

In this section, the second sets of items of the questionnaire regarding the factors affecting

TVET graduates’ self-employment  were classified into three categories based on the research

question raised in chapter one and the literature reviewed. The number of items prepared for the

respondents were 18. The respondents were asked to rate each item using the given five-point

rating scale (a Likert Scale-type). This  rating scale ranges from “very high=5” to “very

low=1”.

An attempt was also made to substantiate the responses of the questionnaire by integrating the

interview responses obtained from deans  and focus group discussion results obtained from

unemployed TVET graduates. Thus, analysis and interpretations of the responses were made as

follow.

4.2.1 Government body support related factors
Factors affecting TVET graduates’ self-employment related to government support  consist of

credit access, working place provision, market access, about the licensing process, and

consultancy services, etc., that provide support services for new and potential self-employed

TVET graduates. The following items (Table 6) attempted to look into some of the

aforementioned factors. These items were designed to know what factors inhibit TVET

graduates from self-employment venture. This shows, in most of the items, the extent of the

support service provision.
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Table 6. Self-employed respondents’ response to their success experiences factor
Factors Labels of rating scale

Very high High Medium Low Very Low

No % No t % No % No % No %
Credit (loan) opportunities from local micro
finance institution

29 33.7 20 3.3 17 19.8 13 15.1 7 8.1

Access of working place 29 33.7 30 34.9 13 15.1 11 12.8 8 9.3
Market access 24 27.9 20 23.2 30 34.9 10 11.6 1 1.2
Easy  licensing process 8 9.3 17 19.8 24 27.9 23 26.7 16 18.6
Government body consultancy service 18 20.9 22 25.6 27 31.4 10 11.6 9 10.5

As it is displayed in  Table 6, 59 (68.6%)  respondents rated access of   working place and 49

(57%)  respondents rated  credit opportunity as ‘very high’ and ‘high’. This shows that the

respondents believed in the cruciality of the working place and  credit access as important

factor for self-employment.

In connection to the above, the focus group discussion participants  (unemployed graduates)

discussed as:

The reason why we were not engaged in our own business was the absence of
the land or working premises and lack of credit access. We repeatedly asked
the city Administration/municipality and Woreda  Micro and Small enterprise
offices to give us working premises. Their response was problem of budget for
construction of shade. To get credit from Oromia Credit & Saving Share
Company we are expected to have  20% saving. Most of us have no source of
income to save this 20% and our families are financially incapable, and those
of us whose families are economically strong  were not willing to help us. Due
to this facts there is great challenge to get credit access (Focus Group
Discussion with unemployed graduates, May 22,2014).

According to these respondents, the major hindrances to self-employment are lack of working

place and lack of credit access. This means that the support services rendered by government

bodies to the graduates were very weak.

In contrast to the idea connected to lack of credit access, (Respondent  D) strongly opposed

lack of finance as a major reason. Rather, he attributed the reasons to lack of behavioral change

(attitude) and lack of self-determination. He began by recalling a student’s saying in a

classroom presentation of a project work on a study of entrepreneurial profiles of successful

entrepreneurs.  He explained as follows:
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…I was very impressed by his saying ,” starting a business is
just like a dot. The end is anything”.  So it is my believe, too. The
finance is not a big deal. If you have the determination, the
commitment, you can start a business from one birr. This is the past
experience of the currently successful entrepreneurs’ profile collected
by my students during their practical project work (Respondent D,
May 26,2014).

This means that if graduates have self-determination and curiosity, they can start a business

with a small amount of money (initial capital) unless such personality traits as lack of self-

determination are exaggeratedly considered as barriers.

Next to access of  working place and credit opportunities, according to the self-employed

graduate respondents, the higher rated items were government body consultancy service (46%)

and lack of market access (44%) in the sequence of the higher rate given.

Government support services efforts toward supplying career information and connecting the

graduates with self-employment support service providers was weak in relation to the

graduates’ problems of market access. This implied that there was a gap in equipping the

graduates with awareness of how to assess the existing support service opportunities. Such

awareness about the services could help to minimize the constraint of start-up capital, lack of

technical assistance (advise) from MSE body personnel who are working on development of

business ideas and their implementation. In view of this, respondents of interview  reflected

that the relationship between the  TVET institution and available support services. Respondent

A put the idea in the following manner:

…There must be strong relationship with entrepreneurs, micro and small
enterprise offices and other entrepreneurial support bodies. Our trainees are
not familiar with these services. We have to provide them with sufficient
information to strengthen their vocational career. Otherwise, the trainees do
not know where to go and what to do. Even, they do not know whether the
services at various levels exist or not. They have to be told the available
entrepreneurial support opportunities and be encouraged in their venture
endeavors (Respondent A, May 24, 2014).

The above idea implies that connection of graduates to the support system was very low so that

due to lack of awareness they did not benefit from the existing support opportunities. Even the

graduates, according to the respondent, were ignorant of the existence of the system.
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On the other hand, according to the graduate respondents, the challenge of licensing process

(18.6%) have very low influence on self-employment. That is if other conditions could have

fulfilled for unemployed graduates, they were ready for self-employment and the licensing

process was not an obstacle.

4.3.2 Factors Related to TVET Institutions

Another important factor to self-employment in connection to support services is institutional

quality services. With this regard, Table 7 shows the respondents’ rating of the set of items.

Table 7. The Contribution of  TVET Institute Related Support Services

Factors

Labels of rating scale
Very high High Medium Low Very Low

No % No % No % No % No %
Adequacy of the training offered 20 23.2 28 32.6 28 32.6 10 11.6 0 0
Skills obtained during co-operative training 10 11.6 10 11.6 10 11.6 25 29 31 36
The role of Career Guidance and
Counseling services

5 6 7 10 23 26 23 27 28 32

Adequacy of training facilities in the TVET
Institution

10 11.6 13 15 34 39.5 17 19.8 12 14

Contribution of the entrepreneur courses to
self-employment

11 12.8 24 28.2 20 23.3 18 21 12 13.7

Competence of trainers 14 16.3 39 45.3 27 34.4 8 9 1 1.2

According to data in Table 7, competence of trainers was rated by 53 (61.6%) of the

respondents. This implies that the trainers who had been offering the training were competent;

This idea seems contradictory with the respondent which I have interviewed . In connection to

this , among the interview respondents (respondent A) mentioned it as:

… even though the trainers are competent on some critical competencies
needed by industry , still they have gaps in  training methodology (pedagogy),
using instructional media (English language) , in preparing Learning
Materials and managerial competencies. Majority of trainers are C-level
trainers with 4 and less than 4 years  training experience (Respondent A, May
24,2014).

This idea implies that the TVET trainers have knowledge, skill and pedagogical gaps  and also

they do not have enough work experience. This can be inferred that the skill gaps of the trainers

could influence the self-employment venture of the trainees
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This idea seems concurrent with the focus group discussion participants’ ideas. The focus

group participants underlined that the TVET trainers had skill and knowledge gaps of their

subject matter and also they had not been working  with their full commitment. This implies

that the graduates lose confidence on their occupation and become unemployed.

No one should leave from TVET system without the ability to earn a living. Thus, the training

that is provided to the trainees should involve the skills required to the real world of work

(Nigma, 1986:88).

According to data in Table 7, adequacy of training was rated by 48 (56%) of respondents. This

implies that the adequacy of the training was satisfactory in equipping the graduates with the

necessary skills. This can be inferred that the quality of the training was adequate to prepare the

graduates with skills for the world of work.

These idea seems contradictory with the interview respondents’ ideas regarding the competence

and the qualification profile of the trainers. Respondent B put the idea in the following manner:

According to Ethiopian Occupational standard Level III&IV trainees should

be trained by Level B (degree holders ) and C Level trainers are expected to

train Level I&II. But the reality is different, C Level trainers are currently

training Level III&IV (Respondent B, May 24,2014).

The above idea implies that the training delivered in the institution is not according to the

standard due to under qualified trainers.

The focus group discussion made with unemployed graduates also supported this idea that  the

trainers were under qualified. To this end, the focus group discussion participant and the

interviewees suggested that the government should focus in upgrading the trainers education

level.

Another aspect of the data in Table 7 is that vocational guidance and career counseling service,

co-operative training, availability of training facilities and role of entrepreneur course, 74

(86%),66 (76.7%), 63 (73%) and 50 (58%) were rated as medium and below medium. This

implies that vocational and career guidance and counseling service has not been satisfactory.
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This is because as it was mentioned earlier (in chapter two) in a UNESCO publication,

vocational guidance and counseling services are essential for the goals of TVET to be fully

realized and that they should for that reason be fully integrated with all TVET programming

(Hiebert and Borgen in UNESCO, 2002:13). Thus, the service has been weak that is not

satisfactorily integrated with the training in order to enhance the vocational career of the

trainees.

In connection to the above, all the interviewed TVET deans about the presence of  vocational

guidance and counseling officer all responded that, there is no permanently  assigned person

who facilitate on  vocational guidance and counseling service.

This implies that there is no career guidance and follow up made for the graduates.

With respect to co-operative training the TVET graduates have not acquired  enough skills and

experiences  from real world of work for self-employment.

One of the interview respondents among the deans (Respondent C), who was asked about the

co-operative training delivery mode put his idea as:

The industry is not well aware to deliver 70% training, there are no (few) competent

trainers to deliver co-operative training modality, there is also inadequate industries/SME to

conduct co-operative training with and also the attitude of TVET trainers as well as the

Management has its own problem to implement the co-operative training in 30/70 ratio

(Respondent C, May25,2014 ).

This implies that graduates when they were in the TVET institutions they did not get enough

co-operative training.

Regarding the training facilities of the TVET institutions, TVET institutions  are not fully

equipped with the necessary  training materials that prepare graduates for self-employment.

The focus group discussion participants as well as the interview respondents also agreed with

the above idea. The entrepreneur course given in the TVET institutions are not sufficient to

engage graduates to self-employment.

The entrepreneur trainer interview respondent also supported this idea. One of the respondents

among them stated as:
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… Entrepreneurship, which is the first course, consists of preparing business
plan. However, there was nothing that initiated the graduates to convert the
plan into practical venture. Trainees have no motivation to create new
business ideas (Respondent D, May  25,2014).

This means that trainees have no vision of feasibility of their business idea if they develop any,

due to lack of accessible support opportunities. He attribute this weakness to the quality of in

school training causes. These causes were summarized as follow:

… The cause for the problem are:

- The trainers lack entrepreneurial training that could have enabled them to offer

practical training instead of the prevailing theoretical approach;

- Shortage of training facilities that could have helped to offer practical training has

been one factor that inhibit to equip the trainees with practical skills;

- Wage employment has no risk and does not require investment so that it was a factor

that deters graduates from self-employment ideas.

This idea implies that trainers lack of entrepreneurial training, shortage of training facilities and

wage employment can be a factor that hinders graduates from self-employment.

4.3.3 Personality trait related factors

These factors emanate from within the self that attributes to the type of personality. Thus, they

are psychological traits both inherited at birth and acquired from experience (through learning).

A set of items (Table 8) were included in the questionnaire to identify as to what personality

trait factors are more responsible for the successful self-employment.

Table 8 Self-employed graduate response to personality (psychological) trait related
factors.

Factors
Labels of rating scale

Very high High Medium Low Very low

No % No % No % No % No %

Need to achieve life goals 58 68 24 28 4 4 - - - -

Creative and innovative
behavior

55 63.6 24 27.4 4 4.8 1 1.2 2 3

Risk taking behavior 50 56.7 27 31.3 7 8.6 3 3.4

The need for independence 51 59.5 24 28 9 10.8 1 2.0
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Self-confidence 72 84.2 7 8.4 5 5.4 2 2.0

Communication skill 57 66.9 16 17.6 7 8.8 6 6.7

Managerial concepts 55 63.2 18 20.8 9 10 3 3 1 1

Imaginative 44 51.6 23 26.1 6 7.7 5 6 3 4

Self-determination 57 66.9 25 29.7 3 3.4 - - - -

Commitment 49 56.2 33 38.3 8 10.1 - - - -

Hard work 71 82.1 10 11.5 5 6.4
Foresight and perceptiveness 53 61.4 19 22.7 7 8.9 6 7

As data in Table 8 indicate , most of  the respondents considered almost the entire list of the

personality traits as very important although they gave priorities to some of the traits.

Accordingly, 72 (84.2%) and 71 (82.1%) respondents believed self-confidence and hard work

respectively were the most important traits for the success of self-employment. The next very

important traits were need to achieve life goal, communication skill and self-determination as

rated by 58 (68%), 57 (66.9%), and 57 (66.9%) respondents respectively. In this regard, the

interview respondents also agreed with the above idea. Entrepreneur trainers stressed on the

importance of attitude change (behavioral change towards innovation) and self-determination in

order to be successful in self-employment. One of the respondents among the trainers

(Respondent D), who was asked about the major responsible factor for self-employment,

stressed on behavioral (attitude) change and self-determination as key factors. He put this as:

… For me, the first is behavioral change. If one has behavioral change, it
enables to have one’s own business, can create a business or can be self-
employed. To have that behavioral change, one has to have determination and
learn seriously, one has to catch the ideas, the theoretical concept and the
practical tasks in order to transfer the knowledge and skills. This self-
determination will change the behavior. Such a person can become an
entrepreneur. She/he may have acquired a business oriented mind to create a
business, to be self-employed (Respondent D, May 25,2014).

The above response implied that the training should be outcome-based (bring about change) to

transfer the knowledge and skills acquired during the training and that outcome is heavily

depended on the individual’s self-determination towards innovation.

On the contrary, among the given list of traits, the lowest rated were imaginative by 44 (51.6%)

and commitment by 49 (56.2%) respondents. According to the response, the two traits have

relatively least importance to the graduates’ success for self-employment.
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4.3.4 Socio-cultural influence related factors

This set of factors focused on the influences of social behavioral and social environment such

as values, norms, beliefs, societal attitude in the family, community and the schools (including

the institute and the trainers). These refer to the social context where the graduates experienced

and their entrepreneurial idea was depended upon. In view of this, the following items (Table

9) were set to know the extent of the social influence on self-employment endeavors of the

graduates.

Table 9. Self-employed respondents’ social factor response to their success experiences
Factors Labels of rating scale

Very high High Medium Low Very Low

No % No % No % No % No %
Initiation of family members 40 46.5 23 26.7 15 6 7 2 2

Family support of initial capital 32 37 17 20 17 20 16 18.6 4 4.7
Initiation of other people (friend, role
model and instructor)

17 20 39 45 15 17.5 8 9.5 7 8

Positive social attitude towards TVET
program

28 32.6 32 37 10 11.6 9 10.5 7 8.3

The data in Table 8 ensures that the role of the family to the graduates success were very

important. The respondents gave high priority to the first three factors. Among them, 63

(73.2%) respondents said that their families’ moral and idea initiation were ‘very high’ (46.5%)

and ‘high’ (26.7%) together accounted for 73.2% of the respondents as factors responsible for

their self-employment success.

Of the respondents, 56 (65%) said that other peoples such as friends, successful role models

and the role of instructors (trainers) significantly contributed in initiating them to start their

own business. This response shows that the exemplariness of successful self-employed

graduates, friends and trainers  was considered as important source of entrepreneurship.

Therefore, the importance of the people around the graduates implied that the social context

where the graduates live was influential for entrepreneurial  undertakings.

The third factor given high priority was family support of initial capital which was rated ‘very

high’ and ‘high’ by 49(57%) of the respondents. This implies that the family support of initial

capital was considered as important factor for self-employment venture.
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As regard to the influence of social attitude towards TVET program, 60 (69.6%) of the

respondents considered as another affecting factor to self-employment.

Interview respondents also mentioned the influence of the social factor on the attitude of the

trainees towards the training and consequently to the self-employment success of the graduates.

With this regard, for example, one respondents among the deans stated as:

… Traditionally, the family’s and relatives’ even the community’s expectation
of a graduate is to be wage employed and give relief to the family from the
financial support. Self-employment, if the family and relatives have to provide
the resources, is considered as additional cost. Therefore, graduates should
fulfill the social expectation by securing wage employment, if possible, in the
highest paying reputable organization which is considered as a pride to the
family (Respondent B, May 24,2014).

This implies that the social expectation forced the graduates to prefer wage employment

occupation immediately after graduation.

To solve this problem, the interviewees suggested that the government should work on

awareness creation and practically demonstrate successful self-employed graduates through

mass media and also should exert effort in motivating potential entrepreneurs by giving prizes

and a wards (a form of incentives) to new and successful entrepreneurs.

4.3.5 FGD with unemployed TVET graduates

According to the FGD, the results in summary show that the determinants for TVET

graduate’s self-employment are related to support service provided by the  TVET institution

and the government, and socio-cultural aspects. The main factors hindering TVET graduates

self-employment consist of the TVET institute trainings lack of quality, lack of start-up capital,

lack of self-determination due to socio-cultural factors, lack of practical skills, lack of feasible

business idea, lack of technical skills to run a business, lack of market awareness, negative

social attitude towards self-employment, poor MSE and local micro credit institution support,

lack of qualified trainers.

Unemployed graduates believed that the major basis for them not to be in self-employment was

deficient of start-up capital. As a second reason, the fear of failing and the preference for a

stable government wage employment was put forward as key reasons. More or less; they all



55

had the same feeling and attitude towards self-employment. They fear the risk of not

succeeding, they felt they were not equipped with practical skills through project works and co-

operative training; they had no confidence about their knowledge in developing business ideas

and preparation of business plan and even their technical and vocational skills.

One of the FGD participant explained his views with regards to start-up capital as follows:

....Lack of start-up capital is not the only major key reason rather it is lack of
commitment. He explained that many of the rich people in our area were poor
uneducated and unskilled; they only had hope for a better life, self-
determination and good work ethics (One of the FGD participant May 22,
2014).

From the above statement, one can understand that, unless such personality traits is a barrier,

TVET graduates can start a business with a small amount of money (initial capital) through

MSE or other business. According to the majority of  the FGD participants , it seemed at times

that lack of capital was not the major factor hindering them from self-employment endeavors,

but upfront in the FGD, the major reason put as is lack of start-up capital. According to

Krueger (1993), attitudes influence on self-employment can be observed through intensions.

However, possessing entrepreneurial attitudes such as being a risk taker does not essentially

inspire and influence one to enter into self-employment endeavors. I argue that even with the

strongest intensions to be self-employed, TVET graduates cannot involve in self-employment

ventures without a suitable self-employment opportunity and the funding essential to undertake

that opportunity.

Other factors apart from lack of start-up capital, the factors put out by unemployed TVET

graduates is problem of market access, lack of viable business concepts and operation . This

implied that there is crack in providing the graduates with an understanding of how to access

the existing support service opportunities. Such awareness about the services could help to

minimize the constraint of start-up capital.

According to Harper (1984:30) problem of market is not something which can be remedied by

providing anything tangible, such as finance, a machine or raw materials, and the nature of self-

employed marketing problem must be clearly understand before any attempt is made to solve

the problem.
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With regards to quality of trainings, unemployed graduates believed in the value of TVET in

equipping them with the necessary skills. However, the TVET trainers lack devotion and

dedication to the training and as also their educational level is not to the standard. All the FGD

participants mentioned that lack of quality of trainers and the training as a factor affecting self-

employment endeavor. In of this,  one of unemployed graduate explained the entrepreneurial

training as follows:

… Me and my class mates never gave due attention to the entrepreneurial
training at that time, since most of the TVET trainees, while the
entrepreneurial training being given, we considered these courses as less
important to our field of studies. Nevertheless, after graduation, we were
regretful or unable to benefit from the courses when we faced the actual
situation and understood how important the courses were.

This idea implies that the trainees were not attentively attending the entrepreneur course.  This

implication might infer that the training could not help the trainees in developing self-

development ideas.

On the other hand, all the unemployed graduates informed me that the guidance and counseling

services was not totally given. They informed me that there is no the vocational career guidance

and counseling service office and had no staff member running it.
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CHAPTER FIVE

Summary, Conclusions and Recommendations

This chapter consists of three parts: Summary, Conclusion and  recommendation. In the

summary part, the main points of the research process are pinpointed and, in the conclusion

part, major findings of the research are summarized in relation to the research question raised in

Chapter I. In the recommendation part, solutions and suggestion are forwarded on important

issues.

5.1. Summary

Although TVET institutes are considered as potential incubators of entrepreneurs, the reality is

different due to a number of factors. Therefore, this research aimed at identifying the factors

affecting self-employment of  Government TVET graduates of South West Shoa Zone. The

approach of the research design was a survey method involving both qualitative and

quantitative description. To this end, questionnaire, interview and FGD methods of data

collection were employed. Simple  random sampling techniques were used to select

respondents for questionnaire from the target population and, as a result, 86 respondents were

participated. Interview respondents were also three deans and two Entrepreneurship course

instructors from the institute under study selected using purposive sampling method.

As regard to the respondents’ type in terms of graduation year  53(61.6%)  self-employed

respondents  were graduated in  2012 and  33 (39.1%) self-employed respondents were

graduated in 2013. Thus, it is possible to infer that the rate of self-employment in 2012 was

greater than the rate of self-employed in 2013.

With respect to the factors affecting self-employment of TVET graduates, the analysis and

interpretation were carried out in terms of four broad factors: the government support related

factors, TVET institution related factors ,socio-cultural factors and personality traits. Based on

these factors, and the analysis and the interpretations described in the previous chapter, the

following major points were summarized.

- The majority of self-employed and all unemployed graduates  agreed that lack of start-up

capital was the major factor that affected the graduates’ from engaging in self-employment.
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- Lack of market access, lack of viable concept of business operation, and lack of experience

in managing and running a business were the factors next ranked to lack of finance;

- The interview respondents and unemployed FGD participants considered quality of the

training as one of the factors responsible for the weak participation of graduates in

entrepreneurial activities.

- With regard to social attitude, all of unemployed respondents connected the graduates’ low

participation in self-employment due to the burden of social expectation on graduates. They

explained that graduates prefer wage employment because being employed immediately

after completion of the training is considered as an economic and social achievement to

both the graduate and the family;

- Attitude being cumulative effect of the family, the community, the trainers and the trainees

themselves, the questionnaire respondent as well as the FGD respondents also believed it as

crucial factor for self-employment endeavor;

- The self-employed respondents  pointed out that the skills acquired from  cooperative

training was important experience for self-employment;

- The importance of government support and incentives like working place was accepted by

the respondents as encouraging. Business advisors from government bodies and the

licensing process were given less importance;

- Both the self-employed and unemployed respondent’s pointed out that vocational guidance

and counseling service were very weak and needed to be strengthened;

- With respect to the personality traits most of the FGD participants attribute the factor

that led unemployed not to be self-employed was  the graduates’ attitude, lack of self-

determination and unable to develop entrepreneurial behavior (lack of risk taking

behavior);
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5.2 Conclusions

The profile of the graduates exposed that the TVET graduates are highly involved in the labor

market as potential employees and government wage employees rather than engaging in job

creation activities as the national TVET program envisaged (Eden 2012:50). The factors that

affected TVET graduates’ self-employment in relation to support system are lack of start-up

capital, lack of market access, and lack of experience in managing and running a business.

Despite the fact that start-up capital is considered as the basic factor. These shows that lack of

integrated efforts between TVET institution and the concerned bodies, mainly the government

offices that work on MSE development of TVET graduates.

With regard to the government support services, incentives and credit services are highly

important for self-employment. However, the available government-related services intended

for TVET graduates were not accessible and the graduates did not benefit from them except the

licensing process which is not an affecting factor for self-employment.

Personality (psychological) traits such as hard work, achievement motivation, self-

determination, self-confidence, creative & innovative behavior and commitment are found to

be influential factors of self-employment among other factors. The finding indicated that the

graduates had the interest and vision of self-employment but they lack the necessary skills and

self-confidence to involve in such risk bearing undertaking.

Among the socio-cultural factors, the entrepreneurial idea of the family and communities

significantly contributes to affects self employment endeavors. That is, exemplariness of

successful entrepreneurs is influential factor. Positive social attitude  towards the TVET

program has also paramount importance for self-employment endeavor. Moreover, the family

as well as the community expectation of the graduate for immediate engagement on wage

employment is also another crucial dimension of the influence of tradition or culture on self-

employment.

5.3 Recommendations

Self-employment of TVET graduates, being a key factor in a nation’s economic growth, all

stakeholders should share the responsibility of carrying out such national task.
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In this regard, the following concluding remarks are forwarded to concerned bodies such as the

TVET institution, MSE offices  at Woreda levels and micro-finance institutions as per the

findings.

Creation of awareness in the prospective graduates about the existence of the service rendering

institutes and the kind of their services should be made as part of career and vocational

information through various mechanisms;

School to work transition service is very weak, since most students lack information of where

to go and apply. In this regard, the problem could be lessened by providing counseling services.

Career and vocational guidance services staff and facility should be supported in by adding in

the stock of up-to-date job information to graduates;

Close relationship should be established between the TVET institute and concerned micro or

other financial bodies to facilitate and encourage the self-employment ideas of graduates. To

this end, the services rendered in the TVET institute by different units and offices should be

combined;

The extent of the practical aspect of the TVET training needs evaluation and take measures

accordingly to enhance the graduates’ skills;

Collaborated effort should be exerted towards entrepreneurial attitude change of the trainees to

minimize the social burden imposed to be wage employed on graduates.

Government bodies who are working on entrepreneurial development and microfinance credit

areas need to take official visits to the TVET institutes to give awareness about their services.
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APPENDIXES

Addis Ababa University

School of Graduate Studies

Department of Educational Planning and Management

Educational Leadership and Management Extension Program

Questionnaires to be filled by self-employed TVET graduates of South West Shoa zone in

Oromia region

Dear respondent,

The purpose of this questionnaire is to gather information on factors affecting TVET

graduates’ self-employment. Therefore, your honest and genuine response to the items in this

questionnaire helps to meet the objective of the study. The information you provide will be

used for academic purpose only and it will be kept confidential.

Thank you in advance for your cooperation!

General directions:

• Don’t write your name;
• Put a tick (√) mark against your choice for items with alternatives;
• Write your answer briefly for open ended questions

I : Background information

1. Name of your previous institution :_________________________

2. Sex:               Male                       Female

3. Age:             below 15 years                   21-25 years                      Above 30 years

15-20 years 26-30years

4. Field of study in TVET :              Masonry                               Concrete work

Carpentry & joinery Furniture Making

Metal Works                         Information Communication

Technology



67

5. Current education level:              Level I&II                           Level III & IV

6. Year of graduation:                       2004 E.C.                            2005 E.C.

7. Is your current business related to your field of study?

Directly related             Somewhat related            Unrelated

8. When did you start the current business?

Before the training           just after the graduation from TVET

1 year after graduation

II. Questions related to factors affecting self-employment

Items   related to Major Factors Affecting Self-Employment of TVET graduates

are listed below. There are 5 (five) alternative responses showing the level of your agreement

or disagreement to each statement. The responses are given on the right side of each statement.

Choose the answer that best shows your view and put a tick (√) mark in the space provided. For

open ended questions please write down your opinion briefly on the space provided.

I. From your self-employment experience to what extent did the following support and

facilities provided by government bodies facilitates your self-employment efforts? Please, rate

the items below

No Items

V
er

y 
hi

gh

H
ig

h

M
ed

iu
m

L
ow

V
er

y 
lo

w

5 4 3 2 1

1 Credit (loan) opportunities from from Oromia
Credit & Saving share company

2 Access of working place
3 Market access

4 Easy licensing process

5 Government body consultancy service
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II. How do you rate the contribution of your earlier training in TVET Institution to your
current business?

No Items

V
er

y 
hi

gh

H
ig

h

M
ed

iu
m

L
ow

V
er

y 
lo

w

5 4 3 2 1

1 Adequacy of the training offered

2 Skills obtained during co-operative training

3 The role of Career Guidance and counseling services

4 Adequacy of training facilities in the TVET institution

5 Contribution of the entrepreneurial courses to self-
employment

6 Competence of trainers

III. In your opinion, to what extent do the following personality (psychological) traits
contributed to your self-employment success? Would you rate the items below please?

No Items
V

er
y 

hi
gh

H
ig

h

M
ed

iu
m

L
ow

V
er

y 
lo

w

5 4 3 2 1
1 Need (motivation) to achieve life goals (will to grow)

2 Creative and innovative behavior

2 Risk taking behavior (the need to face and wing challenges)

3 The need for independence (the need to be one’s own boss)

4 Self-confidence

5 Communication skill

6 Managerial competence

7 Imaginative (ability to deal with challenges and adverse

situations)

8 Self-determination (extremely strong desire and decision to

achieve)

9 Commitment (keen interest and devotion to success)

10 Hard work

11 Foresight and perceptiveness (ability to forecast the business

environment and the future)
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IV. How do you rate the following social factors that influence self-employment?

No Items

V
er

y 
hi

gh

H
ig

h

M
ed

iu
m

L
ow

V
er

y 
lo

w

5 4 3 2 1
1 Initiation of family members

2 Family support of initial capital

3 Initiation of other people (friends, role model and
trainers)

4 Positive  attitude of people  towards TVET program

5.What other challenges have you faced in running your business?

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________

6. What measures do you think should be taken to overcome the challenges you faced in

running your business?

____________________________________________________________________________

____________________________________________________________________________

____________________________________________________________________________
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ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES

College of Education and Behavioral Studies
Department of Educational Planning and Management

Educational Leadership and Management Extension Program
A Guideline for Semi-structured Interview to be conducted with college deans in the
sampled TVET College/Institutes

The aim of this interview is to gather information on factors affecting self-employment of
government TVET graduates of South West Shoa Zone of Oromia Region.

Part one: Background Information

1. Sex ____________
2. Age ___________
3. Year of experience ________________
4. Qualification (Education Level)___________________
5. Name of training center _________________

Part two: Self employment related interview questionnaire

1.   Do you think that the training programs of the college/institutions are relevant to

make  graduates become self-employed?

2. Would you comment on the academic performance, competence, experience and

interest of trainers to enable graduates to be self-employed?

3. How do you evaluate the facilities of your TVET institution in providing adequate

services for the trainees to expose them into the real world of work?

4. How do you explain the attitude of TVET graduates and their parents and the local

community towards self-employment?

5. Do you believe that the training has been offered in such a way that the 30/70

training ratio principle was implemented so that graduates equipped with the

expected skills? If no, why?

6. Is there a vocational guidance & counseling worker in the TVET institution?

7. From your experience and knowledge what are the prominent factors that influence

TVET graduates self-employment?

8. What possible solutions do you suggest to encourage TVET graduates towards self

employment?



71

ADDIS ABABA UNIVERSITY

SCHOOL OF GRADUATE STUDIES

College of Education and Behavioral Studies

Department of Educational Planning and Management

Educational Leadership and Management Extension Program

Semi-structured Interview guide questions to be answered by entrepreneur course

trainers in the sampled TVET College/Institutes

The aim of this interview is to gather information on factors affecting self-employment of
government TVET graduates of South West Shoa Zone of Oromia Region.

Part one: Background Information

1. Sex ______________
2. Age ________________
3. Year of experience ________________
4. Qualification(Education Level) ___________________
5. Name of training center _________________

Part two: Self employment related interview questionnaire

[

1. In your observation, to what extent did the facilities of training influence
entrepreneurial skills of the graduates?

2. To what extent do you try to expose your trainees to the real business world of work
in order to develop positive attitude toward starting their own business after
graduation?

3. To what extent the local micro finance encourage TVET graduates in starting their
own business?

4. What was the contribution of the competence of trainers to the graduates’
entrepreneurial skills?

5. From your experience and knowledge what are the prominent factors that influence
TVET graduates self-employment?

6. How do you evaluate the support services rendered at TVET Institution in

enhancing

entrepreneurial ideas among trainees?

7. How do you evaluate the competence and interest of graduates to create their own
job?

8. What possible solutions do you suggest to encourage TVET graduates towards self
employment?
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ADDIS ABABA UNIVERSITY

SCHOOL OF GRADUATE STUDIES

College of Education and Behavioral Studies

Department of Educational Planning and Management

Educational Leadership and Management Program

Guide lines of Focus group discussion to be conducted with unemployed TVET graduates

of South West Shoa zone

The aim of this FGD is to gather information on factors affecting self-employment of

government TVET graduates of South West Shoa Zone of Oromia Region from unemployed

graduates.

Part one: Background Information

1. Sex ________________

2.Age _________________

3.Qualification (Education Level) ___________________

4. Occupation ___________________________

5. Year of graduation _____________________

6. Name of previous training center _________________

Part two: Self employment related interview questionnaire

1. When you were in TVET :

- Was there a career counseling and placement department to assist the graduates in

finding employment and track transition of graduates from school to work?

- How do you evaluate the Competence of your trainers?

- How do you evaluate the contribution of the entrepreneurial course?

- How do you evaluate the quality of training of the TVET program in equipping

graduates with necessary entrepreneurial skills?

- To what extent did the facilities of training influenced your entrepreneurial skill?

1. How do you explain the support provided by government regarding;

- The challenges to borrow money from the local micro finance

- Access of working place

- The challenge of licensing process
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- Consultancy services given to you

2. Graduates of TVET program self-employment activities have been low. What do you

think of the factors that affect them?

3. Do you think the personality (psychological) traits have  influence for self-

employment? If yes, in what ways?

4. Do you think the social factors influenced you to be unemployed? If yes, in what ways?

5. What measures should be taken to improve self-employment success of graduates?
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YUUNIVARSIITII FINFINNEE

KOOLLEEJJII BARNOOTAAA

MUMMEE KAROORAA FI HOOGGANSA BARNOOTAA

Bar-gaaffii Eebbifamtoota BLTO Godina shawaa kibba Lixaa keessatti argaman hojii

uummatanii hojechaa jiraniin (Self-employed TVET graduates) guutamu

Kabajamtoota deebii kennitootaa,

Kaayyoon gaafannoo kana rakkoolee Ebbifamtoota BLTO hojii uumachuu isaanii dhoowwan

ilaalchiisee odeefannoo guuruuf dha. Kanaafuu, deebiin amanamaa fi dhugaa irratti hundaa’ee

isin kennitan qorannoon kuun galma kaawwameef akka bira gahamuuf faayidaa olaanaa qaba.

Odeefannoon isin kennitan kaayyoo barnootaa qofaa fi iccitidhaan kan qabamuu ta’a.

Deegarsa nuuf taasistaniif asumaan galatoomaa!

Qajeelchawwan waliigalaa:

 Maqaa keessan barreessuun hin barbaachisuu

 Deebii keessan ennaa kennitan Mallattoo (√) kana fayyadamaa

 Gaafannoowwan barreefamaan deebiin kennamu karaa ifaa ta’een deebii keessan akka

kennitan isin gaafanna.

Kutaa tokkoffaa : Odeeffannoo duu duubaa (Back-ground Information)

1. Maqaa Dh.BLTO itti leenjitan:________________________________

2. Koorniyaa:               Dhiira                   Dubara

3. Umurii :            Waggaa 20 gadi                 Waggaa 21-25 gidduu

Waggaa 26-30 gidduu                 Waggaa 30 ol

4. Dh.BLTO keessatti Ogummaa ittiin leenjitan :

Masonry                               Concrete work                 Ibsaa Diriirsuu (BEI)

Hojii Mukaa (Furniture Making  )                       Hojii Sibilaa (Metal Works )

Teeknolojii Qunnamtii Odeefannoo/Ogummaa koomputaraa (I C T)
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5. Sadarkaa barnootaa yeroo ammaa irra jirtan:                Gulantaa I fi II            Gulantaa III fi

IV

6. Bara Leenjii itti xumurtan :                bara 2004 A.L.I bara 2005 A.L.I

7. Hojiin amma hojechaa jirtan leenjii leenjitan waliin walitti dhufeenya qabaa?

kallatiin walqabtaa                                    Amma tokko walitti dhiyaata

Gonkumaa walitti hin dhiyaatu

8. Hojii ammaa kana yoom jalqabdan?             Leenjiin dura              Akkuman Leenjii

xumureen

Leenjii xumuree waggaa 1 booda

Kutaa Lamaffaa: Gaaffiiwwan Hojii Uumuu waliin walqabatan

Gaaffannoowwan rakkoo hojii uummachuu waliin walqabatan akka armaan gadiittii tarraa’anii

jiru. Gaaffii tokkoon tokkoof filannoowwan sadarkaa irrattii walii galuu kessan agarsiisan shan

shantu jiru. Filannoowwan gaafilee qixa gaaffii karaa mirgaa kennamanii jiru. Filannoowwan

kennaman keessa kan sirritti yaada keessan ibsuu danda’uuf mallattoo (√) sanduuqaa deebii

kenname irratti guutaa. Gaafilee deebii barreefamaa barbaadaniif maloo deebii keessan karaa

ifa ta’een iddoo duwwaa deebiif qophaa’ee irratti kennaa.

1. Hojii ummatanii hojechaa jirtan kuun akka isiniif milkaa’uu  Deegarsa  qaamooleen

mootummaa isiniif godhan armaan gaditti tarraa’an kana haala kamiin madaaltuu?
T/L

Ba
ay

’e
e

O
la

an
aa

O
la

an
aa

G
id

du
ga

le
es

sa

G
ad

aa
na

a

Ba
ay

’e
e

ga
da

an
aa

5 4 3 2 1
1 Liqiin Waldaa Aksiyoona Liqii fi Qussannaa Oromiyaa

/WALQO irraa argadhe
2 Iddoo Omishaa fi gurgurtaa mijeessuu  ilaalchisee
3 Haallii gabayaa

4 Eeyyama hojii baafachuuf haalli hojii ture

5 Gorsii fi deegarsi Ogummaa qaamni mootummaa naaf
taasisan
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2. Leenjiin Dh.BLTO keessatti fudhatte hojii amma hojechaa jirtuu kanaaf gumaachi inni siif

taasise ilaalchisee qabxilee armaan gadii haala kamiin madaaltaa?

T/L

Ba
ay

’e
e

O
la

an
aa

O
la

an
aa

G
id

du
ga

le
es

sa

G
ad

aa
na

a

Ba
ay

’e
e

ga
da

an
aa

5 4 3 2 1
1 Gahumsi  leenjii fudhatee
2 Leenjiin dhaabbata kessatti % 30 fi leenjiin walta’insaa

%70 kennamaa ture irraa dandeetiin argattee
3 Gaheen gorsaa fi deegarsa ogummaa siif kennamaa turee

maal fakaataa
4 Argaminsii meeshaalee fi maashinoota leenjii Dh.BLTO

keessa ture
5 Gumaachi leenjii Intarpirunarshipii
6 Gahumsii leenjistootaa

3. Dhimmootni armaan gadii milkaa’ina hojii uummachuu keef gumacha qaban haala kamiin

madaaltaa?

No Akaakuu
Ba

ay
’e

e
O

la
an

aa

O
la

an
aa

gi
dd

ug
al

ee
ss

a

G
ad

aa
na

a

Ba
ay

’e
e

ga
d 

aa
na

a

5 4 3 2 1

1 Fedhii (kaka’umsa) kaayyoo jireenyaa fiixaan baafachuu
(guddachuuf fedhuu)

2 Amala waan haaraa uumuu qabaachuu

2 Amala rakkoo uumamuu danda’uu keessa bahuu
qabaachuu (rakkoo qunaman fula dura dhaabbachuu)

3 Fedhii of danda’uu (maxantummaa jalaa bahuu)
qabaachuu

4 Ofitti  amanamummaa qabaachuu

5 Dandeetti dubatanii amansiisuu

6 Gahumsa hooganummaa qabaachuu

7 Dandeetti rakkoo hammaa jalaaa bahuu qabaachuu



77

8 Murteessummaa  (hawwii baay’ee guddaa ta’e qabaachuu
fi bira gahuuf murteessuu)

9 Of kennanii hojechuu  (fedhii guddaa fi galma gahiinsaaf
of kennanii hojechuukeen)

10 Cimanii hojechuu

11 Dursanii arguu (dandeettii tilmaama fula duraa  daldalaa
qabaachuu)

4. Dhimmoota  hawwaasummaa armaan gaditti tarraa’an hojii uummachuu keesaatti dhiibbaa

sirraan gahaan haala kamiin madaaltaa?

T/L

Ba
ay

’e
e

O
la

an
aa

O
la

an
aa

G
id

du
ga

le
es

sa

G
ad

aa
na

a

Ba
ay

’e
e

ga
da

an
aa

5 4 3 2 1
1 Haamileen namootni biro (hiriyootni, namootni

fakkeenyummaa hojii gaarii qabanii fi leenjistootni) siif
kennaa turan

2 Hamileen maatiin kee siif kennaa turan
3 Deegarsi kaapitala ka’umsaa (qusannaa %20) maatiin kee

siif taasisan
4 Ilaalchii gaariin hawaasnii BLTO ‘f qabu

5. Adeemsa hojii uummachuu  keessatti rakkooleen biraa siqunnaman yoo jiraatan barreessii

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

6. Rakkoolee adeemsa hojii uumuu keessatti siqunaman kana furmaatni ta’uu qaba jette ati

yaadu maal faadha barreessii

_________________________________________________________________________

_________________________________________________________________________

_________________________________________________________________________

________________________________________________________________________
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YUUNIVARSIITII FINFINNEE

KOOLLEEJJII BARNOOTAAA

MUMMEE KAROORAA FI HOOGGANSA BARNOOTAA

Qabxiilee marii Eebbifamtoota BLTO Go/Sh/Ki/Lixaa hojitti hin galiin waliin Marii

garee taasisuuf qophaa’ee
Kaayyoon marii garee kanaa rakkoolee hojii dhunfatti galu nama dhorganiif furmaata

kennuuf yaadolee sassabuufi rakkoo jiru adda baasuuf dha.

Kutaa tokkoffaa : Odeefannoo bu’uraa
1. koorniyaa ________________

2.umurii _________________

3.Sadarkaa barnootaa ___________________

4. Ogummaa ittiin eebbifamtaan ___________________________

5. Bara leenjii itti xumurtan _____________________

6. maqaa dhaabbataa leenjii itti fudhatan ________________

Kutaa lammaffaa: Marii rakkoo hojii uummachuu waliin walqabatam

1. Yeroo dhaabbata keessa Leenjiif turtan

- Deegarsii fi gorsii isiniif kennamaa turee maal fakaataa?

- Gahumsa leenjistoota keessan yeroo sanaa haala kamiin madaaltuu?

- Argamiinsa meeshaalee leenjii dhaabbata keessatti haala kamiin madaaltuu?

- Leenjii Intarpirunarship kennamaa turee hojitti hojitti akka galtan maaf isin hin

deegarree?

2. Deegarsa gama mootummaatiin isiniif taasifamaa ture kan armaan gadii haala kamiin

madaaltanii:

- Rakkoo liqii waliin walqabatee jiruu

- Iddoo hojii fi oomishaa argachuu waliin wal qabatee rakkoo ture

- Heyyama hojii baafachuu keessattii adeemsa ture

- Gorsaa keennamaa turee maal fakaata

3. Rakkoon namoomaa fi hawaasummaa hojii dhuunfaa uummachuu keessatii dhiibbaan

inni qabu maal faadhaa?
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4. Eebbifamtootni BLTO hojii dhuunfaa uummatanii yeroo hojjetan baay’ee hin mul’atan ,

rakkoon isaa maalii ?Adda baasaa ibsaa

5. Rakkoolee waligala hojitti galuu keessatti nama muudataniif, furmaatni kennamuu qaba

jettan maalii?
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