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Abstract 
The purpose of this study was to assess the practices and problems of instructional supervision 
in government secondary schools of Doyogena Woreda SNNPR Ethiopia. To this end, descriptive 
survey method was employed. A total of 72 respondents were addressed as source of data. 
Stratified sampling technique was used to select 50 teachers and 10 department heads.  While 
availability sampling technique was used to select 5 secondary schools, 2 supervisors, and 5 
principals. Vice principals were selected through purposive sampling technique. Data collection 
tools were questionnaire, interview and focus group discussion. The data analysis resulted in the 
following major findings: Pertaining to major roles (instructional development, curriculum 
development and staff development) instructional supervisors was not in a position of 
shouldering their responsibility sufficiently. The findings also reveal that the practices of clinical 
supervision was not for assisting teachers rather conducted for appraising teachers 
performances. Moreover, the supervisory practice has suffered from the following problems: 
lack of adequate supervisory experiences, lack of interpersonal or human relation skills, lack of 
technical skills, inadequate training provision by supervisors, school, teachers perception such 
as fault finding, viewing supervision as instrument of controlling their activity, viewing 
supervision as simply  for appraising classroom performance of teachers and fulfilling formality, 
and lack of interest on the side of teachers to be supervised. Besides, work load and shortage of 
time were also considered as the major problems related with supervisory practices. Based on 
this evidence gathered, one can conclude that the practice does not seem to reveal a positive 
force for teachers and instructional improvement. It rather seems a matter of appraising 
teachers’ performance and fulfilling formality. This finally could lead to teachers’ dissatisfaction 
towards the supervisory practice. In light of these findings and conclusions the following 
recommendations were forwarded. Short- term and long-term professional training for 
supervisors must be planned by Woreda education offices in collaboration with the Wachamo 
University. Supervisors in collaboration with teachers, principals vice principals and department 
heads would facilitate and organize an opportunities or create special session to discuss and 
decide on the purpose and procedures on each phase of classroom observation prior to the 
actual classroom observation. Doyogena Woreda education office is advised to allocate 
reasonable budget and manpower for supervision program by considering its importance for the 
development of the education sector in general and the improvement of instruction in particular.  
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CHAPTER ONE 

1.1 INTRODUCTION 

This chapter includes background of the study, statement of the problem, objective of the study, 

significance of the study, scope of the study, limitations of the study, definition of basic terms 

and organization of the study. 

           1.2 BACKGROUND OF THE STUDY 

Education plays an important role in the economic development of a country in general and 

producing skilled man power for the effectiveness of organization in particular. To acquire this 

there must be an improvement in quality of education. In order to improve quality of education 

supervision must play its role. Supervision is a multifaceted process that focuses on instruction to 

provide teachers with information to improve their teaching performance (Beach & Reinhartz, 

1989).  

Most researches on the quality of education focus on the key role of teachers and school leaders 

in bringing education quality. However, as all teachers and school leaders are not qualified 

enough, they need support from Instructional supervisors (Giordano, 2008:11). 
 

Now a day, improving the quality of education has given priority throughout the world. To 

monitor the quality, the national authorities highly depend on the school supervision, (De 

Grauwe, 2001a:13). Quality has different meanings depending on the kind of organization and 

the customers served (Certo, 2006:7). Particularly, education quality, according to (Dittmar, 

Mendelson and Ward, 2002:30) is; “the provision of good education by well prepared teachers”. 

However, all teachers are not qualified enough and as a result they need support from supervisors 

(Giordano, 2008:11).  
 

The purpose of instructional supervision giving leadership that helps in administrative and 

pedagogical activities which are primarily concerned with improving the teaching – learning 

process. To improve teachers‟  instructional performance; the instructional supervisors should 

also work with teachers in fixable and collaborative style. Thus, in order to bring effective 

education through the improved teaching-leaning process; instructional supervisors should be 

democratic and cooperative and should get serious attention in the school. Researches by (Beach 

and Reinhartz, 2000) emphasized that the importance of the collaborative effort of all 
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participants involved in the supervisory process. This would help in improving the way this 

practice are introduced and avoid any potential conflict. 

  

In line with this, Education Sector Development Program IV [ESDP IV] by the Ministry of 

Education noted the importance of providing quality based instructional supervision to improve 

the quality of education (MoE, 2010:10) with forming school clusters.  
 

The way teachers gain professional support from instructional supervisors and the way teachers 

view the instructional supervision that they are undergoing and think about it is very important in 

the outcomes of the supervision process. Instructional supervision is an interactive process that 

depends on the source of supervision the supervisor and the teacher. Therefore, assessing the 

practices and challenges of instructional supervision is important in implementing successful 

supervision (Abdulkareem; 2001). 

 

A potential instructional supervisor acquires various supervisory skills. According to Tarrant and 

Newton (1992) such skills include perspective skills, catalytic skills and supportive skills. 

Emphasizing the techniques of modern supervision to comprise skills in leadership, the 

aforementioned researchers clearly listed skills in personnel administration, skills in human 

relations; skills in group process, skills in evaluation, and technical skills as the necessary tools 

in planning, directing and managing complex operations in schools. 

 

In principle, the supervisory services rendered in schools ought to comply with the roles teachers 

expect of supervisors in their academic deficiencies and other personal as well as human 

relations inadequacies. Of the many services teachers expect of supervisory roles, same are 

identified by Brand field (1964:13). They include help in making adjustment to a new situation 

through planned orientation procedures, backing in social disciplinary problems, helping in 

planning, organizing and instructing, helping in planning for their continued professional growth, 

consideration for personal problems and getting equal treatment. The effectiveness of 

supervisory role is greatly influenced by the extent to which the supervisors are able to 

understand and match with these expectations. 
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The main indication here is that an effective supervisor often exerts his or her entire effort on 

creating a conducive atmosphere in the school by coordinating the staff arranging seminar or 

workshops within the school system, visiting classrooms and conducting conferences and giving 

the necessary solutions to teacher in the view of instructional improvement as well as pupil 

growth in the school. 
   
The reason for selecting this research topic by the researcher was because the supervisory 

services given in government secondary schools of Doyogena Woreda are not sufficient to reach 

what schools require to achieve and teachers are not satisfied with the supervisory services given 

in government secondary schools and school achievement do not show significant change 

.Hence, this initiates the researcher to select this as the research topic. 

 

  1.3 Statement of the Problem 

School supervision services have existed in all countries for many decades and occupy a pivotal 

position in the management of education. As stated by Carron, De Grauwe and Gavina (1998) 

education systems rely on instructional supervision to control and improve instruction by 

improving the quality of teachers and the achievement of learners.  

However, the existing reality of supervision practice in the government secondary schools of 

Doyogena Woreda does not show significant improvement.   An informal discussion held by the 

researcher with teachers reveals that supervisors, in the eyes of teachers, often perceived as 

lacking competence, know-how, engaging in teacher advisory roles, and seeming unsure of how 

to tackle problems while working with teachers in schools. Many teachers were heard 

complaining that their professional improvement by facilitating in-school conferences and 

workshops is very less. Moreover, it appears that teachers are not properly supported by 

supervisors in tackling problems in the implementation of the new curriculum and newly 

introduced instructional approaches. The other complaints among secondary schools teachers are 

that supervisors usually embark on routine activities of administrative nature. Therefore, this 

inefficient trend of supervision practices initiated the researcher on studying these timely 

educational issues. 
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As far as the practice of instructional supervision in primary and secondary schools is concerned, 

researches were conducted by Philipos (2001), Chanyalew (2005), Getachew (2001), Atiklt 

(2008). Nearly, all of the above studies examine supervisors‟ techniques, supervisory procedure, 

supervisory leadership style and skills, and major roles of supervision. The above studies found 

that supervisory techniques, procedures and skills of supervisors are inefficient to improve the 

quality of teachers and the achievement of learners. Furthermore, supervisors are not putting the 

necessary effort in providing in-service training to enhance teachers‟ effectiveness. 

 

The writer of this paper felt, there is a gap that needs to assess comprehensively about the current 

practices of instructional supervision in government secondary schools of Doyogena Woreda.  

Therefore, the aforementioned practices and problems of supervision and the impact they may 

have on the quality of education have initiated the writer of this paper to undertake a study on the 

practices and problems of instructional supervision in government secondary schools of 

Doyogena Woreda.   

Based on the theoretical notions and findings described above, this study attempted o address the 

following basic questions: 

1 To what extent instructional supervision is practiced in government secondary schools of   

          Doyogena Woreda? 

2. How do teachers view supervisory practices to produce desired result? 

3. What are the major challenges in the instructional supervision?  

 

1.4 Objectives of the Study  

 
The followings were the general and specific objectives of the study.  
 
1.4.1 General Objective  
   

The general objective of this study was assessing the practices and problems of instructional 

supervision in government secondary schools of Doyogena Woreda. 
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1.4.2 Specific Objectives  
 

The specific objectives of the study were: 
 To assess the practices of supervision against desired result. 
  To assess the view of stake holders in relation to supervisors. 
 To assess the extent to which the supervisory leadership roles are practiced. 

 To sort out major challenges of supervision programs and based on the findings to 

recommend the necessary ways and means of improving supervision practices at school 

level.  

 1.5 Significances of the Study   

Recognizing the prevailing practices and problems of instructional supervision by undertaking 

study and coming up with sound recommendations can play its own role in the improvement of 

the quality of education. Thus the study will be useful in the following ways: 

1. It may enable the school community and the Woreda as a whole to have an overall 

knowledge of the practices and problems of instructional supervision on promoting 

instruction and staff development. 

2. It could give awareness to instructional supervisors to fully employ their skills and 

potentials in solving instructional problems. 

3. The findings will draw attention to some of problems and suggest recommendations for 

improving the problems in instructional supervision, thereby enhancing teachers‟ 

professional development and alleviating the equality of education. 

4. The study can initiate other researchers to undertake further research on the problem at 

national level. 

 
1.6 Delimitation of the study 

The problem of instructional supervision seems common in all secondary schools of the country. 

Given the limited time and the human, material and financial constraints, and to make the study 

manageable, the researcher delimited the scope of the study to the government secondary schools 

of Doyogena Woreda. Besides, the study is delimited to instructional supervision since; it is very 

difficult to cover all types of supervision in this study. 

 



 
 
 

6 
 

     1.7 Limitations of the study 

It is clear that research work cannot be completely free from limitations. To this end, some 

limitations were also observed in this study. One obvious limitation was that most of secondary 

school principals, vice principals, department heads, teachers and supervisors were busy and had 

no enough time to respond to questionnaires and interview. However the researcher tried her best 

even going to their home to take the questionnaire and to make the study successful. 

1.8 Operational definition of Terms 

The following operational definitions were used in the context of the study. 

Practices: To do something repeatedly in order to improve performance through instructional     

supervision. 

Problems: challenges that affect the primary school instructional supervision. 

Instructional Supervision: under this study context is the process of providing assistance or 

helping services to teacher in enhancing instruction, curriculum, personal and professional 

development of teachers. 

Supervisor: is a person formally designated by the organization to study and monitor the 

curriculum and instruction of a school in order to improve the quality of learning of students. 

Secondary School –In the Ethiopian context currently it refers to any one school that can have 

1st cycle (9-10). 

Woreda: is an administration level below zone. 

1.9 Organization of the study 

This research paper is organized into five chapters. The first chapter holds the introductory part 

of the study which consists of background of the study, statement of the problem, objective of 

the study, significance of the study, scope of the study, limitation of the study and definition of 

terms. The second chapter deals with review of literature related to the research. The third 

chapter discussed about research design and methodology. The collected data from the subject of 

the study were carefully analyzed and interpreted under the fourth chapter. The fifth chapter 

summarizes the research and forwards conclusions and recommendations on the findings of the 

study. Reference and appendix which include questionnaire, interview format, and focus group 

questions are part of the document. 
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CHAPTER TWO 

Review of Related Literature 

 

   2.1 Definitions and Concepts   

 
Different writers defined supervision in many diverse ways. Barr, in Singhal et.al. (1996) has 

defined educational supervision as "an expert technical service primarily concerned with 

studying and improveing the conditions that surround learning and pupil growth" For 

Glickman,(1990) the intents of instructional supervision are formative, concerned with ongoing, 

developmental, and differentiated approaches that enable teachers to learn from analyzing and 

reflecting on their classroom practices with the assistance of another professional. 

 

Some definitions cited by Dull, (1981) in Haileselassie (2007) refer the following: 

 

The term supervision is used to describe those activities which are primarily and directly 

concerned with studying and improving the conditions which surround the learning and growth 

of pupils and teachers. 

Many scholars like Harris (1985), and others have listed down tasks or functions of instructional 

supervision. They have identified 3 main tasks of supervision: Instructional Improvement, 

Professional Development and Curriculum Development. Most educators would agreed on the 

improvement of teaching-learning is fundamental to school reform. Likely Pajak (1989) and 

Chanyalew (2005) noted that the aim of supervision is the improvement of the teacher, the 

growth of the pupil and the improvement of the teaching learning process as a whole. The other 

basic task of supervision is the continuous professional development of teachers. This means 

helping teachers to grow and to develop in their understanding of teaching and learning process 

and improving their teaching skill. Curriculum development has become the major function of 

instructional supervision. According to Harris (1985) as cited in Chanyalew (2005) pertains to 

designing or redesigning that which is to be taught, by whom, when, where and in what pattern 

developing curriculum guides, establishing standards, planning instructional units and instituting 

new courses are examples of this task area. Spears (1995) also pointed out that, improving every 

phases of educational program like curriculum revision is the major function of supervisor. 
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From the above definitions of supervision one can find the key ideas such as stimulating growth, 

helping teachers, improving instructions, facilitating conditions for learning, solving teaching 

learning problems and the like. It appears to suggest that the overall emphasis of supervision 

needs to be on teaching learning situation. Thus, supervision is seen as a positive force to 

facilitate improved learning of students and has a paramount role in promoting instructional, 

curricular and staff development activities. 

 

            2.2 Tasks of Supervision 
The tasks of supervision are seen in to two dimensions as cultural and technical tasks. However, 

this paper has emphasized only on the technical tasks of supervision which is composed of five 

main types: direct assistance, group development, professional development, and curriculum 

development and action research. Each of these tasks is directly related to the improved 

instruction. A supervisor needs to take responsibility for these tasks so that the schools to 

become effective (Glickman and others, 2004). 
 

           2.2.1   Direct Assistance to Teachers 
The two most useful approaches of direct assistance to teachers are clinical supervision and peer 

coaching. However, there are also other forms such as mentoring, demonstration of teaching, co-

teaching, assistance with resources and materials, assistance with student assessment and 

problem solving (Glickamn and Others, 2004). 

 

                2.2.2 Group Development 

One of the big tasks of the supervisor is to help the teacher to develop and improve individually 

and as a cooperating member of the school staff. The individual teacher cannot succeed being 

isolated in his profession (Gwynn, 1964). As Spears in Gwynn indicated, the principles required 

for successful group work are: good leadership and practice will lead to a development of the 

basic capacity for accomplishment which every group need to possess, the supervisor can be 

either from outside or inside of the school. But a supervisor from inside can be more successful, 

cooperation with the group does not deprive the supervisor of his leadership. He/she still has the 

responsibility for establishing the group atmosphere and protecting the group situation, even 

though the responsibility may be shared, the supervisor has to be ready, when the proper time 
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comes to trust the capacities of the group, groups work well together only when they understand 

what brought them together. Without understanding and early leadership, the group will waste 

time and accomplish little. 

 
Under resourceful supervisor, individual leadership will give way in time to group leadership, 

groups must meet frequently to make progress, the supervisor will need to exercise practice 

while bringing the group to the level of his own understanding and progress, group works 

become effective when individual members have the feeling that their ideas are important, 

recorded and considered in the discussion, the supervisor has the responsibility of looking to it 

that no one individual assumes the power of speaking for the entire group, developing good 

relationship with in the group will call for constant attention to the actions which provide for that 

development. Therefore, an understanding of these principles and procedures will enable the 

supervisor to develop groups easily and functions for the improvement of instruction. 
           2.2.3 Professional Development  
Professional development of a staff is essential to cope with changing needs of the job. In the 

school situation, instructional supervision has a major purpose of enriching the educational 

opportunities of students through professional development of teachers and other staff members. 

Modern professional development has a variety of purposes beyond skill training including 

facilitation of teachers' self efficacy, cognitive development and career development, as well as 

teacher collegiality and the improvement of the school culture. The broadening of professional 

development has been accompanied by an expanding body of literature on effective development 

programs, including original research and reviews of research and best practice (Glickman and 

Others, 2004). 
                    

       2.2.4  Curriculum Development 

Mohanty (1990) pointed out that improving every phase of educational program like curriculum 

revision is the major function of a supervisor, and stressed also that curriculum changes can be 

analyzed in terms of the four components of the process of supervision: Directing and 

controlling- given guidance to change immediate goals, methods, and demanding teachers to 

confirm to a particular way of doing things. Simulating and initiating- to review case study 

information on several pupils who transferred from outside the system from other schools within 
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the system and identification, announcement and encouragements of observations of minimum 

leanings in each grade. Analyzing and appraising- direct a grade level committee to analyze the 

curriculum with respect to the facts and concepts involved in learning experience and developing 

tests, and norms for testing student‟s ability. 4. Designing and implementing- directing different 

committees and consultants to identity strong elements in family finance education and drafting a 

plan for instructions. And a supervisor delineates the activities of the staff in putting in to 

operation. The curriculum can be improved immensely by intensified study of the best use of text 

books and other such materials. It can be improved even more by cooperative efforts between the 

users and producers. The supervisors have a tremendous responsibility for encouraging teachers 

to initiate curriculum improvement in their individual classroom. 

 

Therefore, the supervisor can evaluate the practice of curriculum through the four processes by 

involving teachers to bring about the desired alternation or curriculum development. 
 

2.3 Supervisory Leadership Skills 

Supervisors' management success and leadership effectiveness largely depend on their 

supervisory skills. Singhal,et.al. (1996) remarked that a supervisor must possess the necessary 

knowledge related to his job; but he must also possess the required skills. Similarly, McNell, 

John, and Lucio, William (1979) pointed out that the classifications of professional skills: like 

decision making, planning, organizing, communicating, influencing, coordinating and evaluating 

are helpful in comprehending the art and science of administration. 

 

For Kinard (1988) managerial skills are the nervous systems of any organization. Katz, in 

Sergiovanni and Starratt (1979) identified three basic skills upon which he believes successful 

supervision rests: technical, human and conceptual. The skills are actually quite interdependent 

and intrinsically permeable to one another. The scholar further argued that, "Though each of the 

skill levels is universally present in administrative and supervisory positions, conceptual skills 

are emphasized more by administrators and technical skills by supervisory personnel, who are 

for the most part concerned with the day-to-day work of the school. This relationship is 

illustrated in the figure represented by (Stan Kossen in Singhal and others, 1996:100). 
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             2.3.1 Technical Skills 

Technical skills, as characteristic of administrative supervisory behaviour are concerned with the 

facility for dealing with things in school settings. Sergiovanni and Starratt (1979) described that 

technical skills assume ability to use knowledge, methods and techniques to perform specific 

tasks. The mechanics associated with writing a lesson plan, developing a study unit, equipping a 

learning-resource center, purchasing laboratory equipment, preparing a meeting agenda, 

scheduling a cycle of clinical supervision, and filling out an annual report might be examples of 

technical skills. 

In the same way, authorities like Mann in Alfonoso (1984) and Griffths (1956) viewed technical 

skills as specialized knowledge, analytical ability to use tools and techniques of a particular task. 

Monolakes (1975) reported that a major portion of the time that supervisors as advisors spend 

with teachers is in the technical domain. They deal with questions about individualizing 

instruction in reading, keeping records in a decentralized classroom, stimulating creative writing 

on the part of students, or provisioning a science interest center with productive and worthwhile 

activities. Hence, an important factor in the technical dimension is that of the competence and 

credibility of the supervisor. 

Terry (1963) remarked that technical skill includes proficiency and a clear understanding of 

specific activities involving processes, procedures or techniques. For Lucio and McNeil (1979) 

technical skills, derived from technologies and practice, are necessary tools in planning, 

directing, and managing complex operations. In addition, regarding skilled supervisory service, 

Garman (1982) suggests that a supervisor is able to offer the accommodation and activities 

required by the supervisee as a result of prolonged and specialized intellectual training and 

practice. 

        2.3.2 Human Relations Skills 

Human relations skills refer to supervisor's ability and judgment in working with and through 

people. These skills require self-understanding and acceptance as well as consideration for 

others. Their knowledge base, according to Sergiovanni and Starratt (1979) include 

understanding of and group dynamics, and the development of human resources. As remarked by 

Griffith (1956), a human relation pertains to the executive's ability to work effectively as a group 

member and to build cooperative effort within the team he leads. 
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In a similar way, Spears (1955) noted that "A skill asked of all supervisors today is that of 

working gracefully and effectively with people individually and in group." Referring to group 

supervision, (Stoops, Rafferty and Johnson 1981:24) noted that group supervision should be 

applied to the needs of both the individual and the faculty as a whole. Cooperative consideration 

of the existing needs and group discussions of research findings in the field of instruction should 

serve as the basis of any school's supervisory program. The program, once determined by all 

concerned, should be applied through suitable channels to individual teachers in their daily 

contacts with pupils. 

 

Agreeing with supervisory leadership, Singhal, et al (1996) dwelt on remarking that leadership is 

more effective if the leader follows the team approach. This would mean that the leader should 

have a belief in collective planning and implementation of the program. He should have a close 

interaction with the members of the group, provide an open but supportive atmosphere for 

efficient communication, and involve them in decision making. He should recognize the 

differences in the abilities of different persons and assign the work keeping in view their 

capacities and aptitudes. Hence, good human relations in organization are the result of proper 

understanding between supervisor and supervisee. In line with this view, Harris (1983) identified 

developing public relations as one of supervisor's tasks and portrayed that a supervisor should 

provide for a free flow of inform  optimum levels of improvement in the promotion of better 

instruction. 

 

With regard to teacher-supervisor collaboration in the instructional improvement Alfonso and 

Goldsberry (1982) reported that the nature of schools and the nature of the supervisory process 

within them not only make possible but also require the active collaboration of teachers in the 

process of instructional improvement. Teachers are very important part of the supervisoryprocess 

and an invaluable growth source for human relations. A good supervisory program would fully 

utilize such a rich source. 

 

The authorities further underlined that a common goal to both teachers and supervisors is 

instructional improvement. When a supervisor and a teacher cooperatively interact to identify 
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and implement changes that will positively influence student educational growth, and when these 

decisions are made jointly, they are operating jointly in colleagueship. 

 

Goldsberry (1982) in the same publication reported that the quality of working relationships 

among classroom teachers has a powerful effect on the effective implementation of projects 

involving educational change; and so does the collaboration among teachers and supervisors. 

Hence, successful collaborative efforts may have the following effects: Firstly, they may well 

enhance teachers' perceptions of their own professional competence by reinforcing their belief 

that they can positively influence the achievement of their students. Secondly, they may have 

powerful positive effect on the success of innovations in schools. Thirdly, they may make 

instructional supervisors recognize the potential contributions of teacher collaboration to 

instructional improvement, and assume responsibility for fostering such interaction. 

 
Moreover, the vital importance of teacher - supervisor relationship in improving teaching is 

briefly remarked by Kimbrough (1968) that the improvement of teaching involves cooperative 

development of supervisory strategies. Thus, supervisors in their relationship with teachers, 

according to Jenson (1967) should know and respect the individual characteristics, talents and 

potentials of each teacher. They should also be approachable in which teachers feel free to 

express problems of concern to them and help avoid teacher frustration by cooperating with them 

in solving personal and professional problems. In addition, they should recognize good look and 

make use of every opportunity to complement teachers for work well done and for the 

improvements noted. Furthermore, the supervisors should assist teachers in devising techniques 

for creating and maintaining good classroom discipline and encourage them to give constructive 

criticism in a friendly, firm and positive manner. 

 
Therefore, developing collaborative human relationships among teachers and supervisors can 

bring about rich pool of human talent for organizational improvement efforts: instructional 

improvement. 

      2.3.3 Conceptual Skills 

Several authorities in the field agree that conceptual skill is a part and parcel of professional 

skills that should be possessed by successful supervisors. Conceptual skill, according to Katz in 

Sergiovanni and Starratt (1979) is the facility to deal with ideas. Katz in the same source noted 
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that conceptual skills pertain to the supervisor's ability to view the school, the district, and the 

educational program as a whole. These skills include the effective mapping of the 

interdependence between the components of the school as an organizational system, the 

educational program as an instructional system, and the human organization as a functioning 

human system. 

 
According to Griffiths (1956), conceptual skills refer to the ability to view the organization as a 

whole: recognizing how the various functions of the organization depend on one another and 

how changes in anyone part affect all the others. The supervisor then should be able to act in a 

way, which advances the overall welfare of the total organization. 

 
Similarly, Imundo (1991) remarked that supervisors must have conceptual skills to be able to 

conceptualize the technical and human aspects of work to understand people, job requirements, 

and work environments. 

 
Hence, supervisors are expected to be conceptually apt and technically competent problem 

solvers, planners, instructional experts, curriculum developers, workshop facilitators and 

effective managers of teaching-learning process. 

 
The techniques of supervision should be goal-oriented. Supervision is a creative activity having 

definite ends. The main aims of supervision are to provide congenial environment for instruction 

and learning to help solve problems of students, to provide directives and suggestions as 

necessary, to help promote professional development of teachers, to promote and strengthen 

community-school relationships, to evaluate teaching and learning performance, and to take 

steps for all round development of the school for the preparation of citizens (Wheeler et al 

1980:43). 

 
It seems clear that supervisors are expected to have a substantial breadth and depth of 

educational experiences, besides being well trained for their task. Particularly, a part from being 

capable of implementing directives, they should also be able to initiate activities and make 
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proposals for action to the higher levels of the administration. Moreover, the supervisor should 

be familiar with all aspects of supervision before undertaking the task.  

 

In short, the supervisor should be able to conceptualize the environment, the organization, and 

his or her own job, so that he can set appropriate goals for his organizational achievement. 

 

2.4 Approaches to Instructional Supervision 

 

The problems and issues of teaching and learning that teachers find in their practice differ. 

Teachers have different strength and weaknesses. Under this context of difference, proposing a 

range of options to supervision that teachers have considerable role in deciding those option is 

very essential. Accordingly Sergiovanni and Starratt (2007:261) indicated that in every school a 

plan for supervision be developed that includes several options: clinical supervision, 

peer/collegial supervision, self directed supervision, informal supervision, and inquiry based 

supervision. 

            2.4.1 Clinical Supervision 
Clinical supervision is defined as that phase of instructional supervision, which draws its data 

from first hand observation of actual classroom teaching events, and involves face to face (and 

other associated) instruction between the supervisor and teacher in the analysis of teaching 

behavior and activities for instructional improvement.( Goldhammar, Andrson, and Krajewski, 

1980:19-20). 

          2.4.2 Collegial supervision 

Collegial supervision as an option is based on the nature of collegiality that emerges. It becomes 

real when it emerge as a result of felt interdependent among teachers and when teachers consider 

it as an integral part of their professional responsibility to help and to be helped by others. Allan 

Glathorn (in Sergiovanni and Starratt, 2007: 263) defines collegial approach as a moderately 

formalized process by which two or more teachers agree to work together for their own 

professional growth, usually by observing each other‟ s classroom, giving each other feedback 

about the observation, and discussing shared professional concerns. This definition extends 

beyond traditional supervision. It provides a setting in which teachers can informally discuss 

problem they face, share ideas, help one another in preparing lessons and provide support to one 

other. Thus collegial supervision goes beyond classroom observation. 
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        2.4.3 Self- directed approach to supervision 

Self- directed approach to supervision is ideal for teachers who prefer to work alone or who, 

because of scheduling or other difficulties, are unable to work cooperatively with other teachers 

Sergiovanni and Starratt (2007:261). This option particularly is also suited to competent, 

experienced teachers who are able to manage their time well. In self directed supervision, teacher 

work alone by assuming responsibility for their own professional development. They might, for 

example, develop a yearly plan that includes goals derived from an assessment of their own 

needs. This plan then might be shared with supervisors. At the end of the period, supervisor and 

teachers meet to discuss the teacher's progress in meeting professional development goals. 

Teacher may be expected to provide some sort of documentation that illustrates progress toward 

goals. The supervisor should be responsible to for ensuring that the plan and selected 

improvement target are both realistic and attainable. And finally, the yearly conference would 

then lead to the set of new goals for future felt directed supervisory cycle.  

2.4.4 Informal supervision 

Informal supervision is comprised of the causal encounters that occur between supervisor and 

teacher Sergiovanni and Starratt (2007:261). It is characterized by frequent informal visits to 

teacher's classrooms, conversations with teachers about their work, and other informal activities. 

Typically no appointments are made and classroom visits are not announced.  

 

When informal supervision is in place, principals and supervisors become common features in 

classroom coming and going as part of the natural flow of the school's daily work. But this kind 

of relationship is not likely to flourish unless it is reciprocal. If teachers are to invite supervisors 

into their classroom as equal partners in teaching and learning, teachers must in turn be invited 

into the process of supervision as equal partners.  

 

Though we list informal supervision as an option, it should perhaps be understood as one kind of 

supervision that is included in any range of options that a school might provide. In addition to 

informal supervision, teachers should be involved in at least one other approach such as clinical, 

collegial self-directed or inquiry based supervision. 
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2.4.5 Inquiry based supervision 
Inquiry based supervision in the form of action research is an option that can represent an 

individual initiative or a collaborative effort as pairs or teams of teachers work together to solve 

problems. In action research the emphasis is on the problem-solving nature of the supervisory 

experience Sergiovanni and Starratt (2007:261). 

 

 When action research is undertaken as an individual initiative, a teacher works closely with the 

supervisor in sorting out a problem and developing a strategy for its resolution and in sharing 

findings and conclusions. Implications for practice are then identified, and strategies for 

implementing these changes are then developed. When action research involves collaboration 

with other teachers, are co-researched, findings are shared, and together teachers discover 

implications for changing in their teaching practice, among all the options, action research 

requires the highest level of reflection and promises a great deal with respect to discovering new 

insights and practices. 
 

Basic to action research is the belief that individual teachers and groups of teachers can 

undertake research to improve their own practice. Though increasing understanding and building 

one's store of conceptual knowledge is an important outcome of action research. Its prime 

purpose is to alter the teaching practices of the researcher themselves. 

       2.5 Clinical Supervision 

Clinical Supervision: Sergiovanni & Starratt (1998) define this model for conducting the 

observation of a teacher as "the rationale and practice designed to improve the teacher‟s 

classroom performance". As the father of clinical supervision, Cogan believed that for this to be 

effective, data had to be collected from the teacher in the classroom, and that both the supervisor 

and teacher involved would then collaborate to plan programs, procedures and strategies aimed 

at improving the teacher‟s classroom behavior, specifically instruction techniques. If teacher 

supervision is done properly in schools, then teachers would develop and perfect their teaching 

skills for the benefit of the pupils.  

 

Clinical supervision is problem-solving. This is usually used in curriculum implementation 

(Chivore, 1995). The school head and the teacher may sit down and plan a lesson. The planning 
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of the lesson is mutual and educational to both the teacher and the school head. The teacher then 

teaches the lesson under the guidance and supervision of the head. After the lesson delivery, the 

two sit together again to discuss the strength and weaknesses of the taught lesson. A follow up 

after the first lesson is recommended. The most important feature of this type of supervision is 

that it is open and there is no „hide and seek‟. 

 

A face to face relationship between supervisor and teacher is a fundamental concept in clinical 

supervision. As indicated in the definition clinical supervision is that aspect of supervision where 

supervisor is involved with teacher in a close helping relationship. Teachers receive information 

form supervisor who has observed the teachers classroom performance and serves as a mirror 

and a sounding board to enable the teachers critically examine his/her professional practice. 

Within this context, ideas are shared and help is given in order to improve teachers‟ ability 

through the analysis of objective data that is collected during observation. However, to make this 

model practical supervisor must be willing to spend considerable time working with individual 

teacher on classroom problem. 

 

Clinical supervision involves the concept of analysis, diagnosis and remediation. As indicated in 

the definition, the critical component of the process is observation and analysis of teaching as a 

basis of feedback for teachers that can be used as a framework for change and improvement 

performance. Supervisors are expected to visit actual classroom teaching, observe the teachers 

performance and check on the conditions of the classroom. They are responsibilities of playing 

helping, supporting, suggesting and servicing function. 

 

The purpose of clinical supervision is the improvement of instruction and learning outcomes 

(Goldhammer, Anderson and Krajewski (1980:4). More broadly, Lovell (1981:169), indicate that 

the purpose is not only providing outside help for teacher, including classroom observation and 

analysis of teaching, feedback for teachers and development of improved idea and support for 

their implementation, but also demands a collegial relationship between the supervisor and 

teacher in which the teacher has full control of and responsibility for, the teaching-learning 

situation. This implies that the purpose of clinical supervision should also be placed on the 

development of the teacher as self-directing and self-improving person. Clinical supervisors are 
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also expected to be confident, ethical and respect to teacher so as to maintain collegial 

relationship. 

 
Clinical supervision is often thought of as a structured model with certain stages or phases. 

Glodhammer, and other (1980:31-44), identified five stage of clinical supervision: 1) pre 

observation conference; 2) observation; 3) analysis and strategy; 4) supervision conference; and 

5) post conference analysis. However, Lovell (1981:172) summarized the instructional 

supervisory behavior system with three interdependent dimensions: pre observation behavior, 

observational behavior and post observation behavior. The discussion here, therefore, focuses on 

these three supervisory behaviors. 

 

2.5.1 Pre Observation Behavior 

A pre observation conference is a face to face talk between teacher and supervisor prior to the 

supervisors visit to the teachers' classroom. It establishes the procedural framework for 

supervision and allows the supervisor to become familiar with the teacher's intentions and the 

situation. For example, according to Scott (1998:173), the lesson plans, the type of students, the 

kind of classroom operation, the aspect of the instructional program to be observed, and tools to 

be used are all discussed in this conference. Therefore, in this conference, the teacher is expected 

to acquaint the supervisor with the lesson plan that will be taught when the supervisor's visits, 

explain the objectives of the lesson, the methods of presentation, and techniques of evaluating 

students‟ performance. Supporting this idea, Cogan (in Lovell 1983: 173) discusses working with 

teachers in the planning process or pre observation conference is where educational philosophies, 

objectives for teaching, engagement opportunities for students, and evaluation strategies are 

explored in depth. 

 

The pre observation behavior system provides an opportunity for the supervisor and teacher to 

establish a relationship of mutual trust and respect (Lovell, 1983: 172). It is during pre-

observation behavior that teacher and supervisor get to know each other. Teacher need to see 

supervisors as a professional fellow to provide, support, help and service to them. Supervisor 

also needs to perceive teacher as a person who are willing to share their professional behavior in 

a give and take situation. Supervisor and teacher must trust and respect each other as competent 
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professionals who are not only eager to improve their professional behavior but also eager and 

able to help and be helped by each other. Hence, according to (Scott 1998: 173), teacher and 

supervisor should leave this conference with the feeling that meaningful involvement has begun 

and that the process is collaborative open and democratic. 

 

2.5.2 Observation Behavior 

According to Lovell (1983:175), observation of a particular teaching learning situation is the 

process through which a supervisors attempts to develop an objective description of the behavior 

of students and teacher interaction, within the context of a physical and social environment. Its 

principal purpose is to capture the reality of the lesson objectively and comprehensively enough, 

to enable supervisor to evaluate the lesson as validly as possible. During classroom observation, 

the emphasis is on objective recording of perceptions of behavior and conditions surroundings so 

as to enable the supervisor to identify both teachers' strength and areas in need of improvement. 

 

However, the field observation is so complex and filled with stimuli that it is impossible to 

observe everything. Thus it is necessary to restrict observation to a particular category of 

behavior. Accordingly, Scott (1998:173) described some of the important elements that 

supervisor should emphasis during classroom observation as follows: the teacher's objective, use 

of resource, time, and space; clarity of presentation; and relationship with students. Therefore, 

supervisors are required to be skillful in listening, concentrating, recording and differentiating 

the actual happening in the classroom. 
2.5.3 Post Observation Behavior 
After the classroom visit and observation, the supervisory conference is the most direct 

procedure for assisting the teacher. According to Lovell (1983:177) post observation behavior 

includes the analysis of data collected during observation of instruction, the evaluation of 

teaching and learning behavior, the process of providing feedback for teacher and the final stage 

of the evaluation of the supervisory process. 

This is the time when supervisor and teachers have an opportunity to examine observational data, 

evaluate findings and make plan for the future, in an open, supportive and rewarding climate. 

The major purpose is to provide feedback to teacher about his/her performance. The analysis of 
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the data is an effort to try to understand and make sense out of the data. After the analysis of 

data, it is essential that the teacher and supervisors get together to: 

 

i) Compare anticipated teacher and student behavior and actual teacher and student   

behavior.  

ii)  Identify discrepancies between anticipated teacher and student behavior and actual 

behavior.  

iii)  Compare projected use of subject content, materials, equipments, and social   

environment with their actual use.  

iv)  Compare hopped for learning out come with actual learning outcome. 

v)  Make decision about what should be done about discrepancies and congruencies 

between actual and anticipated outcomes Lovell (1983:179). 

The solid base of trust and respect is very essential for supervisor and teacher to get together in a 

discussion of each issue. Thus the supervisor must keep the conferencing from being a treating 

situation to the teacher. 
 

2.6 The practice of supervision in the Ethiopian context  

Supervision, as a technical service cooperatively done, is incorporated all levels of education 

system. A comprehensive and coordinated approach needs to be established between all those 

educational sectors (i.e. Educational institution and offices from central to woreda and school 

level). To efficiently and effectively achieve the intended objectives of educational supervision 

in Ethiopia, there are two approaches of organization of supervision: out of school organization 

of supervision and school based organization of supervision. Out of school organization, 

supervision is combined with department of educational programs and supervision at federal 

MoE level; Regional Education Bureau level; Woreda Education Office level and CRC level. 

 

Outside the school, the main functions of educational supervision focus on: 

  a) Rendering the necessary professional and technical support to maintain quality and standard. 

  b) Maintaining the quality and standard of education at all levels in order to ensure     

achievement of educational objectives.  
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In line with this the supervision manual of MOE (1987) revealed that out of school supervision is 

expected to focus on the following major tasks: 

a)  Organizing and implementing clinical supervision in order to solve teachers‟ instructional 

problems by setting discussions and counseling sessions and providing instructional leadership 

for teachers. 

b) Ensuring that the programs of education in schools addressed the local situation and the need 

of the community.  

c) Demonstrating model supervisory activities for principals, vice principals and department 

heads and also preparing short term and frequent training. 

d) Evaluating and controlling the implementation of curriculum and standards of the whole 

education system. 

e) Organizing and implementing teachers‟ in-service trainings and experience sharing sessions. 

 

 Similarly the major tasks of supervision department at regional level are enumerated as follows: 

 Developing the capacity of regional supervisors and providing technical support 

 Ensuring implementation of federal and regional policies related to education program 

 Monitoring and evaluating all education programs of the region 

 Facilitating curriculum implementation 

 Arranging a forum for experience sharing among teachers and supervisors 

 Establishing and strengthen the linkage between REBs, ZEDs, WEOs and schools 

improving the quality of teaching learning practice. 

 
2.7 Challenges or Problems Related with the Practice of Instructional Supervision 
 

Variety of factors can influence the effectiveness of supervisory practices. These factors may 

arise from different angle. Some of the problems encountered during the practice of instructional 

supervision may arise from teachers' perception of instructional supervision, working 

environment and the supervisors. 

 

With respect to teachers' perception, Miller (1944: 356), state that "the leading test of success of 

supervision is found in the attitude of the teachers towards the supervisors. Similarly, in a study 

of supervision and teacher satisfaction, Fraser in Mpofu (2007:17) state, "the improvement of the 
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teaching-learning process was dependent upon teacher attitudes toward supervision." He says 

that unless teachers perceived supervision as a process of promoting professional growth and 

student learning, the supervisory exercise will not have the desired effect. 

 

Moreover, Lucio and McNeil (1976:28), state that the satisfaction of teacher with the school 

system has been found to depend upon the extent to which they perceive that the role of their 

supervisor meets their expectations. This indicate that teachers whose wants and needs are in 

agreement with their supervising principals expectation express significantly higher job 

satisfaction than teachers whose wants are in conflicting with the principals definitions of the 

teachers role. 

 

However, Harrison (1968:11) emphasis that what teachers expect of supervision does not always 

coincide with what need or with what they want. Unruh (in Lucio and McNell 1979:19) indicated 

that supervisors are sometimes perceived as lacking visibility in schools, being remote figures 

without realistic connections with the world of classroom engaging in teacher adversary rules 

and seeming unsure of how to work with facilities that are scornful of them. Consequently, 

supervisors have not always been appreciated, nor have their judgments been respected by 

teachers Harrison (1968:11). 

 

Beside, Thompson and et al (1982:395) in their study concluded that teachers are continued to 

perceive supervision as being used solely for rating and they perceive that the assistance 

component is absent from the supervision practice. Other writers like Goldhammer, Anderson, 

and Krajewski (1980:14), concluded "teachers dislike being subject of supervision”. They tend to 

perceive supervision as inherent in the administrative hierarchy and to see the supervisor as 

being somewhat of a threat. Therefore, the perception of teachers toward instructional 

supervision is one major factor that determines the effectiveness of supervisory practices. 

 

There are also problems emanated from the supervisors that impede the successful practice of 

supervision. According to Glickman (2004:12), for those in supervisory role, the challenge to 

improving students learning is to apply certain knowledge interpersonal skills and technical skills 

to the tasks of instructional supervision that will enable teachers to teach in collective and 



 
 
 

24 
 

purposeful manner. The educational supervisors are expected to be leaders in developing and 

improving the school program, providing a stimulating environment and pleasant surroundings, 

and creating a working atmosphere of security and well being for the teacher and students 

Harrison (1968:2). 

 

Thus, for the successful effectiveness of supervision practice, supervisors are required to be 

equipped with adequate educational and interpersonal knowledge and technical skills. Writers 

like Humer and Mittal (in Arefayne 2010: 32), indicated that factors like personal ability to 

human relations skills as guiding the work force, instructing and inspiring them for better 

performance; the technical and managerial skills, training and wisdom as well as how supervisor 

best lead and supervise his/her workmen may affect supervisor in being effective. 

 

The effectiveness of supervision practices can also highly affected by working environments. 

The geographical feature of the school in terms of availability of transport facilities, availability 

of quality equipment materials, quality staff, the distance between schools and the distance 

between supervisor home and school can impede the effectiveness of supervisory practices. The 

manual of the inspection department of the ministry of education (1984:6-70 on his part explains 

the problems related with supervision practices to our country context as follows: shortage of 

time, ineffective transport system, in effective fund and lack of supervisory personnel or shortage 

of equalized human power who are eligible in facilitating the teaching learning process. 

 

Researchers like Amberber, 1975, Fekadu, 1992 and Zawdneh 1987 (in Haile, 2010: 29) 

pinpointed the following problems that Ethiopia supervision practices faces. Some of the 

problems are: teachers have negative attitude toward the supervisory program, supervisor do not 

apply the principles and techniques they learned, supervisor lack skills in human relationships 

while working with teacher, and lack of necessary facilities for supervisors. 

 

Therefore, in order to solve all these gaps and ensure the effectiveness of supervisory practices 

all the stakeholders of the school should work together cooperatively. 
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CHAPTER THREE 

 

               3. Research Design and Methodology  

                           3.1 Research Design 

 

In this study the descriptive survey method was used because it allows the researcher to assess 

the current practices and problems of instructional supervision  in government secondary schools 

of Doyogena Woreda . As stated by Seyoum and Ayalew (1989:81) a descriptive survey method 

helps in picturing the existing situation. Additionally it allows gathering of necessary 

information using data collecting instruments and document analysis. Furthermore, this approach 

is helpful to collect descriptive information directly from the population to employ simple 

statistical techniques and to facilitate drawing generalization about large population on the basis 

of the study of representative sample. (krishnaswami 2001:45). 

 
For this research, mixed research design was employed. To examine and analyze the practices 

and problems of instructional supervision in promoting instruction, as stated by (Koul, 196:205), 

combining both quantitative and qualitative research approaches was adopted. 
 

        3.2 Sources of Data 

The data was collected from school teachers, principals, vice principals, supervisors and 

department heads of government secondary schools of Doyogena Woreda. The selection of these 

respondents as a source of data was because they are practitioners; they have better information 

and experiences with respect to the study topic.  

   

     3.3. Sample and Sampling Techniques 

The study was conducted in government secondary schools of Doyogena Woreda because there 

is a gap that needs to be assessed compressively about the current practices of instructional 

supervision with in schools. From a total of 160 teachers, the researcher took 50 (32%) as sample 

using stratified sampling technique. According to Doyogena Woreda education office, there are 5 

secondary schools, 5 secondary  school principals, and 2 secondary school supervisors of which 

all of them (100%), were selected using availability sampling technique.  Out of 15 vice 
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principals 5 teaching learning vice principals were selected using purposive sampling technique. 

That is, respondents were selected based on the researcher‟s judgment that they would provide 

richest information (Best and khan 2006:14). And out of 45 department heads 10 of them were 

selected using stratified sampling techniques.  

Table.1. samples and sampling techniques 

 
Item Population Sample Sampling techniques 

Schools  5  5 (100%) Availability 

Supervisors  2 2 (100%) Availability 

Principals  5 5 (100%)  Availability 

Vice principals 15 5(33%)  Purposive  

Teachers  160 50 (31%) Stratified  

Department heads 45 10 (22%) Stratified  

 

3.4. Data Gathering Tools 

 

Both quantitative and qualitative instruments of data collection were used for the study. These 

consist of questionnaire, interview and focus group discussion. Multiple instruments were used 

to check the consistency of information and to gather supplementary ideas, which could never be 

obtained by one means. 

Questionnaire was the main instrument to collect data for the study and administered for 50 

teachers. The questionnaire was the favored tool which provides effective ways of collecting data 

in a structured and manageable form (Wilkison and Birmingham, 2003:7). Moreover, these 

authors also indicated that questionnaire can be very detailed and covering many subjects or 

issues; can help to gather views and opinions from many respondents; can be easily and quickly 

analyzed once completed.  

Interview was made with 2 (100%) supervisors, 3(60%) principals and 5(11%) department heads 

to collect data. Interview was used as a tool for gathering data required by the researcher to test 

hypothesis or solve the problem of historical, experimental, survey or clinical type (Koul, 

1996:176). Accordingly, from the type of interviews, semi- structured interview was presented. 

Thus, the researcher was interview guides approach by specifying topics and issues to be covered 
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in the course of interview in advance. During the interview note was taken by the researcher and 

analyzed by narration.  

Focus group discussions was made with the rest department heads, principals and vice principals 

about supervisory services given in government secondary schools located under the study area.  

 

3.5 Procedure of data Collection 

In order to conduct this study, the following procedure of data collection was used. The 

questionnaire was developed in English expecting that the respondents were BA/BSc and 

M.A/MSc holders and the questions were close ended. Pilot test was conducted in doyogena 

secondary school. In the pilot test, five teachers were involved. The pilot, test resulted in addition 

and omission of some items. Based on the feedbacks obtained, the necessary modifications were 

made. Finally, the questionnaires were administered to the respondents and the researcher 

collected data by going to each school. An interview was also conducted with supervisors, 

principals and department heads. Focus group discussion was made with mentioned respondents. 

Interview and focus group discussion was prepared in Amharic and translated to English for 

analysis.  

 

3.6 Method of Data Analysis 

In order to conduct the analysis of data, descriptive statistical analysis was mainly used. The data 

that was collected through structured questionnaires were presented in tables and was analyzed 

using percentages and descriptive statements. In addition, qualitative data was analyzed by 

summarizing the words of interviewee and focus group discussion participants in narration. 

Finally, the data was analyzed and discussed to reach at certain findings. 
 

  

 

 

 



 
 
 

28 
 

      

CHAPTER FOUR 

4. Data Presentation, analysis and interpretation 
 

This chapter is the main part of the study which deals with presentation, analysis and 

interpretation of the collected from the respondents and the characteristics of the sample 

population involved in the study. 

In the study, 50 teachers, 5 school principals, 2 supervisors 10 department heads and 5 vice 

principals were included to interview, questionnaires and focused group discussion. Out of 50 

copies of questionnaires distributed to teachers, all 50 (100%) were returned. 

Table:-2 Characteristics of respondents by sex, educational qualification and years of service.  

Items  Respondents 

Teachers 

N % 

 

Sex 

Male 38 76 

Female 12 24 

Total 50 100 

 

Educational qualification 

Diploma - - 

Degree (BA BSC) 48 96 

Second degree 2 4 

Total 50 100 

 

 

Year of service 

1-5 20 40 

6-10 12 24 

11-15 8 16 

16-20 7 14 

21 and above 3 6 

Total 50 100 
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In table 1, the biographical data of the respondents are teachers. As can be observed from item of 

sex, respondents who accounted for 76% were males where as 24% were females. The male 

female ratio was unbalanced. This shows that the number of female participation in this study 

area is low.  

Regarding the educational qualification of respondents, majority of teachers 48(96%) had first 

degree, 2(4%) were MA/Msc degree holders and there were no diploma holders. From this we 

can inter that most teachers have minimum required qualification. As can be observed from item 

of year of service, 20(40%) of teachers had 1-5 year experience, 12(24%) had 6-10 year of 

experience, 8(16%) had 11-15 year of experience, 7(14%) had 16-20 year of experience and 

3(6%) of them had an experience of 21 and above years. This reveals that most of the teachers 

were less experienced.   

4.2. Roles of Supervisors 

Theoretically, instructional supervision has a great role in promoting instruction, curriculum and 

staff development activities. To this end, some supervisory activities were listed and respondents 

were asked to indicate the extent to which the supervisory practices enabled teachers to get 

benefit of instructional supervision as expected.  
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           Table 3. Supervisory Practices in instructional development.  

NO The extent to which instructional 

supervisors:  

 

Respondents: 

Teachers 

Respondents Response  
 

VH H A L VL Total 

1 Enable teachers to develop 

competencies in lesson planning 

N 2 4 8 20 16 50 

% 4 8 16 40 32 100 

2 Help teachers to set up simple 

experimental class room evaluation 

N 3 5 12 19 10 50 

% 6 10 24 38 20 100 

3 Help teachers to develop skill of 

applying different assessment and 

measurement techniques through in 

service training 

N 3 9 11 19 8 50 

% 6 18 22 38 16 100 

4 Help teachers in selection of 

appropriate resource like teaching aid 

N 3 5 8 25 9 50 

% 6 10 16 50 18 100 

5 Provide immediate feedback after 

lesson observation   

N 4 6 12 22 6 50 

% 8 12 24 44 12 100 

 

The above table shows the response on the extent of supervisory practices in helping teachers 

pertaining to instructional development accordingly, they were asked to indicate the extent of the 

practices in helping teachers to develop competencies in lesson planning. In this regard, 2(4%) of 

the teachers expressed their practice to this activity as high. 4(8%) as average, 20(40%) as low 

and the rest 16(32%) of the teachers were responded as very low. The analysis shows that the 

extent to which instructional supervisors helped teachers in developing competencies in lesson 

planning was found to be average as observed from the total. 

Concerning the supervisory endeavor in helping teachers to set up simple experimental 

classroom and evaluation for improvement, 5(10%) of the teachers responded that the practice is 

stated as high, 12(24%) as average, 20(40%) as low and the rest 10(20%) of the respondents as 

very low. The analysis reveals that the extent to which instructional supervisors helped teachers 

to set up simple experimental classroom evaluation was founded to be low as observed from the 

total and thus, teachers are were not in a position of performing the activity in sufficient way. In 
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item 3, the extent to which supervisory practices helps teachers to develop skills of applying 

different assessment and measurement techniques through organizing in-service training. In this 

regard, 3(6%) and 9(18%) of teachers responded as very high and high respectively. On the other 

hand, 11(22%) of them responded as average law 19(38%) of as low and 8(16%) of them 

responded as very low. The analysis reveals that the extent to which instructional supervisors 

helped teachers to develop skills of applying different assessment and measurement techniques 

through organizing in-service training was found to be low as observed from the total. Form this 

analysis one can infer that teachers were not appropriately helped by the supervisory practices as 

expected. 

As shown in table above item 4, teachers indicated the extent of supervisory practices in helping 

teaches in the selection of appropriate resources like teaching aids. In this regard, 7(14%) and 

8(16%) of the respondents indicated their practices pertaining to this activity as very high and 

high respectively. However 23(46%) of teachers rated it as average. On the other hand, 7(14%) 

and 5(14%) of the respondents indicated their activity as low and very low.  

The analysis reveals that the extent to which instructional supervisors helped teachers in 

selection of appropriate resources like teaching aids was found to be average as observed from 

the total. This implies that teachers are not getting the benefits of instructional supervision as 

sufficiently and expected. 

Pertaining to item 5 in the table 4, teachers were requested about their practice on the extent to 

which instructional supervisors provides immediate feedback to teachers particularly after lesson 

observation to this end, 4(8%) and 6(12%) of teachers responded as very high and high 

respectively. On the other hand, 12(24%) of them responded the practice as average whereas 

22(44%) and 6(12%) of the teachers responded as low and very low. The analysis reveals that 

the extent to which instructional supervisors provide immediate feedback to teachers particularly 

after lesson observation was found to be low as observed from the total. From the above analysis 

one can conclude that there was a limitation in providing immediate feedback to teachers 

particularly after lesson observation. Thus teachers were not learning from feedback as expected. 

The effort was made to discover the current practice pertaining to instructional development 

activity through interview with principals and department heads and focus group discussion 



 
 
 

32 
 

participant vice principals, department heads and selected teachers who do not participate in the 

questionnaire to this end, the respondents understand instructional supervision as to serve an 

important role in assassinating teachers for instructional improvement, despite the manner in 

which it was being practiced. Almost all of the interviewed and focus group discussion 

participants expressed their feeling as the current practice was only limited to classroom and 

reporting what they have seen in classroom some respondents responded that there was no 

discussion session with supervisors concerning lesson observation. They also believed that 

instructional supervision in almost all the sampled schools was not serving its purpose. Rather it 

was serving only for appraising of teachers‟ performance all respondent saw supervision as 

important to school but they were not really discharging their responsibility. They expressed that 

the way it was being conducted could be improved. However, few supervisors said that they 

always discuss with and inform teachers to prepare lesson plan, evaluate it and provide feedback. 

Beside they justified that as they discuss with their teachers on how to apply different assessment 

techniques. Based on the evidence given by the majority of respondents, the practical benefits of 

instructional supervision for school can be better realized if it becomes necessary and mandatory 

unless the existing practice may be continue in existence. The evidence in showing us that the 

practice hardly served for instructional improvement. 

The extent to which instructional supervisors helped teachers to develop competencies in lesson 

planning, skills of applying different assessment and measurement technique through organizing 

in-service training and selection of appropriate resources like teaching aid were average. 

However the extent to which instructional supervisors helped teachers to set up simple 

experimental classroom evaluation for improvement and provide immediate feedback after 

lesson observation were found to be low. 

In agreement to the above analysis ,scholars like Pajak ( 1989) has reported that the major 

mechanism that instructional supervisors supply their collective responsibility for the 

improvement of instruction is by participating teachers in discussions and decision making 

through workshops at school level. As has been noted by Bradfield (1964:44) educational 

workshops are new approaches to instructional improvement. 
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Similarly, Hughes (1971) further has stated that supervisors must focus on encouraging 

improved instruction through new approaches, methodologies and techniques. 

 

Table 4:- Supervisory practice in curriculum development  

NO The extent to which instructional 

supervisors:  

 

Respondents: 

Teachers 

Respondents Response  
 

VH H A L VL Total 

1 Assist teachers in the implementation 

of new curriculum 

N 3 6 18 18 5 50 

% 6 12 36 36 10 100 

2 Helps to evaluate the existing 

curriculum so as to take immediate 

corrective measures 

N 1 3 12 24 10 50 

% 2 6 24 48 20 100 

3 Helps to identify students and 

community needs so as to improve the 

curriculum 

N 5 9 23 9 4 50 

% 10 18 26 18 8 100 

4 Helps to introduce new technology 

tools for teachers that are suitable for 

curriculum implementation 

N 3 4 19 19 5 50 

% 6 8 38 38 10 100 

5 Helps to collect and provide necessary 

educational material that are supportive 

to existing curriculum   

N 3 6 10 26 5 50 

% 6 12 20 52 10 100 

 

The above table reveals the extent of supervisory practice in promoting curriculum development 

activities. As clearly seen from item 1 of table 5, the curriculum activity with regard to the extent 

to which instructional supervisors assist teachers in the implementation of new curriculum, 

3(6%) and 6(12%) of teachers rated this item as very high and high respectively. However 

18(36%) of them rated the item as average and again 18(35%) of the respondents responded as 

low. 5(10%) of the teachers rated the activity as very low. The analysis shows that the extent to 

which instructional supervisors assist teachers in implementation of the new curriculum was 

found to be low as observed from the total. From this empirical evidence, there is doubt that 
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teachers were benefited from the practice in a sufficient way as perceived by teachers as really 

expected. 

As indicated in the same table item 2, teachers were asked about the ext to which instructional 

supervisors help teachers to evaluate the existing curriculum, so as to take immediate corrective 

measures and provide feedback to the curriculum specialists 12(25%) of the respondents rated 

this item as average, while 24(48%) as low and the rest 10(20%) of teachers rated as very low. 

This analysis shows that the extent to which instructional supervisors help to evaluate the 

existing curriculum so as to take immediate corrective measure and provide feedback to the 

curriculum specialists was found to be low as observed from the total. The important point here 

is that as revealed by majority of teacher respondents the extent to which instructional 

supervisors help teachers to evaluate the existing curriculum so as to take immediate corrective 

measure and provide feedback to the curriculum specialists were very limited. 

With regards to item 3, the extent to which instructional supervisors help identifying students 

and community need so as to improve the curriculum, 5(10%) of the teachers responded the 

activity as very high and 9*18%) as high. Contrary to this, 23(46%) of them revealed their 

practices as average. On the other hand 9(18%) of them rated the item as low and the 4(8%) 

them rated the item as very low. However the extent of the practice seems moderate as 

responded average. 

Concerning the extent to which instructional supervisors help to introduce new technology tools 

for teachers that are suitable for curriculum implementation, 3(6%) of the respondents asserted 

the practice as very high and 4(8%) of them rated as high. On the other hand 10(20%) of them 

believed the practice as average and again 26(52%) of them believed the practice to this 

specified activity as low. The rest 5(10%) of them rated as very low. The analysis shows that the 

extent to which instructional supervisors helped to introduce new technology tools for teachers 

which are suitable for curriculum implementation was found to be average as observed from the 

total. 

Regarding the extent to which instructional supervisors help to collect and proved necessary 

educational materials that are supportive to the existing curriculum, 4(8%) and 6(12%) of the 

teachers rated as high. However 12(24%) of the respondents rated the activity as average. On the 
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other hand 22(44%) of them depicted their practice as low and the rest 6(12%) of the respondents 

said their practice as very low. The analysis shows that the extent to which instructional 

supervisors helped to collect and provided necessary educational materials that are supportive to 

the existing curriculum was found to be low.  

Generally, the effort was also made to discover the fact regarding the supervisory practice in 

promoting curriculum development activities by interview and focus group discussion. 

Accordingly majority of instructional supervisors responded that they usually discuss with 

teachers in preparing coordinating and evaluating instructional materials like teaching aids, 

teachers guides and other instructional materials. However, majority of teachers stated their 

feeling as they have rare opportunities to participate in planning and evaluating students‟ 

textbooks and various curriculum activities. This evidence shows opposing views of the two 

groups respondents.  

The point here is that teachers need to be engaged in varies curriculum development activities 

since they are the implementers of the curriculum. 

The extent to which instructional supervisors assist teachers in the implementation of the mew 

curriculum, helped teachers to evaluate the existing curriculum so as to take immediate 

corrective measure and provided feedback to the curriculum specialists and help to collect and 

provide necessary educational materials that are supportive to the existing curriculum were found 

to be low. The extent to which instructional supervisors helped teachers to identify students and 

community needs so as to improve the curriculum and introduce new technology tools for 

teachers that are suitable for curriculum implementation is not as expected according to the 

response of interview and focus group discussion. 

In working supervisors with schools, Murphy et al (1983) remarked that promoting curriculum 

improvement and coordination is one of instructional leadership (supervision) functions that is 

closely associated with effective schools and supervisors. 

In light of the above analysis, Bradfield (1964: 70) has reported that the instructional leadership 

role of supervisors would be to give teachers the opportunity to participate in curriculum 

refinement. 
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Similarly, Harris (1963: 338) has asserted that the curriculum improvement through the 

provision of in-service program substantially draws upon the cooperative efforts of continuous 

process of creating new experiences and related ideas.   

Table 5:- Supervisory endeavor in staff development activity 

NO The extent to which instructional supervisors:  

 

Respondent

s: 

Teachers 

Respondents Response  
 

VH H A L VL Total 

1 Contribute to enhance professional competence of 

teachers by providing the latest information on the 

teaching theories and strategies 

N 2 7 11 21 9 50 

% 4 14 22 42 18 100 

2 Helps in assisting the training needs of teachers N 4 6 12 20 8 50 

% 8 12 24 40 16 100 

3 Helps teachers to share best practices from different 

schools 
N 5 8 11 19 7 50 

% 10 16 22 38 14 100 

4 Organize and provide orientation programs for new 

teachers 
N 4 6 12 22 6 50  

% 8 12 24 44 12 100 

5 Conduct refresher training in which teachers can 

practice and learn various teaching approaches  
N 7 8 23 7 5 50 

% 14 16 46 14 10 100 

6 Enhance teachers‟ continuous professional 

development 
N 5 10 19 11 5 50 

% 10 20 38 22 10 100 

7 Facilitate mentoring and induction programs for 

newly assigned teachers. 
N 4 6 6 18 16 50 

% 8 12 12 36 24 100 

8 Helps to provide short term training at school 

level 
N 3 9 11 19 8 50 

% 6 18 22 38 16 100 

9 Ensure the delivery of effective staff development 

through ongoing assessment 
N 3 5 20 13 9 50 

% 6 10 40 26 18 100 

10 Gives feedback to teachers N 7 15 7 15 6 50 

% 14 30 14 30 12 100 
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Respondents in the above table were asked to indicate their views on the extent to which the 

supervisory practice to promote staff development activity. Accordingly in item 1 of the table 6, 

2(4%) and 7(14%) of the teachers revealed that instructional supervisors contribute to enhance 

professional competence of teachers by providing the latest information on the teaching theories 

and strategies is very high and high respectively. On the other hand 11(22%) and 21(42%) of the 

respondents rated the practice pertaining to this activity as average and low respectively. The rest 

9(18%) of the respondents viewed the supervisory endeavor to this stated activity as very low. 

The analysis shows that the extent to which instructional supervisors helped to contribute to 

enhance professional competence of teachers by providing latest information on the teaching 

theories and strategies was found to be low as observed from the total. This shows that 

conditions in school are not favorable for the teachers to advance their level of competencies in 

the desired way. Ultimately, this condition affects classroom instruction. 

From theoretical perspective, the extent to which instructional supervisors help in assisting the 

training needs of teachers is very essential on the other hand according to the data of above table 

in item 2, 4(8%) and 6(12%) of the teachers asserted the supervisory practice to this activity as 

very high and high respectively. On the other and 12(24%) and 20(40%) of them viewed the 

practice as average and low respectively. The rest 8(16%) of them rated it as very low. As 

observed from the above data, the response with regards to this activity was found to below as 

observed from the total. As a result teachers were not satisfied with the supervisory help in 

assisting the training needs of teachers.  

The third item in the above table is the extent to which instructional supervisors help teachers to 

share best practice from different schools which reveals 5(10%) and 8(16%) of teachers 

responded the activity as very high and high respectively. On the other hand, 11(22%) and 

19(385) of them rated as average and low respectively. The remaining 7(14%) of them rated as 

very low. The analysis shows that the extent to which instructional supervisors helped teachers to 

share best practice from different schools was found to be low as observed from the total. This 

implies that the supervisory practice was not benefiting teachers as expected. Hence instructional 

supervisors are expected to contribute for the improved performances of teachers in their school 

activity.  
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Regarding the extent to which supervisors organize and provide orientation program for the new 

teachers, 4(8%) and 6(12%) of teachers responded supervisory practice with respect to this 

activity as very high and high respectively. On the other hand 6(12%) of the respondents rated 

the activity as average. However 18(36%) of them revealed their practice pertaining to this 

activity as low. The remaining 16(32%) rated as very low. The analysis shows that the extent to 

which instructional supervisors organize and provide orientation programs for new teachers was 

found to below as observed from the total. It is fact that organizing and providing  orientation 

programs for new teachers is very essential to help him/her to cope up with the new working 

environment. But what was viewed by majority of respondents seems not good because teachers 

were not well supported by supervisors. 

Teachers may undergo staff development activity if instructional supervisors conduct refresher 

training in which teachers can practice and learn various teaching approaches. Pertaining to this 

activity, respondents were asked to indicate their views. Accordingly 7(14%) and 8(16%) of 

teachers viewed the supervisory endeavor to this specified activity as very high and high 

respectively. While 23(46%) of them rated as average on the other hand, 7(14%) and 5(10%) 

rated it as low and very low respectively. The analysis reveals that the extent to which 

instructional supervisors conduct refresher training in which teachers can practice and learn 

various teaching approaches was found to be medium as observed from the total. 

For the successful accomplishment of quality education enhancing teachers‟ continuous 

professional development is very important. In this regard respondents were asked to indicate 

their views on the extent to which supervisors enhance teachers continuous professional 

development. To this end, 5(10%) and 10(20%) of respondents rated as very high and high 

respectively. On the contrary 19(38%) and 11(22%) of teachers responded as average and low. 

The remaining 5(10%) of them rated it as very low. The analysis reveals that the extent to which 

instructional supervisors enhance teachers‟ continuous professional development was found to be 

medium as observed from the total. This reveals that the current role of instructional supervisors 

pertaining to this activity was somewhat better this may ultimately leads to teachers‟ satisfaction 

with continuous professional development. 

Regarding the extent to which instructional supervisors facilitate mentoring and induction for 

newly assigned teachers, 8(16%) and 10(20%) of teacher respondents rated the practice as very 
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high and high respectively. On the other hand 18(36%) and 8(16%) of them responded as 

average and low respectively. The remaining 6(12%) rated as very low. The analysis reveals that 

the extent to which instructional supervisors facilitate mentoring and induction programs for 

newly assigned teachers was found to be better as observed from the total: Therefore there is a 

process of facilitating mentoring and induction programs for newly assigned teachers based on 

the response.   

As it was shown in item 8 of table 6, the extent to which instructional supervisors help to provide 

short term training at school level, 3(6%) and 9(18%) of the teachers rated the activity as very 

high and high respectively, while 11(22%) of them rated as average. On the other hand 19(36%) 

rated as low and remaining 8(16%) responded as very low. The analysis shows that the extent to 

which instructional supervisors helped teachers to provide short term training at school level was 

found to be low as observed from the total. From this analysis one can inter that, the training 

given by supervisors at school level was very limited. 

Regarding the extent to which supervisors ensure the delivery of effective staff development 

through ongoing assessment, 3(6%) and 5(10%) of the teachers expressed the endeavor as very 

high and high respectively. However 20(40%) of the rated as average and 13(26%) rated as low. 

The remaining 9(18%) rated as very low. The above analysis shows that the current supervisory 

practice pertaining to this activity was found to be moderated as viewed from the total. Therefore 

ensuring the delivery of effective staff development through ongoing assessment seems 

necessary and it has to be in a very constructive and sufficient way. 

As depicted in table 6 above, 7(14%) and 15(30%) of the respondents indicated that the extent to 

which instructional supervisors give feedback to teachers was very high and high respectively. 

While 7(14%) ad 15(30%) viewed the endeavor to the stated activity as average and low 

respectively. The remaining 6(12%) of them responded it as very low.  

The analysis shows that the extent to which instructional supervisors give feedback to teachers 

was found to be average as observed from the total. Form the above analysis; one can conclude 

that the provision of feedback to teacher‟s in order to bring teachers staff development is not 

sufficient. Data collected from interview and focus group discussion showed that there is a gap 

between the actual roles of supervisors and expected instructional leadership roles. 
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In supporting the above analysis, Lovell (1983) has asserted that professionals can change and 

improve their teaching techniques and basic knowledge of the profession which they operate 

through in- service education. Similarly, Smith et al. (1964: 168) have portrayed that 

professional development can be generated by adequate and qualified supervision personnel, 

professional libraries, in-service programs, and participation in curriculum development. But the 

role of instructional supervisors to promote teachers to upgrade and promote their knowledge by 

in-service programs as seen in the above analysis was not satisfactory in the government 

secondary schools of Doyogena Woreda. 

4.3 Supervisory procedures expected during clinical supervision 

Clinical supervision involves the concept of analysis, diagnosis and remediation. These all 

process helps to improve the students learning by improving the teachers‟ calls-room behavior or 

activities. To ensure the four phases of clinical supervision whether they are really practiced or 

not, empirical evidence is necessary. Accordingly respondents were asked to indicate their view 

about the practice of clinical supervision.  

Table 6:- Supervisory activity during pre observation. 

NO The extent to which instructional 

supervisors:  

 

Responden

ts: 

Teachers 

Respondents Response  
 

A M S R N Total 

1 The supervisee agrees with the schedule 

for visiting his/her class-room 

N 1 8 12 15 14 50 

% 2 16 24 30 28 100 

2 The teacher acquaints the supervisor with 
the lesson plan that will be taught when 
you visit the classroom  

N 15 20 7 4 4 50 

% 30 40 14 8 8 100 

3 The supervisee agrees on supervisors role 

during the visit  

N 12 7 22 5 4 50 

% 24 14 44 10 8 100 

4 The teacher informs and discusses his/her 
teaching problem with supervisors  

N 8 12 20 7 3 50 

% 16 24 40 14 6 100 

Note A = Always M = Mostly S = Sometimes R = Rarely N = Never 
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Regarding the views of respondents on the extent to which supervisors agree with the supervisee 

about the schedule for visiting his/her classroom, 1(2%) and 8(16%) of the teachers revealed as 

the supervisors always and mostly practice this stated activity. Similarly 12(24%) of the teachers 

asserted that the supervisors sometimes agree with teachers while scheduling for visiting his/her 

classroom. On the other hand 15(30%) respondents viewed as rarely practiced the specified 

activity. Again the remaining 14(28%) of the teachers confirmed that the supervisory practice 

pertaining to the stated activity as never. The analysis reveals that the extent to which the 

supervisee agrees with the schedule for visiting his/her classroom found to be sometimes as 

observed from the total. However, the expectation should not be in such a way the teachers and 

instructional supervisors should work together for the ultimate benefit of the learners. 

Item 2 of the table also depicts the views of respondents on the extent to which instructional 

supervisors as teachers to acquaint his/her with the lesson plan that will be taught when 

supervisors visit the classroom. It is very essential during this stage if the teachers explain the 

objectives of the lesson, the method of presentation and techniques of evaluation. In this regard 

15(30%) of the respondents viewed the supervisory endeavor as always. However 20(40%) of 

them asserted the practice as mostly practiced. In contrast 7(14%) of them believed their practice 

as sometimes practiced and 4(8%) and again 4(8%) of the respondents confirmed their practice 

as rarely and never respectively. This analysis depicts that the supervisory endeavor to the stated 

activity was exercised mostly as observed from the total.  

Pertaining to the extent to which instructional supervisors agreed on his/her practice with 

teachers during the visit, 12(24%) rated as always. However 7(14%) asserted the supervisory 

endeavor as practiced mostly. On the other hand 22(44%) of the respondents viewed their 

practice as sometimes to the specified activity as sometimes and 5(10%) of them viewed it as 

rarely. The remaining 4(8%) of them rated as never. The analysis shows that the extent to which 

supervisee agrees on the role during the visit was found to be practiced sometimes as observed 

from the total. However, this does not mean that the supervisors were performing this task as 

expected. In principle the supervisors should not intervene in teaching in any manner during 

observation. Thus, he/she should only intervene by explicit prior agreement with teachers. If this 

is not the case, it may create anxiety on the part of the teachers. Finally, leads to teachers 

dissatisfactions with supervisory help. 
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With regard to the extent to which instructional supervisors ask teachers to inform and discuss 

teachers special teaching problem with supervisors 8(15%) of the teachers responded it as always 

however 12(24%) of them rated 12(24%) of the respondents asserted it as mostly. On the other 

hand, 20(40%) of the respondents rated as practiced sometimes. While 7(14%) of them 

responded as practices as rarely. The remaining 3(6%) believed as never the analysis reveals that 

the extent to which the teacher informs and discusses his/her teaching problems with the 

supervisor was found to be practiced sometimes as observed from the total. 

The extent to which supervisee agrees with the schedule for visiting his/her classroom with 

supervisors, the supervisee agreed on supervisors role during the visit and the teacher informed 

and discusses his/her teaching problem with the supervisor were practices sometimes. on the 

other hand the extent to which the teacher acquaints the supervisor with the lesson plan that 

would taught when supervisors visit the classroom was average. 

 
 The above analysis is consistent with Harris (1963), in Gold hammer (1980:17), assertion that 

the purpose of pre-observation conferences is to reach an agreement between the supervisor and 

the teacher on important work to be done before the classroom observation starts in order to 

provide a mental and procedural framework for the supervisory process. 
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Table.7: Supervisory practices during observation stage 

NO The extent to which instructional 

supervisors:  

 

Responden

ts: 

Teachers 

Respondents Response  
 

A M S R N Total 

1 Observe or supervise the classroom as per 
the agreed upon pre observation stage.  

N 2 4 5 29 8 50 

% 4 8 10 58 16 100 

2 Record or document the data according to 
the agreed criteria set in the pre 
observation stage as objectively as 
possible.  

N 6 12 20 6 6 50 

% 12 24 40 12 12 100 

3 Use the agreed upon procedures to collect 
the relevant data pertaining the 
instructional process.  

N 3 18 19 7 3 50 

% 6 36 38 14 6 1OO 

 

Table 8 item 1, depicts the views of respondents on the extent to which instructional supervisors 

observe or supervise the classroom as per the agreed up on pre observation stage. In this regard, 

2(4%) of the teacher respondents indicated that the supervisory practice to this activity as 

always; while 4(8%) viewed the practices of instructional supervisors pertaining to this activity 

was practiced as mostly. On the other hand, 5(10%) of the teacher respondents were asserted 

their performance to this activity as sometimes. Whereas 29(58%) and 8(16%) teacher 

respondents asserted their performance to this activity as rarely and never respectively. 

The analysis shows that the extent to which instructional supervisors observe or supervise the 

classroom as per the agreed upon pre observation stage was found to be practiced sometimes as 

observed from the total. Therefore, the above evidence shows that the instructional supervisors‟  

performance pertaining to this activity was found to be not sufficient enough as revealed by the 

respondents. This may lead to mistrusting situation between the teachers and supervisors and 

ultimately it may result in to teachers negative perceptions of instructional supervision. 

Concerning the extent to which instructional supervisors record or document the data according 

to the agreed criteria set in the pre observation stage as objectively as possible, 6(12%)of teacher 

respondents revealed the practice as always. However, 20(40%)of them responded it as rated as 

sometimes. On the contrary, 6(12%) of them rated as rarely practiced. The above analysis shows 
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that, the current supervisory practices pertaining to this activity was found to be sometimes 

practiced. It is however, too essential to conduct recording of classroom data based on agreement 

with teachers unless the trusting relationship between teachers and instructional supervisors may 

not be ensured. 

It is also essential to build teachers confidences and trust. Thus, to ensure this instructional 

supervisors has expected to use the agreed up on procedures to collect the relevant data 

pertaining to the instructional process during observation. In this regard, 18(36%) of the teachers 

rated as sometimes; while 19(38%) of the teachers asserted the practice pertaining to this stated 

activity as rare respectively. The analysis shows that the extent to which instructional supervisors 

use the agreed upon procedures to collect the relevant data pertaining the instructional process 

was found to be practiced sometimes as observed from the total. The respondents agreed that 

instructional supervisors were performing this activity to some extent. However, any supervisors 

should keep everything in accordance with the agreement with teachers unless the confidence 

and trust of teachers will decrease and finally my lead in to dissatisfaction with supervisory 

practices. 

The extent to which instructional supervisors observe or supervise the classroom as per the 

agreed upon pre observation stage, record or document the data according to the agreed criteria 

set in the pre observation stage as objectively as possible and used the agreed upon procedures to 

collect the relevant data pertaining to the instructional process were found to be practiced 

sometimes.  

 

In support of this analysis, Webb, L. et al., (1987:50) have stated that classroom observation 

should be conducted as frequently as possible to give performance feedback to teachers for the 

improvement of instruction. Similarly, Wheeler (1980: 54) has stressed that supervision requires 

continuous classroom visits and observation in order to evaluate the effectiveness of teaching 

and learning goals. 

Similarly, Harris (1963:93) has reported that the most common use of the classroom observation 

process is to assist teachers to improve their profession. It is possible to conclude that classroom 

observation procedure was not properly used since supervisors were failed to take enough time 
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for classroom observation and this may also affect the improvement of teachers in improving 

their instructional practices. 

Table.8: Supervisory Practices during post observational analysis stage 

NO The extent to which instructional 

supervisors:  

 

Responden

ts: 

Teachers 

Respondents Response  
 

A M S R N Total 

1 Confirmed that you collected relevant data 
as per the agreed upon issues  
.  

N 3 6 9 20 12 50 

% 6 12 18 40 24 100 

2 Analyze the recorded data in terms of 
established objectives.  
.  

N 2 13 21 10 4 50 

% 4 26 42 20 8 100 

3 Have developed a plan for the post 
observational meeting  
 

N 5 10 9 18 10 50 

% 10 20 18 36 20 100 

 

 
It is very crucial to arrange, organize and confirmed that you collected relevant data as per the 

agreed up on issues before the post conference stage starts. In this regard, the respondents were 

asked to indicate their views on this point. To this end, 3(6%) of the teachers rated this practice 

as practiced always. While 6(12%) viewed the instructional supervisors endeavor as practiced 

mostly. On the other hand, 9(18%) of the respondents believed their practices to this activity as 

practiced sometimes. The other 20(40%) of the respondents rated the activity as rarely practiced. 

The above analysis indicates that the practice pertaining to this activity was found to be 

sometimes practiced as observed from the total. For provision of appropriate feedback it is too 

necessary to make sense of raw data. 

Pertaining to the extent to which instructional supervisors analyze the recorded data in terms of 

established objectives, 2(4%) of teachers respondents were asserted this practice as always. 

However, 13(26%) of them viewed the supervisory endeavor as mostly practiced. On the other 

hand, 21(42%) of teachers were revealed their practice pertaining to this activity as practiced 

sometimes. The analysis shows that the practices of instructional supervisors with regard to the 

above stated activity were found to be sometimes practiced but not mostly as observed from the 
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total. This may results to inappropriate interpretation of data and finally it leads to inappropriate 

feedback provision to teachers. 

Regarding the extent to which instructional supervisors developed a plan for the post 

observational conference, 3(6%) of the teachers asserted to this activity as always. Whereas, 

6(12%) of teachers rated as mostly practiced. On the contrary, 9(18%) of them rated as practiced 

sometimes. While 20(40%) of teachers viewed it as rarely practiced. The analysis reveals that the 

extent to which instructional supervisors have developed a plan for the post observational 

meeting was found to be practiced sometimes as observed from the total. This implies that 

supervisors were providing haphazard feedback for teachers during post conference which may 

create ambiguity on teachers to use the feedback appropriately. 

The extent to which instructional supervisors confirmed that the collected relevant data as per the 

agreed upon issues, analyzed the recorded data in terms of established objectives and developed 

a plan for the post observational meeting were practiced sometimes. 

In support of on-going analysis, Szilagi (1981:569) has noted that some instructional supervisors 

conduct post-observation conferences, but due to lack of relevant training, they focus on the 

discussion of the weaknesses of the teacher. Supporting the same idea, Conley (1987:62) has 

stressed that instructional supervisors are reluctant to point out where teachers, performance 

deficiencies‟ lie. 
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Table.9: Supervisory practices during post observational conference stage 

NO The extent to which instructional 

supervisors:  

 

Respondents: 

Teachers 

Respondents Response  
 

A M S R N Total 

1 Start the post conference by asking 
teachers to evaluate their performance in 
the classroom.  

N 3 15 17 8 7 50 

% 6 30 34 16 14 100 

2 Compare the anticipated and actual 
behavior happen in the real classroom by 
your teachers.  

N 5 16 19 5 5 50 

% 10 32 38 10 10 100 

3 Identify the gap between the anticipated 
and the actual behavior seen upon your 
supervisee.  

N 2 12 16 14 6 50 

% 4 24 32 28 12 100 

4 Discuss on ways to improve the lesson for 
the next observation together with your 
teachers.  
 

N 3 13 21 9 4 50 

% 6 26 42 18 8 100 

5 Provide necessary feedback based on the 
actual observation for future improvement.  

N 6 6 7 18 13 50 

% 12 12 14 36 26 100 

 

The major purpose of post observational conference is to give feedback to the teachers about 

his/her performance. In this regard, different supervisory activities were asked during this stage 

for respondents to indicate their views. Accordingly, the first item in table 10 depicts the views 

of respondents on the extent to which instructional supervisors start the post conference by 

asking teachers to evaluate their performance in the classroom. To this end, 3(6%) teachers 

asserted the practices as it was practiced always. However, 15(30%) and teachers respondents 

were viewed it as mostly. On the other hand, 17(34%) of the teachers were asserted their 

endeavor pertaining to this activity as sometimes. While 8(16%) of the teachers rated it as rarely 

practiced. The rest 7(14%) of the teachers respondents rated as never. The analysis reveals that 

the extent to which instructional supervisors starts the post conference by asking teachers to 

evaluate their performance in the classroom was found to be practiced sometimes as observed 

from the total. This may affect the effectiveness of post conference between teachers and 

supervisors. Therefore, if instructional supervisors perform this activity in a sufficient way, the 

chance of making teachers at easy to accept the valuable feedback becomes very wider.  
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In the same table item 2, the views of respondents on the extent to which supervisors compare 

the anticipated and actual behavior happened in the real classroom together with teachers was 

asked. In this regard, 5(10%) teachers respondents were viewed to this activity as it was 

practiced always, while 16(32%) teachers respondents were rated it as mostly practiced. On the 

other hand, 19(38%) of the teachers respondents were asserted their endeavor to this activity as 

they practice sometimes. However, 5(10%) and again 5(10%) teachers were viewed their 

practice pertaining to this activity as rare and never respectively As shown from the above data, 

the response from the respondents reveals that the current supervisory practice to this activity 

was found to be sometimes practiced as observed from the total. As responded by the two groups 

it is very difficult to say that there is a clear discussion between teachers and supervisors on a 

real classroom behavior of teachers. Thus, the opportunity of teachers to learn more from their 

lesson will become very less. 

Concerning the extent to which instructional supervisors identify the gap between the anticipated 

and the actual behavior seen up on you supervisee, 5(10%) and 8(16%) of the teachers 

respondents were asserted as it was practiced always and mostly respectively. The other 9(32%) 

of the respondents were confirmed that as they practiced this activity sometimes. On the 

contrary, 28(56%) of the teachers asserted their endeavor as rarely. The analysis reveals that the 

extent to which instructional supervisors identify the gap between the anticipated and the actual 

behavior seen upon your supervisee was found to be practiced sometimes as observed from the 

total. This implies that the practices is still less. If teachers and instructional supervisors are not 

in a position of discussing together on a gap of teachers actual classroom behavior, the likely 

hood of teachers to minimize the actual gap happened for the next class will be very less. Thus, 

instructional improvement may not be improved in a desired way. 

With regard to the extent to which instructional supervisors discuss on the ways to improve the 

lesson for the next observation, 6(12%) of the teachers respondents were revealed the 

supervisory endeavor to this activity as they practice always. The other (12%) teachers 

respondents were viewed the practice as mostly practiced. On the other hand, 7(14%) of the 

teachers were rated as sometimes; while the 18(36%) and 13(26%) of the teachers respondents 

rated as rarely and never practiced respectively.  
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The analysis reveals that the extent to which instructional supervisors discuss on ways to 

improve the lesson for the next observation together with your teachers was found to be 

practiced sometimes as observed from the total. 

In the same table item 5 the views of the respondents on the extent to which supervisors provide 

necessary feedback based on the actual observation for future improvement, 6(12%) of the of the 

teachers respondents revealed as the supervisors practices is as always; while 13(26%) of 

teachers rated it as mostly practiced. 

On the contrary, 15(30%) of the teachers respondents were revealed as they practice this activity 

sometimes; while 10(20%) of the teachers were rated their performance as rarely practiced. The 

analysis reveals that the extent to which instructional supervisors provide necessary feedback 

based on the actual observation for future improvement was found to be practiced sometimes as 

observed from the total. If teachers are to profit from instructional supervision, they must know 

what they need to do to be more effective. Therefore, providing necessary feedback for teachers 

is very important. What was revealed by majority of respondents was something less; but 

teachers‟ evaluation also should not be done once a year or semester as summative evaluation. 

The extent to which instructional supervisors started the post conference by asking teachers to 

evaluate their performance in the classroom, compared the anticipated and actual behavior 

happen in the real classroom by the teachers, Identified the gap between the anticipated and the 

actual behavior seen upon the supervisee, discussed on ways to improve the lesson for the next 

observation together with teachers and providing necessary feedback based on the actual 

observation for future improvement were found to be practiced sometimes.  

 
Interview questions and focus group discussion were also used to discover the fact of supervisory 

practice pertaining to clinical supervision. Accordingly, majority of supervisors respondents 

were agreed that clinical supervision was conducted based on school annual supervision plan that 

was once a semester or twice in a year and agreed that they need to see this practice improved. 

Teachers were looked up on classroom observation as controlling and rating. They also 

explained that the only purpose of supervision of instruction in their school was for 

administrative purpose that was evaluating teacher‟s classroom performance for merit advantage. 

This might make teachers to be not interested, frustrated and distrusted with classroom visitation 
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and visitors; however, it is interesting for supervisors to create trusting situation between them 

through open talk and discussion of the purpose of the visit which could result in to feeling of 

mutual trust between two groups. As a result they can open the door for supervisors to visit 

classroom. 

 
As has been noted by Pajak (1989: 210), post –observation conference sessions focus on 

consistencies and discrepancies‟ between the ideal and the actual enactment of the lesson. It 

provides a future lesson that incorporates mutually agreed changes. 

Table.10: Collegial Supervision 

  

 

NO The extent to which instructional 

supervisors:  

 

Responde

nts: 

Teachers 

Respondents Response  
 

SA A UD DA SD Total 

1 Assist teachers to develop the spirit of 
collegiality.  
.  

N 3 11 16 15 5 50 

% 6 22 32 30 10 100 

2 Encourage teachers to work cooperatively 
towards their professional growth.  

N 4 12 18 13 3 50 

% 8 24 36 26 6 100 

3 Encourage teachers to work on the 
improvement of curriculum cooperatively 
at school level  

N 4 8 16 16 6 50 

% 8 16 32 32 12 100 

 

Note-SA=Strongly Agree A=Agree UD=Un Decided D=Disagree SD=Strongly Disagree 
 
As it is illustrated in the table 11 above item 11, (22%) of the teachers respondents rated as 

agreed on the issue that instructional supervisors assist teachers in developing the spirit of 

collegiality. While 16(32%) of the teachers respondents revealed their responses as undecided. 

The analysis reveals that the extent to which instructional supervisors assist teachers to develop 

the spirit of collegiality was found to be undecided as observed from the total. Hence, from this 

data analysis, one can easily understand that without developing or helping teachers the problem 

of one teacher cannot be addressed by other teachers. 
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According to table 11 item 2, 12(24%) of the teachers respondents were rated as agree on the 

issue of instructional supervisors encourage teachers to work cooperatively towards their 

professional growth. However, 18(36%) of the teachers respondents rated as undecided. The 

above analysis reveals that the extent to which instructional supervisors encourage teachers to 

work cooperatively towards their professional growth was found to be undecided as observed 

from the total. This analysis implies that instructional supervisors were not in a better position to 

meet the need of teachers to work cooperatively. 

Thus, from the above information, it is possible to conclude that teachers were not essentially 

encouraged by supervisors to work cooperatively to improve their profession. Hence, unless 

arrangement made to improve the situation, it can adversely affect the quality of school based 

supervision. 

 
As it is indicated in the table 11 item 3, the extent to which instructional supervisors encourage 

teachers to work on the improvement of curriculum cooperatively at school level, 8(16%) of the 

teachers respondents were rated as agree; While 16(32%) of teachers respondents regarded as 

undecided. While 16(32%) of the teachers respondents regarded as disagree. The above analysis 

reveals that the extent to which instructional supervisors encourage teachers to work on the 

improvement of curriculum cooperatively at school level was found to be disagreed as observed 

from the total. This implies that instructional supervisors could not contribute their expected 

effort in the desired level. 

The extent to which instructional supervisors assisted teachers to develop the spirit of 

collegiality; encouraged teachers to work cooperatively towards their professional growth and 

improvement of curriculum cooperatively at school level were found to be inadequate. 

 
Interview questions and focus group discussion were also used to discover how instructional 

supervisors play their leadership role to encourage teachers to work cooperatively towards 

curriculum improvement. Instructional supervisors did not play their leadership role to encourage 

teachers to work cooperatively towards curriculum improvement. Hence, if supervisors do not 

make some improvement regarding this practice, it may lead the teachers to give little concern 

and to perform less satisfactorily towards curriculum improvement. According to Ayalew 

Shibeshi (1991:161), non recognition of an employee‟s effort may lead the person to perform 

less satisfactorily in the future. 
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Allan Glathorn (in Sergiovanni and Starratt, 2007: 263) defines collegial approach as a 

moderately formalized process by which two or more teachers agree to work together for their 

own professional growth, usually by observing each other‟s classroom, giving each other 

feedback about the observation, and discussing shared professional concerns. 
 

Table.11:- Self-Directed Supervision 

 

NO The extent to which instructional 

supervisors:  

 

Responden

ts: 

Teachers 

Respondents Response  
 

SA A U

D 

D

A 

SD Total 

1 Encourage effective teachers to plan their 
own and evaluate it by themselves.  
 

N 4 10 16 13 7 50 

% 8 20 32 26 14 100 

2 Encourage teachers for their own self 
professional improvement  

N 10 20 13 4 3 50 

% 20 40 26 8 6 100 

3 Motivating teachers to keep-up their 
moral by promoting sense of 
responsibility  

N 4 10 20 10 6 50 

% 8 20 40 20 12 100 

 

Teachers were asked the extent to which instructional supervisors encourage effective teachers to 

plan their own and evaluate it by themselves. Accordingly, 10(20%) of the teachers respondents 

were rated as agreed. On the other hand, 16(32%) of the teachers respondents rated as undecided. 

However, 13(26%) of the teachers respondents rated as disagree. The analysis reveals that the 

extent to which instructional supervisors encourage effective teachers to plan their own and 

evaluate it by themselves was found to be undecided as observed from the total. 

 
For this reason, instructional supervisors did not play their role in helping teachers to develop 

self-evaluation. Information gathered from focus group discussion also point out that no teacher 

was left to evaluate by him/herself intentionally for one‟s own self-development. 

 
According to table 12 item 2, the majority of the respondents 20(40%) teacher rated as agree on 

the notion, instructional supervisors encourage teachers for their own self professional 
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improvement. The analysis shows that the extent to which instructional supervisors encourage 

teachers for their own self professional improvement was found to be agreed as observed from 

the total. This implies that supervisors contributed their role satisfactorily on the encouraging 

teachers to strive for their own self-improvement. 

Regarding to the last item of table 11, 10(20%) of the teachers respondents were agreed to the 

view that instructional supervisors motivate teachers to keep-up their moral by promoting sense 

of responsibility. On the other hand, 20(40) of the teachers respondents regarded as undecided. 

The analysis shows that the extent to which instructional supervisors motivating teachers to 

keep-up their moral by promoting sense of responsibility was found to be undecided as observed 

from the total. Consequently, instructional supervisors were failed on boosting of the moral of 

teachers. This can be applied by giving genuine feedback and financial incentives for prominent 

tasks and giving full autonomy to teachers themselves to exercise responsibility on educational 

quality. This might be brought because of their least experience on the field of supervision. 

The extent to which instructional supervisors encouraged effective teachers to plan their own and 

evaluate it by themselves and motivates teachers to keep-up their moral by promoting sense of 

responsibility were practiced inadequately. 
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Table .12: Inquiry Based Supervision 

NO The extent to which instructional 

supervisors:  

 

Responden

ts: 

Teachers 

Respondents Response  
 

SA A U

D 

D

A 

SD Total 

1 Show teachers the procedure how to conduct 
action research in school context  

N 4 12 18 13 3 50 

% 8 24 36 26 6 100 

2 Encourage teachers to conduct action research 
to solve the problem of their school.  

N 10 20 13 4 3 50 

% 20 40 26 8 6 100 

3 Provide suitable incentive to those who 
conduct action research to solve the problem 
of their school effectively  

N 4 8 10 20 8 50 

% 8 16 20 40 16 100 

 

 

 

As indicated in item 1, of the table 13, 12(24%) of the teachers respondents were agreed, on the 

task of instructional supervisors to showing teachers the procedures how to conduct action 

research in the school context. On the other hand, 18(36%) of the teachers respondents rated as 

undecided. While, 13(26%) of the teachers respondents responded as disagree. The analysis 

shows that the extent to which instructional supervisors show teachers the procedure how to 

conduct action research in school context was found to be undecided as observed from the total. 

As a result, one can easily infer that supervisors did not contribute the role which was expected 

from them regarding to the use of action research as a technique of school based supervision.  

 
Concerning the item 2 of the table 13, 20(40%) of the teachers respondents were agreed on the 

issue stated that instructional supervisors encourage or stimulate. 13(26%) of the teachers said 

that conducting action research to solve the problem of their school were rate as undecided. The 

analysis shows that the extent to which instructional supervisors encourage teachers to conduct 

action research to solve the problem of their school was found to be agreed as observed from the 

total. This implies that supervisors initiate teachers to conduct action research at school level. 
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As we can see in the table 13 above item 3, 10(20%) of the teachers respondents were rated as 

undecided. However, 20(40%) of the teachers respondents were rated as disagreed to the above 

stated activity. On the other hand, 8(16%) of the teachers respondents rated as strongly 

disagreed. The analysis shows that the extent to which instructional supervisors provide suitable 

incentive to those who conduct action research to solve the problem of their school effectively 

was found to be strongly disagreed as observed from the total. Therefore, suitable incentives 

were not provided for teachers as the desired level. 

 
The extent to which instructional supervisors showed teachers the procedure how to conduct 

action research in school context and provided suitable incentive to those who conduct action 

research to solve the problem of their school effectively were found to be inadequate. On the 

other hand, supervisors encouraged teachers to conduct action research to solve the problem of 

their school was in a better way. 

 
Table.13: Role of supervisors in Informal Supervision 

 

NO The extent to which instructional 

supervisors:  

 

Responden

ts: 

Teachers 

Respondents Response  
 

SA A U

D 

D

A 

SD Total 

1 Are open to discuss with individual 
teachers about the problem of the school 
informally  
 

N 10 18 11 7 4 50 

% 20 36 22 14 8 100 

2 Take in to regard the information he/she 
obtain from teachers informally as it 
necessity for decision making to modify 
teaching programs.  

N 9 21 11 6 3 50 

% 18 42 22 12 6 100 

 

 

As can be seen in the table 14 item 1, 18(36%) of the teachers respondents were agreed on the 

openness of instructional supervisors to discuss with individual teachers about the problems of 

the school informally. However, 11(22%) of the teachers respondents revealed as undecided. On 

the other hand, 7(14%) of the teachers respondents rated as disagreed. The analysis shows that 

the extent to which instructional supervisors are open to discuss with individual teachers about 
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the problem of the school informally was found to be agreed as observed from the total. This 

implies the trend is somewhat good. 

 
Concerning to the item 2 of the table 14, 21(42%) of the teachers respondents were replied that 

they were moderately agreed on the extent to which supervisors take in to regard the information 

he/she obtained from teachers informally as its necessity for decision making to modify teaching 

learning process. While 11(22%) of the teachers respondents rated as undecided. On the other 

hands, 6(12%) of the teachers respondents responded as disagreed. The analysis shows that the 

extent to which instructional supervisors take in to regard the information he/she obtained from 

teachers informally as it necessity for decision making to modify teaching programs was found 

to be in a better way as observed from the total. 

 
Hence, instructional supervisors appeared to be open to communicate with teachers informally to 

modify educational programs. Thus, being open to communicate with teachers is good and also it 

will foster free sharing of information at work but it is not an end by itself rather to be effective, 

it should be fully utilized as informal supervision to solve problems and modify educational 

programs at school level. 

 
To put in a nutshell, the data analysis shows that supervisors attempted to inform teachers the 

rational and importance of clinical supervision, stimulate teachers to conduct action research and 

inform them to strive for their own professional growth. On the other hand, they were 

insufficient to inform them the importance of pre-observation conference of clinical supervision, 

failed to assisting teachers to develop the spirit of collegiality, to work cooperatively towards 

their professional growth and curriculum improvement, to show how to conduct action research, 

to provide incentives to effective teachers in action research and to encourage effective teachers 

to plan their own work and evaluate it by themselves. 

Therefore, from these data analysis one can understand that supervisors did not contribute their 

role on pre-observation conference of clinical supervision, having little emphasis on assisting to 

collegial, self-directed and enquiry based supervision. 

 
The information obtained from the interview and focus group discussion also manifested that 

collegial, inquiry based and self-directed supervisions are not known by the entire teachers as 

techniques of supervision, even not call by name as options of supervision by supervisors. They 
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further noted that they strive to work on collegial supervision in the name of CPD (Continuous 

Professional Development) and self-directed supervision in the name of action research by 

themselves as educational packages that pushing down from superior offices as governmental 

policy but with no meaningful assistance from supervisors except inducing them to work up on 

ineptly, without skill and know how to work these activities. 

 

4.5 Major problems Related with Supervision Practice 

Varity of factors can influence the effectiveness of supervisory practices. In this regard, 

respondents were asked to indicate their views on major problems of supervision practices. 

 
Table.14: Problems Related to the Level of Support of Instructional Supervisors 

NO The extent to which instructional 

supervisors:  

 

Responden

ts: 

Teachers 

Respondents Response  
 

VH H M L VL Total 

1 The level of support supervisors provides 
to teachers.  
 

N 2 6 12 16 10 50 

% 4 12 24 32 20 100 

2 Use of information for supporting teachers 
rather than considering as fault finding  
 

N 1 7 8 19 15 50 

% 2 14 16 38 30 100 

 

 
In the above table 15 item 1, the respondents were asked to indicate the extent to which 

instructional supervisors provides support to teachers. In this regard, 15(30%) of the teachers 

were rated as very low with the stated statement, while 16(32%) of the teachers respondents were 

rated it as low. On the other hand, 12(24%) of the teachers respondents rated as medium; 8(16) 

of the teachers respondents confirmed their level of support as high to the stated activity. The 

other 1(2%) of principals and teachers respectively were rated it as very high. The analysis 

shows that the extent to which the level of support supervisors provides to teachers was found to 

be low as observed from the total. This implies that the level of support instructional supervisors 

provides to teachers was not as expected. However, now a day, supervision of instruction is 

providing assistance to teachers with the ultimate benefit of learners. Thus, as revealed by both 
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respondents, it is difficult to say that instructional supervision is serving its very purpose of 

assisting teachers. 

 
With respect to the extent to which instructional supervisors use of information for supporting 

teachers rather than considering as fault finding activity, 5(10%) of the teachers respondents 

were asserted as very low, while 9(18%) of the teachers respondents were revealed it as low. 

However, 13(26%) of the teachers respondents rated as medium. 

 

On the other hand, 16(32%) of principals and teachers respectively were rated it as high. Besides, 

7(14%) teachers respectively were responded as very high. The analysis shows that the extent to 

which supervisor‟s use of information for supporting teachers rather than considering as fault 

finding was found to be medium as observed from the total. This analysis implies that an 

instructional supervisors uses information as fault finding rather than supporting teachers. 

Therefore, we can deduce that instructional supervision was not been really practiced in such 

way that it assist teachers to improve instructional process. 

 

Concerning the major problems related with the practice of supervision, the effort was also made 

to discover the fact through interview and focus group discussion questions. Accordingly, the 

following problems were stated and explained by interviewers: problems related with supervisors 

such as lack of adequate educational experience, lack of interpersonal or human relation skills, 

lack of technical skills, inadequate training provision for supervisors, lack of commitment, 

willingness, and interest on the side of supervisors, giving less emphases for supervision and not 

considering supervision as instrument for instructional improvement; problems related with 

teachers attitudes such as perceiving supervision as fault finding, viewing supervision as 

instrument of controlling their activity, viewing supervision as simple observation merely for 

appraising classroom performance of teachers and fulfilling formality, and lack of interest on the 

side of teachers to be supervised. Beside, work load and shortage of time were also considered as 

a major problems related with supervisory practice. 
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Table.15: Problems Related to Working Environment 

 

NO The extent to which instructional 

supervisors:  

 

Responden

ts: 

Teachers 

Respondents Response  
 

VH H M L VL Total 

1 Lack  available transport facilities  N 18 15 10 5 2 50 

% 36 30 20 10 4 100 

2 Face shortage of time for supervision 
activities  

N 15 17 9 7 2 50 

% 30 34 18 14 4 100 

3 inadequate budget allocation N 13 16 10 8 13 50 

% 26 32 20 16 26 100 

 
 

The view of respondents on the extent to which instructional supervisors lack of available 

transport facilities as the major problems for conducting classroom supervision of instruction 

was also considered. In this regard, 5(10%) and 10(20%) of the teachers respondents rated as low 

and medium to this problem respectively. On the other hand, 15(30%) of and 18 (36%) of the 

teachers respondents also rated it as high and very high respectively. The analysis shows that the 

extent to which instructional supervisors lack available transport facilities was very high as 

observed from the total. 
 

 

Concerning the extent to which instructional supervisors‟ shortage of time for supervision 

activities, 7(14%) of the teachers respondents rated as low; while 9(18 %) of the teachers 

respondents revealed as moderate. On the other hand, 17(34%) and 15(30%) of the teachers 

respondents rated as high and very high respectively. Concerning the extent to which 

instructional supervisors face inadequacy of budget was found to be high (58%). 

The analysis shows that the extent to which instructional supervisors‟ shortage of time for 

supervision activities was found to be high as observed from the total. This implies that there 

was a limitation of having ample time for instructional supervisors to support the teaching 

learning processes as actually expected from them. The extent to which instructional supervisors‟ 

lack of available transport facilities was very high and shortage of time for supervision activities 

was found to be high. 
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Table.16: Problems that arise from Supervisors 

 

NO The extent to which instructional 

supervisors:  

 

Respondents: 

Teachers 

Respondents Response  
 

VH H A L VL Total 

1 Lack of adequate educational 
experiences on the part of supervisors.  
 

N 15 18 10 5 2 50 

% 30 36 20 10 4 100 

2 Lack of transparent communication 
between supervisors and teachers for 
providing feedback  

N 9 7 15 17 2 50 

% 18 14 30 34 4 100 

3 training provided for supervisors  N 2 7 9 13 19 50 

% 4 14 18 26 38 100 

4 Lack of giving constructive feedback 
for teachers on the part of supervisors.  

N 9 18 12 8 3 50 

% 18 36 24 16 6 100 

5 Lack of acceptance by teachers. N 7 10 13 13 7 50 

% 14 20 26 26 14 100 

 
 

 
Respondents were also asked to indicate their view on major problems arising from supervisors. 

In this regard, item 1 in the table above depicts the responses of respondents with respect to 

supervisors‟ lack of educational experiences. To this end, 2(4%) of the teachers were rated it as 

very low to the stated problems. Similarly, 5(10%) of the teachers were also rated as low. On the 

contrary, 10(20%) of the teachers were indicated as moderate, 18(36%) of the teachers 

respondents rated as high. The remaining 15(30%) of the teachers were revealed as very high. 

The analysis shows that the extent to which instructional supervisors lack of transparent 

communication between supervisors and teachers for providing feedback was found to be high as 

observed from the total. This analysis shows that majority of the two groups of respondents were 

showing their agreement that supervisors were facing lack of experiences especially with 

instructional supervision. It is clear that educational experience is very crucial for those involved 

in instructional supervision. 
 

With respect to lack of transparent communication between supervisors and teachers for 

providing feedback, 2(4%) of the teachers respondents indicated their responses as very low to 
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this statement as the major problems, while 17(34%) of the teachers rated it as low. On the other 

hand, 15(30%) of the teachers were asserted as moderate. However, 7(14%) of the teachers were 

responded as high. The remaining 9(18%) of the teachers were rated it as very high. The above 

data shows that the extent to which instructional supervisors‟  lack of transparent 

communication between supervisors and teachers for providing feedback was found to be 

medium as observed from the total. This implies that instructional supervisors were lacking 

human relation skills or communications skills for providing necessary feedback to improve the 

teaching learning process. 

 

Pertaining to inadequate training provision for supervisors, 2(4%) of the teachers respondents 

rated as very low. Similarly, 9(18%) of the teachers respondents revealed their responses as low, 

while 17(34%) of the teachers were rated as average. Furthermore, 13(26%) of the teachers were 

responded as high. The remaining 9(18%) of the teachers respondents rated it as very high. The 

analysis shows that the extent to which inadequate training provision for supervisors was found 

to be moderate as observed from the total. Therefore, lack of relevant training for instructional 

supervisors could lead to supervisors‟ lack of technical skill in serving teachers as expected. 

 

With respect to lack of giving constructive feedback for teachers on the part of supervisors, 

8(16%) of the teachers respondents were rated as low. On the other hand, 12(24%) of the 

teachers respondents were revealed their responses as moderate. However, 18(36%) of the 

teachers respondents rated it as high. The rest 9(18%) of the teachers respondents rated it as very 

high. The analysis shows that the extent to which instructional supervisors‟ lack of giving 

constructive feedback for teachers on the part of supervisors was found to be high as observed 

from the total. This implies that there was a limited activities practiced in giving constructive 

feedback for teachers on the part of supervisors as responded by the two groups of respondents. 

Therefore, it is very difficult to say that instructional supervisors were serving teachers as 

expected without giving constructive feedback to improve the teaching learning process. 

 

The extent to which instructional supervisors lack of adequate educational experiences, lack of 

giving constructive feedback for teachers and lack of acceptance by teachers were found to be 

high. On the other hand, the extent to which instructional supervisors‟  lack of transparent 
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communication between supervisors and teachers for providing feedback and inadequate training 

provided for supervisors were found to be moderate. 

                                 

In line with the above analysis, Acheson and Gall (1980:114) have asserted that if supervisors 

lack adequate knowledge of supervision, then will establish an unproductive working 

relationship with teachers.  
 

In a similar vein, John (1980: 158) has noted that teachers‟ frustration emerges from unreliable 

and imposed supervisory systems from higher authorities. In addition, Sergiovanni and Starratt 

(1983: 164) have also revealed that when the instructional supervisor cannot fulfill the needs of 

the teacher, the entire instructional process may not be as effective as it is expected. 
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CHAPTER FIVE 

5. Summary, Conclusions and Recommendations 
 

This chapter deals with the summary of the findings of the study, conclusion and the 

recommendations forwarded based on the interpretation and analysis made. 

5.1 Summary 
 

The purpose of this study was to assess the practices and challenges of instructional supervision 

in government secondary schools of Doyogena Woreda, SNNPR Ethiopia.  

To this end, the study was guided by the following basic questions; 
1. To what extenet instructional supervision is practiced in government secondary schools   

      of Doyogena Woreda. 

2. How do beneficiaries view supervisory practices to produce desired result? 

3.  What are the major challenges in the instructional supervision?  

  

For the purpose of investigation, descriptive survey approach was employed as an appropriate 

methodology. To this effect, teachers and department heads were selected on the basis of 

stratified sampling technique. Purposive sampling was used to select vice principals. Availability 

sampling technique was used to select secondary schools, supervisors and principals.  

 

Various types of data gathering tools i.e. questionnaire, interview and focus group discussion 

were used. A questionnaire was distributed to fifty teachers. All teachers returned the properly 

filled out questionnaire. The data collected through close-ended questionnaires, were presented 

in tables for each case, and analyzed using percentage and descriptive statements. The qualitative 

data were used to supplement and explain quantitative data whenever necessary by summarizing 

the words of respondents. According to the results of the data analysis; the major findings of the 

study are summarized as follows. 

1. The practice of instructional development, i.e. enabling teachers to develop 

competencies in lesson planning and selection of appropriate resource like teaching 

aids was found to be low (72%) and (68%) respectively as observed from the total.  
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The practice of curriculum development i.e. assisting teachers in the implementation, 

evaluation of the existing curriculum so as to take immediate corrective measure and 

provide feedback to the curriculum specialists and collection and provision of the 

necessary educational materials that are supportive to the existing curriculum was 

found to be low (82%), (68%) and (62%) respectively as observed from the total.  

The practice of staff development, i.e.  the extent to which instructional supervisors 

contribute to enhance professional competence of teachers by providing the latest 

information on the teaching theories and strategies, assisting the training needs of 

teachers, help teachers to share best practices from different schools and organize and 

provide orientation programs for new teachers was low (60%), (56%), (52%) and 

(68%), respectively as observed from the total.  
 

2. The extent to which the supervisee agrees with the schedule for visiting his/her class 

room was practiced rarely (58%) as observed from the total. The extent to which 

instructional supervisors observe or supervise the class room as per the agreed up on 

pre observation stage was practiced rarely (74%) as observed from the total. 

 Concerning the supervisory practice during post observational analysis and 

conference stage, the extent to which instructional supervisors confirmed that the 

collected relevant data as per the agreed up on issues, develop a plan for the post 

observational meeting and provide necessary feedback based on the actual observation for 

future improvement was practiced rarely (64%),(56%) and (62%) respectively. 

3. Regarding teachers perception towards instructional supervision practices, the teacher 

respondents agreed on the incompetence of supervisors in their position. Because of 

supervisors‟ low competency in their profession and teachers consider the supervision 

practice as „fault finding‟ activity rather than a supportive service (70%). 

 

4. The supervisory practice has suffered from the following problems: problems related 

with lack of adequate supervisory experiences (66%), lack of available transport 

facilities (66%) shortage of time for supervision activities (64%), inadequacy of 

budget (58%), problems related with teachers‟ perception as fault finding (70%), 
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viewing supervision as merely for appraising classroom performance of teachers and 

fulfilling formality, and lack of constructive feedback (78%). 

                                                           5.2. Conclusions 

Based on the findings the following conclusions were drawn: 
 

1. Based on the findings of the study, teachers gained professional support from 

instructional supervisors in order to improve their instructional skills are insufficient. 

They do not support teachers to prepare different instructional materials for teaching 

learning effectiveness; do not assist teachers in the implementation and evaluation 

curriculum; do not contribute to enhance professional competence of teachers by 

providing orientation programs for new teachers; do not facilitate short term training to 

teachers continuously. From the above findings, one may conclude that, teachers did not 

gain proper professional support from supervisors in order to improve their instructional 

skills and so teachers‟  instructional skills remain unchanged.  

 
2. The finding reveals that the majority of teachers were viewed classroom observation for 

the purpose of appraising teachers‟ performance and formality. This situation might not 

benefit teachers sufficiently. Furthermore, it could not enable teachers to clearly 

understand the purpose of classroom observation. Because of this, teachers develop sense 

of insecurity, tension, frustration and negative feeling towards classroom observation. As 

a result it is difficult to say that the practice really served its purpose rather it seems 

simply a matter of appraising teachers and fulfilling the formality. Hence, the necessary 

cooperation between instructional supervisors and teachers has been diminished. 

 

3.  In the implementation of clinical supervision there are steps that supervisors should 

follow before, during and after classroom observation. When the supervisor wants to 

supervise teachers, there should be mutual understanding between teachers and 

supervisors. In addition, supervisors should provide necessary feedback based on the 

actual observation for future improvement. Besides, Supervisors should give professional 

support to teachers on a continuous basis. Giving educational support once a semester 

could not enable instructional supervisors to accomplish their duties and responsibilities. 

Against these, it could be concluded that clinical supervision was not implemented using 
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appropriated procedures in government secondary schools of Doyogena woreda. Hence, 

this hinders the quality of education under the study area. 

 

4. It is believed that instructional supervision can be effectively and efficiently implemented 

if a sufficient number of competent supervisors are available, adequate budget is 

allocated, and the negative attitude of teachers to supervisors is reduced. However, the 

findings of the study revealed that the supervisory practice has suffered from problems 

related with lack of adequate supervisory experiences, lack of available transport 

facilities, shortage of time for supervision activities, inadequacy of budget, teachers‟ 

perception as fault finding, viewing supervision as merely for appraising classroom 

performance of teachers and fulfilling formality and lack of constructive feedback. 

Therefore, instructional supervision practices are impeded by these major problems in 

government secondary schools of Doyogena Woreda. 

                      5.3   Recommendations 

 
1. Instructional supervisors are expected to perform various tasks so as to ensure better 

learning environment. The major tasks are related with provision of leadership role in 

areas of instruction, curriculum and staff development activities. However, as the 

finding of the study revealed that the current performance of supervisors pertaining to 

these three major tasks was found insufficient. Moreover, the finding revealed that 

supervisors were tending to emphasis on other school routine activities. Therefore, 

Woreda education office in collaboration with Wachamo University is suggested to 

provide appropriate in service training through seminar and summer course to 

acquaint supervisors with appropriate knowledge and skills of supervisory tasks.  

 

2. Teachers basically need and expect instructional supervisors to make proper 

arrangements for classroom observation procedures. Supervisors are required to 

arrange conferences before and after classroom observation for the improvement of 

instruction. The study however revealed that instructional supervisors were not found 

arranging the pre-observation and post observation conference programs during their 

classroom observation. Moreover, classroom observation is conducted in unplanned 
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manner. To this end, it is suggested that supervisors in collaboration with teachers, 

principals vice principals and department heads would facilitate and organize an 

opportunities in school by inviting guest trainers of instructional supervision to 

discuss and decide on the purpose and procedures on each phase of classroom 

observation prior to the actual classroom observation. 
 
3. As evidenced by the study, the effectiveness of instructional supervision program in 

the study area is affected by major problems like lack of adequate supervisory 

experiences, lack of available transport facilities, shortage of time for supervision 

activities, inadequacy of budget, teachers‟ perception as fault finding, viewing 

supervision as merely for appraising classroom performance of teachers and fulfilling 

formality and lack of constructive feedback. Therefore, to alleviate these problems, it 

is recommended that the a) Woreda education office could Select instructional 

supervisors from experienced and senior teachers by their merits.  b) Kembata 

Tembaro zone education department and Doyogena Woreda education office in 

collaboration with world vision Ethiopia; Durame area office could prepare project 

proposal to alleviate the problems.  C) Doyogena Woreda education office is 

suggested allocate reasonable budget for the program by considering its importance 

for the development of the education sector in general and the improvement of 

instruction in particular. 

 

4. In conclusion, the researcher recommends a more detail and comprehensive studies in 

the same area to investigate and further strengthen the practices of instructional 

supervision under the study area. 
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                                                          Appendices 

 

Addis Ababa University 

 
School of Graduate Studies 

 

College of Education and Behavioral Studies 

 

Department of Educational Planning and Management 

 
Questionnaire to be filled by Teachers 

 
Objectives of the questionnaires: 

The main objective of the questionnaire is to collect data on the practices and problems of 

instructional supervision in government secondary schools of Doyogena woreda. The result 

could assist to make further improvement in the instruction. Thus, your direct participation in 

filling the questionnaire is essential. So, you are kindly requested to provide information needed 

objectively and honestly. It is assured that the collected data will be kept confidential and used 

for research purpose only.  

                                   Thank you in advance for your cooperation!  

Directions:  

1. Don‟t write your name. 

 2. After reading the questionnaire, tick the appropriate item/s corresponding to   your answer.  

3. For the questions having no alternative response, you are requested to give a short and precise 

response in the space provided.  

 

Part One: Respondents Background Information  

 

1.1 School ---------------------- 

1.2  Sex: M-----. F--------. .  

1.3 - - - -  

1.4  

  

1.5 Field of study: Major----------------------------------- Minor---------------------------  

1.6 Current position or occupation: ------------------------------------------------ 
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 Roles of Supervisors in promoting instruction, curriculum and staff development 

VH= Very High         A= Average       H=High         L= Low          VL= very Low 
no                         Items               Scale 

1 Instructional Development  

The extent to which instructional supervisors:  
VH A H L VL 

1.1 Enables teachers to develop competencies in lesson planning.       
1.2 Helps teachers to set up simple experimental classroom and evaluation for 

improvement  
     

1.3 Helps teachers develop skills of applying different assessment and 
measurement techniques through organizing in-service training.  

     

1.4 Helps teachers in the selection of appropriate resource like teaching aids.       
1.5 Provides immediate feedback to teachers particularly after lesson 

observation  
     

2 Curriculum Development  
The extent to which instructional supervisors:  

     

2.1 Assists teachers in the implementation of the new curriculum.       

2.2 Helps to evaluate the existing curriculum so as to take immediate corrective 
measure and provide feedback to the curriculum specialists.  

     

2.3 Helps to identify students and community need so as to improve the 
curriculum.  

     

2.4 Helps to identify the problems in implementing the existing as per the 
education policy.  

     

2.5 Helps to introduce new technology tools for teachers that are suitable for 
curriculum implementation.  

     

2.6 Helps to collect and provide necessary educational materials that are 
supportive to the existing curriculum.  

     

3 Staff Development  

The extent to which Instructional supervisors:  
     

3.1 Contribute to enhance professional competence of teachers by providing the 
latest information on the teaching theories and strategies.  

     

3.2 Helps in assisting the training needs of teachers.       
3.3 Helps teachers to share best practices from different schools.       
3.4 Organize and provide orientation programs for new teachers.       
3.5 Conduct refresher training in which teachers can practice and learn various 

teaching approaches?  
     

3.6 Enhance teachers‟ continuous professional development.       
3.7 Facilitate mentoring and induction programs for newly assigned teachers.       
3.8 Helps to provide short term training at school level.       
3.9 Ensure the delivery of effective staff development through ongoing 

assessment.  
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3.10 Gives feedbacks to teachers.       
                                           Stages of clinical supervision 
 A= Always        M= Mostly       S= Sometimes    R= Rarely            N= Never 

no                         Items               Scale 

1 Before observation stage of clinical supervision The extent to 
which:  

A M S R N 

1.1 The supervisee agrees with the schedule for visiting his/her class 
room.  

     

1.2 The teacher acquaints you with the lesson plan that will be taught 
when you visit the class room.  

     

1.3 The supervisee agrees on your role during the visit.       
1.4 The teacher informs and discusses his/her teaching problem with you.       
2 During classroom Observation 

 The extent to which:  
     

2.1 You observe or supervise the classroom as per the agreed upon pre 
observation stage.  

     

2.2 You record or document the data according to the agreed criteria set in 
the pre observation stage as objectively as possible.  

     

2.3 You use the agreed upon procedures to collect the relevant data 
pertaining the instructional process.  

     

3 Post-observational analysis stage of clinical supervision       
3.1 Have you confirmed that you collected relevant data as per the agreed 

upon issues.  
     

3.2 The extent to which you analyze the recorded data in terms of 
established objectives.  
 

     

3.3 The extent to which you have developed a plan for the post 
observational meeting.  

     

4 Post observation 

 The extent to which you:  
     

4.1 Start the post conference by asking teachers to evaluate their 
performance in the classroom.  

     

4.2 Compare the anticipated and actual behavior happen in the real 
classroom by your teachers.  

     

4.3 Identify the gap between the anticipated and the actual behavior seen 
upon your supervisee.  

     

4.4 Discuss on ways to improve the lesson for the next observation 
together with your teachers.  

     

4.5 Provide necessary feedback based on the actual observation for future 
improvement.  

     

4.6 Perceive the current practices of clinical supervision in the schools 
you have supervised so far.  
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                         Approaches to supervision 

SA= Strongly Agree    A= Agree   UD=Undecided    D= Disagree    SD=Strongly Disagree 

no                         Items               Scale 
 Collegial Supervision  

The extent to which:  

 

SA A UD D SD 

1 Instructional supervisors assist teachers to develop the spirit 

of collegiality.  

 

     

2 Instructional supervisors encourage teachers to work 

cooperatively towards their professional growth.  

     

3 Instructional supervisors encourage teachers to work on the 

improvement of curriculum cooperatively at school level.  

     

 Self-directed supervision The extent to which:       

1 Instructional supervisors encourage effective teachers to plan 

their own and evaluate it by themselves  

     

2 Instructional supervisors encourage teachers for their own 

self professional improvement.  

     

3 Instructional supervisors motivating teachers to keep-up their 

moral by promoting sense of responsibility.  

     

 Inquiry-based supervision The extent to which:       

1 Instructional supervisors show teachers the procedure how to 

conduct action research in school context.  

     

2 Instructional supervisors encourage teachers to conduct 

action research to solve the problem of their school  

     

3 Instructional supervisors provide suitable incentive to those 

who conduct action research to solve the problem of their 

school effectively.  

     

 Informal supervision The extent to which:       

1 Instructional supervisors are open to discuss with individual 

teachers about the problem of the school informally.  

     

3 Instructional supervisors take in to regard the information 

he/she obtain from teachers informally as it necessity for 

decision making to modify teaching programs.  
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Major Challenges of Supervision 

VH= Very high      H=High     A= Average         L= Low      VL= Very low 

no                         Items               Scale 

 Problems related to Level support of instructional 

supervision  

 

VH H A L VL 

1.1 Level of support supervisors provides to teachers.  

 

     

1.2 Use of information for supporting teachers rather than 

considering as fault finding.  

     

2 Problems related to working environment       

2.1 Lack of available transport facilities.       

2.2 Shortage of time for supervision activities.       

3 Problems related to supervisors       

3.1 Lack of adequate educational experiences on the part of 

supervisors.  

     

3.2 Supervisors unable to support teachers properly on 

teaching-learning activities.  

     

3.3 Lack of transparent communication between supervisors 

and teachers for providing feedback.  

     

3.4 Inadequate training provided for supervisors.       

3.5 Lack of giving constructive feedback for teachers on the 

part of supervisors.  

     

3.6 Lack of acceptance by teachers       

 

                                                                                                        

 

                                                                                                                            Thank you! 
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Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of educational planning and management 

Interview guide questions for principals, supervisors and department heads. 

 

1. How instructional supervision is organized and managed? 

     2. What are the actual roles of supervisors and how do supervisors discharge their role? 

     3. How do you view the supervisory procedures to produce desired result?  

     4. What do you think that major problems facing supervisory practice in your respective                       

                     school?  

 

 

 

 

 

 

Thank you! 

 

 

 

 

 

 

 

 



 
 
 

78 

 

 

Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of educational planning and management 

Focus group discussion guide questions for principals, vice principals and department 

heads. 

1.  How do you describe the current performance of supervisors? 

2. How do you feel the current practice and expected standards of instructional 

supervision ? Is it satisfactory? 

3. What do you think that major problems facing supervisory practices? 

4. Suggestion about instructional supervision. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


