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ABSTRACT 

 

Gender equity in education is seen as logical consequences of recognizing 

education as a “human right” However, in most developing countries male are 

better placed than female in attending schools. It seems then that there is a 

disparity in education between male and female. This disparity needs to be paid 

attention and the gap has to be narrowed. 

 

The present study focuses on girls’ participation and performance at secondary 

education in southwest zones of SNNPR. The purpose is to identify constraints 

that limit girls' opportunity to attend and succeed in their education. Descriptive 

survey research method was applied to obtain pertinent information from 

primary and secondary data sources.  

 

The result of the study indicates that there are first of all the cultural bias against 

women in the society. Parents in most cases hold back their daughters from 

school and restrict them to household chore on gender ground. If a household 

can only send child to school, they give priority to the son instead of the 

daughter, because the boy gets employment and support his parents. A girl is 

expected to leave before completing her schooling for marriage. Some parents, 

however, enroll smaller daughters under the age of about 13 years whose service 

is not needed so much at home and withdraw them when they get older. Lack of 

financial support, marriage, school distance and fear of abdication and 



 ix 

harassment are the other major causes for girls low attendance.  In addition to 

their low enrollment, girls show comparatively poor performance. Repetition 

and dropping out rate for 1989-1994 E.C school years have also been higher for 

girls. Lack of time to study at home due to heavy workload, is the major cause 

for their failure and dropout. 
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CHAPTER ONECHAPTER ONECHAPTER ONECHAPTER ONE    

1. INTRODUCTION 

1.1 Background of The Problem 

 

There has been a broad consensus that education is and important foundation. On 

which the socio economic and cultural development of a nation is based. Education 

improves the capacities of societies and their social, economic, scientific technological 

institutions. It also helps people to alleviate poverty, tackle demographic problems, 

improve health and nutrition, and increase the value and efficiency of labour. Generally, 

education, transforms both humanity and human instillations (Lock head, 1994:47). 

 

Thus, the universal declaration of Human Rights of 1948 stipulates that everyone has 

the right to education and education is not a charity rather it is a fundamental human 

right for all people irrespective of their sex, race, economic status and other difference. 

Similarly, Article 10 of the convention for the Elimination of all forms of discrimination 

against women (CEDAW) in UNESCO (1996:1) states that girls and women should 

have equal access to, and continuing participation in all forms and levels of education.  

 

However, historical dispirits in education existed in almost all societies, especially 

between male and females. In spite of the universal principles today, it is a fact that all 

over the world more or less subtle, obvious or cancelled discrimination against women 

remained as a truth whose existence is undeniable. Boys are better placed than girls in 
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attending schools in all countries of Africa, Asia and in some countries of Latin 

America. Perhaps it is not so pronounced in the developed countries (Koul, 

1997:52;UNESCO, 1996:6). 

 

Rose et.al (1997:10-20) described that nearly 300 million school aged children around 

the world do not get schooling opportunities, girls constitute more than 60%. Worse 

than that, about 56% of the enrolled girls either were dropout or repeated grades; those 

who continue their education are affected of gender by the patriarchal world where 

females are discriminated against social, economic, cultural and institutional 

opportunities. 

 

In Ethiopia, as in many other part of the world, the vast majority of women are 

relegated to traditional roles and consequently their participation minimal in social and 

economic development in general and in education in particular. Access to education at 

all levels is more readily available to more than females. The school dropout and 

repetition rates of female students is significantly higher than that of males (Atsede 

1991:110) 

 

Similarly, the pattern of girls participation and performance in both primary and 

secondary levels are more severely so  for SNNPR particularly for: Bench Maji, Sheka 

and Kaffa Zone where the status of women are inferior to men in almost all aspects of 

life . Woman’s role in there areas is usually confined only to tedious activities linked to 

child rearing, housework and support of adult men, thus they have little or no access to 
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schooling (Alemayehu 1996:27). This is reflected in some figures available for the 

period 1989-1994 EC.   

  

The percentage of female students, in the year 1994 in secondary schools of the 

respective study zones was only 34% for Bench, 29% for Sheka and 31% for Kaffa 

zone.  

 

In the same academic year, the GER of Bench Mji, Sheka and Kaff zones for girls was 

only 4.4%, 5.5% and 3.6% compared to 8.5%, 13.7% and 7.3% for boys respectively. 

What must be realized from these figures is that the gap between girls and boys 

enrollment at secondary level is very significant and also about 95% to 97% of eligible 

school age girls in he respective zones were out of school; i.e. they couldn't have 

opportunity to go to the formal school system. 

 

On top of the low rate of participation there has also been evident to note that the level 

of girl’s academic performance is remaining largely unsuccessful and constantly 

achieve lower score than boys. This may inferred from the school made and grade 12 

national examination results or from the rates of grade repetition and school dropout.  

 

For example, the results of grade nine, ten and eleven school examination of girls in 

the three zones for the year 1991-1994 E.C indicate that of the total number of students 

who repeated classes, an average of 23.25 were female. This also can be regarded as 

the cause for school dropout before completing their secondary education. Various 

explanations have been advanced for the factor that influencing these situations. 
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In relation to this, the major factors causing the low participation of female students in 

secondary education in the study areas include labor demand by the family, cultural 

factors, lessening the value of girl's education by parents, low living standards of family, 

exposure of school going girls to certain dangers and poor prospects of employment 

(Alemayehu 1996; Begashaw 1998) 

 

To alleviate the obstacles for females education, to narrow down the education 

inequality (gap), and consequently to boost females' role in development endeavor, 

global and national movements have been taking place for years. The international 

conference of education for all (ICEFA) in the year 2000, International women’s 

conference (IWC) at global level, and the formulation of Education and Training Policy 

(NETP) give emphasis for females education and subsequently designing of various 

programs and projects to realize the policy issues in Ethiopia are the case in point. 

 

Even so, the issue of female’s education is still calling for further investigation. The 

research finding of broader studies seem to fail in meeting specific/ local realties in the 

countries like Ethiopia and particularly regions like SNNPR where we find diversity of 

culture, traditions and economic activities.  

 

Thus, this study in tends to find out some specific deterrent factors that contribute to 

the low educational participation in terms of enrollment, academic achievement in 

secondary school of the three south west zones of SNNPR- Bench Maji, Sheka and 

Kaffa zones. And to propose possible alternative to tackle the problems.  
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1.2 Statement of the Problem 

  

Education in the respective study zones during the former regimes was regarded as 

one areas of neglect. There had been a high percentage of illiterate people and a large 

number of school age children who had not had access to education. 

     

It was the purpose of this study to assess the problem that encountered girl education. 

Thus, possible solution of the problems demanded answer to the following basic 

questions: 

 

1 What is the level of girls participation and academic performance? 

2. To what extent do girls are completing their secondary education?   

3. What factors are associated with girls' low participation and performance?  

4. What should be done to improve girls' education in secondary level form the 

present situations? 

 

 1.3 The Objectives of Study 

   

The main objectives of this study are to investigate the statues of girls education in 

terms of their enrollment and academic performance, to analyze the reasons thereof 
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and make recommendation. More specifically, the study is aimed at attaining the 

following objectives: 

� To assess and determine the level of girl’s participation rate and 

academic performance as compared to boys. 

� To identify and present the nature and extent of the problems related to 

enrollment and performance of girls in secondary schools of the 

southwestern zones of S.N.N.P.R.  

� To identify perceived factors that may increase girls participation rate, 

and level of achievement.  

 

1.4 Significant of the Study  

Although there has been enormous increase in the absolute number of girls in the 

respective study zones, still their participation rate and performance has been 

remained marginal. 

 

• Therefore, the need for this study was felt in order to assess the major causes 

that limit girls’ opportunity to attend and make success in the secondary 

education. 

• The study is also significant, that it will give appropriate feedbacks for the 

concerned government officials, parents, and societies as a whole, to generate a 

greater wariness about the status of girls’ education at secondary level in the 

respective study areas.  

• In additional the finding and recommendations of the study are expected to 

serve as organized data for future studies to improve girls’ education. 
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• Finally, since the study is the first of its kind in the three zones, the researcher is 

enthusiastic that it could serve as initial step to pave the way for those who want 

to make further studies on the issue. 

 

1.5 Delimitation of the Study 

 

This study was conducted in only eight secondary schools out of the total twelve 

schools in three zones of S.N.N.P.R. It would have been more valid if it include wider 

geographical areas of he region. Nevertheless, due to the size of the sample largeness, 

and constraints of and other available resources, the dimension of the study was 

confined only to the three southwestern zones and eight secondary schools where the 

social-cultural barrier against women is widely practiced in these areas.  

 

1.6 Definition of Terms  

1. Achievement: - Performance in school or college in standardized  

Series of educational test. The term is used more  

Generally to describe performance in subject of the 

Curriculum.(G. Terry Page and J.B. Thomas, 1977:10) 

2. Culture: - the sum of values transmitted over time across generations in 

 a community. 
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4.    Drop out: - Pupils who for differing reasons leave school before completing 

the  grade of educational cycle in which they are enrolled ( Hornby 

1974)  

5.  Gender: - an analytical term to help distinguish between the biological  

Dimension (Sex) and the cultural one (gender) 

6. Gender role: - the socially learned pattern of behavior that differentiate 

Men from women in a given society (women issue in  Ethiopia 1991:3)  

7. Gender sensitivity: - being sensitive and responsive to the different roles 

Of men and women and their effects. The (achieve learning 1900:14) 

8.  Gross Enrollment Ratio: - total enrollment at a given level of education 

irrespective of the age of students as percentage of the 

population which according to national regulation in an age to 

attend at that level (Lewin with Colclough, 1993:16).  

9. Participation rate: - refers to the number of pupils enrolled in each grade or     

school.(Good, 1973:92) 

10. Secondary school: - In Ethiopia context an educational level which 

          include grade 9-12 

11. Socialization: - the process by which individuals acquire knowledge, skills 

and disposition that enable them to participate as more or less 

effective members of a group and the society. 

 

1.7 Organization of the Study  
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♦ This paper is organized in five chapters. The first Chapter deals with background 

of the study, statement of the problem, significance of the study limitation of the 

study and definition of the key terms used in the study. The second chapter 

devoted to the presentation of the review of related literature. The third chapter 

is concerned with the methodology and procedures employed to collect and 

analyze the data.  Data presentation analysis of the finding is dealt with the 

fourth chapter summary of the findings conclusion and recommendation are 

presented in the fifth chapter. 

CHAPTER TWOCHAPTER TWOCHAPTER TWOCHAPTER TWO    

 

2. LITERATURE REVIEW  

2.1 Females’ Education Opportunity  

 

Since the right of education is recognized as basic human right, it seems to follow that 

female and male should profit equally from education. Yet for centuries there was only 

little concern as to whether both male and female profited equally by education. It was 

regarded as natural that male should receive more formal schooling than female even 

though school education is compulsory for both gender groups. 

There are, of course an abundance of education studies with  in a number of countries 

which confirmed females participation in education is characterized by sexual  

differences. 

 

In relation to this view, Kane (1994:1) wrote: 



 10 

"Educational system in most countries have been created for boys not 
intentionally, but the effect is the same. The student is seen as person who 
has time to study: whose work at home is not essential to the household; 
who is not physically, culturally or spiritually endangered   in the school 
setting ,who is not  expected to marry early or is in danger of  pregnancy; 
who has appropriate textbooks which reflect his concerns in life and who is 
taught by people like himself who can act as role model. That student is a 
boy. The resources have gone in to has education even if they fit a girl"  

 

In support of the above statement Margaret (1999) Zewide (1994) UNESCO(1994)have 

confirmed that in most region of the world, access  to any education levels is more 

readily available to   male than female. It was also noted that for variety of reasons girls' 

experience is considerable more difficult than boys in attending and staying in school. 

Because of these situations, there are many countries in Asia and Africa where girls 

participation rate is being inferior to that of boys. 

In a study on the status of women’s education in one Zambian settlement village an 

interviewed women expressed the same opinion saying: 

"I wish I could have been given a chance to be born a boy because by that may be I would become some one in society. 
I believe I was born bright but my parents have never allowed me to attend school beyond the lower primary grades 
while they chose to educate my younger brother because he was a boy. The thing I hate the most was that my brother 
was a very slow learner compared to me so he did not progress on through support was given to him" (Dangarembegs 
1988:49)    

 

Both the memory of the village women and the above research reports clearly show 

that boys in many countries were prestigious to have the opportunity to attend school 

while girls were denied equal access to education. 

 

2.2 Girls Enrollment and Performance 

Nowadays girls education has been a matter of increasing concern to the governments 

in general and parents in particular. And hence education researchers through out the 

continents have studied girls education in terms of access, retention and achievement 



 11 

in education .As many research findings pointed out due to the factors that attached 

with socio culture pressure on girls to their tradition role girls were denied the right of 

equal access to education. This may true where Marphy and Gipps (1996:34 )did  their 

research and came with the finding ;girls education on most developing countries s 

often less positive and effective than education for boy.  In a similar manner research 

conducted in Africa by UNCEF revealed that in Africa enrollment of girls were far less 

than those of boys at all levels . At primary level girls made up on the average only 42 

percent enrollment compared with 75 percent for boys. While girls at secondary level   

account for 19 percent compared with 36 percent for boys in 1995. Girls are also more 

likely than boys to drop out and to score lower on examination (UNICEFG,1998:46).  

 

The international Education conference held in Dakar, Senegal in April 2000 revealed 

acute shortfalls of girls accesses to school and gender inequality. The report articulated 

these shortfalls in the following manner.  

“Although in great number of countries notable successes in school enrollment have been 

achieved, the participation for girls and women school education is still 

appalling. There were still 800 million illiterate adults world wide, and 150 

million children with no access to formal education system. Two third of these 

disadvantaged people were girls and women. They are affected 

disproportional because of economical or social reason".(UNESCO 2000:5). 

 

All in all, what must be realized from the above research studies and report is that there 

are more school –age girls who do not get opportunity to go to school. Girls at all levels 

of education still account for much lower proportion of school enrollment than do boys 

and often they leave school earlier than their classmates. 

 



 12 

The reasons for girls low enrollment, persistence, and achievement in many places are 

undoubtedly many and diverse. However, there are certain factors which most 

countries commonly share the problems for girls disadvantage in school. Hence, it 

seems essential to highlight at this level some of research   findings on the major factor 

that affects that participation and performance of girls in education  

  

 

 

2.3 Factor Affecting Girls Education 

 

It should long have become common knowledge in all countries of the world that 

education for girls probably the single most effective investment to improve standards 

of living in developing countries, particularly, among the poorest population. It was also 

noted that increased participation of girls particularly at secondary education level does 

not only improve their families own quality of life but that of their communities and 

nations (Ogara and Kanda 1996), Flora and Wolf (1997) also confirmed that girls who 

are educated have families that are smaller or lower fertility and reduced the number of 

infant mortality by greater amount. They have a better families standard of living. Their 

children school enrollments are also well ensured. Their communities benefit from the 

intellectual political and economic participation of all members of the community while 

their nation prospers with  the added contribution from the female. But society is not yet 

aware about it and thus girls face various difficulties throughout the different levels of 

education system. 
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Many of the factors affecting girls education at secondary level identified by different 

scholars; like Zewide (1994), Flora and Wolf (1990); Namuddu (1992) and Mosimakook 

(1997) Were: 

♦ Socio cultural barrier  

♦ Hard living condition of the family,  

♦ Residence 

♦ Demand of labor 

♦ Marriage 

♦ Girls own self-concept 

♦ Gender biases in classroom practice and  

♦ The prevailing of unemployment of school leaver  

 

In addition studies in Botswana, Nyati Ramagobo (1996) and southern Africa 

Mannathoko (1992) have indicated that the cultural attitudinal factors economic factors 

and school related factors as resource why girls are not enrolled in school. 

 

2.2.2.2.3.1 Cultural/ Attitudinal Reasons    

The socialization process in the society is one of the major constraints impacting on the 

girls participation in education. This process starts in the family and continues in the 

school and the society at large (Wamahiu et al 1996) 

 

In support of this view valiant (1998) also confirmed: 
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Parents and societies as a whole expect girls to behave in certain way and boys in 

different way. To him, girls re expected to be knowledgeable concerning household 

management and in different activities that are to be done in and around the home. 

They are not allowed to involve in traditional male dominated activities. Because of this 

stereotype classification the nature and quality of education is too different for boys and 

girls. 

 

Indeed, it is unusual for young girls to have the opportunity to pursue studies in the field 

of science and technology that are opportunity hard and sophisticated. Instead they 

have been geared to opt less prestigious and shorter courser such as home economic 

nursing and typing. 

 

In relation to this, the experience of Sweden as presented by Saltman (1980), shows 

that in Sweden 80% of the enrollment of women is in the health sector and only 20% in 

technical studies, Similarly in England (DFSTED 1996), it is still unlikely for girls to 

apply to study carpentry, motor mechanics and technical drowning or for boys to be 

queuing up for needle work and cookery. 

 

Moreover, there is elsewhere the over arching traditional belief that regard girls as less 

intelligent than boys. This, of course, will have dire consequence for girls' progress in 

education.  In fact, the different expectation and the wrong premises of viewing girls as 

intellectually inferior will affect girls self concept, and level of aspiration. 
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However, there has been evident to suggest that cultural barriers and attitudes against 

women are now days seem to be changed. They are not of those time when denying 

equal rights to women. So great efforts have to be made to rise community awareness 

about the value of girls education.  

 

2.3.2 Economic Reasons  

Most parents have been unable to allow their children demand of education due to 

limitation of financial resources. In this respect research findings by Psacharopoulos 

(1985) have indicated that "the major problems and that influence girls process in their 

education were economic constraints and large family size. Even when school fees are 

free, cost of education materials such as stationary school uniform and other 

supplementary items are too expensive for low income families. In such situation, when 

it comes to choice in poor families as who go to school among their children they give 

priority to male children instead of girls, because the boys are expected to be the future 

of bread winner and also boys can generate cash to cover their school expenses 

(Measor and Sikes, 1992). 

 

Other research finding also indicate that although parents realize that education can 

produce economic benefits, they may think about it in terms of getting formal jobs. In 

other words parents send their children to school with the hope that they will be 

employed and become some body and support them latter. Unfortunately, parents have 

seen many of their daughters were unemployed and so they find it better to take their 

grown up daughters away as they reached the secondary level, perhaps because they 

perceive that schooling is less useful to girls (Kane, 1996) 
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2.3.3 School Related Reasons  

Within schools a welcoming approach and non-discriminatory practice   especially for 

girl students is critical to creating a positive stimulation and interest towards their 

education. A girl who denied appropriate reception or is subject to chronic stress at the 

beginning and during her schooling may have difficulty with her education to progress. 

In this respect O. Gara and Kendall (1996 ) stated a number of school related reasons 

that discourage girls' participation and performance at secondary school level that 

included:  

� Secondary schools are scattered over great distance and parents do not  

           dare to send their daughters to such a far distance. The journey may be 

           unsafe, since many girls at this school age experience harassment and  

          physical attack either on public transports or remote path in rural areas. 

� Girls at secondary school level have problems with teacher’s attitudes 

and behavior.  Teachers have been accused in some cases for lacking 

both of sympathy and helpful attitude for girl students due to the majority 

of the teachers are consistent with the stereotype conception about the 

ability of (girls, they perceived girls as having less talent than boys). Thus 

both male and female teachers have low confidence and gave less 

attention and supportive help than boys. 

� Gender stereotyping of subject in school take place commonly with boys 

being encouraging to study (emphasize) science and mathematic and 

girls subjects to study home science, language and the like. 
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� The curriculum and materials carry both implicit and explicit message that 

characterizes women as inferior, helpless and dependent being.  

 

Obura (1991) for example in her analysis found that women and girls remain invisible in 

most textbooks. Because the numbers of females who reach higher education are 

small girls who suffer form excessive of teaching of a male teacher since it is said that 

males attitudes to behavior and learning differ from those of females. 

 

In addition, researches made by Division and Kanyuka (1990) and Biramah (1985) 

reveal girls disadvantage in school participation in the following ways;  

"Girls perceive significantly less teachers attention and expectation 
than their boy counterparts. Teachers use different language in 
classroom teaching while addressing girls issue. Girls are often sit at 
the back of the classroom, where teachers may not call on them.  ..." 

  

2.4 The Situation of Ethiopia  

 

At the time when the New Education and Training policy was introduced in 1986 E.C, 

Ethiopia listed one of the lowest literacy rates in the world. There has been a high 

percentage of illiterate people and a large number of school age children particularly 

girls who had not had the opportunity to go to the formal school system. 

 

In recent year, despite all the efforts done through out the country, the flow of female 

students to school is increasing double times than it was before 1986. However, the 

proportion and the participation rate of girls secondary level is still minimal and at the 

back of male. Aware of this facts in the last few years, various studies and surveys 

were conducted on female education in Ethiopia, reflecting concerns about the 

magnitude of school participation of girls Genet Zewde (1991) Seyoum Tefera (1986 
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and 1991) Astede and Kebede (1988) are some of the studies to mention and the 

findings were: 

 

♦ Less number of girls than boys were enrolled in all levels of education 

♦ As grades increase, the number of girls decreases in comparison with that of 

boys 

♦ More girls than boys dropout 

♦ The percentage of girl repeaters was slightly higher than that of boys  

♦ Girl students are more likely than boys to score lower on their examination. 

 

The reasons given by these studies for girls low participation and performance are 

centered on what might be perceived as demand of labor  early marriage, non-

awareness of value of education on the part of parents, low economic standards    of  

family and some other school designated factors .  

 

By and large especially in SNNPR, most of the above mentioned problems still persist 

and the situation is not different from studies made in three zones of SNNPR. 

 

A study on girls pattern of school participation and performance in SNNPR by Amarech 

and Daniel (1999) shows that: “since the vast majority of women in the region are 

relegated to traditional roles, the provision of educational opportunities for girls falls far 

short of the desired". It might be true that in the deep-rooted patriarchal structure of 

society women have been denied the opportunity for education and training. 

  

Other study of gender and school enrollment patterns in the region shows that the 

number of girl's enrollment   in secondary school is increasing from year, to your but 
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many girls become dropout before completing 12th grade. Girls pass rate in final 

examination results is also lower than those of boys. 

 

The major factors for these discrepancies as stated by Kassahun (2000:37) were 

cultural constraints, heavy demands on girls work capacity, lack of role model teacher 

or lack of educated female in every sector. 

  

The other major cause which influences girls education according to Kassahun is girls 

abduction. Since abduction is part of the regions culture, most parents are reluctant to 

send their daughter during their adolescence age, this may, of course, become a 

problem to hinder girls schooling. 

 

Likewise, these situations are sustained by the nature of the present education system 

of the south west zones of SNNPR. As a matter of fact there is a serious problems of 

gender inequality and social pressures that create constraint on girls education. Thus, 

the present study is an attempt in this direction to apprehend the extent of the problem 

and to seek solutions in the respective zones where the study is under gone.  
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CHAPTER THREE 

 

THE RESEARCH DESIGEN AND METHODOLOGY 

 

The overall objective of the study is to assess girls' participation and performance of 

girls at secondary level in south west zones of SNNPR This study looks at the existing 

problems of girls’ education at secondary school level in the south west zone of 

SNNPR in order to propose possible solution.  

 

The descriptive survey approach was employed as a method for the study as it allows 

the writer to explore and identify typical problems that need to be removed inorder to 

enhance better participation and performance of girls’ education. 
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3.1 Source of Data 

In assessing the participation and performance of girls both primary and secondary 

source have been used. In the sample weredas and schools the following respondents 

have been selected as primary data source. 

a. Secondary school directors and teachers together as teaching staff. 

b. Secondary schools girl students  

c. Parents 

d. Key informants. They were taken to identify the reason for low 

participation and performance. 

      

In each sample school, teachers and school girls were randomly selected on the basis 

of population size while the school directors are taken as a whole. 

Parents and key informants from each school community are selected on the basis of 

purposive sample technique. The Population size for each data source is shown in 

table 2 

 

Table: 1      Population size  

No   of  Respondents 

Population Banch 

Maje 

Sheka Kaffa Grand total 
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Teachers with directors 

School girls  

Parents  

Key informants 

30 

240 

60 

12 

24 

160 

30 

12 

36 

300 

30 

12 

80 

700 

120 

36 

Total  342 226 378 946 

 

As can be seen from the table nine hundred and forty six respondents have 

participated in the study as data sources. 

In addition the following documents have been used as secondary data sources: 

�  School records with regard to students daily attendance and school examination 

results. 

�  Relevant documents and statistics from zones education offices and    regional 

education Bureau with regard to the enrollment, rate, dropout, rate and 12th grade 

National examination results were analyzed. 

 

3.2 Sample 

For currying out the assessment on girls participation and performance at secondary 

level in the respective zones 8 weredas where secondary schools are found 12 

secondary schools have been taken. 

 

Table:1    sample woredas and number of schools. 

Zone weredas No 7 second 

 

Bench Maje  zone 

 Bench             wereda 

Shi Bench        wereda 

Maenct             wereda 

3 

1 

1 



 23 

   Maji               wereda 1 

   Total                4               6 

Masha            wereda 

Yeki                  wereda 

Anderacha        wereda 

1 

1 

1 

 

Sheka zone 

  Total                 3 3 

Kaffa zone Gimbo              wereda 2 

 Chena              wereda 1 

                          Total                   2 3 

  Grand Total                              8 12 

 

3.3 Instruments and Procedures for Data Collection  

 

The main instruments for data collection were inline with the descriptive research 

approach. Thus the following instruments were developed and employed. 

a) Questionnaire for teaching staff 

b) Questionnaire for school girls 

c) Questionnaire for parents 

d) Schedule interview for group discussion with key informants 

e) Statistics and school records 

 

All questionnaire and Schedule interview items were pre - tested for usefulness and 

practicability. As a result of the experience gained during pre- testing some items in 

each instrument were further improved 

 

2.3.1 Questionnaire:- As mentioned above since, the principal purpose 

of this study is to assess the status of girls education, the possible instrument used to 
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collect information in such method (descriptive) is questionnaire. Questionnaire is very 

useful to study in breadth and to give an overview about the issue to be studied. Thus, 

to determine reasons for the enrollment, performance and dropout rate questionnaire 

for teaching staff, school girls and parents were designed. The teaching staff 

questionnaire contained 14 closed items and one opened ended question.  Girls 

questionnaire has 15 closed items and one opened ended question while, parents; 

questionnaire has 12 closed items and two opened ended 

 

2.3.2 Interview:- Another important method for collection of survey data 

is interview The interview is probably the most widely used as a means of collecting 

data in survey research methods. A statement by Kerlinger may be quoted to illustrate 

this point: 

'' The best instruments available for sounding people's behavior future 
intentions, feelings, altitudes and reasons for behavior would seem to 
be the structured interview coupled with on interview schedule that 
includes open - end, and closed-end and scale items  (kerlnger, 
1965.76) 

 

In this respect, schedule interview have been labeled for key informants to formulate 

personal perspectives in their own words.  

 

2.3.3 Document Analysis:- The data collection technique used by 

this instrument was mainly the analysis of the school document and Education Statistic 

Annual Abstracts particularly, students' daily attendance sheet, the school roasters 

containing semester examination results, and statistics of students enrollment of 

different years. 
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            Table :3     Data Expected and collected  

 

3.4 Methods of Data Analysis  

In the educational research there are various methods and procedures for data 

analysis the application of a certain procedure and methods on several facts like the 

nature of the problem, the purpose of the study, the instrument used, the data collected 

etc. 

 

In this study different methods for analysis were used which were determined by the 

different objective of investigation. In most case the data from teaching staff, girls and 

parents questionnaires tabulated in the form of frequency and have been computed 

using simple percentages. Items in questionnaire, which contains rank order were 

tallied and tabulated using mean scale. The statements from schedule interview were 

often used to substantiate the responses of questionnaire. 

Zone Teaching staff 

Questionnaire 

Girls 

Questionnaire 

Parent 

Interview 

Key 

Informant 

 

Total 

  

Expe- 

cted 

 

Colle- 

cted 

 

Expe- 

cted  

 

Colle- 

cted 

 

Expe- 

cted 

 

collected 

 

Exp- 

ected  

 

Colle- 

cted 

 

Exp- 

ected  

 

Coll- 

ected 

Bench 

 Maji 

 

42 

 

31 

 

240 

 

214 

 

60 

 

60 

 

12 

 

12 

 

354 

 

317 

Sheka  

Zone  

 

21 

 

17 

 

160 

 

133 

 

30 

 

30 

 

12 

 

12 

 

223 

 

192 

Kaffa  

Zone 

 

27 

 

21 

 

300 

 

253 

 

30 

 

30 

 

12 

 

12 

 

369 

 

316 
  

Total 

 

90 

 

69 

 

700 

 

600 

 

120 

 

120 

 

12 

 

12 

 

946 

 

825 
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CHAPTER FOUR 

4.  PRESENTATION AND DISCUSSIONS 

 

The findings and discussion in this chapter deal with factors that influence girls 

participation and performance at secondary education level in south west zones of 

SNNPR: Bench Maje, Sheka and Kaffa zones. 

The results and discussion are based on data collected from the school documents, 

questionnaires, and from focus group discussions. 

 



 27 

The first part of this chapter gives description of the respondents while the second part 

of the chapter look into the background information on the sample respondents to build 

up the finding. 

 

4.1 Characteristics of the Population    

The respondents of this study are divided into three groups. 

♦ The teaching staff including the principals of secondary school combined to 

make one single group. 

♦ Girl students and  

♦ Parents 

From among 245 teaching staff 90 (36.7%) and from among 2050 female student 

700(34.2%) and150 parents were taken as the sample to fill questionnaire. Of the total 

questionnaire distributed for teaching staff 69 (76%), girl students 600(86%), and 

parents 120 (80%), were filled and returned. 

In addition key informants of 30 people were participated in focus group discussion. 

Table -4     Characteristics of Teaching Staff Respondents 

N Item Respondents 

  No % 

1 Sex   

          a) female 

          b) Male 

 

27 

42 

 

39.1 

60.9 

                                                         Total 69 100 
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2  Age 

         a) 20 -  25 years 

          b) 26 - 30 years 

          c) 31-  35 years  

          d) above 35 years 

 

19 

31 

13 

  6 

 

27.6 

44.9 

18.8 

 8.7 

                                                         Total 69 100 

3  Service 

a) 1 - 5 years 

b) 6 - 10 years 

c) 11 - 15 years 

d) above 15 years  

 

14 

34 

17 

  4 

 

20.3 

49.3 

24.6 

5.8 

                                                         Total 69 100 

4 Educational status (qualification) 

a) 12+1 

b) Diploma 

c) 12+3 

d) BA/B.Sc   

 

11 

36 

  4 

18 

 

15.9 

52.2 

 5.8 

26.1 

                                                          Total 69 100 

5  Marital status  

a) Married  

b) Un married  

 

46 

23 

 

66.7 

33.3 

                                                         Total 69 100 

 

Regarding teaching staff, 27 (39 .1%) were females while 42 (60.9%) were male. This 

shows that there is insignificant number of female teaching staff at secondary school 

level in the respective zones. This unequal representation of females may also attribute 

to some factors that would be investigated in this study.  The age of the majority of 

respondents (teaching staff) is between 26-36 years.  

 

Regarding the work experience 51 (73 9%) of the teaching staff ranged from 6 up to 15 

years and this indicates that respondents had accumulate professional and work 
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experience. So that they may provide important information about the prevailing 

condition of girls education in their school. 

 

Regarding the marital status of the staff, 46 (66.7%) of them were married while 23 

(33.3%) of them were bachelors. Since the majority of education staff were married, 

they possibly participate in socio - economic culture of the community. Thus, their 

responses are considered as relevant to the study. 

 

Regarding their educational qualification they vary from 12+1 to BA/B.Sc degree. 

Accordingly, the majority of the staff 36 (52.2%) were diploma holders, 18  (36.1%) had 

first degree while the remaining 11 (15.9%) and 4 (5.8%) have 12+1 and 12+3 

qualification respectively. Therefore, from the academic qualification of the staff it is 

possible to deduce that most of the education staff are not qualified to teach in 

secondary school. Because the Education and Training Policy suggests that teachers 

ought to have a minimum of first degree to teach in secondary schools. This also 

adversely affects directly or indirectly the performance of girl students. 

 

 

Table :5      Characteristics of Girl Respondents 

Respondents No Characters 

No % 

1  Grade level 

 9th grade 

10th grade 

11th grade 

12th grade 

 

147 

178 

63 

212 

 

24.5 

29.7 

10.5 

35 3 
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                                              600 100 

2  Age  

     13 - 15 years 

     16 - 18 years 

     19 - and above  

 

73 

367 

160 

      

12.1 

61.2 

26.7 

                                              600 100 
3  Residence 

               Urban 

               Rural   

 

258     

342 

 

43 

57 

                                             600 100 
 

 The total number of girl students in 1995 E.C academic year in the study zones were 

1860, of these 600 (32.3%) participated in the study. This implies that the ideas 

obtained were predominantly female ideas. 

 

From table 5 one can understand that 35.3%, 29.7% and 24.5% of the girl respondents 

were from grade twelve, ten and nine respectively, while the remaining  10.5% were 

from grade eleven. Due to the fact that grade twelve and ten students have been in 

school for more than two years, they are exposed to various problems in their 

education. Hence, the responses obtained from them may increase the relevance of 

the data in relation to girls education at secondary level   

In terms of the respondents' age, the majority of girls (68%)were found to be in the 

interval 16-18 years considered as a problematic age level, both biological and 

psychological. This age level, of course has a lot to do with socio- cultural problems 

which are the major concern of the study.   
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On the other hand 22% of girls were above the official school age 15-18 years to attend 

secondary education. The possible reasons for this could be late entry to school due to 

lack of family support and financial assistances. 

 

Regarding residence, of students 58% of girl respondents stay in rural areas while 

41.8% of them are urban dwellers. This indicates that most secondary school girls are 

living in rural areas of the zones. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table : 6   Characteristics of Parent Respondents 

Female Male No Characters 

No % No % 
1      Age 

         25 - 35 years 

         36 - 45 years 

         46- 55 years  

 

15 

12 

5 

 

46.9 

37.5 

15.6 

 

16 

38 

23 

 

18.2 

43.2 

26.1 

                                   Total   32  100  88      100 
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2 Literacy level  

       Illiterate  

        Primary education 

        Secondary education  

        Above secondary level 

 

21 

11 

__ 

__ 

 

  65.6 

  34.4 

   __ 

   __ 

19 

    31 

   27 

   11 

 

21.6 

35.2 

30.7 

12.5 

                                Total 32 100 88 100 

3   Occupation 

  Farming 

  Civil servant  

  Petty trade  

 

_ 

4 

22 

 

_ 

18.8 

58.7 

 

56 

  18 

  5 

 

63.6 

20.5 

5.7 

                                   Total       32  100    88 100 

 

A total of 120-parent respondents incorporated in the study among whom 73.3% are 

male and 26.7% are female. Many female parents have been  

invited to participate in the study, but only few females have showed their willingness. 

This may be due to the factor attached with socio – cultural pressure on women to their 

tradition roles. Females are not allowed to attend any public ceremony. Males are 

engaged in out-of household activities while women are restricted and confined to the 

household chore. 

 

As can be seen in table 6, most of the sample females age (46.9%) is found to be in 

the interval 25. 35 years while 43.2% of the males age is between 36-45 years. On the 

other hand, none of the female respondents and 12.5% of male participants are aged 

above 55 years. 
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Looking at the education level of the respondents, 65.5% of females and 21.6% of 

males are listed as illiterates while 34.4% of female and 35.2% of male have primary 

education. On the other hand there is no one female respondents having secondary 

education and above. Whereas 43.2% of male respondents have attended secondary 

education and above. In general female respondents are far more illiterate than male 

respondents. 

 

Taking the case of occupation 53.1% of females are petty trader /retailers/ of foods and 

food items at "Gulit" while 18.8% of them are civil servants in government offices. 

Likewise, (63.6%) of the male respondents are engaged in a wide range of farming and 

animal herding 20.5% are civil servants working in zone and woreda administration, 

health, education and agriculture offices. The remaining 67.2% are engaged in petty 

trades and other works such as artisanship and daily labor. All in all farming stands the 

dominant occupation for male and retailer for females. 

 

 

 

4.2 Data Analysis       

4.2.1 Participations Rate of Girls in secondary school    

Participation rate has been identified here regarding as the number of girls enrolled at 

secondary school level on the three zones. Data was obtained from the records 

available in the zones education offices and from SNNR Education Statistics Annual 

Abstracts published for the last six years. 
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The enrollment of secondary school students in the respective zones did not show 

significant improvement for all years under consideration. The gross enrollment ratio 

(GER) has also remained static being far below the region average. The total 

enrollment of students has increased slightly from 6985 in 1989 E.C to 8638 in 1994 

E.C. The GER of students has also increased slightly from 6.1% in 1989 to 6.6% in 

1994 E.C. 

 

Over the same periods girls enrollment increased each year and rose from 2282 in 

1989 E.C, to 2719 in 1994 E.C It can also clearly be observed from the data in the table 

that among those enrolled, the percentage of girls enrollment has been a little more 

than 30 % of the total school population. Even more interesting is that the percentage 

of girls has declined from 32.7% in 1989 E.C to 31.5% in 1994 E.C. This percentage 

was not only low but was also characterized is by large differences between girls and 

boys and that this differences has widen the gender gap. Furthermore, the GER for 

girls has not increased much. It was 4% in 1989 E.C and reached 4.2% in 1994 E.C. 

This indicate that around 96 % of the school age girls still do not have access to  

secondary education. On the other hand when we look at girls enrollment in the three 

zones, we can observe the following 



 1 

Table 7 enrollment of secondary schools (Grade 9-12 ) in the Three zones of SNNPR  

1987-1993 E.C (1996/97-2001/02) 

 
1989 1990 1991 1992 1993 19994 Zone 

Girl Boy  Both Girl Boy  Both Girl Boy  Both Girl Boy  Both Girl Boy  Both Girl Boy  Both 

No 672 1471 2119 802 1360 2162 890 1568 2458 1260 1545 2805 809 1605 2414 84 1612 2456 

% 31.7 68.3 - 37.1 62.9 - 36.2 63.8 - 44.9 55.1 - 33.5 66.5 - 34 65.6  

 

Bench 

Maje  GER 4 8.6 6.3 4.6 7.9 6.3 5 8.9 6.9 6.9 8.6 7.7 4.3 8.7 6.5 4.4 8.5 6.5 

No 627 1211 1838 674 1522 2196 683 1794 2480 568 1499 2067 613 1715 2328 71 1804 2535 

% 34.1 65.9 - 30.7 69.3 - 27.7 72.3 - 27.5 72.5 - 26.3 73.3 - 28 71.2  

Sheka  

GER 5.3 10.4 7.9 5.6 12.8 9.2 5.6 17.4 10.1 4.5 12 8.2 4.7 13.4 9.1 5.5 13.7 9.6 

No 98.3 2045 3028 910 1896 2806 1120 2247 3349 1034 2184 3218 923 2072 2995 11 25.03 3647 

% 32.5 67.5 - 32.4 67.6 - 32.9 67.1 - 32.1 67.9 - 30.8 69.2 - 31 68.6  

Kaffa 

GER 3.2 6.7 5.2 3.2 6.1 4.7 3.8 7 5.5 3.5 6.7 5.1 3 6.2 4.7 3.6 7.3 5.5 

 

 

No 2282 4703 6985 2386 4778 7164 2678 5609 8287 2854 5236 8090 2345 5392 7737 2719 5919 8638 

% 32.7 67.3 - 33.3 66.7 - 32.3 67.7 - 35.3 64.7 - 30.3 69.7 - 31.5 68.5  

Total  

GER 4 8 6.1 4.1 7.9 6.1 4.5 9.1 6.8 4.7 8.3 6.5 3.8 8.3 6.1 4.2 8.9 6.6 
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Bench Maji zone: - the average enrollment of girls in the area has been a little more 

than 36 % of the total number of secondary school students,  

(higher than the other two zones) through out the last six years. The number of girls 

enrolled has slightly increased and rose from 672 (31.7%) in 1989 E.C to 844 (34.4%) 

in 1994 E.C. However in 1992 school year the figure has increased more than ever  

before both in terms of enrollment and GER. It is, then difficult to say  

whether this phenomenon is accidental or whether a tendency is indicated. 

In any way the number of girls enrolled as compared to that of boys is very low. The 

disparity between girls and boys, is also very significant in the zone. 

 

Sheka zone:- The number of girls enrolled in the zone has increased each year and 

grew from 627 in 1989 E.C to 731 in 1994 E.C .The increase was rather slight. On the 

contrary over the same period the number of girls enrolled compared to the total 

enrollment, has decreased from 34.1% to 28.8%. The data indicates, however, Sheka 

zone has relatively highest GER and a much better opportunity for girls and boys to 

attend school than the other two zones. 

 

-Kaffa Zone: Over the last six years since 1989 E.C the total enrollment of students at 

secondary level has significantly increased. 

The data on table 4 indicates, however, the number of girls enrolled at the level is very 

low as compared to that of boys. For instance girls enrollment grew only from 983 

(32.5%) in 1989 E.C to 1144 (31.4%) in 1994 E.C. The increase for girls was rather 

insignificant. Likewise, when we look at GER, It was 3.2 % in 1989 E.C and 3.5% in 

1994 school year. Although the number of girls enrolled at secondary level has 

increased over the years. The increase was rather slight more than 95 percent from 
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secondary school age girls are out of secondary school, i.e they could not attend the 

school. 

 

Further more, there is also a significant difference between girl and boy enrollment and 

that this difference has grown. The gender gap is widening. 

In general, from the above finding it is possible to deduce that the provision of 

secondary educational opportunity for girls in these areas falls far short of the desired. 

Thus, it is highly important on the part of these zones to devise a mechanism for 

making girls beneficiary of the secondary level education. 

 

4.2.2 Reasons for Low Enrollment of Girls 

As shown in table 7, access to secondary education is very limited for girl students in 

southwest zones of SNNPR: Bench Maje, Sheka and Kaffa zone.  

 

To find out reasons adduced for girls low enrollment an investigation has been made 

through questionnaire given to the teaching staff, girl students and parents 
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Table 8   Reasons adduced for Low enrollment of Girls 

Item Relation Mean Rank 

 

 

 

Reasons for low 

enrollment  

A) Parents are not welling to educate  

     Their daughters beyond primary 

B) Schools are far away from residence 

C) Girls at this school age enter into  

     arranged marriage 

D) Parents are worried about their daughters 

security 

E) Girls low promotion rate from  

     Primary school to secondary level 

F) The social pressure against women   

g) Economical problem 

H) Girls are needed to work at home 

I)  Problem of employment prospect  

J) The absence of role model of    educated women 

in the area  

 

5.94 

5.35 

 

4.47 

 

5.75 

 

6.83 

3.92 

4.98 

3.93 

5.93 

 

6.49 

 

8 

5 

 

3 

 

6 

 

10 

1 

4 

2 

7 

 

9 

 

It has been noted from table 8 that social pressure against women, heavy demands on 

girl work capacity, arranged marriage, economic problem and distance to school are 

the first five determinant factors for girls low enrollment at secondary education.  

Another three most serious challenge to the participation of girls are parents fear of 

their daughters safety, poor prospects for employment and parents unwilling to educate 

beyond primary education. It is evidence that abduction or kidnapping is a widespread 
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traditional practice in the area. Many girls are sometimes being kidnapped on their way 

to school or from the school compound by young men who wish to secure a bride. 

Thus, parents are reluctant to send their grown-up daughters to distant school in order 

to protect them from such misfortune. Parents also tend to see education as closely 

related to the opportunity for social promotion and employment.  

 

The last two reasons that refrain girls from being enrolled are the absence of role 

model female and girls' low promotion rate from primary to secondary grades. It is 

obvious that if there are no female models in the areas, girls are not motivated to learn. 

On the other hand, due to the fact that many girls fail in grade 8 National Examination, 

the number of girls attending secondary education is very small. 

 

In order to substantiate the responses given by teaching staff girls and parents a group 

discussion was held with key informants from the villages. One of the issues of  the 

discussion was that the number of girls enrolled in their respective schools were rather 

low and they were asked the reasons why a large number of legible girls for secondary 

are not enrolled. Accordingly, gender biases, heavy workload and low family income 

have often been given as reasons for low participation rate. Below are a few quoted 

responses from the discussion. 

 

On gender ground 

 '' We cannot see boys and girls on equal level. Boys excel. A boy is 
physically strong and has knowledge. In the absence of his father, 
he would carry on his work, he would take over the household and 
manage. Even if a women can manage a household, she cannot do 
as good as a man.” (Key -informant from Bench Maje zone) 

 

 



 5 

 

Another key informants from Sheka zone typically said: 

'' The main reason for this is the life long reactionary idea that if a girl 
at her puberty goes out of home to attend school she will be spoiled. 
She will neither bring any thing good for the household nor perform 
household chores properly nor be good to her husband. So she has 
to quit her schooling to serve at home, learn the duty of women and 
get married.''  
 

From the above discussion one can understand that parents in most case hold back 

their girl children from school and restrict them to household chore on gender ground. 

Parents need the service or labors of their daughters. They are not interested in 

sending them to school. They wanted them to be like their mothers. They are needed to 

work and assist mothers such as looking after children, fetching water and fire wood or 

going to mills. 

 

 On family income:  It has been shown in the literature review that the probability of 

sending girls to school more likely depends on the parents  

A typical response dealing with economy is quoted below. 

'' We are instructed to enroll our children in the school  I have enrolled two 
of them but teaching material is expensive. On top of that, I had to buy 
school - cloths. They cannot go to school with ordinary clothe they use at 
home. The higher the grades, the more expensive it becomes. I was so 
irritated and withdrew them when they get at secondary education level 
(parent from Sheka Zone) 
 

One parent who had many children (six children) would like to send them all to school 

but it is very expensive to support their education, thereby he gives priority to his son 

because boy can generate cash to cover his school expenses. One top of that, a boy 
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may continue with his education and get employment which enable him to support his 

parents. 

 

A middle -age parent confirmed the above view by saying: ''I have a daughter who 

would like to go to school now, but I will not send her.'' He explained his reasons by 

understanding that with so many difficulties for so many years I have invested in the 

education of my son who had completed high school but he has stayed with me at 

home without job. Then he said why should I make effort to educate my daughter.?  

One other parent also said "if a girl could not get employment after so many years of 

expensive schooling, it means that all the money invested would be lost." 

 

The above discussion shows that the attitude of parents towards the education of their 

daughters depend on their perception of status of women and gender roles. Like 

anywhere else, traditionally girls are educated to master household duties and 

responsibilities as an ideal obedient wife. A boy is educated to assume any functions in 

farming and, if opportunities avail themselves, in administration, which are traditionally 

reserved for men. Thus, parents are inclined to uphold the education of their sons and 

hesitate or resist investing their resources on girls education. 

 

Moreover, seeing Jobless children who have finished secondary education, parents 

lose hope, and lack courage to educate their daughters beyond primary education. 

 

4.2.3 Performance of Girls 

The other major concern of the study is the performance or academic achievement of 

girls at secondary school level in the three zones. i.e how do girls compared to boys, 
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achieve in school examinations and participate in class activities. In this regard, school 

roasters have been analyzed to determine their performance. Teachers and girls’ 

respondents were asked to rate the level of their class participation. 

4.2.3 .1 The Level of Performance 

 The school performance of students is illustrated by the number of those who repeated 

in each grades (9- 11) and who failed to continue on the next grade. Therefore the four 

years, 1992-1994 E.C school examination results are summarized as follows. 

 

Table: 9 Repetition rate of girls and boys for 1991 - 1994 E.C   

(in Percentage) 

1991 1992 1993 1994  

Zone Girl Boy Girl Boy Girl Boy Girl Boy 

Bench maji 21.8 14.3 23.1 10.1 19.8 9.2 17.6 7.4 

Sheka 28.7 19.6 25.7 14.5 24.2 12.7 22.3 9.4 

Kaffa 27.9 21.7 22.5 16.9 22.9 11.3 20.7 8.9 

Total 26.1 18.5 23.8 16.8 22.2 11.1 20.5 8.6 

 

The result reveals that the percentage of repeaters for girls between 1991 and 1994 is 

higher than that of boys in all respective zones. More girls repeater were prevalent than 

boys however, the repetition trend shows a slight decrease. 

 

According to the data on table 9, in 1991 E.C in all zones 26.1% of the girls and 18.5 % 

of the boys failed to obtain 50% in grade average and repeated classes. After four 
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years in 1994 E.C, however, the rate of repetition come down to 20.5 % and 8.6 %. The 

decreasing of repetition for girls is a small percentage compared to boys.  

 

During the years under consideration, lowest girl repeaters is observed in Bench Maji 

zone while the highest repeaters is recorded in Sheka zone. 

Besides to the low achievement, in school examination, girls also perform very poorly 

at the end of their secondary school when they sat for the Ethiopian school leaving 

certificate examination (ESLCE). For example, in 1991 E.C 3.2%  (1.9 girls and 4.5 

boys) of the total students who have taken grade 12 national examination in the three 

zones entree institution of higher education. In 1992 and 1993E.C the percentage of 

girls reduced to 1.8% and 1.6%, while by next year it increased to 2.1%. 

 

Table: 10     Level of Performance 

P E S P O N D E N T 

Teaching 
Staff 

 
Girls 

 
Parents 

 

Items 

 
No % No % No % 

1.How different are girls and boys in 

school performance? 

a) boys exceed than girls  

b) Girls exceed than boys 

c) Both perform equal 

 

 

48 

5 

16 

 

 

69.6 

7.2 

23.2 

 

 

376 

168 

56 

 

 

62.8 

9.2 

28 

 

 

91 

8 

21 

 

 

75.8 

3.8 

20.4 

                                        Total 69 100 600 100 120 100 

2. factor associated with girls failure 

to do well in school ? 

a) Heavy work load at home  

 

 

35 

 

 

50.7 

 

 

27.6 

 

 

46 

 

 

28 

 

 

23.3 
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b)  Own self esteem 

c) Lack of teachers support in 

class 

d) Lack of family support 

9 

 

5 

20 

13 

 

7.3 

29 

36 

 

15.3 

135 

6 

 

25.5 

22.5 

20 

 

61 

11 

16.7 

 

50.8 

9.2 

                                        Total 69 100 600 100 120 100 

There is the overarching traditional belief that girls are weaker both physically and 

mentally - and girls failure to progress in school may be taken as justification for this 

belief. 

 

In light of the above view, on item 1 of table 10, respondents were asked to compare 

the school performance of girls and boys. The majority of the respondents 48 (69.6%) 

of the teaching staff, 376 (62.8%) of girls and 91 (75.8%) of parents replied boys 

exceed than girls. On the other hand 21 (20.4%) of parents asserted that both girls and 

boys perform equally, while 168 (28%) of girls respond girls exceed than boys. 

 

In support to above finding key informants were asked to compare the school 

performance of girls to that of boys. All interviewed responded that some girls had 

excellent achievement record, others performed as good as boys. However, they all 

believed that girls performed less than boys in tests or semester examinations. 

 

At a group discussion held with teacher in secondary schools, a female teacher has 

indicated that: 

''If not on an equal footing with boys, girls participate in class activities. 
But in Comprehending the lessons, girl lag some what behind boys. As 
far as I am concerned, boys perform better and attain high grades in 
examinations, than girls."  
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This was also supported by another teacher at Bonga secondary school in Kaffa zone, 

"when the same teacher explains his lesson in class. Boys take notes while girls do not. 

Even if they take notes, they forget what they have learned, not because they are 

females, but because they do not pay enough attention when the teacher teaches.''   

Regarding why girls failed to do well in school. Item two results reveal that, 35(50.7%) 

of the teaching staff and 276 (46%) of girls seriously believed that girls heavy work load 

as home is the major factors for the low performance of girls. On the contrary 61 

(50.8%) of parents asserted that lack of teachers support in class is accounted for girls' 

failure. This reason is given second priority by 153 (25.5%) girls while the teaching staff 

give less weight. 

 

All in all, it could be concluded that lack of time to study at home due to heavy workload 

and lack of support either from teachers or from family performance of girls was very 

low. 

 

4.3 Girls Household Activities 

Heavy household workload was the major reason given by all group respondents for 

the low performance of girls.  

 

To investigate the household workload of schoolgirls in more detail, girl respondents 

were asked to recount their daily routine work calendar. Accordingly the most common 

daily routine workload of girls are presented on.  
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    Table11  Daily Routine Calendar of School Girls 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

5:00-5:30 A.M walk up 
from sleep  

6:00-8:00 AM Morning 
activities 

♦ Make fire  

♦ Fetch water 

♦ Clean house and 
utensil  

♦ Make and serve 
coffee and breakfast 

8:00AM-12:15PM Attend 
School  

12:15 –6:00 After School 
activities 

♦ Clean house  

♦ Fetch water  

♦ Fetch fire wood  

♦ Go to market or mill  

♦ Look after baby  

♦ Make coffee 

♦ Wash cloths 

6:00-10:00 PM Evening 
activities 

♦ Bake enjera  

♦ Make wot (sauce) 

♦ Make coffee 

♦ Serve dinner  

♦  Stamp and grind maize 
to the next day (rural girls) 

♦ Probably study and do 
home work 

♦ Sleep  
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As the daily routine work calendar of schoolgirls indicates making coffee preparing and 

serving food, fetching water and fire wood are the main functions of girls. As part of 

their morning routine girls make fire. After school in the afternoon, they have to 

continue preparing food for the evening and for the next day; backing enjera, making 

wot (sauce) and coffee and serving dinner. Once or twice a week they go to market to 

sell enjera or other items to generate cash. Two or three times a week they have to 

walk to the nearly bushes and collect fire wood. 

  

It is clear then that girls who have such long and arduous household activities take lot 

of their energy and time also negatively affecting their school attendance and 

performance 

 

4.2.4 Drop-out of Girls 

4.2.4.1 The Magnitude of Dropout 

To determine the extent of drop out rate for grade 9 -11, school roasters for the last 3 

years have been analyzed and the result is summarized and presented in the  

following. 

 

Table:  12    Average Drop -out rate of Girls and Boys for 1991 -1993 

E.C (in percentage) 

Zone 1991                 1992 1993 

 Girl Boy Girl Boy Girl  Boy 

Bench Maji Zone 19 17 16 14 23 24 
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Sheka Zone 23 21 18 23 25 23 

Kaffa  Zone 21 20 16 15 26 21 

Total 21 19 16 17 25 23 

 

As can be seen on table 12, drop -out rate of girls was higher than that of boys. The 

average drop -out rate for girls seems to decline from 21 % in 1991 E.C to 17% 1992 

E.C, but in the following school year increased to 25%. As a whole the highest drop out 

rate was recorded in 1993 E.C when 25% of girls and 23 % of boys abandoned 

schools. On the other hand Bench Maji zone has the lowest dropout rate when Kaffa 

zone has the highest average through out the years. 

 

4.2.4.2 Dropout of Girls 

To identify the reasons why more girls than boys left the school, teaching staff, girls 

and parent respondents were asked.  

 

Table : 13 Causes  for the High dropout Rate of Girls     
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The results indicate that, there is no difference between the girl and parent respondents 

in the types of reasons for girls drop -out. 

Taking into consideration the number of response made for each suggested reason, 

one could set a priority as follow. 

♦ Because family cannot afford the cost of education, 

♦ Parents are unwilling to educate their daughters. 

♦ Law achievement and getting marriage  

♦ Getting marriage are accounted for girls drop-out respectively. 

 

Respondents 

Teaching 

Staff 

Girls 

 

Parents 

 

 

Items 

No % No % No      % 

 Reasons of girls dropout  

a) The family cannot afford the 

cost of education. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

b) The girls are getting marriage 8 11.6 79 13.2 19 15.8 

c) Their achievements are not 

     good enough to continue 

35 44.9 103 17.2 21 17.5 

d) Parents are not willing to   educate 

beyond primary education. 

13 18.9 197 32.8 34  30 

Total 69 100 600 100 120 100 
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On the other hand, the teaching staff considered low achievement, parents unable to 

afford the cost of education and unwilling to educate beyond primary education are the 

first three main reasons for girl to leave their schooling. 

 

An elderly key informants from Sheka zone stated at a group discussion that in August 

every year, a special effort is made to agitate and urge parents to enroll both boy and 

girls. The peasant Association leadership urges parents to enroll their children in 

strongly worded terms, which villages perceive as government orders and enroll 

children at the beginning of the school year but withdraw them before they complete 

their education for domestic services  

 

In general, the finding denotes that parents with low economic level cannot afford to 

cover the cost of their children education. Parents are not also willing to educate their 

daughters perhaps this may be because they are discouraged by their achievement. 

 

4.2.5 Absenteeism 

Education researchers demonstrate that to succeed in academic achievement, children 

must attend school consistently. A child's exposure to curriculum, his or her opportunity 

to learn significantly influences achievement. Exposure to curriculum comes from being 

in school (Fuller et.al,1999). On the base of these idea, attempts have been made to 

collect data with regard to the magnitude of absenteeism and its reasons.  

 

Unfortunately, school records on absenteeism were not available to assess its extent 

over a long period of time. 

 Table:  14 Reasons for Girls'  Absenteeism 
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Respondents 

Teaching 

staff 

Girls 

 

Parents 

 

 

 

Items 
No % No % N % 

Do girls experience absenteeism 

than boys in your area? 

a) yes 

b) No  

 

 

55 

14 

 

 

79.7 

20.3 

 

 

466 

134 

 

 

77.7 

22.3 

 

 

92 

28 

 

 

 76.7 

 23.3 

Total 
69 100 600 100 120 100 

It yes on the above why they be 

absent from school ? 

a) To assist mothers' domestic 

household work  

 

 

27 

27 

 

 

39.1 

39.1 

 

 

214 

214 

 

 

35.7 

 

 

 

24 

 

 

 

20 

 b) Because the school distance 22 31.9 167 27.8 45 37.5 

c) Due to security problems  16 23.2 142 23.7 38 31.7 

d) Because they are sick 4 5.8 77 12.8 13 10.8 

Total 
69 100 600 100 120 100 

 

Regarding to question posed who was more often absent from class the result reveal 

55(79.7%) of teaching staff, 466 (77.7%) of girls and 92  (76.7%) of parents gave 

affirmative responses. i.e. girl experienced more absenteeism than boys. 

The reasons for absenteeism, of course, vary according to the individual students 

cases. Regarding girls absenteeism from class the result reveal that 27 (39.1%) of the 

teaching staff and 214 (35.7%) of the girls responded that the need to assist mothers in 

domestic activities is the main reason for their absenteeism. Reasons like distance to 

school and security problem are given second and third priority respectively by the 
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teaching staff and girl respondents while 45 (37.5%) and 38 (31.7%) of parent 

respondents respectively gave these two reasons first and second priority. 

 

This is also substantiated by the interview held with the students in all sampled 

schools. To identify the reasons for absenteeism from the target group, five girls in 

each sample schools were randomly picked for interview. From all the given responses 

both labor and distance to school are likely to reflect a common underlying reason for 

girls absenteeism.  

 

One girls asserted this by saying:  

'' I enjoyed going to school, but I cannot attend regularly  because, I am 
ordered to assist mother at home. My parents do not allow me to go to 
school before I complete my household activities .In doing so I am 
always absent. On top of that I bake ''enjer'' and sell in the village ''Gulit' 
every day. I also brew local ''areqe'' at least once or twice  a week to 
sell. Thus due to such heavy workload at home, I am absent from 
school or miss my class."( a girl from Maji school , Bench  Maji zone) 
 

  

 

A parallel of responses given by one interviewee girl who comes far from school is as 

follows:  

'' Since there is only one secondary school in this Woreda, I am walking a 
long distance from home to school. So I have to wake up early at 5 P.M, 
and as my first duty I clean the house, removing the rubbish of the day. 
Then   go to the nearby spring to fetch water. After that I prepare 
breakfast including coffee and depart at 7 A.M. Besides, during the rainy 
season it was difficult to reach on time to school and thus I miss class." 
(Girl from Anderach school, Sheka zone). 
 

Yet another serious reason put forwarded by some interviewed girls is security /safety/ 

problem. One eleventh grade girl from Mizan secondary school, explained how a boy in 
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her school constantly threatens her with a pocketknife and beats her, demanding that 

she become his girl friend. When he is around she stay away because she is afraid of 

him.  

 

It is not only that fellow students who harass them but male teachers and young men 

outside the school as well. One student in the interview who did not want her name to 

be mentioned told me that:  

Last year we took our second semester exams and received our marks. I 
found my geography mark was not correct it was less than I had scored, 
so I asked the teacher to correct it. He told me to bring the exam paper to 
his office. I took it, but instead of correcting my mark he asked me to go 
out with him and have sex. He told me that unless I complied with his 
demand he couldn't correct the mark. I refused and thus failed. 

 

The same treatment was given to another 10th grade girl. She tells about a group of 

young men whom she don't know but tried to abduct her when she was returning home 

after school. She struggled with them and screamed for help. Fortunately, some people 

come and helped her to escape from this situation. 

 

In such situation parents are reluctant to send their daughters to school. On the other 

hand, most girl students are psychologically disturbed and unable to attend their 

schooling properly because they are exposed to various kinds of violence, which they 

are actually face in school, or on their way to or from school. 

Obviously, this situation will further aggravate the problem of girls' education. 

 

4.2.6   Family Support For Learning 

Parents may not always have the tools and background to support their children's 

education throughout their school years. Parents level of education and awareness 
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about the importance of education has a multifaceted impact on children's ability to 

learn in school. Moreover, the status of parents' income and the type of help provided 

at home are also important to keep children in school.  

 

On the bases of this notion, a question was raised to find out to whom do parents give 

support for learning among their children.  
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Table: 15 Regarding the family's support 

 

Regarding the families support the three category's of respondents have been found to 

be the same. Thus 41 (59.4%) of the teaching staff, 346 (57.7%) of the girls and 51 (42. 

5%) of the parent respondents confirmed that the support is given for boys while 17 

(34.6) of the teaching staff, 143 (23.8%) of the girls and 37 (30.8%) of the parent 

R e s p o n d e n t s 

Teaching 

Staff 

Girls 

 

parents 

 

 

Items 

No 
% No % No % 

 

Whom do parents give more support for 

learning among their children? 

a) For girls 

b) For boys 

c) For both 

 

 

 

11 

41 

17 

 

 

 

16 

59.4 

34.6 

 

 

 

111 

346 

143 

 

 

 

18.5 

57.7 

23.8 

 

 

 

32 

51 

37 

 

 

 

26.2 

42.5 

30.8 

Total 69 100 600 100 120 100 

What would you say that the reasons were for 

not prefer their daughters? 

a) The culture base against girls 

b) Parents perceive less confidence on 

girls education 

c) Lack of awareness the importance of 

female education  

 

 

 

37 

22 

10 

 

 

 

 

53.6 

31.9 

145 

 

 

 

 

298 

219 

83 

83 

 

 

 

49.7 

36.5 

13.8 

 

 

 

69 

29 

22 

22 

 

 

 

18.3 

57.5 

23.2 

 Total 69 100 600 100 120 100 
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respondents reported that the support is for both. The remaining very few respondents 

said, it is for girls. This implies that girls are denied equal access to education.  

 

The reason as to why parents do not support their daughters the result of respondents 

revealed again the same responses. Accordingly, 37 (53,6%) of the teaching staff, 298 

(49.7%) of the girls and 69 (57.5%) of the parent respondents, have revealed the 

culture bias against women as the major reason for not supporting their girl education. 

 

Whereas 22 (31.9%) of the teaching staff 219 (36.5%) of the girls and 29 (24.2%) of the 

parent respondents voiced less confidence on girls education. While the rest reported 

non-awareness of value of girls education. 

 

This is substantiated by a group discussion held with the key informants in the 

community. These people further noted that parents in most case want to handle 

daughters on traditional line. One of the key informants (from Kaffa zone) typically said:  

'' I give priority to boys. A boy can complete his education.  As a man he 
will be engaged out of the household, he would be employed and bring 
benefits. Girls would not reach the expected level, they quit schooling and 
marry."  
 

In a similar group discussion at sheka zone one key informant also said: ''Parents need 

the service of their daughters They want to make use of daughters before they leave 

the household.''  

 

The perception that it is not much use sending girls to school was also expressed 

during discussion with some of key informants in the group discussion who supported 
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that girls should attend school and they believed that it was good for improving the 

family life. 

 

However, many of them complained that it is practically useless to support the 

education of girls, because girls would not attend school for many years. They argued '' 

Girls discontinue as they grow up and get older. They cannot continue beyond the 

elementary school. A grown up girl is week and is found to fail in school due to the 

heavy household work''. Another key informant, a middle aged father explained why he 

didn't prefer his daughters for learning said. 

  

''I am interested in educating my children because they will support me 
when I get old and weak. I enrolled three of my daughters in school. I was 
able to support their education. I bought everything what is necessary for 
their education. One of the girls married without my consent before 
completing primary education. The other one got kidnapped from 9th 
grade. To my surprise and contrary to my expectations, the older 
daughter decided to marry while she was attending grade 10. I asked her 
not to marry and interrupt her education but she refused. She is now here 
in the villages. (key informant from Kaffa zone) 
 

From the above finding and discussion, we can understand that such social pressure 

inhibit parents to prefer their daughters to educate. The net benefits of educating girls 

as perceived by their parents also tend to be lower. As a result, parents favor the 

schooling of their son over that of their daughters, consequently, this brings on the one 

hand gender inequality and disparities in the rate of school attendance between girls 

and boys on the other. 
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  4.2.7 Girls Participation and Performance Improvement 

 

It has been found that girl students show comparatively poor participation and school 

performance. A large number of girls fall behind their classmates. Every year, there is 

higher dropout rate of more girls than boys. 

 

The number of girls who has continued to the secondary education were very few. 

Even those few who have succeeded also have different hurdles. To this end, girl and 

parent respondents were asked what to be done to improve girls' education. 

 

 

Table: 16   Responses for Improvement Girls Education 

R e s p o n d e n t  

Items 
Parents Girls 

 No % No % 

What should be done to improve girls participation rate 

and school performance? 

a) Good employment prospect  

b) Organize tutorial program  

c) Recognition to high performing girls 

d) Organize gender - work shop 

 

 

15 

28 

32 

44 

 

 

13.3 

23.3 

26.7 

36.6 

 

 

11.6 

46 

189 

249 

 

 

19.3 

7.7 

31.5 

41.5 

Total 120  600  

 

As shown in the above table there is no significant differences between girl and parent 

response on the first two points. Both respondents gave emphasis to good employment 

prospect and given recognition to high performing girls. Next to these, however, 
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116(19.3 %) of girl respondents suggested tutorials program while 28(23.3%) of 

parents expressed gender workshop. 

In relation to this issue open-ended question was distributed to the sample teaching 

staff. Thus, responses are as follows. 

• Noted female model may be invited in school and address students about their 

life and how they succeeded. 

• Eliminate if not reduce the cultural biases against women Out sanding girls in 

school performance should be singled out by teachers and give recognition in the 

class and flag ceremony. 

• Teachers should establish contact with parents and make sensitize them on the 

problem of girls education. 

• Teachers should consciously encourage shy girls to participate 

• Arrangement of tutorial class and study program for girls should be made. 
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CHAPTER FIVE 

 

SUMMARY CONCLUSION AND RECOMMENDATION 

    

This chapter attempts to summarize the highlights of the finding and same concluding 

remarks, and offer recommendations. 

 

5.1 SUMMEAY 

  The main purpose of the study is to investigate and analyses the status of girls 

education in secondary school in south west zones of SNNPR. To conduct the study, 

all the necessary information is colleted through questionnaire distributed to teaching 

staff and school girls from secondary schools including interview, made with parents. In 

addition to questionnaire and interview, the group discussion with key informants was 

held to secure additional information. Moreover, relevant documents from the Region, 

Zones and schools with regard to the girl's enrollment and achievement were analyzed. 

The following are the findings of the study. 

 

5.1.1 Regarding Enrollment  

 

Over the last six years, since 1989 the number of girls enrollment in the three zones 

did not show significant improvement. In 1989 E.C school year, 2282 girls were 
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enrolled and six year later, in 1994 E.C the number increased to 2719 i,e. an 

increase of 16.1% 

 The study has also indicated that the average enrollment of girls was a little more than 

30% of the total school population through out the last six years. This means about 705 

of boys were enrolled than girls. 

 

 Over the same period, the gross enrollment ratio GER of secondary education in the 

three zone was 6.1 % for the tortal,4% for girls and 8% for boys in 1989E.C. After six 

years, in 1994 school year these rates increased to 6.6%, 4.2% and 8.9% for the total, 

girls and boys respectively. Girls participation rate was less than 50% of the boys in all 

years under consideration. 

 

The highest GER of girls was Sheka followed by Bench Maji while Kaffa zone had the 

least in all years 

 

The reasons for the majority of girls not attending at this level include the culture biases 

against women, exploitation parents need girls labor, marriage, lack of financial 

support, attitude of parents not to send their daughters to school, distance of secondary 

schools from the home of girls and fear of abduction.  

 

5.1.2 Regarding Performance  

Regarding school performance of Girls. The finding shows that secondary school girls 

are not only small in proportion, but also remain largely unsuccessful in their education. 
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The overall academic achievement and class participation of girls in the respective 

zones was lower than that of boys. More girls had repeated than boys every years. 

 

Girls' repetition rate for grade 9-11 decreased from 26.1% in 1991E.C to 20.5% in 

1994E.C and boys from 18.5% to 8.8% the least repetition rate was recorded as 20.5% 

for girls and 8.6% for boys in 1994 school year. Girl repeaters were greater than that of 

boys during all years. 

 

Moreover, of those girls who sat for grade 12 national examination not more than1% 

entered to higher education institutes each year. 

 

The major factors identified for the low performance were lack of time to study at home 

due to heavy workload, Lack of teachers support in class and lack of family support and   

absenteeism.  

 

5.1.3 Regarding Dropout 

The dropout rate of girls (25%) of all three zones was slightly higher than the regional 

average i,e 20 %. The highest drop -out rate was recorded in 1993 school year where 

25 % of girls were abandoned schools. Kaffa zone has also the highest dropout rate 

through out the last six-year. Beside girls are more experienced absenteeism than 

boys. The reason for their Dropout absenteeism was due to social pressure work load 

like to assist mother, marriage go to market for patty trade, lack of job opportunity as 

well as distance to school and security problem.  
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5.2 Conclusion 

The study on participation and performance of girls is expected to contribute a lot for 

giving a deep understanding of the problem that encountered girls' education in the 

respective three zones. Through the study it has been possible to conclude that the 

magnitude of girls enrollment is at a crucial stage. During the 1994 school year 8638 

students were enrolled at secondary education in all the three zones. Out of this total 

enrollment 2719 were girls, which account for 31.5% of the enrollment at the level. On 

the there hand, the GER of girls for the same year was 4.2%. This figures show that 

about 95 % of eligible girls for secondary education in the study areas are out of 

school. Thus this indicates us that some thing has to be done in raising the number of 

girls students. 

 

The study has also shown that repetition and dropout rate of girls for the consecutive 

years has been higher than that of boys. If girls are not going to school and if among 

the majority of those who go to school are dropout, them it is a wastage of resources. 

In the same way, if many girls are made to repeat, they develop the sense of inferiority 

and thus they leave school before competing the level they are. It is possible to identify 

from the study that girls are exposed to various kind of violence (abduction, harassment 

or peer group disturbance) at school and out side the school. This situation cannot be 

ignored, as it matters a lot in creating social problem and prevent girls from following 

their education properly. 

 

5.3 Recommendation  
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In order to bring change in the society serious attention should be given to girls 

education and the problems should be tackled accordingly both by government non 

government and community.  

 

This study focusing on girls' education in secondary school, was conducted for the first 

time in south west zones of SNNPR. The study is a survey and as such, it cannot come 

up with all possible solution specifically geared to all problems related with the issuez6. 

However, based on the finding of the study the following recommendations are 

forwarded.  

 

Recommendations for action at Regional level   

(Regional government and Region Education Bureau) 

 

1. Eliminate all forms of discrimination against women and establish  

     policy and guide line to  protect women's right and to achieve 

      gender equality. 

2. Community development project should be intensified so that improved 

economic status would enable more families to overcome their financial 

problems and support their girls education.   

3. Gender awareness training /orientation should be for carried out for school staff. 

So that teachers would assist encourage and motivate girls in the class 

4. New requited female teachers distribution should be made in order to have 

better models for girl students and community. 
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5. Gender-workshop and awareness program should be done at community level 

so that parents and community as a hole understand the benefits of schooling of 

girls and to sensitize the harmful effects of early marriage on girls' education and 

to change practices like abduction and kidnapping. 

 

Recommendation for Action by Parents and Community 

1. Set up committees and schemes to overcome problems of abduction and 

harassment by bringing adductors to court where they are find 

2. School parent committee should be encouraged and strengthen. So that 

they can promote the smooth running of the school and also help in 

bringing back girls who leave schools  

3. Parents have to in which their daughters can get time to study. 

4. School parent committee should create school events such as prize 

giving and sport days to promote better home school relations and 

emphasis the importance of girls education. 

 

Recommendation at school level 

1. As girls expressed the desire to be assisted in subjects they have difficulty with, 

tutorials help them to increase their performance   and improve their chances of 

survival in the school. So the program should be arranged to help girls students. 

2.  Invite professional women to address about their life and how they succeeded 

in their study. The purpose is to encourage girls and to build up the self esteem 

of girls. 
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3. Invite parents regularly, in groups and sensitize them on the problems of girls 

violence such as abduction and harassment by staff. 

4. Girls should be encouraged to participate in different activities and incentive 

should be provided to those who perform better. 

5. Teachers should give due consideration to female students during the teaching 

learning process. The school and classroom need to be friendly to girls learners.  

6. Assigned volunteer teachers to give counseling for girls who experience 

difficulties in school either in their academic performance or because of social 

factors can help.  
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Addis Ababa University 

Questionnaire for Teaching Staff 
 

The aim of this questionnaire is to study girls participation and performance in 

secondary school in southern zones of SNNPR. The study is expected to contribute  

to an awareness, of the importance of searching for specific local reason and 

solution. So your response to each item in the questionnaire is appreciated. 

 

Thank you for your co-operation 

Introduction  

1. Write the answer in the blank space  

2. Mark an "X" choices 

Part 1.Personal Information  

1. Age ____  

2. Sex   A. Male ����     B. Female ���� 

3. Qualification ________________ 

4. Your Status ________________ 

5. Marital Status _______________ 

6. Service Year ________________ 

Part 2.  

1. Way are so few girls enrolled is secondary school? ( Rank them according to their 

seriousness) 

1. Parent are not willing to educate beyond primary education ___________ 

2. Schools are far away from residence ______________________ 

3. Girls at this age enter into arranged marriage _______________ 

4. Parents are worried about their safety  

5. Low promotion rate from Primary education  

6. Social pressure against women  

7. Economic problem  

8. Girls are needed to work at home 

9. Problem of employment prospect  

10.  The absence of role model of educated women in the area  
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2. How are different girls & boys in school performance? 

A. Girls exceed than boys  

B. Boys exceed than girls  

C. Both compete equally  

3. Which factor do you this is most associated with girls failure to do well in school? 

A. Heavy work load at home  

B. Own self esteem  

C. Luck of support in class 
 

4. There seem to be many more girls dropout from secondary school. What do you 

think the main reason why girls leave the school ? 

A. The family can not afford the cost of education  

B. The girls is getting marriage  

C. Their achievement  are not good enough to continue  

D. Parents are not willing to educate beyond primary education 

5. Do girls experience absenteeism than boys in your school? 

A. Yes  

B. No 

6. If your answer to No 6  what do you think is yes why they  be absent from school? 

A. To assist mother domestic household work  

B. Because the school distance 

C. Due to security problem 

D. Because they the sick  

7. What should be done to improve girls participation rate? 

A. Organize tutorial program  

B. Organize gender –work shop for parents hers and students  

C. Recognition to high performing school girls  

D. Create good employment prospect for females  

8. What should be done to improve girls performance? 

1. _________________________________________ 
2. _________________________________________ 
3. _________________________________________ 
4. _________________________________________ 
5. _________________________________________ 
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9. To whom do parents give more support for learning among their children? 

A. For girls  

B. For boys  

C. For both  

10 If not " For girls " on the above; what would you say that the reasons were for not 

to prefer their daughters? 

A. The culture base against girls  

B. Parents perceive less confidence on girls education 

C. Lack of awareness the importance of female education 

11. Why do girls absent from school? 

A. To assist mother in house  

B. Because they are sick  

C. Because there is  problem in house  

D. Other 

12. To what extent girls compete with boy classmate in education? 

A. Very high     B. High  

C. Less    D. Very low  

13. If they compete " less" or " very low", what do you think is the reason for it? 

A. They have workload at home 

B. They have many absent  

C. Teachers cannot support in class 

D. Parent cannot support at home  

14. What are girls major daily routine work load in this area?__________________ 

     _______________________________________________________________ 

     _______________________________________________________________ 
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Addis Ababa University of Graduate 

Questionnaire for girls 
 

The aim of this questionnaire is to study girls participation and performance in 

secondary school in southwest zones of SNNPR. The study is expected to contribute 

to an awareness, of the importance of searching for specific local reason and 

solution. So your response to each item in the questionnaire is appreciated. 

 

Thank you for your co-operation 

Introduction  

1. Write the answer in the blank space  

2. Mark an "X" for choices  

Part 1. Personal information  

1. Age __________ 

2. Sex    A. Male ���� B. Female ���� 

3. Family size A. How  many children in the family  

                       Boys _________       Girls ________ 

              B. How many  of the children are  above school 

                  Boys _________       Girls ________ 

4. Your family education level A. Illiteracy _________________ 

B. Primary Education __________________ 

C. Secondary Education _______________ 

D. Above secondary Education__________ 

5. Your family occupation _________________________ 

6. Your family  month income  A. Less than Birr 500 

B. Birr 501 -1000 

C. Birr 751-100 

D. Birr above 1001 

Part II. Information 

1. Way are so few girls enrolled is secondary school? (Rank them according to their 

seriousness)  

1.Parent are not willing to educate beyond primary education  _____________ 
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2. Schools are far away from residence ______________________ 

3. Girls at this  age enter into arranged marriage  _____________ 

4. Parents are Worried about  their safety  

5. Low promotion rate from primary education 

6. Social pressure against women  

7. Economic problem  

8. Girls are needed to work at home  

9. Problem of employment  prospect  

10.  The absence of role model of educated women in the area 

2. How are different girls & boys in school performance? 

A. Girls exceed than boys 

B. Boys exceed than girls  

C. Both compete equally  

3. Which factor do you think is most associated with girls failure to do well in school? 

A. Heavy work load at home  

B. Own self –esteem  

C. Luck of support in class 

4. There seem to be many more girls  dropout form secondary school. What do you 

think the main reason why girls leave the school ? 

A. The family can not afford the cost of education  

B. The girls is getting marriage  

C. Their achievements are not good enough to continue  

D. Parents are not willing to educate beyond primary education  

5. Do girls  experience absenteeism than boys in your school? 

A. Yes  

B. No 

6. If your answer to no 6 what do you think is yes why they be absent form school? 

A. To assist  mother domestic household work  

B. Because  the school distance  

C. Due to security problem  

D. Because they the sick 
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7. What should be done to improve girls participation rate and school performance? 

A. Organize tutorial program  

B. Organize gender-workshop for parents hers and students  

C. Recognition  to high performing school girls  

D. Create good employment  prospect for females  

8. To whom do parents give more support for learning among their children? 

A. For girls  

B. For boys  

C. For both 

9. If not" for girls " on the above: what would you say that the reasons were for not to 

prefer their daughters? 

A. The culture base against girls  

B. Parents perceive less confidence on girls education  

C. Lack of awareness the importance of female education 

10. Why do girls  be absent from school? 

A. To assist mother in house  

B. Because they are sick  

C. Because there is problem in house  

D. Other 

11. To what extent girls compete with boy classmate in education? 

A. Very high             B. High  

C. Less    D. Very low  

12.  If they  compete " less " or "very low", what do you think is the reason for it? 

A. They have workload at home  

B. They have many absent  

C. Teachers cannot support in class  

D. Parent cannot support at home 

13. What are girls major daily routine work load in this area? _________________ 

_______________________________________________________________ 

_______________________________________________________________ 
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Addis Ababa University 

Questionnaire for Parents 

 
The aim of this questionnaire is to study girls participation and performance in 

secondary school in southwest zones of SNNPR. The study is expected to 

contribute to an awareness, of the importance of searching for specific local 

reason and solution. So your response to each item in the questionnaire is 

appreciated. 

 

Thank you for your co-operation 

Introduction  

1. Write the answer in the blank space  

2. Mark an "X" for choices  

Part 1. Personal information  

1. Age  _________ 

2. Sex   A. Male ����   B. Female  ���� 

3. Family size A. How many children in the family  

                 Boys ____________  Girls __________ 

        B. How many of the children are above school 

             Boys ___________   Girls ____________ 

4. Formal education:  A. Illiteracy ___________ 

B. Primary Education  _____________ 

C. Secondary Education ____________ 

D. Above Secondary Education ________ 

5. Occupation _______________________ 

Part II. Information  

1. Way are so few girls enrolled is secondary school? ( Rank them according to 

their seriousness) 

1. Parent  are not willing  to educate beyond primary education  ___________ 

2. Schools re far away from residence _______________ 

3. Girls at this age  enter into arranged marriage __________ 

4. Parents are worried about their safety  

5. Low promotion rate from primary education  
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6. Social pressure against women ' 

7. Economic problem  

8. Girls  are needed to work at home  

9. Problem of employment prospect  

10. the absence of role model of educated women in the area 

2. How are different girls & boys  in school performance?  

A. Girls exceed than boys  

B. Boys exceed than girls  

C. Both compete equally 

3. Which factor do you think is most associated with girls failure to do well in school 

? 

A. Heavy work load at home  

B. Own self esteem  

C. Luck support in class  

4. There seem to be many more girls dropout form secondary school school. What 

do you think the main reason why girls leave the school ? 

A. The family can not afford the cost of education  

B. The girls is getting marriage  

C. Their achievements are not good enough to continue  

D. Parents are not willing to educate beyond primary education  

5. Do girls  experience absenteeism than boys in your school? 

A. Yes  

B. No 

6. If your answer to no 6 what do you think is yes why they be absent form 

school? 

A. To assist  mother domestic household work  

B. Because  the school distance  

C. Due to security problem  

D. Because they the sick 

7. What should be done to improve girls participation rate and school 

performance? 

A. Organize tutorial program  
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B. Organize gender-workshop for parents hers and students  

C. Recognition  to high performing school girls  

D. Create good employment  prospect for females  

8. To whom do parents give more support for learning among their children? 

A. For girls  

B. For boys  

C. For both 

9. If not" for girls " on the above: what would you say that the reasons were for 

not to prefer their daughters? 

A. The culture base against girls  

B. Parents perceive less confidence on girls education  

C. Lack of awareness the importance of female education 

10. Why do girls  be absent from school? 

A. To assist mother in house  

B. Because they are sick  

C. Because there is problem in house  

D. Other 

11. To what extent girls compete with boy classmate in education? 

A. Very high             B. High  

C. Less    D. Very low  

12.  If they  compete " less " or "very low", what do you think is the reason for it? 

A. They have workload at home  

B. They have many absent  

C. Teachers cannot support in class  

D. Parent cannot support at home 

13. What are girls major daily routine work load in this area? _______________ 

_______________________________________________________________ 

_______________________________________________________________ 

 


